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AHHOTAIIUA

C nmnomompi0 MeTola TepMEHEBTMYECKOI'O aHalM3a B CTaTbe OOCYKIAroTCs
KOHLENTYyalbHbIE MPOOJIEMbl TEOPETUYECKUX IAPAJUTM COBPEMEHHOW J1€BUAHTOJOTUU C
OHTOJIOTMYECKHUX M SIUCTEMOJIOTMYECKHUX MO3UUUH. ['eHepanpHOM LENbI0 3TOr0 aHalinu3a
SBJIAETCS YCTPaHEHUE 3aTSHYBLIETrOCs KOHLENTYaJlbHOro O€3BPEMEHbsI, Ma/JeHUsl TIyOUHBI
TEOPETUYECKOW MBICIM W Pa3BUTHE JCBUAHTOJIOIMYECKONM HAYKH HAa OCHOBE CHCTEMHOH
TEeopuH, pazpaboTaB AJis 3TOTO €AMHBIA CUCTEMHBIN T€3aypyC, U C €IUHBIX TEOPETUUYECKUX
MO3ULMI HAYYHO OXapaKTepU30BaTh BAKHEUILINE 3JIEMEHTHI AEBUAHTOIOIMYECKOTO 3HAHUS.
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ABSTRACT

Using hermeneutic analysis, this article discusses conceptual issues in the theoretical
paradigms of contemporary deviantology from ontological and epistemological perspectives.
The article's overall goal is to address the prolonged conceptual stagnation and decline in the
depth of theoretical thought, and to develop deviantological scholarship based on systems
theory by developing a unified systems thesaurus and, from a unified theoretical perspective,
to scientifically characterize the most important elements of deviantological knowledge.

Keywords and phrases: deviantology; theoretical paradigms; conceptualization of the
problem; ontological and epistemological perspectives.

B nauane obpatumcs k Poccuiickoit rymanutapHoit sHuukionenuu (2002), B kotopoit
KOHIIENITyaJIbHBIN Kapkac (aHIIHiickoe cioBocoueTanue: conceptual framework; o6pasoBaHo
OT JIATUHCKOI'O cJOBa conceptus — IMOHATHE, TIOHUMAHUE, 3aMbICENl) XapaKTepU3yeTcs Kak
MOHATHE HAYYHOTO JMCKypca, 0003Havarolee 00LIyl0 KaTeropualbHyI0 CUCTEMY, B paMKax
KOTOPOM  OCYIIECTBIISIIOTCS ~ KOHKPETHbIE  HAy4YHO-TIO3HABaTENIbHbIE  IIOCTPOEHHUS U
KOHIIENTYaIu3aluH [2].
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[ToMuMoO TepMHHA «KOHIENTYaJbHBIA Kapkac» (conceptual framework) B HaydHBIX
WMCTOYHUKAX BCTPEUAIOTCS CHHOHUMHYHBIC TIOHATHUS: «KOHIENTyanbHas cxemay (conceptual
schema), «i3bikoBOM Kapkac» (language framework) u «mapagurmay (paradigm), cuHTarma
(rped. — KaaccuUKaIUs, CHCTEMATH3AIUsA) ¥ TPoerOMeHbl (0T Ap.-Tped. TPOAEYOUEVO —
MIpeIMCIOBUE, BBEJCHHE).

HecomHeHHO, TeopHsl KOHIENTYalbHBIX KapKacoB HMeEET OOJbIIOe 3HAYEHUE B
COBPEMEHHOM TeopuH mo3HaHus. M 3To BHOJHE 3aKOHOMEPHO, TaK KaK COBPEMEHHasl 3110Xa C
pa3BUTHEM r7100aIbHOM TEXHOJIOTU3aluH, «audpoBaHHSY, MapryuHaIH3aIuH,
KpUMUHAIMU3AIUK U Ap. IpUBeia 0OLIECTBO K CUTyallMH HEOMPEAeIEHHOCTH U COLUAIBHOIO
pHUCKa, BUAOU3MEHUIIACh CaMa U CIIPOBOLIMPOBAJIA NOSIBJIEHNE MHOTUX aCOLMAJIBHBIX YEpT.

Opnako cieayeT 3aMeTUTh, YTO pa3paboTKa TEOPUM KOHIIETITYyaJbHBIX KapKacoB B
CUHTarMajibHOM U IapaJUrMajbHOM I10JI€ JEBUAHTOJIOTUHU HE 3aBEPILINIACh, HE IPOU30LLIA U
CMEHa CTapbIX MapaJurM Ha HOBBIE, 3aTO MPOMU3OILIO IMOSBICHHUE ILIEJIOr0 «BEEpa» HOBBIX
Hay4HbIX HaINpaBJIEHWW, OTTECHSABIIMX, HO HE BBITECHABIIUX IIOJIHOCTBIO paHee
TOCIIO/ICTBYIONIYIO MAPaIUrMy — MOJTUTUYECKAs I€BUAHTOJIOTHsI, KpeaTUBHAS JIEBUAHTOJIOT U,
IICUXOJIOTHS IEBUAHTHOTO MOBEICHMS, IOBEHAJIbHAS AEBUAHTOJIOTHS, JEBUAHTOJIOTUS AOCYTa
MOJIO/IeKH, IEBUAHTOJIOTHUS TeHOLU A, IEBUAHTOJIOTUS abcyplia U IpyrHe.

CoBepllIeHHO OYE€BUIHA NPOOIEeMHAA cumyayus: HEaIeKBaTHOCTH (paccoriiacoBaHUE,
HECOOTBETCTBUE) COLIMATBHBIX peauid (JeBUAIMN, EBUAHTHOCTH M KPUMHHAIW3ALUU
00IIecTBa, CUCTEMHBIM KPHU3HC MEXIY BIAcTbi0O M M30uparensMu — TrpakaaHamu Poccum,
KpU3HC MOHMMAHUA MEXAY JIelyTaTaMd U HAapOJOM, KOPPYIIMH YMHOBHHKOB BO BIIACTH),
HEaJeKBaTHOM peakuuu oOlecTBa Ha HHUX (COLMAIBHBIM KOHTPOJb) M HAYYHOrO HX
OCMBICIIeHHs (OTpe/ieTIeHIe KOHIICTITYadbHBIX KAPKACOB JIEBUAHTOIOTUYECKUX MTAPAIUTM).

CymectBytomas cutyanus, kak 3amedaeT S.M.I'muimHCKUNA, «CTUMYIHpYeT Hay4dHbIE
WCCIIETIOBAHMS COLMATIbHBIX JACBHAIIMIA, YCHUIMBAET UX KOHCTPYKTHBHOE U3ydenue» [1, c. 12].
JleBuaHToreHHass Trjo0anu3anusi COBPEMEHHBIX OOIIECTB, pPOCT HKOHOMHUYECKOTO U
COLIMAJILHOTO HEPAaBEHCTBA MEXYy «BKIOYEHHBIMU» («included») W «UCKIIOUEHHBIMU»
(«excluded») m J1p. — JONOJHUTENbHBI TMOBOJX [JJsl IEPECMOTpa U OOHOBIECHUS
JIeBUAHTOJIOTUYECKHUX MapaJUrM, YTO SIBJSIETCS BIIOJIHE HOPMAIBHBIM MPOILIECCOM Pa3BUTHS
HaykH. «Bepa B TO, YTO CyIIECTBYET TOJILKO OJHA MCTUHA U YTO OHA YK€ MOCTUTHYTa, KaK
yTBepkaan Gusuk Makc bopH, siBisercs riiaBHOM Npu4MHOM Beex 301 Ha 3emue» (Lut. mo:
[13, ¢.55]). deBuaHTONOTUs YK€ 3aHsJIa CBOIO «HHIIY» B PSAy TYMaHUTApHBIX HayK, cTalia
oOmieit Teopueil aeBwanmii B (pU3MUECKOM, OMOJIOTHYECKOW, COIMAIBLHOM M JIHYHOCTHOMN
CHCTEM OpraHU3alluu MUPO3JaHUsI.

[lenocTHasT KOHIIETIIMS JEBHAHTOJIOTMYECKONM HAyKd, KOTOPYIO MBI TIBITAEMCS
MPEeACTaBUTh B CBOMX nyOnukamusx [3-11 w ap.], HampaBieHa Ha TO, YTOOBI OCBETHUTH
COBPEMEHHYIO COLIMAJbHYIO CHTYAIMIO0 B paMKax BceoOIel JeBUAHTOJIOTHYECKONH HAydHOU
npobieMaTuky. 3ajada KOHLEMLUU — CIIOCOOCTBOBATh OCO3HAHHIO MOCTMOJIEPHUCTCKON
napajgurMbl, Xaocmoca — «AMMAHEHTHOTO TOXKJIECTBA U LEIOCTHOCTH KOCMOCa U Xaocay (1o
XK. Henésy, 1998) — wmaru mo ciaeay AEBHAHTOTCHHOTO MapKepa COBPEMEHHON SIOXH.
KoHuenuus noka3plBaeT MECTO IEBUAHTOJIOTHH B HEM.

Kak Mbl ye oTMeuanu B CBOMX HpPEIbIIYIIUX paboTax, AEBHAHTOJIOIMYECKas Hayka
SIBJISIETCSI CBOCOOPA3HBIM COIMATBHBIM KyMaTOUIOM (OT rped. Kuma — BOJIHA), peaTu3yrOIuM
pa3iIMyYHbIe COLUAIbHBIE MPOEKTHI M IPOrpaMMBbl Ha IIOCTOSTHHO MEHSIOLIEMCS YEJIOBEUECKOM
Marepuaie. J[eBHAHTONOTHUSI C TOYKH 3PEHUS OHTOJOTUM M SBIHUCTEMOJOTHUU BBICTYNAET
CeroJHs B BHJIC€ BOJHOOOpa3HbIX (OpM OpraHU3ANHMK HAYYHOTO IMO3HAHUS W 00pasIoB
IIPOJYKTOB HayKH. DTO M €CTh TO, YTO KOHCTPYHUPYETCS, MEPEAAETCs, BOCIPOU3BOAUTCA U
pa3BHUBaeTCA B HAyKe 3a CYET MEXaHH3Ma HOBAllM{, HOBOBBEJCHHI U MPUHLIUIIOB 1yaJlbHOCTH,
KaK Croco0 IJIOTMYECKOW OpraHu3aluy 3HaHWA, Oa3upYIOIMUXCs Ha TMPEICTABICHUIX



MIPOTUBOMOJIOKHOCTH, BBIPAKAEMBIX COOTBETCTBYIOIIMMHU MOHATUSMHU U KaTeropusiMu [35, c.
10-11].

Kak ormewaer K. Scmepc (1991), mis Hayku TPUCYIIM TP HEOOXOJMMBIX 3HAKa:
Mo3HaBaTelbHble  MeTonasl  (cognitive  methods), goctoBepHocts  (reliability) wu
obme3naunmocTs (general validity). «5 o61anaro HaydHBIM 3HAHUEM JIMIIb B TOM CITy4ae, eCIu
MOJTHOCTBIO YBEPEH B JOCTOBEPHOCTH MOETO 3HaHWA. TeM caMbIM s 00J1a/1al0 3HAHUEM U O
HEJOCTOBEPHOCTH, BEPOSITHOCTH M HEBEPOSATHOCTU. S| 0Onajgar0 HaydyHbIM 3HAHHMEM JIUIIb
TOTJIa, KOT'/Ia 3TO 3HaHHE 00me3HaunuMoy [16].

ITpu aToMm K. Scniepc yka3biBaeT Ha 4e€ThIpE MOMEHTA, XapaKTEPU3YIOIIUX COBPEMEHHYIO
HayKy, KOTOpbI€, HECOMHEHHO, KOPPECIIOHAUPYIOT C AEBUAHTOJIOIMUECKON HAYKOM:

1. CoBpemeHHas Hayka yHHBEpcajbHa MO cBoeMy Ayxy. Bce mpoucxopsiiee B Mupe
Mo/IBEpraercss HaOJIOIEHUI0, PAaCCMOTPEHMIO, HCCIEAOBAHUIO — JIEWCTBUSA, IOCTYIKH,
JeSITeNIbHOCTD UITU BBICKA3bIBAHMSI JIFOJICH, UX TBOPEHHUS U CYIIbOBI;

2. CoBpeMeHHas Hayka NPUHIUIHAIBHO HE 3aBepuieHa. CoBpeMeHHasl HayKa, IpOHas
yepe3 Bce 3aBEpIIAOINIME TMPEJCTABICHUs TO3HAHMSI, MOCTOSHHO IIepecMaTpUBaeT BCE,
HayuHasg ¢ OcHOB. OTcloa NPOpHIB K HOBOMY 3HAHHIO, U BMECTE C TEM COXpaHEHUE
JOCTUTHYTOTO B KQU€CTBE COCTABHOM YaCTH HOBBIX 3aMbICIIOB, TUIAHOM U UJEH;

3. CoBpemMeHHasi HayKa HU K Y€MYy HE OTHOCHUTCS pPaBHOAYIIHO, JJIsi HEE BCE MMEET
Hay4HBII HHTEpecC. Bee, 4To ecTh, JOMKHO OBITh MO3HAHO, €T0 HEOOXOAMMO 3HATh; HET HUYETO,
9YTO MOXKHO OBIJIO OBI OCTaBUThH BHE c(hepbl HAYYHOTO BHUMAHHUSI U OLICHKHU;

4. CoBpeMeHHasi HayKa, UMEIOIAs CBOM MpPEeIMET M METOJ, CTPEMHUTCS «BBIUTH» Ha
BCECTOpOHHME cBsi3u. Eil HE pocTyneH KocMoc ObITHS, HO JIOCTYNEH KocMoc Hayk. Wnes
B3aMMOCBS3aHHOCTM BCEX HAyK IO POXAA€T HEYIOBJIETBOPEHHOCTh JIOKAJIbHBIM,
OorpaHMyYeHHBIM No3HaHHeM. CoBpeMeHHasi HayKa He TOJbKO YHHBEpCaibHa, HO CTPEMUTCS K
enHeHHI0 HayK. CBs3b MeX/ly HayKaMH YCTaHaBIMBAeTCs 0J1aro Aaps X COOTHOIIEHUIO, UX
B3aMMHON HOJJEPKKE MOCPEACTBOM CBOMX BBIBOJIOB M METO/M0B. OHM CTAHOBSITCS APYT NS
Jpyra BCIIOMOIaTelbHbBIMU HaykaMu. OflHa Hayka CTaHOBHMTCS MaTepuajoM Julst Apyrou. Mx
00111as1 OCHOBA — CYOEKTHBHBIN UMITYJIbC K YHHUBEpCaIbHOMY 3HaHHO [ 16, ¢.101-103].

Ecnn B 2110Xy MOJEpHA YEJIOBEK NBITAJICS OCTABUTH PEAJIbHBIN CII€] B KYJIbTYPE, HAYKE,
JUTEepaType, TO €CTh CTaTh 3HAYUMBIM JUIsI OOILIECTBA, TO YEJIOBEK MMOCTMOJEPHA CTPEMUTCS
CTaTh YCIENIHbIM, MWCIOJB3Ysl JIIOOble [JOCTYNHBIE €My CIIOCOOBbI, B TOM 4YHCIE U
HEJ03BOJIEHHBIE, aMopajbHble U TpecTynHble. [Ipy 3TOM YCHEIIHOCTh acCOLUUUpPYETCs C
o0lajaHMeM BJACTH, MaTe€pHUaJbHBIX OJar, «HYXHBIX» CBs3eH, «ObITh IOJE3HBIM cele.
AnprepHaTuBa J. @poMMa «UMeETh WM OBITHY [13] ceromHst TepsieT CBOIO aKTyaJlbHOCTh U
pasperiaercs B I0JIb3Yy «MMETbY, IpUUYeM, «Bce U cpa3y» (all at once), «3nech u ceituacy (here
and now). Takoil onacHbIi BEIOOD, T/ie JOMUHUPYET YCTAaHOBKA TOJIBKO Ha 00JI1aJaHNEe, MOXKET
MIPUBECTH 4YeJI0Be4ecTBO K Karactpode. CTpemieHue obiaanaTh, «MMETb», HE NMPHUKIAIbIBAs
HUKAaKHX CYIIECTBEHHBIX YCHIIUN, BCEr/ia MpOIIIe.

Jlpyroe neno — «OBITb», €IMHCTBEHHAs pa3yMHas albTE€pPHATUBHAs YCTAHOBKA,
XapaKTepu3yeTcs OTKa30M OT 3rou3Ma M 3rolIeHTpH3Ma, ayTOJAECTPYKTUBHBIX TEHICHIIHM, a
3HA4YMT, HAIIpaBJICHHAs HA TUHAMU3M CO3UJaHUS U IO3UTUBHYIO MEPCIIEKTUBY, HA 3HAYMMOCTh
CBOMX IOCTYIKOB M MOJIE3HOCTH AESITEIbHOCTH U OCO3HAHHOTO OBITHS. DTOT MYTh CIIOXKHBIH,
TPYIOEMKHH, 3aTpaTHBI W JIUTEIbHBIH BO BpeMeHH. OJHAKO MMEHHO OH YKa3bIBaeT
JUYHOCTH BEKTOP MOCTOSTHHOTO Pa3BUTHS, COBEPLICHCTBOBAHUS, TBOPUYECTBA, POPMHUPOBAHUS
MO3UTHUBHBIX >KU3HEHHBIX MEPCHEKTHB U IOMOTAeT BBICTPOUTH TPAHCCHEKTHBY COOCTBEHHOU
#u3Hu. OH JaeT TakkKe BO3MOXKHOCTH YENIOBEKY HE CTaTh JCHeMKepoM, OerymuMm OT
peaTbHOCTH B WIIIO30PHBINA, BUPTYAJIBHBIA M MapaIeNbHBIH MHUp, HO B3IJSHYTh Ha CBOIO
KU3Hb, NEATCTLHOCTh M TOCTYNKU C JIFOOOW BpeMEHHOW mo3uiuu ((heHOMEH BpPEeMEHHOM
JEUEHTpAaIiN).



Takum oOpasom, y au4HOCTH mosiBisieTcss CMBICT Pa3syMHOM JKHM3HM U TOJIE3HOMN
NEeSATEeIbHOCTH, TIO3UTHUBHAS MOTHBALIUSI, UCUE3AIOT «CMBICIOBOM Bakyym» (o B. @pankiny),
BbIydyeHHas: OECMOMOIIHOCTh, AJJUKTHBHBIC TPOSIBICHUS, KPUMHHAIBHBIE HAKIOHHOCTH,
COCTOSIHUE  JTUCTpecca,  COIMAIbHO-TICUXOJOTHYECKasi HEYCTOMYMBOCTh,  COIMATIbHAS
9KCKIIIO3USl, TO €CThb HCKIIOUYEHHOCTh U3 CHUCTEMbl COLMAJIbHBIX B3aUMOJICHCTBUIA,
JeTyMaHU3UpOBaHHbIN (akTop u Ap. D.PpoMM Mpeaynpexaai, 4To «IeryMaHU3UPOBAHHBIN
YeJIOBEK CTaHeT HACTOJbKO OE3yMHBIM, UTO OKAa)KETCS, B KOHEYHOM CYETe, HE B COCTOSHUU
MOJIIEP>KUBATH CYIIECTBOBAHHE KU3HECTIOCOOHOTO O0IIECTBA, @ B CKOPOM BPEMEHHU HE CMOXKET
yaepKaTrbcsk OT CaMOyOMHCTBEHHOTO MPUMEHEHHUSI SIEPHOTO MIIM OHOJIOTUYECKOTO OPYKUSI»
[13, c.205].

Opnako ciefyeT 3aMeTUTh, YTO €CIIM B MPEIbIAYIIUX UCTOPUYECKUX 3MO0XaX IEHHOCTH
oOmrecTBa BeIpaOaTHIBATNCH HE3aMETHO, MOCTENICHHO M OCO3HAHHO, HA MPOTSHKCHUU KU3HU
HECKOJIbKUX TIOKOJIEHHH JIOAeH, TO ceilyac OHU CTAaHOBSTCS MOOWUIIBHBIMU, XaOTHYHBIMH,
MIPOTHBOPEYNBBIMH, HEMOHSATHBIMH, TPEBOKHBIMH, ITOCKOJIBKY co3natoTcst here and now temu,
KTO JMYHO 3aWHTEPECOBAaH B UX THUPAKUPOBAHUU, KTO OXKUIAET OT HUX MOJUTHYECKHX U
MaTepHAIbHBIX MpedepeHnnidi 1 TUBUICHAOB. B coBpeMEeHHOM 001IecTBE MPOUCXOIUT, IO
MEeTKOMY BbIpaxkeHuto D.I'unnenca, «icnapenue MopaiabHocT» (1984) u B.B. JlyneeBa —
«rymaHm3anms npecrynmHoctn» (2014), mapacraer kmbOepcormanuzanus udenoBeka (Homo
Cyberus), mosiBuiCS «4eloBeK HOBoro tuma» — Homo perfectus (4emoBek yCHEUTHBINH,
MPEIIPUUMYNBBINA, COBEPIICHHBIN). {7 HEKOTOPHIX MHIMBHIOB HACTYIIHIIO «IIPECBHIIICHHUE
cB00O0/IOI» ¢ YeTKMM O0O3HAUYEHUEM «OIBITa-MIpesesay — TpaHcrpece, GyHKIUEH KOTOPOro
SIBIISIETCS «BBIPBATh MEHS y c€0s1 CAMOTO U HE MO3BOJISATH MHE OBITH TE€M K€ CAMBIM, YTO 5 €CTh,
UCIOJB3YS TpaHC(hOpMaIIUI0 caMoro cedsi uepe3 KOHCTUTyHpoBaHUE 3HaHU» (10 M. Dyko)
[14, c.111-131; 16, ¢.284-311].

JleBUaHTOJIOTMYECKasl HayKa, Kak pa3 U TMpHU3BaHa H3ydyaThb TPAHCIPECCHUBHbBIE
tegaeHimu. OHa BKIIOYaeT B ce0s, Kak MHE TMPEACTABISACTCS, TPH BaKHEHIINX
MICUXOJOTHYECKUX MeXxaHu3Ma: (a) ocMbicieHue u o0bsacHeHue (comprehension and
explanation) Ha OCHOBE repMEHEBTUYECKOI0 METOa (JIEBUAHTOJIOT WS 3HaHU); (0) HOHUMaHue
u cpaBHeHue (understanding and comparison) Ha OCHOBE 3TOrO MOHUMaHHS (TTOHUMAIOIIAS
neBuaHTosorus) u (B) paykryanuonnoe Hayuenue (fluctuation learning, ot nar. fluctuation —
HECTOMKOCTh, KojebaHue) (coluann3anus), co3laBaeMoe TypOYJIEeHTHOW M HecTaOMJIbHOU
BHEIIHEW COLMAIIBHOM CpeJOM M BOCIPOM3BOAMMOE €I K€, IOSBICHUEM CIIOHTAaHHO
BO3HUKIIHUX aTTPAaKTOPOB (JINAEPOB, CYOKYJIBTYp, COLMATBHBIX CETEH M T.I1.), OKa3bIBAIOLINX
MO3UTHUBHBIC W/WIM JIECTPYKTHBHBIC BO3JIEHCTBHSI Ha JIMYHOCTb, COIMAIBHYIO CpEIy W
OOIIIECTBO B IEJIOM.

OnHako Takol MOJIXO0J UMEET HEOJHO3HAUHYIO JIMHEHHYIO CTPYKTYPY ABYX YPOBHEW:
NEPBbI YPOBEHb — 3TO BHYTPH AUCLUILIMHApHAs KOMIIAPAaTUBUCTHKA; BTOPOH YPOBEHb —
MEXTUCIUIUTHHAPHBIN. B3anMornepecedeHne u COeUHEHNE 3TUX JBYX YPOBHEW CIIOCOOHO
n30eKaTh MEKIUCHUIUIMHAPHYIO CXEMATUYHOCTh M JUCIMILIMHAPHYIO 000COOJIEHHOCTD,
00€CTIeYHTh, TEM CaMbIM, [IEJIOCTHOCTh N3y4aeMbIX COIMATBHBIX ()EHOMEHOB.

OpHako TEepBBIM ypOBEHb — BHYTPUANCIHILUIMHAPHAS KOMIIAPATUBHCTHKA — B
JICBHAHTOJIOTHH TIOKa €Ile He MPOIIEN 3Tal CBOCH WHCTHTYIHOHAJIHM3AINA. 3/1€Ch UMEIOTCS
HEKOTOpble paszHoriacus. BaxHO M japyroe: paclIMpeHHe Hay4YHbIX TOPHU30HTOB,
TWHAMUYHOCTD Pa3BUTUS MEXIUCIHUIUTMHAPHBIX 3HAHHWHA, B3BIBAIOT K IOCTOSHHOMY
CPAaBHEHHMIO M COMNOCTAaBICHHIO HMX C YK€ (YHKIHMOHUPYIOIIMMH 3HAaHUSIMH, a BHOBb
MOSIBJISIIOIIMECS ~ KOHILETIMK, TOAXOMAbI, THUIOTE3bl W METONbl, MPETEeHAYIOUUE Ha
HBPUCTHUYHOCTB, TOJIKHBI TPONTH MPOLEypy BeprpUKaLUu.

Ha ceromusumHuii JeHb CYyIIECTBYIOT TPH OCHOBHBIE TOUKH 3pEHHUS Ha MpodiieMy
napagurMalbHOTO cTaTyca JaeBuaHtonoruu. Ee ompexpenstor, kak (1) donapaduemanvhyio
oesuanmonozuio, (2) enenapaduemanvhyio oesuanmonocuro, (3) MmyrbmunapaoueManbHyo



oesuanmonozuio. 1lepBasi TOUKa 3peHMs CChbUIAETCS HAa CPABHUTEIBHO HEOOJBIION BO3pacT
JE€BUAHTOJIOTMYECKOH Hayku. OJHAKO CTPEMMTEIBHOE pa3BUTHE JAEBUAHTOJNIOIMM B XX-
Hayase XXI B. CBUIETENbCTBYET O BIOJIHE 3PEJION IEBUAHTOJIOTUU KaK HAyKH.

Jluckypc-aHanu3 COBPEMEHHBIX HAy4yHBIX MCTOYHMKOB [0 JEBHAHTOJIOIMUYECKOMN
poOJeMaTUKE CBUIETEIbCTBYET O TOM, YTO JEBHAHTOJOTHUS YCHEIIHO acCUMWJIMPOBaia
MOHATHE MapaurMbl, KOTOPOE CTal0 €€ KOHLENTyaJbHbIM KapkacoM. [lapaaurmel B
JI€BUAHTOJIOTHM MOTYT OBbITh UCCIIE0OBATENLCKUMHU U MPAKTUYECKUMHU (TEXHOJIOIMUECKHUMH).
HccnenoBaTenbckue napaanrmel (THOCEOJIOTHYECKast, PEHOMEHOIOTnYecKast, IesITeIbHOCTHAS
U SK3MCTEHLMATIbHAsA) 3apOXKIAIOTCS Ha OIpPEeJIEHHOW METOJ0JOorMuecKko ocHoBe. OpaHa
HCCIIeIOBATENIbCKAs MapaJurMa MOKET BBICTYNATh 0Aa3UCOM IS LIEJIOTO psAZia HAYYHBIX IIKOJ
Y HaIpaBJIECHUH 1€BUAHTOJIOTUU.

OpHako 37€Ch CYIECTBYET IJIaBHAsl ONIACHOCTh COBPEMEHHOM, KOTOpask 3aKJII0YAeTCs B
TOM, YTO €CJIM BCS NPEIIIECTBYIOLIas MCTOpUS CO BCEMHM €€ COOBITHSMM JIMIIb B
HE3HAYMTEIIHOW CTETeHU 3aTparuBajia CyOCTaHIMIO genus homo (4YermoBedeckuidd poj), TO
Tenepp Kak OyATO cama 3Ta CyOCTaHIMs IPUILIA B «OpPOYHOBCKOE JIBHXKEHUE», U OMACHOCTh
IPO3UT YK€ el caMoil He TOJBKO Ha (PU3UYECKOM, HO M Ha MEHTAJIBHOM YPOBHE W, Kak
koHcTatupyer B.Bonkos (2007), «paspyuiaercss NpUBBIYHOE, CTAOUIbHOE, TPaJULMOHHOE;
HEOKUJAHHO, CTUXUHHO, CIIOHTAHHO BO3HUKAET MHOE, JPYroe, HEBEIOMOE, HEU3BECTHOEY,
U3MEHSETCA CO3HaHME HallMM, HApacTaloT pa3pyllUTENIbHbIE IMPOLECcChl B OOIIECTBE, €ro
JUCTapMOHUYHOE COCTOSIHME, JeryMaHu3alus, JIyXOBHO€ OCKYJAEHHE, HpaBCTBEHHAas
Jerpananus JrAeH.

[IpennokeHHpli aBTOPOM MOJAXOJ K ONPEICIICHUI0 KOHIENTYaJIbHBIX KapKacoB
TEOPETUYECKUX MapaJurM B  JIEBUAHTOJOIMH, O€3yCIOBHO, HE TMpeTeHIyeT Ha
METOJI0JIOTUYECKYIO 3aBEPLUICHHOCTh, U TeM 00Jiee Ha UCTUHY B MIOCJIEIHENH NHCTAaHIIUH, HO TIPU
TBOPYECKOM TEOPETUYECKOM OCMBICIEHHH JE€BUAHTOJOTMUECKUX MPOOJIeM MOXKET ObITh
aKTyaJM3UpOBaH U MOAU(ULIMPOBAH HOBOBBEACHUSAMH MBITIUBOrO uccienosarens. M B atom
CMBICJIE JAaHHBIM MOJAXOZ OTKPBIT JUIsl 3BOJIOLUOHHBIX M PEBOJIIOLIMOHHBIX IONOJIHEHUN U
Moau(UKaIUi, KOHIENTYaJIbHbIX JEBHAHTOJIOIMUYECKUX KapKacoB, M3MEHEHMH Hay4yHBIX
Mapagurm, JUisi HOBBIX OTKPBITHH.
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Cexyus 1. Binim anywvliapmen Mine3-KYablKMulK, KUBIHObIKMAPLL OAp OANAIaPMEH HCYMbIC
icmey yuin nedazoemiy Kaciou aneymemmik Oamvlmy . KY3ulpemminix macii.
Cexyus 1. Pazeumue npogpeccuonanvro2o nomernyuaia nedazoea 0as pabomsl ¢
00YUAIOWUMUCS C NOBEOEHUECKUMU MPYOHOCMAMU: KOMNEMEHMHOCMHbIU NOOX00
Section 1. Development of teachers’ professional potential for working with students with
behavioral difficulties: a competency-based approach
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ABSTRACT

Students with behavioral difficulties present widespread challenges in contemporary
inclusive education. Teachers’ professional competence directly determines the quality of
behavioral support and classroom management. Based on realistic educational practices in
China and Kazakhstan, this paper explores the core professional competencies required for
teachers working with students with behavioral difficulties, including behavioral identification,
emotional communication, classroom intervention, and multi-party collaboration. It constructs
a systematic competency-based development path that integrates situational training, school-
based reflection, digital empowerment, and cross-professional cooperation. By analyzing
practical cases from both countries, the study demonstrates that targeted competency
development can effectively improve teachers’ ability to support students with behavioral
difficulties, optimize classroom ecology, and promote the sustainable development of inclusive
education. The findings provide practical references for teacher training, social pedagogy
application, and international educational exchange.

Keywords: behavioral difficulties; teacher professional competence; competency-based
path; inclusive education; social pedagogy.

Inclusive education has become a global consensus, and students with behavioral
difficulties represent one of the most vulnerable yet critical groups in modern schooling.
Behavioral difficulties—including emotional outbursts, inattention, conflict with peers,
learning avoidance, and weak self-regulation—directly affect classroom order, student
development, and teacher workload. In both China and Kazakhstan, educational policies
increasingly emphasize humane, student-centered support, yet many general classroom
teachers still lack systematic professional competence to respond effectively. This paper
focuses on the competency-based development path for teachers working with students with
behavioral difficulties, draws on realistic practices in China and Kazakhstan, and proposes
modern, actionable strategies to improve professional quality and practical effectiveness.

Introduction

Rapid social transformation, digital lifestyles, and changing family structures have made
adolescent behavioral problems more diverse and complex. In regular classrooms, students
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with hidden or mild behavioral challenges often struggle to adapt without targeted support.
Teachers are no longer only responsible for knowledge instruction; they must also act as
behavioral observers, emotional supporters, intervention implementers, and collaborative
partners. However, traditional teacher training often overemphasizes theory and neglects
situational practice, resulting in a gap between professional capacity and real-world demand.
Against this background, a competency-based path—grounded in actual teaching scenarios,
focused on operational skills, and supported by reflective practice—has become a modern and
effective direction for teacher professional development [1, 45].

Current Reality of Students with Behavioral Difficulties in China and Kazakhstan

In China, the implementation of inclusive education has brought more students with
behavioral adjustment challenges into regular classrooms. Research suggests that 8% to 15%
of primary and secondary students show obvious behavioral or emotional difficulties, such as
impulsive behavior, mobile phone addiction, social withdrawal, and academic apathy. Many
schools rely on head teachers and part-time counselors for support, yet subject teachers often
feel unprepared to intervene. The system emphasizes whole-school ecology and positive
behavior support, aiming to prevent problems rather than only remedy them [2, 78].

In Kazakhstan, educational modernization and the development of social pedagogy have
elevated attention to adolescent behavioral risks. Supported by institutions including
Karaganda Buketov University, local studies highlight school adaptation barriers, weak
learning motivation, and peer conflicts as major behavioral challenges among young people.
The country integrates social pedagogues into the educational system and emphasizes
cooperation between teachers and social support professionals [5, 32]. This model echoes the
theme of the IV International Congress on Social and Pedagogical Sciences and reflects
Kazakhstan’s focus on professionalized, systematic support for vulnerable student groups.

Core Professional Competence for Teachers Supporting Students with Behavioral
Difficulties

Effective support depends on four interrelated competence dimensions, all of which can
be systematically developed:

1.Behavioral identification and assessment competence

Teachers must accurately observe early warning signs, distinguish between temporary
misconduct and persistent behavioral difficulty, and complete simple, objective records
without labeling students. This competence is fundamental to reducing misjudgment and
providing targeted support [3, 61].

2.Emotional communication and trust-building competence

Empathy, active listening, and emotional stabilization techniques help teachers build safe
relationships—the foundation of any effective intervention. Teachers with high emotional
competence can better de-escalate conflicts and guide students to regulate emotions [8, 102].

3.Classroom behavioral intervention competence

Using positive reinforcement, visual guidance, emotional regulation corners, and
predictable routines, teachers can reduce inappropriate behaviors and strengthen adaptive ones.
Positive behavioral interventions and supports (PBIS) have been proven effective in
international empirical studies [6, 29].

4.Collaborative support competence

Teachers should cooperate with families, counselors, social pedagogues, and
communities to form a consistent support system. In Kazakhstan, this collaboration is
institutionalized through the professional standards of social pedagogy [7, 49].

These capacities are not innate; they require structured training, repeated practice, and
reflective improvement.

A Competency-Based Path for Teacher Professional Development
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A competency-based path centers on real teaching needs, uses practical scenarios as
carriers, and takes performance improvement as a measurement. It is more modern and
effective than traditional lecture-based training.

1. Establish a clear competency framework

Combine the educational contexts of China and Kazakhstan to build a modular
framework covering theoretical knowledge, operational skills, professional attitudes, and
cooperative literacy. This helps teachers understand what they must know, must do, and must
pursue [10, 57].

2. Carry out situational and practical training

Replace one-sided lectures with case studies, video reflection, simulated classrooms, and
on-site coaching. Teachers practice responses in realistic scenarios, which significantly
improves application ability. Such training is widely recommended in contemporary teacher
education research [1, 51].

3. Build a school-based continuous growth mechanism

Through peer learning, group research, and expert guidance, teachers improve in real
work. Regular reflection and experience sharing form a self-renewing professional community.
This mechanism aligns with the developmental requirements of teachers in both China and
Kazakhstan [5, 66].

4. Empower through digital tools

Use behavioral recording forms, lightweight assessment scales, and online learning
platforms to improve efficiency. Digital tools help teachers track progress, share experience,
and access standardized resources. Digital empowerment has become a new trend in modern
teacher competence development [8, 115].

Practical Cases from China and Kazakhstan

Case 1: China — Whole-School Positive Behavior Support (SWPBS) Practice

A primary school in eastern China launched a school-wide positive behavior support
system. All teachers received training in behavioral recognition, function-based support, and
classroom organization. For students with inattention and impulsive behavior, the school used
visual schedules, token rewards, and calm-down corners. Teachers recorded behaviors weekly
and adjusted strategies in teams. After one year, classroom problem behaviors decreased by
more than 60%, and teachers reported significantly higher confidence and professional
fulfillment. This case shows China’s emphasis on school-based, systemic, and preventive
intervention [2, 83].

Case 2: Kazakhstan — Teacher and Social Pedagogue Collaborative Model

A gymnasium in Karaganda, supported by Karaganda Buketov University, established a
joint support model for students with behavioral adaptation difficulties. Classroom teachers
provided daily observation and emotional support, while social pedagogues offered
professional evaluation, family consultation, and external resource connection. Together, they
designed personalized support plans. This practice reflects Kazakhstan’s institutional emphasis
on social pedagogy and multi-professional cooperation [5, 41], consistent with the themes of
the international congress on social and pedagogical sciences.

The comparison shows that both countries pursue professionalized teacher support, with
China focusing on ecological school reform and Kazakhstan highlighting social pedagogical
collaboration. Both paths confirm that competency development must be rooted in local reality.

Modern Strategies for Sustainable Development

To promote long-term growth in teacher competence, the following innovative measures
can be adopted:

1. Integrate behavioral support knowledge into pre-service and in-service teacher training
as a compulsory module. This is required by the latest educational standards in both countries
[7,53;9, 12].
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2. Establish cross-cultural and cross-border teacher exchange platforms to share China-
Kazakhstan best practices.

3. Develop a competency evaluation system based on actual performance rather than only
theoretical scores.

4. Strengthen university-school cooperation, with higher education institutions providing
professional guidance and research support [10, 69].

5. Support teachers’ mental health to prevent burnout and maintain long-term
professional vitality [8, 121].

In the digital era, artificial intelligence and virtual simulation further enrich the
development path. Al-assisted behavior analysis and virtual interactive training provide low-
risk, high-frequency practice opportunities. These modern tools make competency
development more scientific, personalized, and forward-looking.

Conclusion

Supporting students with behavioral difficulties is an important symbol of educational
civilization. Teachers’ professional competence is the core guarantee of effective support. A
competency-based development path—with clear goals, practical content, situational training,
and continuous improvement—fits modern educational needs and helps teachers move from
passive response to active support. By learning from realistic experiences in China and
Kazakhstan, integrating social pedagogical concepts, and using digital innovation, we can
steadily improve teachers’ professional ability, help vulnerable students grow with dignity, and
promote high-quality development of inclusive education. Strengthening international
cooperation and experience sharing will further enrich the path of teacher professional
development and bring broader possibilities for educational progress.
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ABSTRACT

Higher vocational colleges are vital for cultivating skilled professionals in China, making
Chinese language teaching reform significant. Traditional models fail to meet students'
individualized and vocational needs. Through literature review and field research, this study
identifies key issues: disconnect between content and career needs, monotonous pedagogy,
unclear teacher roles, and low resource use. It proposes reforms like integrating ideological
education, innovative contextual methods, interdisciplinary collaboration, aesthetic education,
and faculty development.

Keywords: Higher vocational education; College Chinese curriculum; Teaching reform;
Optimization of teaching approaches

I. Major Teaching Challenges in Higher Vocational Chinese Language Instruction

1.1 Disconnect Between Teaching Content and Students’ Career Needs

A structural disconnect between teaching content and students' real-world needs has
become one of the core contradictions hindering improvements in teaching effectiveness. This
disconnect is primarily manifested at three levels: discrepancies between textbook content and
career development requirements, teaching methods that neglect students' learning interests,
and a lack of relevance and practicality in course design.

Current Chinese language textbooks for higher vocational education have long
emphasized the interpretation of literary classics and the transmission of traditional cultural
knowledge, while paying insufficient attention to practical competencies directly related to
students' future employment—such as practical writing, professional communication, and
critical thinking. This imbalance makes it difficult for students to perceive the utilitarian value
of the course, thereby weakening motivation and classroom engagement.

From the perspective of teaching methods, the lecture-centered model continues to
dominate Chinese language classrooms. This teacher-centered, one-way mode of instruction
neglects mutual interaction between teachers and students as well as peer collaboration,
resulting in a dull classroom atmosphere and a severe lack of student agency. Such conditions
not only hinder the deep internalization of knowledge but also constrain the development of
students' critical thinking and problem-solving skills.

At the curriculum design level, courses generally lack differentiation based on students'
professional backgrounds. The needs of science and engineering students for logical reasoning
and technical literacy, as well as the aspirations of liberal arts students for deeper humanistic
appreciation, are difficult to satisfy within a uniform curriculum framework. This one-size-fits-
all approach severely impedes the personalized adaptation of Chinese language instruction.
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1.2 Monotonous Teaching Methods and Insufficient Classroom Interaction

The monotony of teaching methods and the absence of genuine classroom interaction
have become prominent issues affecting instructional quality. These shortcomings not only
hinder the cultivation of students’ innovative thinking but also weaken the broader educational
function of the course.

Traditional models place students perpetually in a state of passive reception. Deprived of
opportunities for questioning, exploration, and collaborative inquiry, students are unable to
develop the critical thinking and problem-solving capacities that modern employers demand.
Effective classroom interaction—which stimulates interest and promotes deep knowledge
construction—is frequently compressed or reduced to mere formality due to tight schedules,
limited resources, and teachers' insufficient mastery of interactive strategies.

Furthermore, the prevailing evaluation system prioritizes examination scores as the
primary metric, neglecting formative assessments of comprehensive qualities and individual
growth. This creates institutional inertia that encourages conservative teaching practices.
Teachers tend to design instruction based on examination requirements rather than exploring
diverse pedagogical models tailored to students' learning needs, further limiting opportunities
for methodological innovation.

1.3 Ambiguous Teacher Roles and Underutilization of Teaching Resources

Teachers must simultaneously fulfill dual responsibilities: imparting literary knowledge
and conducting ideological and political education. Within limited class hours, this dual
mandate creates significant role-related pressure and frequently results in superficial treatment
of both functions. Many instructors resort to label-based approaches that fail to genuinely
engage students intellectually or systematically cultivate their critical thinking and independent
judgment.

Concurrently, the slow updating of textbook content means that numerous contemporary
literary works and socially relevant topics with ideological and political significance have not
been incorporated into the curriculum in a timely manner, resulting in a persistent gap between
course content and students' lived experiences. Although digital educational technologies offer
vast opportunities for innovation, their integration and application remain suboptimal. Some
teachers' use of digital platforms is limited to basic functions, failing to leverage interactive
and extended learning capabilities. The absence of systematic training further impedes the
effective fusion of traditional resources with modern technological tools, inadvertently
increasing teachers' workload while limiting overall teaching effectiveness.

1. Pathways for Optimizing Chinese Language Instruction in Higher Vocational
Education

2.1 Integrating ldeological and Political Education to Enrich Teaching Content

The effective implementation of curriculum-based ideological and political education
requires teachers who possess comprehensive pedagogical competencies. By carefully
selecting literary works, poetry, and prose that carry ideological and ethical significance,
teachers can guide students in literary appreciation while simultaneously prompting deep
reflection on life values, social responsibility, and cultural identity. This approach achieves the
simultaneous enhancement of critical thinking and humanistic spirit through subtle, sustained
influence rather than explicit moralizing.

Organically integrating ideological and political elements into Chinese language
instruction not only strengthens the appeal of moral education but also stimulates students'
intrinsic motivation for exploration. Higher vocational Chinese language courses possess a
natural advantage in fostering humanistic spirit; by precisely defining ideological and political
education objectives and continuously refining pedagogical effectiveness, instructors can
demonstrate the course's irreplaceable value in shaping graduates' character, social
consciousness, and cultural literacy.
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2.2 Innovating Teaching Methods: Contextual and Experiential Learning

Employing diverse teaching methods to strengthen interactivity and practicality holds
significant methodological importance for innovating higher vocational Chinese language
instruction. By integrating modern educational technology, situational pedagogy, and
interdisciplinary approaches, educators can effectively stimulate students' intrinsic motivation
while tangibly enhancing learning outcomes.

Fully leveraging multimedia technology and online platform resources enables
instructors to create immersive learning environments that combine audio-visual elements with
rich textual content. Film and television adaptations of classic literary works, for instance,
allow students to gain a deeper understanding of textual meanings and character psychology
through intuitive audiovisual materials. Discussion forums on online platforms extend
classroom exchanges, facilitating an organic connection between in-class and out-of-class
learning.

Contextualized teaching enables students to naturally internalize language knowledge
through participatory experiences by simulating real-life scenarios or constructing virtual
learning environments. When teaching classical poetry, teachers can recreate a setting of an
ancient literary gathering and guide students to take on the roles of different poets. When
studying Dai Wangshu's The Rainy Alley, multimedia presentations of the misty Jiangnan
atmosphere help students perceive the poet's emotional flow through synesthesia, bridging the
psychological distance between reader and text. Through these innovative practices, Chinese
language classes gradually transform from one-way knowledge transmission to multi-
dimensional, interactive co-creation, repositioning students as active participants and meaning-
makers in the learning process.

2.3 Strengthening Interdisciplinary Integration

The future trajectory of higher vocational Chinese language instruction should emphasize
the systematic integration of interdisciplinary resources, actively exploring deep cross-
disciplinary collaboration with fields such as art and design, history and culture, and the natural
sciences. For example, in collaboration with landscape design programs, students can
transform knowledge of ancient courtyard culture accumulated in Chinese language courses
into a cultural foundation for design creation, facilitating knowledge transfer while stimulating
cross-disciplinary innovative thinking.

Combining Chinese language instruction with dramatic performance—guiding students
to recreate scenes from literary works through role-playing—hones language expression and
improvisational skills while deepening understanding of character psychology and cultural
contexts. Well-developed theatrical performances can subsequently serve as long-term vehicles
for cultural dissemination through platforms such as campus cultural festivals and club
activities, extending the educational impact of the course far beyond the classroom.

2.4 Emphasizing Aesthetic Education and Student Agency

Aesthetic education is vital for students' comprehensive development, fostering
perceptual sensitivity and character formation. In the new era, it supports innovative talent
cultivation and stimulates creativity.

The scope of aesthetic education in Chinese language instruction extends beyond art
forms such as music and drama; it should also encompass the cultivation of students' awareness
of social issues and their sense of responsibility to uphold core social values. Integrating
aesthetic education into Chinese language instruction helps students continuously enhance their
cultural literacy and humanistic sensitivity throughout their university studies. Institutions
should fully recognize the significance of aesthetic education in stimulating student agency,
guiding learners to actively construct understanding through aesthetic experience and thereby
continuously enriching their humanistic literacy.

2.5 Enhancing Teacher Professional Competence and Faculty Development
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Strengthening teachers' ideological and political literacy and professional teaching
capabilities is a foundational measure for driving comprehensive quality improvement in
higher vocational Chinese language instruction. Two principal strategies merit implementation.
First, institutions should regularly organize teachers to participate in professional training and
academic seminars covering cutting-edge pedagogical theories, diverse teaching methods, and
the application of information technology. Active participation in academic forums serves as a
catalyst for new teaching inspiration and continuously drives the innovative evolution of
methodologies.

Second, institutions should establish platforms for sharing teaching experiences and
fostering collaborative professional growth. By creating hybrid online-offline communication
mechanisms, they can provide open spaces for faculty to exchange teaching cases, reflections,
and successful practices, thereby building professional learning communities. These platforms
also serve as shared repositories of teaching materials, course videos, and supplementary
resources; students can similarly use online learning platforms for pre-class preparation and
post-class review, enhancing self-directed learning capabilities. Through these multifaceted
initiatives, teachers can continuously deepen professional development, better adapt to the
demands of educational reform, and provide a robust faculty foundation for comprehensive
quality improvement.

I11. Conclusion

Higher vocational education institutions must uphold the fundamental mission of
fostering virtue and cultivating talent. While continuously strengthening professional skill
development, they must also effectively promote the deep integration of humanities education.
As a vital general education course, College Chinese plays an irreplaceable role in enhancing
students’ language expression skills, cultivating aesthetic appreciation, and fostering
humanistic literacy.

To effectively improve teaching outcomes, instructors should proactively integrate
ideological and political elements throughout the entire teaching process, continuously
deepening the curriculum's educational value. Simultaneously, they should emphasize the
guiding role of aesthetic education to fully empower students as active learners, and actively
promote interdisciplinary integration to expand the knowledge boundaries and practical
dimensions of the course. Higher vocational colleges should also invest strategically in the
professional development of Chinese language faculty, supporting the cultivation of high-
caliber instructors who can lay a solid foundation for producing the high-quality,
multidisciplinary talents demanded by contemporary social and economic development.
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ABSTRACT

This article presents innovative methods of teacher training implemented at the Krzysztof
Penderecki Academy of Music in Krakow. The study focuses on modern educational solutions
such as Developmental Coaching, Case Study, Education through Critical Incidents and
workshops using VR simulators. The article emphasizes the importance of developing
intellectual, emotional and social competencies of future teachers, especially in the context of
working with pupils with behavioral difficulties. The analysis shows that innovative and
practice-oriented training methods increase teachers’ professional preparedness,
communication skills and readiness to face contemporary educational challenges.

Keywords: VR simulators, developmental coaching, case study, critical incidents,
behavioral problems, educational innovations

Introduction

Today, teachers function in a dynamically changing world and continuously face new
challenges that result from the needs of both pupils and their parents. Thus, teachers “come
across multiple mobile barriers set at a constantly changing height and must be prepared for
potential new circumstances arising at any time, conditions that may favor their plans or cause
unexpected difficulties. This may lead to anxiety and uncertainty, the feelings which are quite
common in present time.” [1]. And it is teachers who bear responsibility for an effective work
with pupils whose educational needs have been changing. In order to be ready to meet the
challenges of the modern school and the needs of their students, active educators must
constantly improve their professional skills and prospective teachers — be prepared to work in
the changing school environment as best as possible.

Innovations in teacher training

According to the education system in Poland, a graduate of a 5-year university course in
teaching a certain subject should be: a practitioner able to reflect; a reliable supervisor (ready
to take care of the sustainable development of their students); a professional in the area of
students’ development; a professional in the subject taught; an erudite; a person open to new
experiences; an effectively collaborating team member; an individual aware of their interests
and self-development and an honest person acting according to the universal ethical standards
etc. To develop all these characteristics, to become reflective practitioners, persons who
respond to social and cultural changes, new needs and conduct (including antisocial behavior)
of pupils in a professional manner, prospective teachers need to be properly trained and those
who already work in schools must regularly improve their professional skill portfolio.

To address the challenges of the contemporary, ever-changing school settings and the
needs of pupils, innovative teacher training solutions were introduced in Krzysztof Penderecki
Academy of Music in Krakow. They are described in this article.

The above-mentioned innovations which, so far, have not been used in any other
university in Poland, include:

« Developmental Coaching

« Case Study

17


mailto:joanna.lukasik@com-4t.pl
https://orcid.org/0000-0001-5530-5109

« Education through Critical Incidents

« Workshops using VR simulators

The character of the innovative courses is determined by the nature of teaching
profession, namely the fact that teachers function as pedagogues: educators, mentors and
carers. They need to have certain competencies enabling them to work with pupils. The fact
that they influence their students generates a unique model of cooperation between the parties
of the pedagogical act. However, for such situation to take place, teachers must be able and
willing to cooperate with the class as a team and with individual pupils. Innovative training
methods help teachers-to-be expand their competencies and develop professional attitude
towards pupils (in particular, pupils with behavioral problems) from the very beginning of their
career.

Coaching classes are introduced during the first year of the pedagogical faculty, for two
semesters. They facilitate personalized approach to students and direct support of their
development, especially the improvement of:

e intellectual competencies (“out-of-the box” thinking and acting, wisdom, logical
thinking, reasoning, creativity, abstract thinking, imagination, intuition, expressing own
opinion),

« emotional competencies (emotions, feelings, relations, bonds, intimacy, relationships,
trust, openness, self-control, reactions, connection, contact, living in harmony with self and
others, compassion, empathy),

« social competencies (making choices and decisions, seeking solutions, self-esteem,
initiative-taking attitude, dealing with failures and conflicts, tenacity, searching for meaning,
challenges, consequences, cooperation).

The above listed competencies are successively expanded and developed during the Case
Study and Education through Critical Incidents classes (fourth semester). These classes are
structured as follows: during their internships, students observe themselves in different didactic
and educational situations and then describe their actions towards pupil(s), which were not
successful or which they want to improve (even if they have dealt with a given situation very
well). As part of the Case Study, they describe a situation of a pupil and professional actions
to be taken together with a simulation of practical work in a classroom. During Education
through Critical Incidents, they describe and design their actions according to the critical
incident theory by David Kolb. The professional support of teacher training provided during
these university courses ensures the successful professional start of the young teachers. They
are not only aware of potential challenges but also equipped with knowledge, skills (and tools)
to work with pupils effectively from the very beginning of their teaching career.

The workshops using VR tools are introduced during the fourth and the fifth semester.
They are aimed at strengthening the communication (talking to pupils and parents) and
interpersonal competencies of the prospective teachers. This is the area where they struggle the
most often. The absence of these competencies translates into teachers’ commitment and
motivation to work or their ability to experience professional success. Therefore, VR tools were
introduced to boost students’ readiness to work, inner motivation, commitment, satisfaction
and the sense of “flow”. The tools used during the classes include: a VR simulator to train
students/teachers to communicate with with parents manifesting different attitudes to
cooperating with a teacher; teaching block scenarios (short — covering 6 hrs or advanced —
covering 10 hrs), exercise materials, work sheets, knowledge pills for teachers and pupils, and
simulator usage instructions. The effects have been confirmed in a study using the experimental
method [2].

The innovative courses, methods and tools (VR simulator) implemented to teacher
training curriculum confirm that difficulties and weak points in education diagnosed by Joanna
M. Lukasik in her studies [3] can be eliminated or minimized by properly organized university
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training process. The solutions minimize the stress that accompany young, prospective
educators, described by Joanna Madalinska-Michalak as the “transition shock”.

Summary

When it comes to teaching profession, a thesis can be formulated that an ongoing
development and professional improvement are the more important that modern schools expect
teachers to be constantly and actively committed to development and, thus, follow the changes,
address new needs of the pupils and parents and those resulting from the civilizational and
technological advancements. Clearly, teaching profession is not considered an easy one and
the growing number of new responsibilities is often extremely challenging for the teachers
(additional time for training, financial means etc.) As noticed by Mirostaw J. Szymanski, “the
complexity of teaching responsibilities has yet increased due to various factors like
popularization of education and, consequently, great diversity of level, abilities and
motivations of learners, a significant growth of requirements due to rapid scientific
advancements, new sources of influence on children and youth (mass media, subcultures,
marketing and advertisement centers etc.)” [4]. All this forces teachers to constantly upgrade
their professional qualifications and develop new competencies as improvement and training
become the key “critical determinant of the effectiveness of their work. The closer we are to
the information society model, the more important is the level of teacher qualifications” [5].
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ABSTRACT

This article examines the competency-based approach in contemporary teachers’
professional practice, with a focus on working with students exhibiting deviant behaviour. In
today’s rapidly changing educational environment, teachers are expected to possess an
integrated set of competencies that extend beyond subject knowledge to include diagnostic,
communicative, and intervention skills. Competence is understood as a multidimensional
construct combining knowledge, skills, attitudes, and reflective abilities that enable effective
pedagogical action in complex educational contexts.

The article highlights the increasing complexity of teachers’ roles and the necessity of
continuous professional development in response to evolving social and educational
challenges. It also emphasizes the multifactorial nature of deviant behaviour and the need for
interdisciplinary cooperation in addressing it.

The study proposes an integrated model of teacher competence consisting of three key
domains: diagnostic, communicative, and intervention competencies, which together form a
structured framework for effective pedagogical response.

Keywords: competency-based approach; teacher competencies; deviant behaviour;
diagnostic competence; communicative competence; intervention strategies; professional
development; contemporary education; classroom management

Introduction

Contemporary teachers operate within an educational environment characterized by
continuous transformation, increasing complexity, and growing expectations regarding
professional performance. In this context, teaching extends beyond knowledge transmission
and involves the comprehensive facilitation of students’ cognitive, emotional, and social
development. Consequently, the teaching profession requires an integrated set of competencies
encompassing pedagogical, psychological, communicative, and technological dimensions.

Teacher competence is understood as a holistic and dynamic system of knowledge, skills,
abilities, and personal dispositions that enable effective educational practice. Within
contemporary educational research, competence is widely recognized as a key determinant of
professional effectiveness and adaptability. From a cognitive-psychological perspective,
competence functions as a regulatory mechanism of professional activity, enabling individuals
not only to perform tasks but also to evaluate and adjust their actions in response to situational
demands [1].

Importantly, competence encompasses not only technical and operational skills but also
reflective capacity, value orientation, and emotional engagement. It therefore represents an
integrative construct that allows teachers to function effectively in complex, uncertain, and
evolving educational contexts.

Research consistently highlights that competencies are deeply embedded in individual
personality structures, including beliefs, attitudes, motivations, and value systems. They are
revealed in concrete professional situations and directly influence the quality and effectiveness
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of pedagogical actions [2]. In this sense, competence can be conceptualized as a higher level
of professional development, reflecting both autonomy and adaptive expertise [3].

Socio-professional context of contemporary teaching

The contemporary socio-professional environment is characterized by volatility,
uncertainty, and increasing complexity. These conditions affect not only labour markets but
also educational systems, which are required to respond flexibly to emerging social,
technological, and cultural challenges. As a result, teachers are expected to function as lifelong
learners who continuously adapt their professional competencies.

Education plays a crucial role in preparing individuals for participation in a rapidly
changing and unpredictable world. It fosters adaptability, critical thinking, and the capacity for
self-directed learning [4]. These transformations significantly redefine the role of the teacher,
who increasingly acts as a facilitator of learning processes rather than a sole transmitter of
knowledge.

Contemporary research indicates that key competencies required in modern professional
environments include mobility, requalification capacity, digital literacy, communication skills,
teamwork, entrepreneurship, and knowledge management [5]. These competencies are
essential for professional sustainability and resilience in conditions of continuous change.

Core dimensions of teacher competence

In pedagogical literature, several core domains of teacher competence are identified,
including communicative, cognitive, emotional, interpretative, interpersonal, social, and
professional competencies.

Communicative competence refers to the ability to engage in effective, context-sensitive
communication and to establish constructive dialogue within the educational process.

Cognitive competence involves analytical thinking, problem identification, decision-
making, and the ability to generate effective pedagogical solutions.

Emotional competence encompasses the awareness, understanding, and regulation of
both personal and students’ emotions. Its importance is particularly evident in managing
complex classroom dynamics and behavioural difficulties [6].

Interpretative competence enables teachers to construct meaning from educational
situations, interpret student behaviour, and engage in reflective professional practice [7].

Interpersonal and social competencies support the development of positive relationships,
cooperation, and effective conflict resolution within school environments.

Professional competence refers to the integration of disciplinary knowledge, pedagogical
skills, and the capacity for continuous professional learning and development [8].

Deviant behaviour as an educational challenge

Working with students exhibiting deviant behaviour constitutes one of the most
demanding areas of contemporary educational practice. Deviant behaviour is understood as
actions that diverge from established social and educational norms and may manifest in forms
such as aggression, disciplinary violations, social withdrawal, or persistent conflictual
behaviour.

The etiology of deviant behaviour is multifactorial, involving family, social,
psychological, and educational determinants. Therefore, effective educational responses
require a holistic and interdisciplinary approach involving cooperation between teachers,
school psychologists, social workers, and families.

Current pedagogical research emphasizes that interventions addressing deviant
behaviour should not be limited to disciplinary strategies. Instead, they should incorporate
preventive, supportive, and individualized approaches aimed at addressing underlying causes
and promoting positive behavioural change.

Competency-based model of teacher response

In the context of working with students exhibiting deviant behaviour, the competency-
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based model of teacher response is conceptualized as an integrated and dynamic framework
that guides pedagogical decision-making at different stages of educational intervention. This
model is grounded in the assumption that effective management of behavioural difficulties
requires a structured yet flexible combination of competencies that operate in a sequential and
interdependent manner.

The first component, diagnostic competence, refers to the teacher’s ability to recognize
early indicators of deviant behaviour, interpret their possible causes, and assess the broader
psychosocial and educational context in which such behaviours occur. This stage is crucial for
preventing escalation and ensuring that subsequent actions are based on an accurate
understanding of the situation rather than on reactive judgments.

The second component, communicative competence, involves the establishment and
maintenance of constructive interpersonal relationships with students. It includes the ability to
engage in active listening, use appropriate verbal and non-verbal communication strategies,
and create a safe and supportive classroom climate. Effective communication serves not only
as a preventive mechanism but also as a foundational condition for any successful pedagogical
intervention.

The third component, intervention competence, encompasses the teacher’s capacity to
implement appropriate educational, preventive, and corrective strategies in response to
identified behavioural challenges. This includes selecting suitable pedagogical methods,
collaborating with other professionals (such as school psychologists and social workers), and
adapting interventions to individual student needs. Intervention competence also implies
ethical responsibility and the ability to balance disciplinar measures with supportive and
developmental approaches.

Taken together, these three competency domains form a coherent and cyclical model of
pedagogical response, in which diagnosis informs communication, communication facilitates
intervention, and intervention outcomes feed back into further diagnostic processes. Such an
integrated approach enhances the effectiveness of teacher responses to complex behavioural
situations and supports the development of inclusive and supportive educational environments.

Teacher professional development and reflective practice

Contemporary teachers are expected to engage in continuous professional development
as an integral part of their occupational identity. This includes participation in formal training,
engagement in academic literature, and the implementation of innovative pedagogical
practices.

A particularly significant dimension of professional growth is reflective practice, which
enables teachers to critically analyze their own actions and continuously improve their
pedagogical effectiveness. Reflection functions as a central mechanism of professional learning
and adaptation in complex educational environments.

Additionally, teacher autonomy plays a critical role in contemporary education systems.
It refers to the ability to make independent professional decisions and to assume responsibility
for educational outcomes [9].

Conclusion

The competency-based approach represents a fundamental framework for understanding
contemporary teachers’ professional practice, particularly in relation to students exhibiting
deviant behaviour. The integration of diagnostic, communicative, and intervention
competencies provides a coherent model of pedagogical response, enabling teachers to
effectively identify problems, establish constructive communication, and implement
appropriate educational interventions.

This integrated competency structure enhances the effectiveness of teaching practice and
supports the development of inclusive and responsive educational environments capable of
addressing complex behavioural challenges.
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ABSTRACT

The presented paper focuses on specifying the methods of communication in the work of
social pedagogue. The aim of the paper is to analyse which method of communication between
teacher and social pedagogue is preferred by university students when addressing socially
undesirable behaviour of pupils in the school. It is necessary to define social pedagogue and its
role in the educational process in the school. In the empirical research, a qualitative research
methodology was utilized. Data collection was realised through standardized interviews. The
obtained data were analysed using axial coding. The research respondents were 8 university
students enrolled in the teaching and educational sciences study program. The results of the
empirical research identified direct verbal communication as the preferred method of
communicating with the social pedagogue when addressing socially undesirable behaviour of
pupils in the school. According to the respondents' opinions, the social pedagogue should
communicate the solution to the pupils' socially undesirable behaviour directly with the
classroom teacher. The communication should include the identified reasons for the
undesirable behaviour and proposals for its elimination. The conclusions of the paper
emphasize the necessity of communication between the teacher and the social pedagogue when
addressing socially undesirable behaviour of pupils.
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INTRODUCTION

The school social pedagogue should be an indispensable part of the educational process
in the school environment. It is precisely within the school environment that socially
undesirable behaviour can develop among pupils, particularly due to absent or insufficient
preventive measures. While the prevention and management of socially undesirable behaviour
are also carried out by teachers, the professional activities and interventions of a school social
pedagogue are, in our view, equally necessary. The support of a school social pedagogue in
intervention and prevention relieves the burden on teachers. Therefore, a school social
pedagogue should be present in every school. We consider the cooperation between the school
social pedagogue, the teacher, and other professionals involved in the educational process
within the school environment to be particularly beneficial. Collaboration between the school
social pedagogue and the teacher should be the result of thorough and planned activities. In our
opinion, a prerequisite for mutual interaction between the school social pedagogue and the
teacher within the educational process is, above all, the teachers' awareness of the pedagogue's
competences. Preparing teachers and informing them about the wide range of a school social
pedagogue's competences should already be incorporated into pre-service teacher training. For
this reason, it is essential to determine how university students — future teachers — perceive the
competences of a school social pedagogue. Given that school social pedagogues possess a
multitude of competences, we focused on examining how university students — future teachers
— perceive the methods of communication between the school social pedagogue and pupils.
Specifically, our research aimed to identify the preferences of future teachers regarding
communication with the school social pedagogue when addressing the socially undesirable
behaviour of pupils in the school environment. Given the occurrence of socially undesirable
behaviour among pupils in schools, we consider this area of research to be highly relevant.
During their teaching careers, future teachers may come into contact with a school social
pedagogue while managing socially undesirable behaviour of pupils in schools. Therefore, it is
crucial to analyse how communication between these professionals should function.

THEORETICAL BACKGROUND

A general definition of a social pedagogue can be found in professional literature.
Kraj¢ova (2017) characterizes the social pedagogue as a university-educated professional who
is theoretically and practically prepared to operate in specific environments where socially
undesirable phenomena may occur. We consider the primary responsibility of a social
pedagogue to be the resolution and prevention of socially undesirable behaviour. At this point,
we emphasize the importance of adequate education for social pedagogues, who, thanks to their
university degree, can execute their job description in an expert and professional manner. The
profession of a social pedagogue is classified among the helping professions. It can be noted
that this profession occupies an important place in society. However, we also encounter issues
regarding the funding of social pedagogues in the school environment (Dulovics, 2020). The
problem of budget deficits in schools is thus typically resolved by eliminating the positions of
professional staff, which includes the social pedagogue. While schools save financial resources
on one hand, on the other hand, the acute resolution and prevention of socially undesirable
phenomena can become highly problematic in the absence of a social pedagogue at a specific
school. The objective of a social pedagogue's work is to focus on the prevention of socially
undesirable phenomena. In addition, it concentrates on working with the human being as an
individual, with groups, teachers, professional staff, and families. The social pedagogue also
performs social-pedagogical diagnostics, social-pedagogical counselling, social-pedagogical
therapy, sociotherapy, and rehabilitation (Emmerovéa, 2015). We consider the prevention of
socially undesirable phenomena to be one of the most important components of a social
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pedagogue's job description. In our view, preventive activities in this area are essential, and we
consider the social pedagogue to be a professional who, based on their education, can
adequately implement prevention within the school environment. Hroncova (2019) further
concretizes the work of a social pedagogue. According to the mentioned author, the social
pedagogue participates primarily in prevention, which is considered the core of their
professional activity. Through their work, the social pedagogue shapes the development of
school preventive social-educational work and contributes to the effectiveness of preventing
specific socially undesirable phenomena. In the specific cases, the socially undesirable
phenomena should be resolved by mediation (Kovac, 2025). For example, in COVID-19
period, there were conflict situations between pupils (Fedurcovd, 2023). Conflicts between
pupils should be resolved because. If conflicts remain unresolved, they could escalate into
criminal delinquency (Svrcek, 2014).

Last but not least, social pedagogue should expand his/her professional knowledge and
practical skills in social pedagogy. Professional seminars, training courses, workshops,
publishing activities, and numerous other professional engagements are considered specific
opportunities for enhancing a social pedagogue's practical skills. We agree with the continuous
advancement of a social pedagogue's professional knowledge and skills through diverse
methods. The continuous education of social pedagogues contributes to the ultimate
effectiveness of preventive implementation. The dynamic development of society has also been
reflected in the accelerating rate and modification of the forms of specific socially undesirable
behaviours. Above all, the dynamics of the occurrence of socially undesirable behaviour within
the school environment have necessitated the increased involvement of social pedagogues in
the educational process. Within the school environment, the clients of a social pedagogue
typically include children—meaning students—as well as parents and teachers. In addition to
individual clients, we also identify group clients, which include an entire classroom or a group
of students from different classes who are affected by the problem being addressed by the social
pedagogue (Lengyel, 2014). Based on the upper-mentioned statement, we conclude that the
social pedagogue in a school environment works with both individuals and entire groups. The
clients of a social pedagogue in schools can be not only students and parents but also teachers.
Particularly in the case of teachers, cooperation is crucial. Preparation for cooperation with the
social pedagogue begins as early as pre-service training. The university education of future
teachers includes courses identifying the role of the social pedagogue in the educational process
as well as their competencies. We consider communication to be a fundamental prerequisite
for effective cooperation between the teacher and the social pedagogue. Communication
between the mentioned professionals should be based primarily on the use of verbal
communication methods, which allow for immediate feedback. Especially when addressing
socially undesirable behaviour, immediate communication is essential, including the
identification of its manifestations and subsequent consequences.

MATERIAL AND METHODS

In the empirical study, a qualitative research methodology was employed. The advantage
of a qualitative approach is the in-depth and detailed analysis of the investigated issue. As a
rule, the objective of qualitative research is to generate theoretical premises.

In determining the preferred method of communication between future teachers and the
social pedagogue regarding the resolution of students' socially undesirable behaviour in the
school environment, a detailed identification of the participants' preferences is paramount. A
structured interview was selected as the data collection method. Based on the established
objective of our empirical study, the following research question was formulated:

1) What form of communication with the social pedagogue do future teachers prefer?
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The participants of the empirical study were university students — future teachers
enrolled in the Teaching and Educational Sciences study program. The number of participants
who answered the interview questions was eight.

THE WAY OF COMMUNICATION IN THE INTERACTION BETWEEN
SOCIAL PEDAGOGUE AND TEACHER IN THE RESOLUTION OF BEHAVIOUR
OF PUPILS

The data obtained in the empirical research were recorded as meaning units, which are
presented through the specific responses of the research participants. The coding results of the
obtained data are recorded in the following table (Table 1).

Table 1 Results of the axial coding

Respondent | Meaning unit Code Category
R1 “Our dialogue should be confidential” discretion Effective
verbal
communication
R2 “I think, that if problem behaviour occurs, | discretion Effective
we should address it discreetly” verbal
communication
R3 . Well, if a pupil’s behaviour problem | directness Effective
occurs, the social pedagogue and | should verbal
Jjust say straight out what happened” communication
R6 | expect that the social pedagogue will | directness Effective
automatically start communicating with verbal
me when something happens. communication
R7 “...I expect the social pedagogue to be | assertiveness | Effective
proactive in communicating with me; verbal
maybe they will often know before I do that communication
something is happening.”

Source: own empirical research

Based on the data in the table above (Table 1), we state that effective verbal
communication is the category in our research. Verbal communication is very important for
the cooperation between teacher and social pedagogue. It should be discrete, direct and
assertive. Compliance with these principles will contribute to the effective management of
socially undesirable student behaviour. For this reason, the verbal communication is a form of
interaction between teacher and social pedagogue. Future teachers have their expectations for
the future cooperation with the social pedagogue in the school educational process. These
expectations are based on the effective verbal communication in the interaction with the social
pedagogue.

CONCLUSION

In the presented paper, we focused on briefly characterizing the social pedagogue and
analysing the preferred form of communication of future teachers with the social pedagogue
when addressing socially undesirable behaviour of students in the school environment. We
characterize the social pedagogue as a professional who is an integral part of the educational
process in schools. This professional focuses primarily on resolving students' socially
undesirable behaviour, as well as on prevention in this area. Therefore, we conclude that we
consider the social pedagogue to be an important component of the educational process in the
school environment. In line with this, we emphasize that the work of a social pedagogue also
consists of cooperation with other professionals operating in the school environment. Within
the scope of our investigation, we highlighted primarily the cooperation with the teacher. In
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our view, the cooperation between the social pedagogue and the teacher should be based
especially on effective communication. Consequently, we focused on investigating the
preferences of future teachers regarding the methods of communication with the social
pedagogue when dealing with students' socially undesirable behaviour. For future teachers, it
is crucial that communication with the social pedagogue occurs as soon as possible after
detecting the occurrence of socially undesirable behaviour in students. Verbal communication
is perceived as an effective method, allowing for the unambiguous identification of
manifestations of students' socially undesirable behaviour, as well as the clear proposal of
options and ways to resolve these manifestations in students. The presented partial conclusions
of our study are part of a more extensive research project on the role of the social pedagogue
in the educational process. In future research, we will focus on investigating the level of
awareness among future teachers regarding the specific job description and duties of the social
pedagogue.
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AHHOTALIUA

B crarbe paccmarpuBaercs mpoOiiemMa NPOQPEeCCHOHATBHOW TOTOBHOCTH YUHTEIIS
HauaJdbHOW MIKOJIBI K paboTe ¢ OOy4aroIIMMHUCSA, UMEIOMIMMH TMOBEIECHYECKUE TPYIHOCTH.
OOOCHOBBIBAaETCSl TE3UC O TOM, YTO KIIOUEBBIM pecypcoM 3(P(PEKTUBHOTO MENarorun4ecKkoro
B3aUMOJICUCTBHS C JAHHOW KaTeropueu NeTed sBISIOTCA «MsATKHe» HaBbIkU (soft skills) —
AMOIMOHAIBHBIN MHTEIUICKT, SMIIATHsI, KOMMYHUKATHBHAS THOKOCTh, CTPECCOYCTOMYNBOCTD U
pediiekcuBHOCTh.  YTBepkaaercsi, uTo wuMeHHO soft skills oOpa3yor nu4HOCTHO-
npodeccuoHaNbHBIN (yHIAMEHT, 0e3 KOTOpOro (OpMallbHBIC IUIAKTUYCCKUE 3HAHUS U
METOAMYECKHE NpPUEeMbl OKa3bIBatoTCs MajodddexTuBHbIMU. [IpennoxeHbl HampaBlieHUS
HeneHanpasieHHoro pa3sutus soft skills B cucreme npodeccroHanbHOTO pocTa nejaarora.

KuroueBble cioBa: moBeleHYECKHWE TPYAHOCTH, MIAAIIMNA IIKOIBHBIM BO3pact, soft
skills, mpodeccuoHanbHBIM  TMOTEHIMAN  MEJarora, AMOIMOHAJIBHBIA  WHTEIUIEKT,
negaroruveckas pediaexcus.

CoBpemeHHas HavyallbHas IIKOJIa BCE OTUETIIMBEE CTAKUBAETCS C POCTOM YHCIa JETeH,
JEMOHCTPHUPYIOIIUX  TaK  HA3bIBaeMble  TOBEJACHYECKHE  TPYIHOCTH:  YCTOWYMBYIO
arpecCUBHOCTh, THUINEPAKTUBHOCTh, OTKa3 BBHIMOIHATH TPEOOBAaHUS YUYUTENs, TPEBOXKHO-
n30eraroliee MoBeJACHUE, UMITYJILCUBHBIC PEAKIINH, TPYIHOCTH B COONIOICHUH COIHAILHBIX
HOpPM B KJlacce. B cBsi3u ¢ ATUM mepea ydyuTeleM HadalbHBIX KIIACCOB BCTAe€T BOMPOC,
BBIXOJISITIIMN JAJICKO 32 paMKH TPATUITMOHHOTO TOHUMAaHUS TTeIarOTMYeCKON KOMIIETCHTHOCTH:
HEJO0CTAaTOYHO 3HATh MPEAMET U BIAJeTh METOAUKON MpenonaBanus. TpeOdyeTcsi COBEpPIIEHHO
WHOW YpOBeHb MPOo(eCCHOHATBHOIO MOTEHIIMATa — CIOCOOHOCTh TOHHWMAaTh peOCHKA B
KPU3HUCHBIII MOMEHT, YIPaBIsTh COOCTBEHHBIMH IMOIMSMH, BBICTPAUBATh JOBEPUTEIHHBIN
KOHTAKT C «TPYIHBIMY» YUCHUKOM, THOKO aaliTHPOBATh CTPATETHIO B3aUMOJICHCTBHSI.

NmenHo 31ech Ha TEepBBIN TJIaH BBIXOAUT Karteropus soft skills — «MsATKuX» HaBBIKOB,
KOTOpeIe B ominuue oT Yy3kompodeccronanbHbix (hard skills) oTHOcATCS K JUYHOCTHO-
KOMMYHHUKAaTUBHON cdepe M ONpenesioT KaueCTBO YeJIOBEYECKOro B3auMojeicTBus. B
JAaHHOW cTaThe 0OOCHOBBIBAETCS TE3UC O TOM, YTO lieJeHanpaBieHHoe pa3Butue soft skills
SBIISIETCS HEOOXOMUMBIM YCIOBHEM MPO(ECCHOHATHHOTO MOTEHIMANA YUUTENs] HaYaIbHBIX
KJIACCOB, PabOTAOIIETO C JACTHMH C TIOBEJICHYCCKUMH TPYITHOCTSIMH.

[TonsTHe «mMOBENEHYECKHE TPYIHOCTU» - TIOHATHE MEXKIAUCIHUIPUHAPHOE, C
MeAaroru4eckoi TOUKH 3peHUs YKa3bIBaIOIlee Ha yCTONYMBBIE MAaTTEPHBI MOBEACHUS peOCHKa,
KOTOpBIE 3aTPYAHSIOT €r0 BKJIIOUYEHHE B 00pa30oBaTelbHYI CpeAy W B3aUMOJCHCTBHE CO
CBEPCTHUKAMH M B3POCIBIMH. JIaHHBIM TEPMUH IMHUPOKO HCIOJIB3YETCS B 3apyOCIKHOU H
OTEYECTBCHHON  TICUXOJOTO-MEAArOTHYECKON  JIUTeparype, OAHAKO  OOIIETPUHSTOTO,
HOPMAaTHBHO 3aKPEIUJICHHOTO ONpe/ieNIeHHs Y Hero HeT. Yarie aBTopbl UCIOIb3YIOT €ro, YTOObI
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YUTH OT CTUIMaTH3UPYIOUIMX TEPMUHOB «TPYIHBIH PEOCHOK», «IE€BUAHTHOE IMOBEICHUEY,
«pobnemHoe moBeneHue». K OCHOBHBIM TPOSBICHHUSM OTHOCST: arpecCUBHOCTH
(busmueckyro u BepOadbHYI0), HApyIICHUS IUCHUILIMHBI, TPEBOXKHOE W H30eraromiee
MOBEICHNWE, THUNEPAKTHUBHOCTh M JIe(UIUT BHUMAHHS, OIIO3UIIMOHHO-BHI3HIBAIOIICE
MOBEJICHUE.

BaxxHO mog4epKkHyTh, 4TO B OOJIBIIMHCTBE CIy4aeB MMOBEICHUYECKHUE TPYIHOCTH — 3TO HE
pe3yibTaT «IUI0XOTO BOCIUTAHHUSA» WM 3JI0TO yMbICIa peOeHKa, a CIENCTBUE COYETaHUS
HEHPOOMOIOTHIECKIX 0COOCHHOCTEH, MICUXOIOTHYECKUX ASPUITUTOB (MIPEkKIE BCETo B chepe
caMOperyJsiliuu) U HeOIaronpusTHRIX CPeOBBIX (hakTOpOB. Mutaaiinii IKOJIBHBINA BO3pacT (6—
10 ner) sBiseTcs mMpU STOM KPUTHUECKUM II€PUOJOM: HEpPBHAs CHCTEMa €lIe He3pelnas,
MEXaHU3Mbl POU3BOJIBHON PEryisiiuu TOJBKO CKIIAJBIBAIOTCS, a TPEeOOBaHHS IIKOJIBHON
cpenbl pe3ko Bo3pacrtaroT [1, 2].

C mnemarornyeckod TOYKM 3pEHHUS JTO O3HA4YaeT: peO0CHOK C TMOBEICHUYECKHUMHU
TPYAHOCTSIMH HE MOXKET «IIPOCTO B3SITh CE0s B pyKH» 10 TpeboBaHMIO yunTens. OH HyKIaeTcs
B 0co00il memarormueckoil cpeae — MpeacKazyeMol, Oe30MacHOi, SMOLMOHAIBHO
noxanepxxuBatomeid. Co3garb Takylo Cpely CIocoOeH TOJIBKO TMenaror, 00Jaagaroniuil
Pa3BUTHIMH JIMYHOCTHO-NIPOQECCHOHATBHBIMU PECYpCaMU — TO ecTh UMEeHHO soft skills.

[Tonsarue soft skills Bomo B memarormueckuii AMCKypc W3 cdepsl ympaBieHUS U
TICUXOJIOTUU Tpyna. B mHpoKoM cMbICIie OHO OXBaThIBae€T HaAMpodeccHoHaTbHbIE HABBIKU,
obecnieunBaronie d(P(HEKTUBHOCTh MEKIMYHOCTHOTO B3aWMOJCHCTBUS W JIMYHOCTHYIO
yCTOMYMBOCT, B MPO(EecCHOHAIBHON JesSTeNbHOCTH. [IpUMEHHTENhbHO K  YYUTENIo,
paboTaroiieMy ¢ IeTbMH C MOBEICHYECKUMHU TPYIHOCTSIMH, KIIFOYEBOE 3HAUCHHE PUOOPETAIOT
cnenyromue soft skills.

1. DMOIMOHAIbHBINA UHTEJUIEKT

OMornnoHanbHbeld  UHTEINEKT (OU) — cnocoOHOCTH pacmo3HaBaTh, MOHHUMATh H
YOpaBJIsSITh COOCTBEHHBIMH SMOIMAMH M 3MoOUMSAMH JApyrux jroned [3]. s memarora,
paboTaromiero ¢ «TpyaHbIM» pedeHkoM, DM MMeeT MpUHIMNUATBHOE 3HAUY€HUE MO PSAY
MIPUYHH.

Bo-nepBhIX, arpeccuBHOE WM BBI3BIBAIOIIEE IOBEACHHWE pPEOEHKAa HWHCTUHKTHBHO
BBI3BIBAET y B3POCIIOT0 OTBETHYIO SMOIIMOHAIFHYIO PEAKIIUIO — pa3ApakeHHe, paCTePSIHHOCTD,
raeB. [lemaror c¢ BeicokuM DU cnocoOeH 3aMeTHTh 3Ty peakuuio B cebe, He narb e
MEPEeXBATUTh YIPABICHHE M COXPAaHUTHh MPOPECCHOHATBHYIO MO3uIWio. Bo-BTOphiX, DU
MO3BOJISAET «UUTATh)» SMOIMOHATBHBIN ()OH peOeHKa — BUJETh 3a arpeccrueil CTpax, 3a 0TKa3oM
— TpEBOTY, 3a HWMIYIbCHBHOCTBIO — TEperpy3ky. Takoe IOHMMaHHE MEHSET camy
WHTEPIPETAINIO MOBEACHUS: YUUTENh MEPEeCcCTaeT BOCIPUHUMATh €r0 KaK JIMYHBIA BHI30B U
HaYMHAET BUJIETh B HEM KOMMYHHKAIIAIO PeOSHKA, KOTOPOMY HY)KHA TIOMOTIIb.

2. DOMmnarus ¥ NpuHATHE

DOMIaTis — CHOCOOHOCTH COINEPEKHUBATh W TOHUMAarh BHYTPEHHUH MHpP JPyroro
YeloBeKa 0e3 CIUSAHUS C HUM — SBJsieTcs (PyHIaMEHTAIbHBIM YCIOBUEM TE€PArieBTUUECKOM U
MO/I/IEP KUBAIOIIEH TIearornueckor cpeapl. McciaemoBanusi B 007IacTH HEHPOOHMOIOTHH
MOATBEPXKIAIOT: JIETH C TMpobJIeMaMHu TOBEIEHUS OCOOCHHO YYBCTBUTEIBHBI K TOMY,
BOCIIPHHHUMAET JIM B3POCIIBIA UX C TIPUHSATHEM HITH ¢ OCYyXIeHueM. [Ipu nmepekuBaHUU yrpo3bl
WM OTBEpXKEHHsI B MO3re peOeHKa aKkTUBUpPYeTCs peakuus «Oei-Oerm-zampuy», KOTOpas
OsoKHpyeT 00ydeHHe U MPOCOIMAIBHOE TTOBeAIcHUE [4].

[enaror, Tpancnupytommii npunsaTue (« Buxy Te0s. Tl He moxoil. TBoe moBeneHue
ceiiyac — mpoOseMa, HO Thl — HE MPpoOJIeMay), co3aeT HEUPOOMOIOTUUECKHUE YCIOBUS TSI
camoperymsnuu  pedeHka. VIMEHHO TMO3TOMY OMIIaTHUST HaMH pacCMaTpPUBAETCS Kak
npodeccruoHanbHbI HHCTPYMEHT YUUTeNs, TPeOYIOIni 1efIeHanpaBIeHHOTO Pa3BUTHSI.

3. KommyHHKaTUBHAsI THOKOCTD

KommyHukaruBHasi THOKOCTh — CIOCOOHOCTH agalTHpPOBaTh CTHIb, TOH, TEMI U
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cofiepaHue OOIIEHUs B 3aBUCMOCTU OT COCTOSIHHS coOeceIHMKa U KOHTEKCTa cuTyauuu. B
paboTe ¢ «TpyAHBIM» PEOCHKOM 3TO 03HAYACT YMECHHE CHU3HUTH JUPEKTUBHOCTH M MOBBICHTH
MOJACPXKKY B MOMEHT ad(eKTUBHOIO BCIUIECKA, MPEAJIOKUTH BHIOOP BMECTO TpeOOBaHUS,
nepedopMyIupoBaTh HHCTPYKIIMIO, KOT/Ia OHA BBI3BIBACT CONMPOTHBIICHHE.

XKectkuii, HeruOKUi KOMMYHHUKATUBHBIN CTUIIb B COYETAHUH C JIE€TbMU, CKIOHHBIMH K
OIIO3UIIMOHHOMY MOBEICHHIO, TIOPOXKIAET 3aMKHYTHIH KPYyT: YeM HacToiyuBee TpeOOoBaHHE,
TeM cuiibHee conpoTtusiieHue. [legaror ¢ pa3BUTON KOMMYHHUKATUBHOM TMOKOCTBIO pa3phiBaeT
ATOT KPYT, MEHSIS TAKTUKY PAHbBINE, YeM CUTYAIUs JJOCTUTAET TOYKU KOH(IUKTA.

4. CtpeccoyCTOMYMBOCTh U AMOLMOHANIbHAS CAMOPET YIS

Perynspnas pabora ¢ JeTbMH C MOBEACHUYSCKHUMH TPYIHOCTSIMH SBISICTCS OJHHUM W3
BeAyux (akTopoB NpodeCcCHOHANBLHOTO BBITOpaHUs TmeaaroroB [5] Xponuueckoe
BO3/IEMCTBHE CTpecca, OUIYIIEHHE OeCIOMOILIHOCTH, HAKAIJIMBAIOUIEECs] HaNpsHKEHUE
MOJPBIBAIOT KAaK ICUXMYECKOE 3[0POBHE YUUTENs, TaK M KAauyeCTBO €ro IMeAaroruvyeckoi
JESITEIbHOCTH.

CrpeccoycToMUMBOCT, B JaHHOM KOHTEKCTE — HE MPOCTO JIMYHOCTHAs YepTa, a
npo(eCCHOHANBHBIA  HABBIK, BKIIIOYAIOLIMI: CHOCOOHOCTh BOCCTAHABIMBATHCSA —IIOCIIE
CIIOKHBIX CHUTyallUd (pe3WIbEHTHOCTh), YMEHHE HE IMPUHHMATh IMOBEACHHE peOeHKa «Ha
JUYHBIA CYET», BIAJICHUE TEXHUKAMU OBICTPO SMOIMOHAIBHOM PErysluu (IbIXaTelIbHbIC
MIPaKTHKH, 3a3eMJICHUE, May3a nepes peakiueii). be3 3Toro HaBbIka Jake caMblil 3HAIOIIUN
Me/IaroT PUCKYET JINOO CPhIBaThCSI HA peOCHKE, TMOO0 MOCTEIIEHHO yracarh NpoQecCnOHaIBHO.

5. PedpekcuBHOCTH

[lenarornyeckas peduiekcusi — COCOOHOCTh OCMBICISTh COOCTBEHHYIO NI TEILHOCTD,
aHAJIM3UPOBATh IPUUMHBI YCIIEXOB U HEeyla4y, KOPPEKTUPOBATh MPO(ECCHOHATBHOE TOBEICHUE
— SIBJISIETCS KJIFOYEBBIM MEXaHU3MOM MPoQecCHOHaIbHOro pocTta. [IpuMenuTenbHo Kk padboTe ¢
«TPYIHBIMH» JEThbMU peduiekcus mpuoOperaeT ocoboe 3HAYeHHE: MMEHHO OHA TO3BOJSET
MeAarory BBIMTU U3 PEAKTHBHOIO PearupoBaHus («OH CHOBA Tak JIENaeT — sl CHOBA 3JIIOCH») K
OCO3HaHHOMY Tpo(hecCHOHANTbHOMY JACHCTBHIO.

PednexcuBHplli yuntens 3amaercs Bompocamu: «UTO MPOBOLUPYET 3TO MOBEACHUE
MMEHHO B MoeM Kkiacce? YTo s aenaro, 4TO MOXKET yCWIMBarTh HampspkeHue? Kakue mou
peakuuy MOMOraroT, a Kakue — Hetr?» Takoi moaxoja mpeBpallaeT KakIblii MHIUACHT HE B
HCTOYHHK CTPECCa, a B MPOoQeCcCCHOHATBHYIO 3a/1auy, TPeOYIONIYIO aHaTN3a U IMOMCKA PEIICHUS.

3naunmocth soft skills mist megarornueckoit 3pPEeKTUBHOCTH TOATBEPHKAACTCS PSIIOM
HCCIIEIOBAHUM.

B pamkax xonuenuuu «reparneBruueckoro anbsacay (Hattie, 2009), amantupoBaHHOM
JUISl TIEJarOTMKH, YCTAHOBJIEHO, YTO KayeCTBO OTHOIICHUM MEXIy YUYHUTENIEM M YYEHHKOM
SIBIISICTCSL OJTHAM W3 CHUJIBHEHIITNX MPETUKTOPOB YUEOHOW YCHENTHOCTH W MPOCOIHMATBHOTO
MOBeIeHUs peOeHKa — CHJIbHEE, YeM IPUMEHsIeMbIe METOJIUKHY HIIM CTPYKTypa ypoka [6]. Otu
OTHOIIEHUS CTPoATCS MeHHO Ha soft skills mexarora.

UccnenoBanust Sugai & Horner, 2009 B o00nacTé MO3UTUBHOTO MOBEIECHYECKOTO
BMemniarenbcTBa (Positive Behavioral Interventions and Supports, PBIS) mnokassiatot, uto
(hopMabHOE BHEJIPEHUE CUCTEM MOJKPETUICHHUS TAeT yCTONUMBHIHN AP PEKT JTUIIb MPU HATHIUU
TEIUIOro, MpeAcKa3yeMoro OTHOIIEHHUS Menarora K peoeHky. TexHuka paboTaeT, TOJIbKO €Ciu
3a Hell CTOUT YeI0BeK, KOTOpOMY peOeHOK J1oBepseT [7].

UccnenoBanns (eHOMEHAa «CUHXpOHU3AIUMU» Yy4yuTens W ydeHwka (Jennings &
Greenberg, 2009) QUKCHUPYIOT, YTO MEJArord ¢ BBICOKUM DV HMHTYHUTHBHO MOACTPAHBAIOT
TEMI, TOH U YpOBEHb TPEOOBaHUI K aKTyaJbHOMY COCTOSHHUIO Kjacca, YTO 3HAUYUTEIbHO
CHHUKAET YaCTOTY MOBEACHYECKUX MHIUJEHTOB [8].

OtedecTBeHHBIE HcclenoBaHusl podeccuonanpHoro Beiropanus (Capmaposa XK.U. u
Jp.) AEMOHCTPUPYIOT, UTO BBICOKOPa3BUTHIN O MO3BONSET aleKBAaTHO pearupoBaTh Ha
BO3HUKIILIKE MEPErpy3KHu (IMOIMOHAILHOE BBITOPAHUE), a TaKxKe 00ecredyrnBaeT BO3MOKHOCTh
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€ro KOPPEKIUH U POPHIAKTHKH [9].

[Tpuznanue soft skills mpodeccronanbHo HEOOXOIMMBIME HABBIKAMH JIOTUYHO CTABUT
BOIpocC 00 MX pa3BUTHH. BaxkHO MOYEPKHYTH: B OTIIMYKE OT METOAMYECKUX 3HaHMH, soft skills
HE IMepelaroTcs JIEKUMOHHBIM crnocodoM. OHM  pa3BHUBAlOTCA uepe3  CHEIHUAIbHO
OPraHU30BAHHBIN OMBIT, Pe(IEKCUIO U MPAKTHKY.

banuHTOBCKHME TPYNNBI U TPYNIbl TPOPECCHOHAIBHOTO aHaM3a CIIydasl MO3BOJSIOT
nejaroraM B 0€30MaCHOM IIPOCTPAHCTBE pa30MpaTh CIOXKHBIE CUTYallUH B3aMMOJCHCTBHUSA C
«TPYOHBIMH» JI€TbMH, OCO3HABaTh COOCTBEHHbIE SMOIIMOHAJILHBIC PEAKIUH M MATTEPHBI,
UCKaTh aJbTEpHATUBHbIE cTpaTeruu. PerymspHoe ydacTue B TakuX TIpylnax pa3BHBaeT
OIHOBPEMEHHO pPE(]IEKCUBHOCTh, AMOIMOHAIBHBIA HWHTEIUIEKT M KOMMYHUKAaTHBHYIO
TUOKOCTb.

[IpakTHKOOPUEHTHPOBAHHBIE TPEHUHTH C JIIEMEHTAMH pPOJIEBOTO MOJCIUPOBAHHUS
cUTyauui («TpyaHbI» peOEHOK — yUUTENb) Tal0T BO3MOKHOCTh B KOHTPOJIMPYEMBIX YCIOBHSIX
OCBaMBaTh KOHKPETHBIE KOMMYHHKATHBHBIC TEXHUKH: aKTHBHOE CIIyIIaHHE, Je-3CKaJAIHIO,
IIOCTaHOBKY I'paHMIl 63 KOH(PPOHTALUH.

CynepBusus — HHAUBUAYallbHAs paboTa ¢ 00Jee OMBITHBIM KOJUIETON MIIU IICHXO0JIOTOM
— IMO3BOJISIET MEAArory moiydarb OOpaTHyIO CBsI3b O COOCTBEHHOM IpPO(heCCHOHAIbHOM
MOBEIGHUU W NpopadarbiBaTh JUYHBIE «TPUITEPb», MeIIaIKe APPEKTUBHOMY
B3aUMOJICHCTBUIO C KOHKPETHBIMU JI€THMH.

[Mpaktukn oco3nanHoctu (mindfulness), momyduBIIME JOKa3arenpbHYIO 0a3zy B
[elarorn4ecKux MUCCileoBaHusgX nocieaHero aecatmierus (Jennings et al., 2017), pazBuBaror
CIOCOOHOCTh Tefarora K Iay3e MEXIy CTUMYIOM W peakluel, CHIKAIT ypPOBEHBb
XPOHHUYECKOTO CTPecca U MOBBIIIAIOT IMOLMOHAIBHYIO ycToHuuBOCTh [10].

Benenue npodeccnoHabHOr0O JHEBHUKA KaK MHCTPYMEHT CUCTEMaTU4YeCcKoi pediexkcun
MIOMOTaeT IEeAArory OTCJIEXHBATh JAUHAMHUKY B3aUMOJIEHCTBUS C «TPYIHBIMU» YYEHUKaMH,
3aMedarb IPOrpecc U U3BJIeKaTh YPOKU U3 HEyaau.

Paborta ¢ oOydarommucs, UMEIOUIMMHU MOBEACHUYECKUE TPYIHOCTH, MPEIbSBISET K
YUUTEII0 HadaJIbHOM ILIKOJIbI 0cOoOble TpeOOBaHUs, KOTOPhIE HE MOTYT OBITH YIOBJIETBOPEHbI
UCKJIIOYUTETIBHO 4Yepe3 HAKOIUIEHHE METOIMYECKMX 3HAHUM M OCBOEHHE IeAarormyeckKux
texHonoruil. lleneHampaBneHHoe BKIroueHWE 3aaad pa3Butusa soft skills B cuctemy
npo(eCCUOHAILHOTO POCTa YYWTENs HayalbHOW MIKONBI SBJISETCA, TakKMM o0Opa3oMm, He
OIIIMOHATBHBIM TIOJKEIaHUEeM, a HEOOXOIMMBIM YCJIOBHEM TyMaHHOW # 3(deKTuBHOU
NIe/IarOTUKU B paboTe ¢ I€ThbMH, HYXIAIOLIIMMHUCS B 0CO00M MOJIepIKKe.

Hannoe uzdanue npogunancupoeano Komumemom nayxu Munucmepcmea HayKu u
svicueco oopasosanus Pecnyonuxu Kazaxcman (I'panm Ne. AP23489106)
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Section 2. Prevention and intervention of deviant behavior among adolescents
in the school environment
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ABSTRACT

The presented paper focuses on analysing the methods of transmission of pathological
behavioural forms among adolescents. The aim of the presented text is to identify family factors
that may contribute to the emergence of psychopathological behaviour in adolescents. The
presented text analyses not only the family factors themselves that determine the pathological
behaviour of adolescents, but also identifies the possibilities for changing the pathological
behaviour of this population group. In this context, mediation is characterized as a
transformative element of the family environment. The results of the paper identified
alcoholism, divorce accompanied by chronic conflict, domestic violence, emotional
deprivation, and abuse (neglect) as transmission factors of pathological behavioural patterns
among adolescents. The conclusions of the presented text emphasize the importance of
transforming the family environment through mediation. Mediation, as a transformative
element of the family environment, should be based on empathy, active listening, and the
development of assertive communication. The transformative approach is thus a prerequisite
for interrupting the intergenerational transmission of pathological behavioural patterns among
adolescents.

Keywords: adolescence, family, mediation, transformative approach

INTRODUCTION

Late adolescence represents an ontogenetic stage (approximately 17 to 22 years of age)
that is perceived in contemporary psychology as a critical window of vulnerability, but also of
opportunity for identity reconstruction. This process, however, is determined by the quality of
the family system in which the individual matures. If the family environment is burdened by
pathology — whether involving substance abuse, violence, or chronic interpersonal conflict —
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a process of intergenerational transmission of maladaptive patterns occurs. The paper analyses
the mechanisms underlying the transmission of these patterns through the lens of social
psychology and psychopathology, with particular regard to the DSM-5 diagnostic criteria and
the possibilities of transformative mediation as a tool for prevention and intervention.

A family environment affected by pathological phenomena represents one of the most
serious risk factors for the healthy psychosocial development of an adolescent. Data from
representative studies indicate that approximately 30-40% of Slovak families contend with
some form of socio-pathological phenomenon, with alcoholism remaining one of the most
prevalent and destructive forms (National Health Information Center, 2025). In the context of
the intergenerational transmission of pathology, it is crucial to comprehend not only the
mechanisms underlying its transmission but also the factors that can interrupt this cycle.
Therefore, this paper combines theoretical insights with empirical findings and practical
implications for intervention.

SOCIAL PSYCHOLOGY AND INTERNAL WORKING MODELS

From the perspective of social psychology, the family is the primary reference group in
which internal working models (IWM) are formed. Albert Bandura’s social learning theory
posits that adolescents do not merely adopt explicit behaviours but internalize entire cognitive
schemas for managing stressful situations (Bandura, 1977). Within a dysfunctional system,
pathological behaviour — such as aggression, manipulation, or escaping to addictive
substances — becomes a normative coping model, which the adolescent subsequently applies
in other social contexts. Furthermore, attachment theory by Bowlby (1969) and Ainsworth
(1978) explains how the quality of family relationships is critical for the formation of a secure
or insecure attachment style. In pathological families, a disorganized attachment style
frequently develops, characterized by contradictory behaviour — the adolescent
simultaneously attempts to approach and avoid their parent, which leads to chronic stress and
the disruption of emotional regulation.

Psychopathological Framework

The psychopathological perspective is currently based on the DSM-5 classification
(American Psychiatric Association, 2013). Family dysfunction frequently correlates with the
presence of specific disorders in parents, which directly shape the adolescent's environment:

« Substance Use Disorders (SUD): For example, Alcohol Use Disorder (AUD) in a parent
is not merely an individual diagnosis, but a systemic factor. According to the DSM-5, AUD
manifests as a loss of control and continued use despite social and interpersonal problems. For
the adolescent, this means living in an environment of unpredictability, which disrupts basal
security and leads to the development of anxiety disorders and personal experience with
substance abuse.

« Trauma- and Stressor-Related Disorders: Long-term exposure to family pathology can
initiate symptoms of Adjustment Disorders (AD) or, in extreme cases, Post-Traumatic Stress
Disorder (PTSD) in young people. The internalization of trauma subsequently manifests as
externalized risk behaviour (delinquency, aggressiveness) or as maladaptive interaction
patterns in romantic relationships.

« Personality Disorders: Chronic exposure to a pathological environment can lead to the
development of traits associated with Borderline Personality Disorder (BPD) or Antisocial
Personality Disorder, particularly if the adolescent internalizes manipulative and aggressive
behaviour as a survival strategy.

Social Learning Through Modelling

The fundamental mechanism of intergenerational transmission is social learning through
modelling. The adolescent observes the behaviour of their parents and internalizes it as
normative. When they witness how their parent responds to stress with alcohol, how they use
violence to resolve conflicts, or how they behave manipulatively, the adolescent learns that
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these behavioural patterns are acceptable and effective. This learning process is particularly
powerful within the family environment because parents serve as the primary role models for
the child and exert the greatest influence on them (Lovasova, 2021).

Emotional Transmission and Dysregulation

Another crucial mechanism is emotional transmission. When pathology is present within
a family, there is also a high level of emotional stress, anxiety, depression, and other negative
emotions. The adolescent internalizes these emotions and learns that the world is dangerous,
unpredictable, and that they cannot rely on anyone. These emotional patterns are subsequently
transferred into their own relationships and the way they react to stress and adversity.
Neurobiologically, this process manifests as the hyperactivation of the amygdala and
insufficient regulation by the prefrontal cortex, leading to chronic stress and increased
reactivity (van der Kolk, 2014).

Internalization of Dysfunctional Interaction Patterns

In pathological families, communication and conflict resolution patterns are frequently
dysfunctional. Communication can be aggressive, passive, or passive-aggressive, while
conflicts are resolved through violence, manipulation, or avoidance. The adolescent
internalizes these dysfunctional patterns and transfers them into their own relationships. Upon
reaching adulthood, they employ these patterns in interactions with their own children, thereby
continuing the cycle and perpetuating it generation after generation.

Transmission of Values and Beliefs

In pathological families, dysfunctional values and beliefs are frequently present, such as
'men have the right to physical violence, alcohol is a normal way to cope with stress," or ‘women
are inferior." The adolescent internalizes these values and beliefs and transmits them further.
These values and beliefs are often deeply ingrained and difficult to change, making the
transmission of pathology particularly resistant to intervention.

Transmission of Trauma and Epigenetic Changes

When an adolescent is exposed to traumatic events within the family—such as physical
or emotional abuse, witnessing violence, or loss—they may develop PTSD or other
psychological problems. These traumas are subsequently transferred into their own
relationships and the way they behave toward their own children. Modern research in
epigenetics suggests that chronic stress can even lead to epigenetic changes that are transmitted
to the next generation through alterations in DNA methylation (Yehuda et al., 2016).

Critical Period — Divorce and Triangulation

A key moment when pathological patterns become fixed is the period of acute family
crisis, such as divorce or separation. Kovac¢ (2025a) emphasizes that during this process, the
child often faces the phenomenon of triangulation. This is a condition where the adolescent is
drawn into the parental conflict, leading to a fragmentation of their loyalty and a disruption of
developmental autonomy. The adolescent often feels forced to take sides, which leads to deep
internal conflict and feelings of guilt. Table 1 summarizes the key risk factors and their
psychopathological correlations according to DSM-5 in the context of a dysfunctional family.

Table 1: Corelation of the family dysfunction and adolescents psycho-pathological risk

Factor of The mechanism of . . i .
. . Potential corelation Neurobiological

family impact on the

. by DSM-5 substrate
dysfunction adolescent

. Anxiety  disorders, .

Parental AUD Emotlo_nal N neglect, Substance Use Hyperactivity  of _the

. unpredictability, . amygdala, dysregulation
(alcoholism) . Disorders, .

modelling . . dopamine
Depressive disorders
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Chronical Triangulation, loss of [ Adjustment . i
. . . . Increased  cortisolemia,
conflict/ basic trust, chronic|Disorders, PTSD, . .
: . : dysregulation HPA axis
divorce stress anxiety disorders
PTSD, Behavioural .
. . i . Hyperactivity —of the
Family Aggression modelling, | disorders  (Conduct .
) - . amygdala, hypoactivity of
violence traumatisation, fear Disorders),
. the prefrontal cortex
Aggression
. . Depressive disorders,
. Borderline  self-view, . .
Emotional borderline Dysregulation of
S low self-esteem, . . ;
deprivation : . personality, anxiety | serotonin system
isolation .
disorders
Abuse and Attachment disruption, |PTSD, Adjustment|Changes in metalogics
nealect trauma,  disorganised | Disorders, DNA, dysregulation of
g attachment style Personality disorders | cortisol

Source: Own elaboration based on DSM-5 (American Psychiatric Association, 2013) and
Kovac (2025a).

Transformative Potential of Mediation

The acceptance of pathology as a norm is a process that can be reversed through targeted
intervention. Kovac (2024) points out that mediation within the family system does not merely
fulfil a formal-legal function but acts as a transformative element. It enables the reconstruction
of communication that was previously blocked or deformed in the pathological system.
Mediation creates a safe space in which all family members can express their needs and feelings
without fear of retribution or violence. In recent years, scientific discourse has shifted from
repressive models of control toward models based on empathy. Kova¢ (2025b), in the context
of school culture, argues that the transition from repression to empathy through peer mediation
can create a corrective experience for young people. If an adolescent who experiences
pathological patterns at home (such as authoritarianism or aggression) encounters a model of
empathetic conflict resolution in an external environment (school, mediation), their
internalized maladaptive schemas are weakened.

This process is based on the principles of transformative mediation, which focuses on the
restoration of relationships and the recognition of the other person's needs. In a family context,
this means that the mediator helps parents and adolescents understand how their behaviour
affects others and motivates them to change their interaction patterns. The following table
(Table 2) compares pathological and transformative environment.

Table 2: The comparison of pathological and transformative environment

Characteristics Domlr_lant_ Impact on the Long-term
. communication , :
of environment adolescence’s psychics consequences
pattern
. Fixation of maladaptive Interge_ne_ranon
. Repression, transmission of
Pathological . .| schemas, low
blaming, aggressive . . pathology,
system Lo resilience, dysregulation of|: .
communication . increased risk of
emotions .
disorder
: Empathy,  active Development of autonomy, [ Breaking the cycle
Transformative |listening, mediation, . 4
. self-reflection, better | of dysfunction,
system assertive . .
. regulation of emotions healthy
communication
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relationships, upper
resilience

Source: Own elaboration based on Kovac (2025b) and van der Kolk (2014).

Empirical Findings and Practical Implications

Empirical research suggests that the transmission of pathology is neither linear nor
inevitable. The decisive factor is the presence of protective mechanisms, which include:

1. The presence of at least one caring and supportive person—this individual does not
necessarily have to be a parent; they can be a teacher, an older sibling, a relative, or a social
worker. This person provides the adolescent with emotional support, acceptance, and a model
of healthy behaviour.

2. High self-esteem and self-confidence—the adolescent's ability to view themselves as
a person who is not responsible for their parent's behaviour, and who possesses the potential to
build a better life, is critical for their development.

3. Problem-solving and coping skills—effective stress management and problem-solving
strategies enable the adolescent to avoid maladaptive behaviours.

4. Future orientation and positive expectations—clear goals and positive expectations
provide motivation and allow the adolescent to view their current situation as temporary.

5. Engagement in society and social activities—access to positive behavioural models,
social support, and a sense of belonging.

If an adolescent is exposed to alternative behavioural models—for instance, through
family mediation (Kovac, 2024)—they acquire the tools to deconstruct their pathological
heritage. Cognitive restructuring enables the adolescent to re-evaluate the beliefs and
behavioural patterns they internalized from the family. This process is particularly effective
during late adolescence, when the adolescent brain is mature enough to comprehend abstract
concepts and critically reflect on their experiences

Discussion and Synthesis of Knowledge

The analysis confirms that late adolescence is a period when the stabilization or
elimination of adopted pathological patterns is determined. Although the DSM-5 provides a
diagnostic framework for identifying the consequences (depression, anxiety, PTSD), social
psychology offers an explanation of the processes behind their emergence. A key finding is
that the transmission of pathology is neither linear nor inevitable. The dynamics of the family
system are complex and multifactorial. An adolescent who grows up in a pathological
environment faces a higher risk of internalizing pathological patterns, but they are not doomed
to become a victim of this cycle. The presence of protective factors—particularly emotional
support, alternative behavioural models, and opportunities for cognitive restructuring—can
significantly alter their life trajectory.

From a psychopathological perspective, it is crucial to perceive adolescent symptoms not
as isolated diagnoses, but as adaptive responses to a dysfunctional system. For instance, risky
behavior may represent an unconscious attempt to regain control in an environment dominated
by parental addiction. Aggression may be a modelled strategy for conflict resolution, while
depressive symptoms may express a profound sense of hopelessness

CONCLUSION AND RECOMMENDATIONS

The risks of transmitting pathological patterns among young people within the context
of a dysfunctional family are high; however, they are not irreversible. The integration of
insights from psychopathology (DSM-5), social psychology, and modern approaches to
conflict resolution (Kovac¢, 2024, 2025) suggests that the path toward disrupting
intergenerational pathology lies in the transformation of both the family and school
environments. Shifting away from repressive patterns toward empathy and mediation
represents not only an ethical imperative but, above all, a highly effective therapeutic and
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preventive mechanism. For the scientific community and practitioners alike, this implies the
necessity of a multidisciplinary approach that combines:

a) clinical diagnostics—the identification of disorders according to DSM-5 criteria;

b) psychosocial intervention—mediation, therapy, and counselling;

c) education and prevention—raising awareness about pathology and its impacts;

d) community support—building networks of social support and resources

Only through such a comprehensive approach can we hope to effectively address the
issue of pathological family environments and their impacts on adolescents, thereby breaking
the cycle of the intergenerational transmission of pathology.
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ABSTRACT

Classroom teachers are often the first adults to notice early signs of adolescent deviant
behaviour — including truancy, verbal or physical aggression, social withdrawal, and repeated
rule breaking. However, few teachers receive structured training on how to systematically
reflect upon and respond to such signs. This study tested a short reflective practice intervention
with 56 secondary school teachers in Karaganda, Kazakhstan. Teachers in the intervention
group (n = 28) attended four weekly guided reflection sessions, using a structured protocol to
analyse real or potential incidents of deviant behaviour. A control group (n = 28) continued
normal practice. After eight weeks, the intervention group reported significantly higher
confidence in identifying early warning signs (t = 5.6, p < .001) and a 34% higher likelihood
of notifying school support services before incidents escalated. The paper provides a practical
five-question reflective protocol that can be used in regular teacher team meetings, discusses
implementation challenges, and outlines directions for future research.

Keywords: deviant behaviour, teacher reflection, prevention, secondary school, social

pedagogy

Adolescent deviant behaviour in school settings encompasses a wide spectrum of actions
that violate established social or institutional norms. These range from relatively minor
misconduct, such as repeatedly skipping classes, using vulgar language, or disrupting lessons,
to more serious behaviours including substance use, vandalism, physical fights, and persistent
bullying. The congress round-table explicitly prioritises the “Prevention and correction of
deviant behaviour of adolescents in the school environment”. Teachers are on the front line of
this effort. They spend more time with students than almost any other adult outside the family,
and they are positioned to notice subtle but significant changes in a student’s demeanour, peer
relations, or engagement with learning. Yet despite this natural advantage, many teachers feel
unprepared to handle behavioural problems effectively. They often rely on intuition, trial and
error, or reactive disciplinary measures that may escalate rather than resolve the underlying
issues. Reflective practice — the deliberate habit of examining one’s own professional actions,
assumptions, and emotional reactions — has been successfully applied in fields such as nursing,
social work, and teacher education for general pedagogy. The present study investigates
whether a structured, low-intensity reflective practice intervention can improve secondary
school teachers’ ability to detect early signs of deviant behaviour and to respond in a preventive
manner.

The theoretical foundation of this study draws on ecological systems theory
(Bronfenbrenner, 1979), which conceptualises child and adolescent development as occurring
within nested environmental layers. [1] The school represents a crucial microsystem — the
immediate setting in which direct interactions between teachers and students take place. Within
this microsystem, teachers possess unique observational opportunities. They can notice when
a usually cheerful student becomes persistently sad, when a student’s handwriting deteriorates,
when peer groups shift abruptly, or when attendance patterns change. Each of these
observations may constitute an early warning sign of emerging deviance. However, observation
alone is insufficient. The teacher must interpret the observation, decide whether it warrants
attention, choose an appropriate response, and then evaluate the effectiveness of that response.
This sequence of steps requires reflective capacity. Schon (1983) distinguished between
reflection-in-action (thinking while doing) and reflection-on-action (thinking after the event).
[2] Both forms are relevant to behaviour management. A teacher who reflects-in-action might
notice a student’s rising agitation and decide to offer a brief private word instead of a public
reprimand. A teacher who reflects-on-action might review a past conflict and realise that their
own tone of voice inadvertently worsened the situation. Despite the obvious relevance of
reflective practice to preventing deviant behaviour, most teacher training programmes focus on
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lesson planning and subject content, leaving reflective skills for behaviour management largely
to be acquired through informal experience. Korthagen (2017) has argued that explicit attention
to teacher reflection can uncover deeply held assumptions that lead to punitive or ineffective
responses, yet few quantitative studies have measured the impact of structured reflection on
behavioural outcomes. [3]

To fill this gap, a quasi-experimental design with an intervention group and a
non-equivalent control group was employed. Participants were 56 secondary school teachers
who taught grades 7 through 9 in six different schools across Karaganda. All participants had
at least three years of full-time teaching experience, and none had previously received formal
training in reflective practice for behaviour management. The teachers were assigned to either
the intervention group (n = 28) or the control group (n = 28) based on school schedules to
minimise disruption; schools rather than individuals were randomly selected for condition. The
intervention consisted of four weekly 60-minute group sessions led by a trained facilitator who
was not otherwise involved in the schools’ daily operations. Each session followed a structured
protocol that guided teachers through five sequential steps. First, each teacher described a
specific incident of student behaviour that they found concerning — factual description only,
without interpretation or judgment. Second, they generated at least three possible explanations
for why the behaviour might have occurred, considering individual, family, peer, and
classroom factors. Third, they examined their own immediate emotional and behavioural
reaction to the incident, identifying feelings such as anger, frustration, anxiety, or helplessness.
Fourth, they brainstormed alternative responses that they could have chosen instead of their
actual reaction, without censoring any idea. Fifth, they committed to one small, concrete action
to try in the coming week, such as speaking privately with the student, consulting the school
psychologist, or adjusting seating arrangements. Between sessions, teachers attempted their
planned actions and reported the results to the group. The control group continued their usual
weekly team meetings, which focused on administrative and curricular matters, with no
additional reflection protocol.

Data were collected through pre-intervention and post-intervention surveys, spaced eight
weeks apart. Two principal constructs were measured. The first was teachers’ confidence in
identifying early warning signs of adolescent deviant behaviour, assessed using a seven-item
scale (Cronbach’s a = 0.88). Example items included “I can recognise when a student’s
behaviour change might signal a deeper problem” and “I am confident that I would notice the
early stages of a student developing conduct issues.” The second construct was the likelihood
that a teacher would notify school support services — specifically, the social pedagogue or
school psychologist — when they observed potential deviance, measured with a five-item scale
(o = 0.84). All items were rated on a five-point Likert scale from “strongly disagree” to
“strongly agree”.

At the baseline measurement, no statistically significant differences were found between
the intervention and control groups on either of the two outcome measures. After eight weeks,
substantial changes had occurred in the intervention group. Their mean confidence score rose
from 2.9 (SD = 0.8) to 4.4 (SD = 0.6) on the five-point scale, representing an increase of 1.5
points. The control group showed only a minor improvement, from 2.8 (SD = 0.7) to 3.1 (SD
= 0.8). An independent-samples t-test comparing post-intervention scores between groups
yielded a t-value of 5.6 with 54 degrees of freedom, corresponding to a probability level below
0.001. The effect size (Cohen’s d) was 1.52, which is conventionally considered very large.
For the second outcome — likelihood of notifying support services — the intervention group’s
adjusted mean (controlling for baseline scores) was 34% higher than that of the control group.
In practical terms, teachers who had participated in the four reflective sessions were more than
one and a half times as likely to say they would contact the school social pedagogue or
psychologist when they suspected emerging deviant behaviour.
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Qualitative feedback was gathered through brief semi-structured interviews with five
teachers from the intervention group after the post-intervention survey. Several themes
recurred. Teachers reported that the structured protocol forced them to slow down and resist
the temptation to react immediately and punitively. One teacher explained: “Before the
intervention, |1 would just get angry when a student acted out, and | would punish them on the
spot. Now I have learned to stop myself and ask, ‘What is this behaviour telling me? What need
is the student trying to express?’ This change has made me less stressed and, | think, more
effective.” Another teacher noted that the group sessions provided a safe space to admit
mistakes and learn from colleagues, something that rarely happens in regular staff meetings. A
third teacher observed that the protocol helped her distinguish between behaviours that required
an immediate safety response and those that could be addressed through conversation and
support — a distinction she had not previously made explicit.

The findings carry several implications for school practice and policy. First, they suggest
that even a brief and low-intensity reflective practice intervention can produce meaningful
improvements in teacher cognition and intended behaviour regarding deviance prevention. This
IS important because many schools in Kazakhstan operate with limited budgets and cannot
afford extensive professional development programmes. The four-session model described
here is inexpensive to implement, requiring only a trained facilitator (who could be a school
psychologist or a lead teacher) and a committed group of participants. Second, the intervention
does not add a completely new task to teachers’ workloads; rather, it repurposes existing team
meeting time, replacing some administrative talk with reflective dialogue. Third, the results
align closely with the congress section on developing the professional potential of teachers for
working with students with behavioural difficulties, using a competence-based approach.
Reflective practice can be viewed as a core competence that underpins many other skills,
including non-violent communication, positive behaviour support, and trauma-informed
teaching.

Based on the study findings and on the protocol used in the intervention, a simplified
five-question reflective protocol is proposed for everyday use. Any teacher can apply it
individually (by writing brief notes) or in pairs or small groups during team meetings. The five
questions are: (a) What exactly did | observe? (Describe the behaviour factually, without
interpretation or evaluation.); (b) What possible reasons might explain this behaviour? (List at
least three distinct possibilities, considering the student’s home situation, peer relations,
emotional state, and learning challenges.); (c) What was my immediate reaction, and why?
(Identify the emotion — anger, fear, frustration, embarrassment — and the action taken.); (d)
What alternative response could | have chosen? (Imagine at least two different ways of
responding that might have led to a better outcome.); () What one small action will | take
next? (Commit to a concrete, feasible step, such as having a private chat, consulting a
colleague, or reviewing the incident after a cooling-off period.) Schools are encouraged to set
aside ten to fifteen minutes during weekly teacher team meetings for this protocol, possibly
rotating facilitation among team members.

Several limitations of the present study must be acknowledged. The sample size was
modest (56 teachers), and the schools were all located within one city, limiting generalisability.
The outcome measures were self-reported rather than based on direct observation of actual
teacher behaviour or on independent records of student deviance. It is possible that the
intervention increased teachers’ confidence without actually improving their skills, a
phenomenon known as the overconfidence effect. Furthermore, the study did not track whether
the increased likelihood of notifying support services translated into actual referrals or into
positive outcomes for students. The eight-week follow-up period is relatively short;
longer-term effects are unknown. Future research should address these limitations by using
larger and more diverse samples, incorporating observational measures of teacher behaviour
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(e.g., coded recordings of classroom interactions), and following teachers and students over an
entire academic year to assess sustained effects and actual reductions in deviant behaviour.

In conclusion, a simple and structured reflective practice protocol significantly improved
secondary school teachers’ self-reported confidence in identifying early signs of adolescent
deviant behaviour and their stated likelihood of activating school support services. The
intervention was brief, low-cost, and easily integrated into existing teacher team meetings.
Reflective practice deserves a place in pre-service and in-service teacher education as a tool
for preventing rather than merely reacting to behavioural problems. Future research should test
the protocol under more rigorous, longitudinal conditions and should explore whether gains in
teacher reflection lead to measurable improvements in student conduct and school climate.
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ABSTRACT

This paper focuses on the issue of bullying. The aim of the text is to determine whether
the researched university students can distinguish between conflict and bullying based on the
selected characteristics presented in Directive No. 1/2025 on the prevention and management
of pupils bullying in schools, issued by the Ministry of Education, Research, Development and
Youth of the Slovak Republic. The theoretical part of the paper defines the differences between
conflict and bullying. The empirical part of the presented text contains the results of the author's
empirical research. The aim of the research was to find out whether the respondents can identify
the selected characteristics of bullying and conflict. The respondents of the research were
university students studying in Teaching and Educational Sciences study programme. The
research results demonstrate the knowledge of the researched university students in the basic
terminology under study. Majority of the researched university students declare differences
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between conflict and bullying. The conclusions of the paper declare the importance of
university education for future teachers, as they acquire knowledge about the differences
between conflict and bullying during their study. The acquired knowledge subsequently
enables the selection of strategies for resolving a conflict situation or bullying.

Keywords: bullying, conflict, school, university students

INTRODUCTION

Bullying is a socially undesirable phenomenon that can be encountered in various social
environments. It can likewise be noted that this undesirable phenomenon is a part of family,
school, and work environments. For this reason, a detailed investigation of its occurrence is
essential. Researching the occurrence of bullying can be approached in terms of its forms,
contexts, or determinants. Rigorous research is a prerequisite for identifying risk environments
among various population groups, as well as a foundation for the conceptualization of
intervention programs aimed at strengthening desirable behavioural patterns and eliminating
negative ones. In line with the upper mentioned aspects, we focus on examining the issue of
bullying in the school environment. Bullying in the school setting occurs through the
exploitation of power asymmetry by the perpetrator. The bully gains dominance and power
over their victim, who is typically helpless against the perpetrator. Bullying manifests as
intentional and, importantly, repeated physical or psychological harm. The most common
manifestations of repeated harm include physical attacks, social exclusion from the peer group,
or persistent verbal abuse. Manifestations of this undesirable phenomenon can occur in a real
physical environment as well as in the online environment, which is referred to as
cyberbullying. This serious problem requires rigorous intervention, as well as timely and
effective prevention. A prerequisite for bullying in the school environment can also be a
conflict between pupils. However, conflict must not be confused with bullying. Distinguishing
between conflict and bullying should be a matter of course, particularly for teachers. Teachers
should acquire knowledge about the differences between the characteristics and resolution of
conflict and bullying during their university education. In our view, the university educational
process provides an adequate space for acquiring knowledge in this area. For this reason, it is
necessary to examine whether university students — future teachers — know the differences
between conflict and bullying in terms of selected basic characteristics and methods of
resolution.

THEORETICAL BACKGROUND

The precise definition of bullying can be derived from several expert publications in
which specialists in the field present the basic characteristics of this undesirable phenomenon
in society. In addition, however, bullying can also be analysed from a legislative perspective.
The legislative framework of the bullying issue is precisely defined by Directive No. 1/2025
on the prevention and management of bullying of children and pupils in schools and school
facilities, issued by the Ministry of Education, Research, Development and Youth of the Slovak
Republic, effective from February 1, 2025 (Directive No. 1/2025). We consider this document
important not only in terms of identifying the manifestations or actors of bullying.

From the perspective of our further research, it is essential to identify the differences
between conflict and bullying. The following table (Table 1) presents selected differences in
the basic characteristics of conflict compared to bullying, and it also compares selected
methods of resolving conflict and bullying.

Table 1 Conflict versus bullying

Selected characteristics Resolution
Conflict | One-time/ impulsive manifest of violence | Dialogue, mediation
Repetition Verification
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Intent to humiliate/ harm Victim protection
Power asymmetry Intervention

Bullying [ Long-term negative impact on the victim | Reporting to the police
Source: own description based on Directive No. 1/2025 on the prevention and management of
bullying of children and pupils in schools and school facilities, issued by the Ministry of
Education, Research, Development and Youth of the Slovak Republic 2025 (Directive No.
1/2025)

Based on the current legislation on the prevention and management of bullying under
Directive No. 1/2025 on the prevention and management of bullying of children and pupils in
schools and school facilities, it can be stated that the basic characteristics of bullying are
considered to be: repetition, intent to harm (humiliate), power asymmetry, and long-term
negative impact on the victim. When identifying bullying, it is essential to focus on repetition,
as bullying is not considered a one-time act. Furthermore, this undesirable phenomenon is
associated with the intentional harming or humiliation of the bullied individual, which is
purposeful. At the same time, a long-term negative impact on the bullied individual is
frequently identified. The bully thus deliberately harms the bullied person. We also emphasize
the asymmetry of power in the occurrence of bullying. The uneven distribution of power is
another characteristic of bullying. The bully typically possesses an imaginary dominance over
the bullied person, either physically or mentally, or in both cases. The bullied individual is
unable to defend themselves against this asymmetric distribution of power. In connection with
resolving bullying, we emphasize the verification of the existence of bullying, victim
protection, intervention, and potential reporting to the police.

The presented basic characteristics of bullying precisely define its differences from
conflict. Conflict is generally perceived as a one-time, and often impulsive, manifestation of
violence or aggression, in which regularity is absent. It may evolve, but its core is based on
differences among the participants of the conflict situation. Compared to bullying, the method
of resolution is also different. Conflict resolution is based on communication between the
participants. Communication has an important role in the conflicts prevention and resolution
(Gjerazy, 2023). Generally, we consider communication as a good strategy for the conflict
resolution.

In addition to the participants, a third independent party may also be present during
conflict resolution, but this party typically participates in mediating or managing the
communication.

MATHERIAL AND METHODS

The aim of the empirical research was to determine whether the researched university
students — future teachers — can identify selected characteristics of bullying and conflict. In this
context, we formulated the following research questions:

1. What are the characteristics of conflict from the perspective of the researched
university students?

2. What are the characteristics of bullying from the perspective of the researched
university students?

To achieve the established objective of the empirical research and to answer the research
questions, we utilized a quantitative research methodology. Quantitative research methodology
allows for a rapid, clear analysis and interpretation of the obtained responses. Empirical data
collection is generally time-efficient, and the analysis of responses is typically not time-
consuming either (Hendl & Remr, 2017). The choice of this research approach enabled a swift
and transparent analysis of the gathered data. A questionnaire was selected as the method for
data collection. The pre-designed questionnaire contained closed-ended questions. The
obtained data were recorded using clear frequency tables expressing the counts and percentage
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distributions of the respondents’ answers. The research respondents consisted of 42 university
students — future teachers —who are enrolled in the Teacher Training and Pedagogical Sciences
study program.

CONFLICT VERSUS BULLYING - SELECTED CHARACTERISTICS

Based on the respondents' answers obtained through the pre-pared questionnaire, we
answer the formulated research questions in the following manner. In the first research
question, we investigated what the characteristics of conflict are according to the respondents’
opinions. The frequencies and percentage distribution of responses identifying selected
characteristics of conflict are presented in the following table (Table 2).

Table 2 Selected characteristics of conflict
Selected characteristics of conflict | Count | %
One-time manifest of violence 35 83
Impulsive manifest of violence 27 64

Source: own empirical research

Based on the data in the above table (Table 2), we conclude that 83% of the respondents
identified conflict as a one-time manifestation of violence. Although conflict is not necessarily
associated with manifestations of violence, identifying the one-time nature of conflict is
crucial. Furthermore, 64% of the respondents confirmed the perception of conflict as an
impulsive manifestation of violence. It can also be emphasized that, particularly in the initial
stages of conflict development, impulsivity in the behaviour of the involved parties may not be
present. Impulsivity is typically associated with the escalation of tension in a conflict situation.

In the second research question, we focused on investigating the identification of selected
characteristics of bullying. The frequencies and percentage distribution of responses
identifying selected characteristics of bullying are presented in the following table (Table 3).

Table 3 Selected characteristics of bullying

Selected characteristics of bullying count | %
Repetition 39 93
Power asymmetry 39 93
Long-term negative impact on the victim | 34 81
Intent to humiliate 33 79
Intent to harm 25 60

Source: own empirical research

Based on the data in the above table (Table 3), we conclude that 93% of the respondents
identified repetition as a characteristic of bullying, and the same percentage identified power
asymmetry. Furthermore, 81% of the respondents identified a long-term negative impact on
the victim as a characteristic of bullying. Additionally, 79% of the respondents consider the
intent to humiliate as a characteristic of bullying, and 60% of the respondents associate bullying
with the intent to harm. The recorded data demonstrate adequate knowledge of future teachers
regarding selected characteristics of bullying.

CONCLUSION

The issue of bullying is highly topical. This undesirable phenomenon occurs among
various population groups. We consider situations where bullying particularly affects children
to be the greatest danger. Every child is unique, and likewise, each potential occurrence of child
bullying can be characterized by a specific nature. The onset of bullying can be determined by
the influence of diverse factors. The gradual development of bullying can be based on the
existence of a conflict. However, bullying is not identical to conflict, and it is essential to
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distinguish between these phenomena. The differences between conflict and bullying were also
identified by the researched university students — future teachers — in our empirical research.
In our view, the differentiation between the basic characteristics of conflict and bullying by
future teachers constitutes a prerequisite for the early identification of both conflict and
bullying occurrences within the educational process in the school environment. Adequate
knowledge of future teachers, which is based on distinguishing between conflict and bullying,
will simultaneously enable the application of specific resolution strategies for either a conflict
situation or bullying.
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ABSTRACT

This study compares school violence prevention policies in China and Kazakhstan.
China's Regulations on the Protection of Minors in Schools (2021) establishes systematic
frameworks for bullying prevention, sexual assault prevention, mental health, and campus
safety. Kazakhstan's three laws (2024) introduce anti-bullying administrative responsibility,
mentorship systems, and professional foster families. China emphasizes curriculum integration
and home-school collaboration; Kazakhstan focuses on anti-bullying programs (KiVa,
DOSBOLLIKE), psychological support centers (serving 250,000+ students in 2024), and "111"
children's hotline. Both prioritize infrastructure: China requires closed management and video
surveillance; Kazakhstan installs emergency buttons, access control, and certified security
personnel. Kazakhstan's Children of Kazakhstan (2026-2030) allocates 1.3 trillion tenge for
158 child safety measures. The study proposes a four-dimensional framework: rule of law,
infrastructure, psychological support, and collaborative governance.

Keywords: School violence prevention; Safe educational environment; China-
Kazakhstan comparison; protection of minors; school safety

School violence poses a severe global threat to adolescents. In response, China (2021)
and Kazakhstan (2024) have enacted specific regulations to strengthen school safety[1]. This
study compares the policy frameworks and practical pathways of both nations, examining their
laws, support systems, and infrastructure. By analyzing these differentiated approaches to
creating safe educational environments, the research provides theoretical references for cross-

46


mailto:2662057654@qq.comwen

national cooperation and practical guidance for optimizing anti-bullying strategies in China
and Kazakhstan [2].

Materials and Methods

This study employs comparative case analysis and literature synthesis, following the
logical path of "policy framework—institutional design—practical pathway—comparative
analysis."

Data sources comprise four categories: (1) Laws and policy documents: China's
Regulations on the Protection of Minors in Schools, Law on the Protection of Minors, and Law
on the Prevention of Juvenile Delinquency; Kazakhstan's three 2024 laws (Education and
Mentorship System; Ensuring Women's Rights and Children's Safety; State Awards,
Education, and Child Rights Protection) and the Children of Kazakhstan (2026-2030) concept
document [3]. (2) Official data: Interpretations from China's Ministry of Education and annual
reports from Kazakhstan's Ministry of Education. (3) Academic literature on school violence
prevention. (4) Media reports, including Kazinform coverage of Kazakhstani child safety
measures [4].

Analysis combines qualitative comparative and textual methods: coding policy texts to
extract key provisions, conducting horizontal comparison to identify similarities and
differences, interpreting differences through educational systems and cultural traditions, and
constructing an integrated analytical framework.

Results

China established the Regulations on the Protection of Minors in Schools (2021), creating
a comprehensive institutional framework:

(1) Student Bullying Prevention: Defines bullying (intentional, harmful acts) and
categorizes five types: physical violation, personal insult, property infringement, malicious
exclusion, and online defamation. Requires schools to establish bullying governance
organizations comprising school personnel, legal advisors, parents, and students for prevention,
identification, and intervention. Mandates immediate investigation upon reports and
disciplinary action for confirmed cases [5].

(2) Sexual Assault Prevention: Requires interaction norms, dormitory safety rules, video
surveillance, and reporting mechanisms. Establishes pre-employment inquiry excluding four
personnel categories: those with criminal records for intentional crimes, drug-related penalties,
those dismissed for abusing students, and others in employment prohibition scope.

(3) Mental Health Management: Mandates early detection and intervention mechanisms,
requiring mental health education teachers, counseling rooms, or professional social work
services.

(4) Campus Safety: Requires closed management during school hours, prohibiting
unauthorized entry. Mandates safety risk systems, emergency plans, and regular drills.

Kazakhstan passed three laws in 2024 strengthening child protection:

(1) Core Institutions: Introduced anti-bullying administrative responsibility; national
mentorship system (330 mentors, guardianship staffing increased 2.5 times); professional
foster family system (effective July 2025).

(2) Campus Safety Infrastructure: "Comfortable School™ project constructing 217
schools (44% rural), providing 460,000 places. Mandates emergency buttons, access control
systems, certified security personnel, and QR codes linking to 111" children's hotline [6].

(3) Anti-Bullying and Psychological Support: Implements KiVa (Finland) and
DOSBOLLIKE programs, plus "Cyber Tumar," "Parental Monitoring,” and "My Brother.” 20
psychological support centers established; 250,000+ students received support (2024). "111"
hotline fully operational; schools provide mediation services and children's rights
commissioners.
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(4) Inclusive Education: 85% of children with special needs supported; 90% of schools
adapted for inclusion; 18 early intervention rooms in 11 regions; 10,000+ educators trained.
Developing special needs support law.

China: Curriculum integration and institutional regulation—safety education integrated
into teaching, homework management, reading materials control.

Kazakhstan: Program-driven approach and service networks—KiVa, DOSBOLLIKE
programs, "111" hotline, summer activities serving 3.2 million students (500,000 low-income),
"Zhazdyk Zholdama" project providing free vacations for 10,000 children [7] .

Based on the above analysis, the core differences in the pathways of the two countries
can be summarized in Table 1.

Table 1: Core Differences in Pathways between China and Kazakhstan

Dimension

China's Pathway

Kazakhstan's Pathway

Institutional Focus

Systematic regulatory
construction

specialized laws and program
combinations

Educational
Approach

curriculum integration and
subject penetration

Thematic projects,
extracurricular activities

Psychological
Support

Psychological counseling
rooms, full-time teachers

Psychological support centers,
children's rights commissioners

Home-School
Collaboration

Parent participation in bullying
identification

Parental monitoring projects

Safety Facilities

Closed management, video
surveillance

Emergency buttons, access
control systems, security
personnel

Summary of Main Research Findings

Based on the above analysis, the practices of China and Kazakhstan in school violence
prevention and the creation of safe educational environments can be summarized in the
following table2:

Table 2: Comparison of School Violence Prevention and Safe Educational Environment
Practices between China and Kazakhstan

Analysis
Dimension

China's Practices

Kazakhstan's Practices

Core Legislation

Regulations on the
Protection of Minors in
Schools (2021)

Three important laws (2024)

Bullying
Prevention and
Control

Student bullying governance
organization; identification of
five types of bullying behaviors

Administrative responsibility
for anti-bullying; KiVa and
DOSBOLLIKE programs

Psychological
Support

Psychological counseling
rooms; mental health education
teachers

20 psychological support
centers; school children's rights
commissioners
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Analysis

. . China's Practices Kazakhstan's Practices
Dimension

Emergency buttons; access
control systems; certified security
personnel

Closed management; video

Safety Facilities .
surveillance

85% of children with special
educational needs supported;
specialized law being developed

Inclusive education; records

Special Needs for left-behind students

Mandatory reporting system;
Help Channels first-question responsibility "111" children’s aid hotline
system

Discussion

Differences between China and Kazakhstan stem from three dimensions:

(1) Legal Tradition: China follows the systematic tradition of civil law systems—the
*Regulations* (8 chapters, 63 articles) construct a complete institutional framework from
general to special protection. Kazakhstan combines multiple specialized laws, with the 2024
laws addressing mentorship, anti-bullying, and foster families separately.

(2) Education System: China emphasizes school responsibility, requiring designated
leaders and specific personnel. Kazakhstan prioritizes multi-sectoral coordination (Education,
Health, Labor ministries jointly promoting child protection).

(3) Social Culture: China values home-school collaboration, requiring parent
participation in bullying identification. Kazakhstan integrates international experience
(Finland's KiVa) with local programs (DOSBOLLIKE).

Core Elements for Safe Educational Environments

(1) Rule of Law Guarantee: China's systematic framework and Kazakhstan's
administrative responsibility mechanisms form institutional foundations.

(2) Infrastructure: China's closed management and video surveillance; Kazakhstan's
emergency buttons, access control, and certified security personnel provide hardware
guarantees.

(3) Psychological Support: China's counseling rooms and mental health education
teachers; Kazakhstan's 20 psychological support centers serving over 250,000 students (2024).

(4) Collaborative Governance: China's mandatory reporting; Kazakhstan's "111" hotline
and children's rights commissioners.

Kazakhstan's National Strategy

The Children of Kazakhstan (2026-2030) elevates child safety to national priority,
allocating 1.3 trillion tenge for 158 measures across child safety, education, health, and
family/social security rights.

Limited primary source access to Kazakhstani policies; empirical research on policy
implementation effects needs to be deepened; insufficient analysis of educational level
differences (schools vs. kindergartens); lack of micro-level case studies on specific school
practices [8].

Conduct in-depth interviews with school safety administrators; field research comparing
hardware standards; evaluate anti-bullying program effectiveness; explore campus safety
cooperation within bilateral educational frameworks.

Conclusion
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This study compared school violence prevention policies in China and Kazakhstan,
concluding:

(1) Both countries have established national legislative frameworks. China's Regulations
on the Protection of Minors in Schools (2021) covers bullying prevention, sexual assault
prevention, and mental health. Kazakhstan's three laws (2024) establish anti-bullying
administrative responsibility, mentorship systems, and professional foster families.

(2) Pathways differ: China emphasizes curriculum integration, psychological support,
and home-school collaboration; Kazakhstan focuses on psychological assistance centers, anti-
bullying programs (KiVa, DOSBOLLIKE), children's rights commissioners, and the "111"
hotline (20 centers serving 250,000+ students).

(3) Both prioritize infrastructure: China requires closed management and video
surveillance; Kazakhstan installs emergency buttons, access control, and certified security
personnel.

(4) Kazakhstan's Children of Kazakhstan* (2026-2030) allocates 1.3 trillion tenge for
158 child safety measures.

(5) The study proposes a four-dimensional framework: rule of law guarantee,
infrastructure, psychological support, and collaborative governance.

Theoretical contributions: places school violence prevention in comparative education
perspective, takes "safe educational environment creation” as core analytical dimension,
reveals differentiated pathways, and provides framework for cross-national research.

Practical value: offers references for optimizing prevention strategies, guidance for
schools, and academic support for China-Kazakhstan educational cooperation on campus
safety.
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AHHOTAIIUA

B crarebe paccMaTpMBarOTCS IICHXOJOTHYECKHAE AacCleKThl paboThl ¢ MOAPOCTKAMHU C
neBuaHTHbIM moBeaeHneM B CIIIA. AHaIU3UPYIOTCS OCHOBHBIE NPHYMHBI JIEBHAHTHOTO
MOBEICHUS, 0COOCHHOCTH aMEPUKAHCKON CHCTEMBbI MPOMUIAKTHKH U KOPPEKIIHH, a TaKkKe
COBPEMEHHBIE TICHXOJIOTO-TIEAArOTMYECKHE ITOIXO0/IbI K COMPOBOKIEHHUIO ITOIPOCTKOB IPYIIIIBI
pucka. Ocoboe BHHUMaHHE YACIIETCS 3aKOHOAATEeIbHbIM oOcHOBaM cuctemsl CIIIA, B
YaCTHOCTH 3aKOHY O [OBEHAIBHON IOCTHUIMH W NPEAYIPERIACHHUH ITOIPOCTKOBOM
npecrynroctH (Juvenile Justice and Delinquency Prevention Act — JJDPA), onipenenstoriemy
0a30BBIC CTAaHAAPTHI 3AlUTHI TPaB HECOBEPIICHHOJIETHUX. PacCMaTpHBArOTCS MPOTPAMMEI
paHHETOo BMEIIATEIbCTRA, KOTHUTHBHO-TIOBEICHUCCKAsI Teparws, ceMeitHoe
KOHCY/JIBTHPOBAHHWE M MIKOJbHBIE MPOMUIAKTHUCCKHE MOJEIH. AHATM3UPYIOTCS OCHOBHBIE
MICUXOJIOTHYECKUE TEOPHH, OOBSICHSIOIINE MEXaHU3Mbl (POPMHUPOBAHUS JIEBHAHTHOTO
MOBEJIEHUS TTOPOCTKOB, BKIIFOYask TEOPHIO COIMAIBHOTO HAyYEHHUS, DKOJOTHIECKUI MOAXO0 U
KOHIIENIIMIO  caMOyBakeHHus. Jlemaercsi BBIBOA O HEOOXOJMMOCTH  KOMIUIEKCHOTO
MEKIUCIUIIIMHAPHOTO TIOAX0/a, OCHOBAHHOTO HA COYETAHUH ICHXOJOTMYECKOM TOMOIIH,
COIMATIBHOM TOIEPKKH, TIPABOBOTO PETYIUPOBAHUS U MPOPYUIAKTHUSCKHUX ITPOTPAMM.

KarwueBblie ¢10Ba: JEBHaHTHOE TOBEIEHHE, MOAPOCTKH, TICHXOIOTHYECKAs TOMOIIb,
CHIA, npodunakTika, KOTHUTHBHO-TIOBEICHYECKAst TEPAITHsl, CEMEHHOE KOHCYJIbTHPOBAHHE,
MOJPOCTKOBAsI JIEBUALIUS.

[IpoGnema AeBUAHTHOTIO MOBEAECHUS MTOIPOCTKOB 3aHUMAET OJTHO U3 LIEHTPAJIbHBIX MECT
B COBPEMEHHOW ICUXO0JIOT0-II€JarOrM4ecKoi Hayke. B yCclIOBUSIX MHTEHCUBHBIX COLIMAIBHBIX
TpaHcpopmaluii, uudpoBuzanuu OOIIECTBAa, MOBBILIEHUS YPOBHA SMOIMOHAIBHOIO
HaNpsOHKEHUs U U3MEHEHUS CTPYKTYPbl CEMEHHBIX OTHOIICHUI Ha0II0JaeTCsl POCT PA3IUUYHbIX
(GOpM OTKJIOHSIOIIErOCs TOBEACHUS CpPeAM MOJIPOCTKOB. AMEpPUKAHCKHE MCCIIEOBATENIN
MOAYEPKUBAIOT, YTO COBPEMEHHBIE IOJPOCTKH HAXOAATCA B YCIOBMSX IOBBIIIEHHOTO
IICUXOJIOTUYECKOT0 CTpecca, COLUAIBHOM M30JSLMU U SMOLMOHAIBHOTO HEOIaronoayyus.
Ycunenne  BIMsHUS ~ UUGPOBOM  Cpeibl, CHIDKEHHE  KadyecTBa  MEXKIMYHOCTHOTO
B3aUMOJICHCTBHS, PACIPOCTPAaHEHHE KHOEpOYIJIMHIra M BBICOKMH YpPOBEHb TPEBOXKHOCTU
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CIOCOOCTBYIOT (POPMUPOBAHUIO SMOLIMOHATIBHON HECTAOMIIBHOCTH M HApYLIEHUH COLMaJIbHON
ajmanTanud. B COBOKymHOCTM JaHHbIE (AKTOPHl 3HAUYMUTENBHO TOBBIIIAIOT  PHUCK
BO3HUKHOBEHUS U 3aKPEIJICHUs I€BUAHTHBIX (JOPM MTOBEICHHSI B IOAPOCTKOBOM Bo3pacte [1].

AMEpUKaHCKUN OIBIT pa0OTHI C TOJAPOCTKAMH, CKJIOHHBIMU K JICBUAHTHOMY IOBE/ICHUIO,
IIPEJCTABISAET HAy4YHbI M NPAaKTUYECKUH MHTepec Ojaronapst BBICOKOM CTENEeHH pa3BUTHUSA
NpOGUIAKTUYECKUX TPOTPaMM, MEXAUCIHUILUTMHAPHOTO B3aWMOJICHCTBUS CIEIHATUCTOB H
LIIMPOKOMY IIPUMEHEHUIO IICUXOJIOTMYECKUX METOI0B KOppeKuuu 1 conpoBoxaeHus. B CHIA
CHCTEMa IOMOILHU MTOAPOCTKAM I'PYIIbl PUCKA HOCUT KOMIUIEKCHBII XapaKTep U peaiu3yeTcs
HE TOJILKO B 00pa30BaTeNbHON cpesie, HO U B paMKaX COLMAIbHON MOAJEPKKH, IOBEHAIbHON
IOCTUIIMH, CEMEHHOTO KOHCYJIbTUPOBAHUS, MEIUIIMHCKUX W OOLIECTBEHHBIX OpTaHU3aIUA.
Ocoboe BHHMMaHUE YAENAeTCs PaHHEMY BBIABIECHUIO (DAKTOPOB pHCKa, NPOQUIAKTUKE
MOBEJICHYECKUX HAPYIIEHUA M CO3JaHHMI0 YCJIOBUHM IS YCHEIIHOM COIMAJbHOW aJarTaluu
MOJIPOCTKOB. AMEpPUKAHCKHUE HCCIIEA0BAaTeIM aKTUBHO pa3palaThiBAalOT M BHEAPSIOT
[IPOrpaMMBbl, HaIpaBJICHHbIE HAa  pa3BUTHE AMOLIMOHAIBHOMN yCTOMYHUBOCTH,
KOMMYHHUKATHBHBIX HaBBIKOB, CAMOPETYJSLMM U KOHCTPYKTUBHBIX (opM moBeneHus. B
pesyabtate B CIHIA cdopmupoBana pa3BeTBIEHHAS CHUCTEMa ICUXOJIOTHYECKON TMOMOIIU
MIOAPOCTKaM  TPYNIIBI  PHUCKA, OCHOBaHHAas Ha [PUHIMUIAX  MEXBEIOMCTBEHHOIO
B3aMMOJICICTBUS, HHAUBUAYAIBHOIO IIOJX0/1a U HAYYHO 0OOCHOBAHHBIX METOJIOB IICUXO0JIOr0-
NIE€JArornyeckoro COnpoBOKICHUS.

B kxoHTekcTe pa3BUTHS TaHHOM CHCTEMbI 0COOOr0 BHUMAaHHUS 3acCily’KUBAET SBOJIFOIMS
aMEPUKAHCKOW MOJEIHN IICHXOJIOTO-IIEJarornuecKoro COINPOBOXKAEHUSA, KOTOpas OTPaKaeT
epexo] OT CaHKUUMOHHBIX MEp U COUMAIbHOM M30JSLUUMU K TI'yMaHUCTUYECKU
OpPUEHTUPOBAHHOMY IOJXO0y, OCHOBAaHHOMY Ha TOHMMAaHHUH IICUXOJOTUYECKUX, COLIMATIbHBIX
U MOBEJEHYECKUX MEXAaHU3MOB JieBUALMN. AMEpHKaHCKas MoJienb paboThl ¢ MOAPOCTKaMU
IpyNNbl PHUCKAa OCHOBBIBAETCS HA TyMAHUCTHYECKOM M IICHXOJIOTO-OPUEHTHUPOBAHHOM
MOJIX0JI€, COTJIACHO KOTOPOMY JI€BUAHTHOE MOBEJCHUE pacCMaTpUBAETCS HE KaK HEM3MEHHas!
JMYHOCTHAs XapaKTepUCTHKA, a KaK pe3yabTaT JeQHIUTa KOTHUTHBHBIX HABBIKOB,
UCKKEHHBIX MBICIIUTEIbHBIX YCTAaHOBOK, HEOJAronpuUsTHOTO COLMAIBHOIO OIbITa U
NICUXOTPABMUPYIOIIUX BO3AEHCTBUN. B pamkax [JaHHOrO TNOAXOAA OTKJIOHSIOLIEECS
MOBE/ICHUE TOHUMAETCs] KaK MoJJarolieecs KOPPEKUUU IPH YCIOBHH CBOEBPEMEHHOTO
MICUXOJIOr0-NEAATOTNYECKOr0 CONMPOBOXKIEHUS M CO3JIaHUS NOJICPKUBAIOLIEN COLMAIBbHON
cpensl. B CIIA pabota ¢ moapocTkaMu, OTHOCSIILIUMUCS K TPYIIIIE pUCKa, pacCMaTpPUBAETCS
KaK OJIHO W3 INPHOPUTETHBIX HAIPABIECHUH IICUXOJOTUYECKOW M COLHUAIBHON IOJUTHKH.
CoBpeMeHHbIE MPOPMIAKTUYECKHE U KOPPEKIHMOHHBIE IPOTrpaMMbl OPUEHTHPOBAHBI HE
TOJBKO Ha CHIKEHHE TIPOSBICHUM JIEBUAHTHOTO IIOBEIEHUSA, HO M Ha pPa3BUTHE
SMOIIMOHAIBHON YCTOMYHUBOCTH, HABBIKOB CAMOPETYJISALNH, 3P(HEKTUBHOTO MEXKIUYHOCTHOTO
B3aUMOJCHCTBUS W couualbHOM ajantauuu. CylleCTBEHHOE BHHUMaHUE YAEIAETCS
(hOpMHUPOBAHHIO y TOAPOCTKOB YYBCTBA TICHUXOJOTUYECKOW OE30MacHOCTH, COIHATBHOU
MPUHAIIICKHOCTH U BKIIOUYEHHOCTH B LIKOJIBHOE COOOIIECTBO, YTO PACCMATPUBACTCS Kak
BaXHBIN (DaKTOP MPOPHUIAKTUKH MTOBTOPHBIX OBEIEHYECKUX HapYIIeHUH [2].

B Coenunénnpix Illtatax AMEpHKH OTCYTCTBYET €IUHBIN OOIEHAIMOHAIBHBIN 3aKOH,
PEryIUpYIOMUNA BCe acleKThl paboThl C MOJPOCTKAMHU, JIEMOHCTPUPYIOLUIUMHU JE€BUAHTHOE
noBefeHNe. B ycroBusx QenepaTUBHOIO YCTPOMCTBAa CTpaHbl KaxAbli mTar oO0nagaer
3HAYUTENIbHON aBTOHOMHEW B ()OPMUPOBAHMM COOCTBEHHOTO 3aKOHOJATENbCTBA, a TaKkKe
OpraHM3alMK IICUXO0JIOT0-COLMAIBHOIO COMPOBOKIEHUSI HECOBEPIICHHOIETHUX. B cBA3M C
3TUM MOAXOJbl K NMPO(UIAKTUKE, KOPPEKIUN U peadMINTallMU MOAPOCTKOB I'PYIIIBl PUCKA
MOTYT pa3iuyaTbCcs B 3aBHUCUMOCTH OT DPErHOHAJIBHBIX OCOOEHHOCTEH M HOpPMAaTHBHO-
IIPaBOBOM 0a3bl KOHKPETHOI'O ILITATA.

Bmecte ¢ Tem Ha dQenepadbHOM YpOBHE JEHCTBYET psii HOPMAaTHBHBIX aKTOB,
ONpeleNAlomMX  0a30Bble  NPUHLUMIBI YW MUHUMaJIbHBIE  CTAaHAAPTHI  PabOTBl €
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HECOBEPLICHHOJIETHUMM IIpaBOHapymuTeasiMu. KiroueBoe 3HadeHHME CpeAM HUX HMEeT
denepanbHBIi  3aKOH, YCTAHABIMBAIOIIMK  0Os3arenbHble TpeOOBaHUS H  yCIOBHUS
(uHaHCHUPOBaHMS IPOTrPaMM, HalpaBJIEHHBIX Ha 3aIlUTY MPaB HOJPOCTKOB, MPOQUIAKTUKY
JICBHAHTHOTO TIOBEJICHUS BO BCEX LITATaX CTPAHBI.

OcHoBoOMNoOJIAralOIMM HOPMAaTHUBHO-TIPABOBBIM JIOKYMEHTOM B cdepe IOBEHAIbHOU
IOCTUIIMU U IPOPUIAKTHKH 1oApocTKOBOM aeBuanuu B CILIA sBisiercst 3aKoH 0 IOBEHATBHOM
IOCTHIIMM W TPEAYIpPEeXICHUH IOAPOCTKOBOM mpecTymHocTH — Juvenile Justice and
Delinquency Prevention Act (JJDPA), npunsrteiii B8 1974 rony [3]. JlaHHbIi 3akoH cTan
IIEPBBIM U Haubolsiee 3HAUYUMBIM (elepaIbHbIM aKTOM, HAIIPABJICHHBIM Ha (POPMHUpPOBAHME
€IMHOW TOCYIapCTBEHHOW TIOJMTHUKU B OOJACTH 3allUTHl MPaB HECOBEPUICHHOJIETHUX U
IpOGUIAKTUKN A€BUAHTHOT'O IOBE/IEHUS OAPOCTKOB.

Ha nporsbkenun Oosiee uyeM MATUIECATWIETHErO Iepuoja JIEHCTBUS  3aKOH
HEOJJHOKPATHO NEepecMaTPUBAJICS U IOMOJIHSICS C Y4ETOM U3MEHEHUH COLIMaIbHON CUTYalUH,
pe3yabTaTOB  HAYYHBIX  HMCCICNOBAHMW WM Pa3BUTUS  MPAKTHKH  PabOTBI  C
HecoBeplIeHHOIETHUMU. CyIIeCTBEHHOE BHHMMAHHUE YJIENAJIOCh BOIPOCaM T'yMaHHM3alUu
CHCTEMBI FOBEHAIBHOH IOCTUILINH, TPO(PUIAKTHKH IIOBTOPHBIX MPABOHAPYIICHHA, 3alIIUTHI TIPaB
MOJIPOCTKOB M YCTPaHEHUs JUCKPUMHUHALIMOHHBIX MpakTUK. llocnenHsss mHMLMATHBaA IO
NepeyTBEPKACHUIO 1 OOHOBJICHHIO 3aKOHa Oblia npezcrasieHa B 2024 rony cenatopamu Y.
I'paccnu u L. Yaiitxayc.

3aKoH IpeaycMaTpuBaeT MPeJOCTaBlIeHHE MTaTaM (enepaabHOro (MHAHCHPOBAHUS B
¢opMe TpaHTOB IPHU YCIOBHM COOJIOAEHUS MMM YeThIpEX KIIIOYEBBIX TpeOoBaHuil (core
requirements), HamnpaBICHHBIX Ha OOECHEUEHHE 3allUTHl TpPaB HECOBEPIICHHOJETHHUX,
IYMaHM3allUl0 CHUCTEMbl IOBEHAJbHOM IOCTHIIMM W CHM)KEHME YPOBHSI IOAPOCTKOBOH
npectynHocTd. CoOmnoJieHue NaHHBIX TpeOOBaHUI SBJISETCS 0053aTeNbHBIM YCIOBUEM
y4JacTHs IITAaTOB B (eliepanbHbIX MporpaMMax HOJAEPKKU M MOJYyYEHHUs COOTBETCTBYIOLINX
(bMHAHCOBBIX PECYPCOB, KOTOpPbIE OTpaXKeHbI B Tabmue 1.

Tabmuia 1
Ocuosuble TpeboBanus — Juvenile Justice and Delinquency Prevention Act (JJDPA)
Tpebosanus Juvenile OcHoOBHas LIETb Conepxanue

Justice and Delinquency
Prevention Act (JJDPA)

PaznensHOe  comepxanue | OOecrneueHue ncuxosnorndeckoil u | HecoBepineHHONIETHHE, HaXOASIIHECS

(Sight and Sound | ¢usnueckoit 0€30MMacHOCTH | MOJ CTpakedl, He JOJDKHBI HMETh

Separation) HECOBEPIIEHHOIETHUX, BU3YaJIbHOTO MJIM CIYXOBOTO KOHTAaKTa
[peIoTBpalleHIe HETaTHUBHOIO | CO B3POCIILIMH 3aKITIOYEHHBIMH,
BIMSIHUSL CO CTOPOHBI B3POCIHBIX | BKIIOYAss CAydYaW, KOTr[a IOAPOCTOK
3aKITIOUYEHHBIX. OOBHHSIETCS KaK B3POCIIBIH.

3anpeT Ha COJACpI)KaHUC B CHbKeHue pUCKa KpUMHWHAJINU3allun HeCOBCpIHCHHOJICTHI/IX 3alpeuacTcsa
TIOpbMax U1 B3POCIIBIX | MMOAPOCTKOB U MPEAOTBpAIICHUC UX | pasMEllaTb B THOPbMaX W H30JATOpAX

(Jail Removal) BTOPUYHOW BUKTHMH3ALUH JUIL  B3pOCHBIX, 32 HCKIIOYECHUEM
KpPaTKOBpEeMEHHOro mepuoga (oo 6
YacoB), HE00X0MMOTr0 ISt
oopmIteHHs JOKYMEHTOB W
OXHIaHUS TEPEBOJIA.
Jexpumunanuzanus [Ipopumaktuka ©HeobocHoBanHOW | [TompocTkw, COBEpLIMBIINE TaK
CTaTYCHBIX HHCTHUTYIIHOHATIM3AIINH Ha3bIBacMbIe CTaTyCHBIC
paBOHAPYIICHHUIT HECOBEPIICHHOICTHIX U | npaBoHapymieHust (mobern w3 aoMa,
(Deinstitutionalization  of | opuenrarus Ha COLMAIBHO- | HPOTYJBl  INKOJBI,  YHOTpEOJICHHE
Status Offenders — DSO) | HCHXOIOrHYECKYIO IOMOIIIb AJIKOTOJISt HECOBEPIIEHHOJIETHUMH,

HETIOBUHOBEHHUE POIUTEISIM H Jp.), HE
JIOJDKHBI ~ TIOMEIIAThCs. B 3aKPBITHIC
YUpEKACHUSI.
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Vcerpanenne pacoBeix W | Lltater  00s3ambl  ocyuiecTBisTh | OGecriedeHne — CMPaBEMIMBOCTH U
STHHYECKUX AUCTIPOMOPLIHA | MOHUTOPUHT U IPHHAMATh MEPBI [0 | CHIKCHHE TUCKPUMUHAIMA B CHCTEME
(Racial and Ethnic | cokpaiieHnro HempOMOPUHOHANEHO | FOBCHATBHOW FOCTHIIHH.

Disparities — RED) BBICOKOTO YPOBHSI COJIEPIKAHMUS TIO]T
CTpaXkeil MpencTaBUTENIEH PacOBBIX
Y QTHHYECKUX MCHBIIMHCTB.

Hapymenue mratamMu ycTaHOBJICHHBIX TpeOOBaHHI BIeu€T 3a cOOOM COKpalleHHe
o0wséma denepansHOro pHAHCUPOBAHUS, TPEJOCTABISIEMOr0 B paMKax nporpammsel JIDPA.
B uacTHOCTH, HEcOOMIOIeHNE OTHOTO U3 KIIFOUEBbIX TpeOoBaHuil nmpuBoaut k norepe 20 %
(benepanbHBIX TPAHTOBBIX CPEICTB, TOTJa KaKk HApyIICHHE JBYX TpPeOOBaHHWH BIICUET
cokpamienre ¢uHancupoBanusi Ha 40 %. JlaHHbBI MexaHu3M BbICTymaeT 3(PQPEeKTUBHBIM
WHCTPYMEHTOM TOCYJapCTBEHHOI'O PETYJIHUPOBAHMUS U  KOHTPOJsS, OOECreyrBaIOLIIM
coONIofiIcHHe IITaTaMd €AUHBIX (eaepanbHBIX CTaHIAPTOB B cdepe 3alluThl IpaB
HECOBEPIIECHHOJIETHHUX.

[IpoGnema neBuantHOro moBenaeHus: moApocTkoB B CoeauHénnbix Llltatax Amepuxu
paccMaTpuBaeTCsl Kak OJHA W3 MPUOPUTETHBIX COLMAIBHBIX M IICUXOJOTHYECKHX IpoOiieM
OOIIeHAIIMOHAIBHOTO MaciTaba. AMEPUKAHCKUN MOAXOMA K €€ M3y4yeHUIO0 U MPOPUIAKTHKE
OTJIMYAETCS CHUCTEMHOCTHIO, MEKIUCHUILUIMHAPHBIM XapaKTepoOM M ONOpOM Ha pPa3BUTYIO
TEOPETUKO-METOAO0JOTHYECKYI0 0a3y, HHTErpUPYIOLIYIO TOJOKEHHUS TCUXOJOTUYECKUX,
COLIMOJIOTMYECKUX U IOBeneHYecKuX Teopuil. Ocoboe BHHUMaHHE YAENSETCS H3Y4YEHHUIO
JTUYHOCTHBIX, CEMEHHBIX M COLHUANbHBIX (DAKTOPOB, CHOCOOCTBYIOIIUX (POPMHUPOBAHUIO
OTKJIOHSIFOLIETOCs! IOBEJICHUS B MIOJAPOCTKOBOMN CpeJie.

3HAYUTENbHBIN BKJIAJ B Pa3BUTHE IICUXOJOTHYECKOTO MOHHUMAHUS TOJIPOCTKOBOM
JIeBUAIIMM BHECJTA TEOpUsl caMoyBakeHus, pazpadboranHas Howard Kaplan B 1975, 1980 u
1982 ronax. JlaHHas Teopus B HACTOSLIEE BPEMs BBICTYNAET OJHOW M3 METOJOJIOTMUECKUX
OCHOB MHOTHUX IICHUXOKOPPEKIMOHHBIX U TNPOPUIAKTUYECKUX IMPOTrpamM, peaiu3yeMbIX B
CIIA. CornacHo uccnenoBanusm Karulana, cyniecTByeT ycTOMUYMBas B3aMMOCBS3b MEXKIY
HU3KUM YPOBHEM CaMOYBa)KE€HHUS MOJIPOCTKOB M Ppa3IUYHBIMU (OpMaMHU JIEBUAHTHOTO
MOBEJICHHsI, BKJIOYas arpecCUBHOCTb, JCITMHKBEHTHOCTb, YHNOTPEOJIEHHE MCUXOAKTHBHBIX
BELIECTB, AJKOTOJM3AIMI0 M HapKOTU3aluio. B pamkax naHHOM KOHLIENIMU JEBHAHTHOE
MIOBEICHUE pAcCMAaTpUBAETCsl KaK KOMIICHCATOPHBIM MEXaHW3M, HalpaBlICHHBIA Ha
MPEOJI0JICHUE BHYTPEHHETO YYBCTBA HEIMOJHOLIEHHOCTH, COLUAJIBbHON OTBEPKEHHOCTH U
HMOLMOHAIBHOT0 HeO1aronoayyusi. B ¢Bs3M ¢ 3TUM cOBpeMEeHHbIE aMEPHKaHCKUE TIPOTrPAMMBI
MICUXOJOrMYECKONM TOMOIIM OPUEHTHUPOBAaHbl HE TOJBKO HAa KOPPEKLHIO IOBEACHUYECKUX
HapylmeHui, HO ¥ Ha (HOpPMUPOBAHHE IO3UTUBHOW CaMOOILIEHKH, pa3BUTHE YYBCTBA
JUYHOCTHON 3HAYMMOCTH U YKPEIUIEHHE IICUXO0JIOTMUECKON YCTOMYMBOCTH MOAPOCTKOB.

JlaHHas KOHIIETITyalbHasi MOJIEJNb JIETIa B OCHOBY MHOTOYHMCIICHHBIX TPOPHIAKTHIECKUX
U TICUXOKOPPEKUMOHHBIX IMporpamM, peanuszyembix B CIIA. OCHOBHOW aKIIEHT B paMKax
JAHHBIX TPOTPaMM JIeNaeTcsl He Ha IMOJABJICHHE HeXelaTelbHbIX (OpM TOBEIACHHUS
MOCPEACTBOM 3alIPETUTEIBHBIX U CAHKIIMOHHBIX MEp, a Ha pa3BUTHE O3UTUBHON CAMOOIIEHKU
MOJIPOCTKA, (POPMHUPOBAHUE YCTOWUMBON JTMUHOCTHOW MICHTUYHOCTH M YKPEIUIEHUE YyBCTBA
COLIMAJIbHOW 3HAYMMOCTH. Pe3ynbTaThl aMepUKaHCKUX HCCIIEJOBAaHUM CBUAETEIHCTBYIOT O
TOM, YTO HCKJIIOUYUTEIBHO PENPECCUBHBIE W OTPAHUUUTENbHBIE MEpbl O0JIaZal0T HU3KOU
3¢ (HEeKTUBHOCTHIO B JIOJITOCPOYHOM MEpPCHEKTHBE, MOCKOJIbKY HE 3aTparuBaioT TIIyOHHHbBIE
MICUXOJIOTMYECKHE PUYHMHBI IEBUAHTHOT' O ITOBEAECHHUS. B CBSA3M € 3TUM COBPEMEHHBIE MOAXObI
OpUEHTHPOBAaHbl Ha CO3JaHHE TMOJJAEPKUBAIOIICH COIMAIbHON  Ccpedbl, pa3BUTHE
HSMOILMOHANBHOM  ycToiuMBOoCcTM ¥ (OPMHPOBAHHME  KOHCTPYKTHBHBIX  MoOJenel
camopealli3alku MOJAPOCTKOB.

CyliecTBeHHOE 3HAa4YeHUE B OOBSICHEHWHM MEXaHW3MOB (OPMHMPOBAHUS JIEBUAHTHOTO
MOBE/ICHUS MOJAPOCTKOB UMEET TEOpHsl COIIMAIbHOTO HaydeHus, pazpadoranHas A. banaypa
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[4]. CormacHO HaHHOM TEOpUH, TMOBEICHUYECKHME MOJCIM YCBAMBAIOTCA MOAPOCTKAMU B
nporiecce HaOMIOACHUS, MOAPAXKAHUS W WICHTH(PHUKAIMKA CO 3HAYUMBIMU B3POCIBIMH,
CBEPCTHHKAMHM U COIMAIBHBIM OKpYXeHHeM. B paMkax AaHHOTO MOAXO0/Aa TMOBEICHUE
paccMaTpuBaeTCs Kak pe3yJabTaT COIUATLHOTO ONBITa M YCBOSHHS 00pa3IioB B3aMMOACHCTBHS,
JNEMOHCTpUpPYEeMbIX B Ompkadmeil cpene. C MO3UIMM TEOPUU COLMATIBLHOTO HAy4YCHHS
arpeccCMBHOE OKpYXKEHHE, HACWIME B CeMbe, HEOJarompusTHas IIKOJbHAas armocdepa,
Ne(UIUT TO3UTUBHBIX COLMAJIBHBIX MOJENeH, a TakKe BIMSHHE CpPEICTB MacCOBOM
uHpopManuu U MU(POBOI Cpeibl MOTYT CIIOCOOCTBOBATH 3aKPEIUICHHUIO JEBUAHTHBIX (hopMm
noBeieHUd. PerynspHoe HabOmolleHHE arpeccud, KOH(JIMKTOB M acOLMaJIbHBIX MOJelei
B3aMMO/ICHCTBHS TIOBBIIIACT BEPOSTHOCTH UX BOCIIPOU3BEICHHUS MIOAPOCTKAMHU B COOCTBEHHOM
MOBEJICHNU. B CBSI3M ¢ 3TMM Ba)XHBIM HamlpaBiIeHHEM MpoduiakTudeckoi padotsr B CIIIA
SBJIAETCA CcO37aHMe Oe30IIaCHOW COLMaIbHOM cpebl, pPa3BUTHE IO3UTHUBHBIX MOJEIeH
B3aUMOJICHCTBUS ¥ (OPMUPOBAHHWE KOHCTPYKTHUBHBIX IOBEACHUECKUX CTpaTeruii y
IIOJIPOCTKOB IPYIIIbI PUCKA.

Baxxnoe MecTo B aMEpHKaHCKUX HCCJIEIOBAHUSX IMOJAPOCTKOBOM JE€BHALIMU 3aHUMAET
9KOJIOTHYECKAss TEOpUs Pa3BUTHUS JUYHOCTH, paspabortanHas Y. BbpondenOpennepa [5].
CornacHo 1aHHOUM TEOpUU, Pa3BUTHE MOAPOCTKA OMPEIEINIAETCS CIOKHBIM B3aUMOJICHCTBUEM
pPa3IMYHBIX COLMAIbHBIX CHUCTEM, BKIIOYAIOUIMX CEMbIO, OO0pa30BaTEIbHYIO Cpexdy,
Onmuxaiiliee CcoLMaIbHOE OKPYXKEHHE, KYJIbTYpHbIE U  OOIIECTBEHHBIE HHCTUTYTHI.
JINYHOCTHOE CTaHOBJIEHUE pPAcCMATPUBAETCS KaK pE3yJbTaT IOCTOSHHOTO BIUSHUS U
B3aMMOCBSI3M  MHKPOCOLIMAJIBHBIX U MakpocOoIHalbHbIX  ¢akrtopoB. C  mO3UIUU
HKOJIOTUYECKOTO IMMOJIX0/Aa JACBHAHTHOE IOBeACHUE (opMupyercs HE MOJ BO3ACHCTBHEM
OJTHOTO OTAEIBLHOTO (haKTOpa, a BCIEACTBHE COBOKYITHOTO HETaTUBHOTO BIMSIHUS HECKOIBKHUX
COLIMAJIbHBIX cHUCTeM OAHOBpeMeHHO. CemeilHass IUCQYHKIMS, LIKOJIbHAs Je3a/arTaius,
COLlMAJIbHAS W30JIALMS, HEOJIaronpHusITHOE OKpYKEHHE M Ae()UIUT COLUAIBHON MOANEPKKU
CYLIECTBEHHO IOBBIIIAIOT PHCK BO3HUKHOBEHUS OTKJIOHSIOIIUXCS (QOpPM TMOBEACHUS Y
MOJIPOCTKOB. B CBSI3U ¢ 3TUM aMepHKaHCKHE MPOTrpaMMbl TPOYUIAKTUKA OPUEHTUPOBAHBI HA
KOMIUIEKCHOE BO3/I€HCTBHE, BKIIOYAOIee paboTy HE TOJILKO C CAMHUM IMOAPOCTKOM, HO U C €r0
ceMbéil, 00pa3oBaTeIbHOM CPeloi U COLMAIBHBIM OKPY>KEHHEM.

AMepHUKaHCKUE TICHXOJIOTH TakXke MOAYEPKUBAIOT 3HAYUMYIO POJIb SMOLMOHAIBHON
HECTaOMJIBHOCTH, HHU3KOIO YPOBHS CAaMOOLIEHKH, HEJOCTaTOYHOM Cc(HOPMUPOBAHHOCTU
HAaBbIKOB CAMOPETYJISLUN M HAPYLICHUH MEXJIMYHOCTHON NMPUBA3AHHOCTH B (POPMHPOBAHUU
JIEBUAHTHOTO IOBEJICHHs MOAPOCTKOB. B COBpeMEHHBIX HCCIEOBAHUAX JaHHBIE (aKTOPHI
paccMaTpuBarOTCA KaK Ba)KHbIE TICUXOJIOTMYECKHE MPEAUKTOPhI arpeCCUBHBIX, aCOIMAIbHBIX
U JIECTPYKTUBHBIX ()OPM MOBEICHUS.

Oco0oe BHUMaHME YAENSETCS W3YUYECHUIO BIMSHUS TCHUXOTPAaBMHUPYIOLIETO OIbITa Ha
JUYHOCTHOE pAa3BUTHE HECOBEPIICHHOJIETHUX. 3HAYUTENbHAs YacTb MOAPOCTKOB C
JICBUAHTHBIM TOBEJCHUEM HMEET OMbIT (PU3NYECKOTO0 WM SMOLMOHAIBHOIO HACHIINA,
HMOLMOHAIBHOTO OTBEPIKEHUS, CEMEHHON IUCHYHKLIUHU, COLMATBbHON JenpuBaluu JUOO
XpoHuueckoro crpecca. [1o1o0HbIE ycIOBHUS CIIOCOOCTBYIOT HApyIICHHIO SMOLIMOHAIBHOMN
perynsaiuy, (OPMHPOBAHHUIO YYBCTBA HEOE30MACHOCTH W CHUIKEHHIO CIIOCOOHOCTH K
KOHCTPYKTUBHOMY B3aHUMOJICHCTBUIO C OKPYKalOIIMMU. B CBS3M € 3THUM COBpPEMEHHbIE
aMEpPUKAHCKUE TPOrpaMMbl TICHXOJIOTMUYECKOM TMOMOIIM OPHEHTHUPOBAHBI Ha TpaBMa-
MH()OPMHUPOBAHHBIN MOJIXOJ, NPEANONAraloIuii CO3JaHHe MOJAECPKUBAIOIIECH Cpeapbl,
BOCCTAQHOBJICHHE SMOLIMOHAJIBHOIO ONAromnoiyduss W pa3BUTHE aJANTHUBHBIX CTpaTerui
MOBE/ICHHUS.

OnHOM W3  KITIOYEBBIX OCOOEHHOCTEH  aMEpUKAaHCKOM CHUCTEMbI IICHXOJIOTO-
MeJarornyeckoro COMPOBOXKIECHUSI MOJPOCTKOB SIBJISIETCS BBIpAXKCHHAs OpHEHTalUs Ha
PaHHIOI TPOPHIAKTUKY JAE€BUAHTHOTO mNoBeneHHA. CyIIeCTBEHHOE BHHUMAHHUE YIENseTcCs
CBOEBPEMEHHOMY BBISIBICHUIO YMOLIMOHANBHBIX, IOBEJCHYECKUX U COLMAIBHBIX HAPYIICHUI
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y HECOBEpIIEHHOJETHUX, 4YTO I03BOJIIET OKa3blBaTh HEOOXOJUMYIO IICHXOJOIMUYECKYIO
MOMOIIb HAa PAHHUX 3Talax BO3HUKHOBEHUS TPyAHOCTEH. B 00pa3oBaTeIbHBIX YUPEXKACHUIX
CIIA mupoKo NpUMEHSIOTCS IPOrpaMMbl IICUXOJIOIMYECKOr0 CKPUHHUHIA, HAaIIPaBJICHHbIE Ha
JMAarHOCTHKY OSMOLIMOHAJIBHOTO COCTOSIHHS, YPOBHA TPEBOXHOCTH, AarpeCCHBHOCTH,
CTPECCOYCTOMYMBOCTH M COLMAIBHOM ajantanuu HoapocTkoB. IlogoGHBIE mporpammsl
MO3BOJISIIOT BBISBIATH YYAIIMXCS TPYNIbl PHCKA JO TOSBICHUS BBIPAXEHHBIX (opm
JI€BUAHTHOTO IIOBEJICHUS U pa3padaTbiBaTh MHUBHYaJIbHbIE CTPATEIUN COIIPOBOKICHUS.

BaxHyl0 poib B JaHHOW CHCTEME WIPAIOT MIKOJBHBIC TCHXOJOTHUYECKHE CITYXKOBbI,
OCYLIECTBISIONIME MOHUTOPUHI IICUXOSMOLMOHAJIBHOIO COCTOSIHUSA OOydaroluxcs H
OKa3bIBAIOUINE KOHCYJIBTATHUBHYIO U KOPPEKIMOHHYIO MOMOIIb. [IcMxomorn u conuanbHbe
[eIarory  B3aUMOJEHUCTBYIOT C YYMTENSAMH, AJMMHUCTPALMEd IIKOJIBI M POIUTENSIMHU,
oOecrieurBasi KOMIUIEKCHBINA MOJX0/ K MPO(MUIAKTHKE MOBeAeHUECKUX HapymeHuid. Ocoboe
3Ha4YeHHe NPUAAETCs CO3/AaHUI0 OEe30IaCHOM U MoJiepKuBatolleld 00pa3oBaTeIbHON Cpebl,
CIOCOOCTBYIOIIECH CHIKEHHIO YPOBHSI AMOIMOHAIBHOTO HANPSOHKEHHS U (DOPMUPOBAHHIO Y
MOJIPOCTKOB HAaBBIKOB KOHCTPYKTUBHOI'O COLMAJIBHOTO B3aUMO/ICHCTBHSL.

B cucreme ncuxonormueckoi mnoanepkku nonapoctkoB B CIHA  mmpokoe
pacrpocTpaHeHHE MOJIYYMJIM IMPOrpaMMbl COLIMAIbHO-3MOLMOHAIBHOIO 00yueHus (Social
Emotional Learning — SEL), HamnpaBiieHHbIE Ha pa3BUTHE 3MOIMOHAILHOIO MHTEIUICKTA,
HaBBIKOB ~ MEXKJIMYHOCTHOTO  B3aUMOJCHCTBUSA, CAMOKOHTPOJS M  KOHCTPYKTUBHOTO
paspemieHnss KOH(MIMKTHBIX cuTyanui. JlaHHBIe mporpaMMbl OPHEHTHPOBAHBI  Ha
¢dbopMHpOBaHHE Yy TOJPOCTKOB CIIOCOOHOCTH OCO3HaBaTh M PETYIMPOBATH COOCTBEHHBIE
SMOIIMH, TPOSBIATH OSMIIATHIO, BBICTPAMBATH IMO3UTHBHBIC COIUAIbHBIC OTHOLICHHUS U
IPUHUMATh OTBETCTBEHHBIE PELICHHUS.

[Iporpammbl  SEL  akTHUBHO MHTErpUpyrOTCs B 0oOpa3oBaTeNbHBbIM Ipolecc U
paccMaTpUBAIOTCS KaK BaXKHbIM HMHCTPYMEHT MNPO(UIAKTHKH JI€BUAHTHOTO IOBEJICHMUS,
IIKOJIPHOM arpeccMd ¥ OMOIMOHAJIBHOW Je3a/JanTanud. Pe3ynpTaThl aMepHKaHCKHX
HCCIIEIOBAaHHUM CBUIETENIBCTBYIOT O TOM, YTO Y4acTHE MOAPOCTKOB B POrpaMMax COLUAIbHO-
HMOIMOHAIBHOTO 00YYEHHS CIIOCOOCTBYET CHMKEHUIO YPOBHSI arpeCCHBHOCTH, TPEBOXKHOCTH
U KOH(QJIMKTHOCTH, a TakKXe IOJOXKHUTEIbHO BIHUSET Ha ICUXOJOTMYECKUI KiIumar
oOpazoBarenbHOM cpenbl. Kpome Toro, pa3BuTre CONMAIbHO-IMOIMOHAIBHBIX KOMIIETSHITHI
paccMaTpuBaeTcs Kak 3HAYMMbIM ()aKTOp TOBBILICHUS aKaJeMHYECKOH YCIEeIIHOCTH H
COIMAIIBHOW a/IalTalliy 00yYarOIIUXCSL.

OnHuM u3 Haubosee YPPEeKTUBHBIX METOI0OB IICUXOJIOTUYECKON PAOOTHI € MOIPOCTKAMH,
JIEeMOHCTPHUPYIOIMMH  JeBHaHTHOe mnoBenenne, B CIIA  cumraercss KOTHHTHBHO-
noBeneHueckass tepanus (Cognitive Behavioral Therapy — CBT). Jlanublii momxon
OCHOBBIBACTCS Ha MPEJCTABICHUH O B3aMMOCBSI3U KOTHUTUBHBIX ITPOIECCOB, YMOIIMOHATBHBIX
COCTOSIHUM W TOBEIEHYECKUX peakuui auyHocTH. OCHOBHas 1€k KOTHUTHUBHO-
MOBEJICHUECKOW TEpariy 3aKI0YaeTcsi B BBIIBJICHUM W KOPPEKIMH JIECTPYKTHUBHBIX
MBICIMTENIbHBIX YCTAHOBOK, pa3BUTHUM HABBIKOB CAMOKOHTPOJS U  (HOPMUPOBAHHUU
KOHCTPYKTHBHBIX MOJIETICH TTOBEICHHS.

B pamkax CBT noapocTku 00ydaroTcsi pacro3HaBaHUIO HETaTUBHBIX aBTOMAaTHYECKUX
MBICJICH, YIPABICHUIO AMOIMOHAIBHBIMA PEAKIHMSIMHA, PAa3BUTHI0 HABBIKOB TPHHSITHS
peneHuii ¥ 3pHEKTUBHOTO pazperieHust KOHGIUKTHBIX cuTyanuid. CylecTBeHHOE BHUMaHHE
ynensiercsi (OPMUPOBAHHIO CHOCOOHOCTH K pPEQIIEKCHH, SMOIMOHAIBHONW PETYJSINA |
MIPOTHO3UPOBAHMIO TOCIEICTBUI COOCTBEHHOTO MOBEACHUS. AMEPUKAHCKUE HCCIEeIOBAHUS
MOJTBEPXKIAIOT BBICOKYIO 3()(hEeKTHUBHOCTh KOTHUTUBHO-TIOBEJEHYECKON Tepanuu mpu padote
C TOAPOCTKaMH, CKJIOHHBIMM K arpecCCHBHOMY IOBEJCHHMIO, JCITUHKBEHTHOCTH,
UMIIYJIbCUBHOCTH, TPEBOXKHBIM pPacCTpOMCTBAM M SMOLMOHAIBHOW HECTAOMIIBHOCTH.
Vcnonp30BaHue JaHHOTO MOJIX0/a COCOOCTBYET CHIKEHHIO YPOBHS arpecCUy U MOBTOPHBIX
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[IPAaBOHAPYLIEHUH, a TaKXe IOBBIIICHUIO COLUAIbHOW aJanTalud M ICHXOJOIMYeCKOU
YCTOMYMBOCTHU MOJPOCTKOB IPYIIIIBI PUCKA.

AMepuKaHCKUE CIELUAINCThl pACCMaTPUBAIOT CEMbIO KaK OIMH U3 KIIIOUEBBIX (PaKTOPOB
NpoMIAKTUKA W KOPPEKIHH JIEBUAHTHOTO TIOBEACHUS MOJIPOCTKOB. B COBpeMeHHBIX
MOJIXOAaX CeMeWHas cpela IOHMMAeTCcsd Kak BaKHEHIIMH HCTOYHHMK 3MOLMOHAIBLHOU
MOJICPKKH, (OPMHPOBAHUS TOBEACHYECKUX YCTAaHOBOK M COLMAIBHOM ajanTaiuu
HECOBEPLICHHOJIETHUX. B CBA3M ¢ 3TMM 3Ha4yMTENIbHAs 4acTh IPOTrPaMM ICHXOJIOIMUYECKOH
MOMOIIM MIPEyCMaTPUBAET 00s3aTeIbHOE BOBJICUCHUE POAUTENEH U APYTrUX YWICHOB CEMbU B
KOPPEKLMOHHBIH MpolLecc.

Ocoboe pacnpoctpanenne B CIIA mnomyunmna MyJnbTUCHUCTEMHAs — Tepamus
(Multisystemic Therapy — MST), ocHOBaHHast Ha KOMIUIEKCHOM BO3JICHCTBUHU Ha IMOAPOCTKA
yepe3 M3MEHEHHE CEMEHHBIX OTHOMICHWH, IIKOJIBHON cpenbl W ONMMKaHIIero COUalbHOTO
OKpykeHMs. JlaHHBIH MNOAXOA OpPUEHTHUPOBAaH Ha YCTpaHeHHE (DAKTOPOB pHCKa,
CMOCOOCTBYIOMIMX (POPMUPOBAHHUIO JEBHAHTHOTO TIOBEACHUS, a TakXKe Ha pPa3BUTHE
MO3UTHUBHBIX MOJeNIell B3aUMOJICHCTBUS BHYTPU CEMbU M COLIMATIBHOM Cpeabl MoJapocTKa. B
pamMKax MyJbTUCUCTEMHOH Tepalmuu  CHEIUATUCThl  paboTalOT HAJ  YIY4IIEHUEM
BHYTpHCEMEIHON KOMMYHHKAIUH, PA3BUTHEM POJUTEIBCKOW KOMIIETEHTHOCTH, CHUKEHHEM
KOH(MJIMKTHOCTH U YKPEIUIEHUEM 5SMOLMOHAJIBHBIX CBS3€M MEXIYy WIEHAaMU CEMbHU.
O/HOBPEMEHHO OCYILECTBIIETCS B3aUMOJICHCTBHE CO ILKOJIOH, COIMAIBHBIMU CIYKOaMu U
OMKalIIIM OKPY)KEHHEM TOPOCTKA.

B mnocnennue roxet B CHIA Bc€ Oosee MMIMPOKOE paclpoOCTpaHEHHE IOJydyaeT
BOCCTaHOBUTENBHBIN Toaxox (Restorative Practices), opueHTHpOBaHHBIN HE Ha IPUMEHEHHE
HaKa3aHUs K IOJPOCTKY, @ Ha BOCCTaHOBJIEHHWE HApPYLIECHHBIX COLMAJIbHBIX OTHOIIEHU,
pa3BUTHE OTBETCTBEHHOCTH U COIMAIIbBHYIO PEMHTETPAIMI0 HECOBEPILIEHHOIETHETO. [laHHbIi
IIOJIXOJT OCHOBBIBAETCSI HA NMPUHIMIIAX JMAjIora, COTPYIHUYECTBA U OCO3HAHMS MOCIEICTBUI
COOCTBEHHOTO MOBEACHUS JIsl OKPYKAIOLIUX.

B pamkax BOCCTAaHOBHUTENBHBIX MPAKTHK MOJIPOCTKH OOy4yaroTcs aHaJIu3upoBaTh
MPUYMHBI CBOMX MOCTYIKOB, MOHMMAaTh SMOIMOHAJIbHbIE MEPEKUBAHUS JPYTUX JIIOJIEH U
[IPUHUMATh OTBETCTBEHHOCTD 3a MPUUUHEHHBIN yiep06. CyliecTBEeHHOE BHUMAHUE YAETseTCs
(OpMHPOBAHHUIO HAaBBIKOB KOHCTPYKTHBHOI'O B3aUMOJICHCTBUS, MHPHOTO pPa3peLICHUS
KOH(JINKTOB M BOCCTAHOBJIEHUS JOBEPUTENIbHBIX OTHOLIEHUH B LIKOJBHONW M COLMAIBHOU
cpene. AMEpHUKaHCKHE CIELHUAIMCThl PacCMaTpPUBAIOT BOCCTAHOBUTEIBHBIA IOAXOJ Kak
3G PEKTUBHYIO AIbTEPHATUBY HCKIIOUUTENBHO TUCHUIUIMHAPHBIM U CaHKIIMOHHBIM MeEpaM.
HccnenoBanus moka3pIBalOT, YTO NPUMEHEHNE BOCCTAHOBUTEIBHBIX MPAKTUK CIOCOOCTBYET
CHIDKEHHIO YpPOBHSI  arpeCCMBHOIO IIOBEIEHHUS, YMEHBIICHHIO YHCIAa OBTOPHBIX
MpaBOHAPYUICHUN M  YIYUYIIEHHIO TICHUXOJIOTHYECKOro KJIKMMara B 00pa30BaTeIbHBIX
yupexaeHusx. Kpome Toro, JaHHBIH 10AX0/] CIOCOOCTBYET PA3BUTHIO Y TOAPOCTKOB IMITATHH,
COLIMAJIbHOW OTBETCTBEHHOCTH M HABBIKOB MO3UTHBHOIO MEXINYHOCTHOTO B3aUMOJICHCTBUSI.

OnbiT Coenuuénubix IllTaroB Amepuku B paboTe C MOAPOCTKAMHU C JIEBUAHTHBIM
MOBEICHUEM JIEMOHCTPHUPYET BBICOKYIO 3¢ peKTUBHOCTH KOMILJIEKCHOTO
MEXIUCIUIUIMHAPHOTO TOJX0/1a, OCHOBAHHOTO HAa COYETaHMM MNPO(YUIAKTHYECKHX MeEp,
MICUXOJOTMYECKONM  KOPPEKLIMU M  COIHAIbHOM  TMOAJEPKKH  HECOBEPLICHHOJETHHX.
AMepuKaHCKas MOJENIb OPUEHTHPOBAHA HA T'YMaHW3aLUI0 CHCTEMBI IOMOILU IOAPOCTKAM
Ipynnbl pUCKa U paccMaTpuBaeT JEBUAHTHOE IMOBEACHHE KaK pe3yslbTaT B3auMOJEHCTBUS
MICUXOJIOTHYECKUX, CEMEUHBIX M COLIMOKYIBTYPHBIX (haKTOPOB.

AMEpUKAaHCKUI OMNBIT CBHUJETENBCTBYET O TOM, 4YTO HWHBECTULUH B pa3BUTHE
MICUXOJIOTUYECKOM TOMOIIH, NPO(PUIAKTHUECKUX IMPOrpaMM U COLMAIBHON NeNaroruku
OKa3bIBalOTCs 0ojiee FPPEKTUBHBIMU B CHUKEHHUU YPOBHS IMOJPOCTKOBOM MPECTYINHOCTH U
MIOBTOPHBIX IIPABOHApPYLIEHWM, YeM MPEUMYLIECTBEHHOE YCHJIEHUE CAHKLUUOHHBIX U
penpeccuBHbIX Mep. KoMIulekcHas nmojaep:kka MoAPOCTKOB IPYIIIBI PUCKA CLIOCOOCTBYET UX
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YCHCIIHON COIMAIbHOM ajganTtalvy, CHHXXKCHHIO YPOBHS arpeccud U (HOPMHUPOBAHUIO
MO3UTUBHBIX KM3HEHHBIX cTpaTeruil. Mi3ydeHue JaHHOTO OIbITa IPEICTABISET MPAKTUUECKYIO
[ICHHOCTh ISl COBEPICHCTBOBAHHUSI CHUCTEMBI IMCHXOJOIMYECKOW MOMOIIHM MOIPOCTKaM B
IpYruX cTpaHax, Bkitouyas KasaxcraHs.
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AHHOTAIUA

B crathe paccmarpuBaeTcs akTyalbHas mpoOieMa NpOPUIAKTHKH JAEBHAHTHOTO
MOBE/CHUS JETed M MOAPOCTKOB B YCJOBHSIX COBPEMEHHBIX COLHUAIBHBIX U LHU(POBBIX
BBI30BOB. PocT arpeccum, OysuinHra, KuOepOyJUIMHTa W ayTOAECTPYKTUBHBIX IMPOSBICHUIN
TpeOyeT oT 00pa30BaTENbHBIX YUpexkaAeHUN BHeApeHHs 3((HEKTUBHBIX MPEBEHTUBHBIX MED.
HccnenoBanue HanpaBlieHO HA aHAIM3 aMEPUKAHCKOTO OTBITA B 3TON 00JIACTH U OIICHKY €ro
MIPUMEHUMOCTH JIJIsl Ka3aXCTAaHCKOW CUCTEMbI 00pa30BaHMUs.

B pamMkax Hay4HOTO MpOEKTa MO MOATOTOBKE MeNaroros kK pabore ¢ "rpymnmnamu pucka'
ObUla M3ydyeHa MHOroypoBHeBas cucrema mnoanepxxkku (MTSS), mporpammel couuaibHO-
smonnoHanbHOro o0yueHus (SEL) u mo3uTuBHBIE MoBeaeHueckue uHTepBeHuuu (PBIS),
npumensemblie B CIIIA. KiroueBbiMu (pakTopamMu ycriexa aMEeprUKaHCKOW MOJIEIN TPHU3HAHBI
paHHss IMarHOCTHKA, KOMILJIEKCHOE B3aUMOICHCTBUE CIIEIIUATUCTOB U aKTUBHOE BOBJICUCHUE
ponuteneir. Ocoboe BHUMaHUE yAeseTCs MPAaKTUYECKUM acleKTaM MpoduiIakTHKY OyIIHHTa
U CYMIHJATHHOTO TOBEACHMS, BKJIIOYAsl CO3JaHUE OJIAarONPHUSATHONW IIKOJIBHON Cpelbl,
MOBBIIICHUE KBIM(UKAIMK y4duTeled U pa3pabOTKy YETKHX KPHU3UCHBIX IPOTOKOJIOB.
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[TomuepkuBaeTcs, 4TO pa3BUTHE IMUPPOBON TPAMOTHOCTHU SIBJISIETCS HEOTHEMJIEMOH YacThIO
MpeaynpexacHus kudepaeBuanuidi. ABTOPBI IPUXOAAT K BBIBOJY, YTO YCIICUTHAS a/lanTaIus
aMepHKaHCKoro ombiTa B KazaxcraHe BO3MOXXKHA TPU YCJIOBUU YCHUJICHHS IPAKTHYECKOU
COCTaBJISIONICH B TMOJITOTOBKE ITENAroroB W IEJCHAMPABICHHOM DPAa3BUTHHU MPEBEHTHBHBIX
CTpaTerHil Ha BCEX YPOBHSAX 00pPa30BaTEIbHON CUCTEMBI.

KiroueBble cji0Ba: JIEBHAHTHOE MOBEACHUE, MPO(HIAKTHKA, TOIPOCTKH, HUdpoBast
cpena, OyJUIMHT, CONMAIbHO-dMOIMOHAIIbHOEe o0yuenue (SEL), mpodeccuonanbHas
MOITOTOBKA MEJaroroB.

Hns Kazaxcrana ombir CIHA mnpodunakTHKy AEBHAHTHOTO TOBEACHUS JeTe U
IIOJIPOCTKOB IpeAcTaBisieT OOJBIION HHTEpeC BBUAY HalIM4yUsd OOLIMX TEHACHUUH B
pacIIMpPEHUH 3TOH MPOOIEMHON 00IacTH.

B ycnoBusX CTpeMHUTENbHOM 3BOJIOLMHM COBPEMEHHOTO MHpa, XapaKTepU3yroueics
WHTCHCUBHBIMH  COLMAIIHBIMU, KYJABTYPHBIMH W HU(GPOBBIMH  TpaHCHOpPMALUSIMHU,
oOpa3oBaTenpHas MPaKTHKa CTAJIKUBAaeTCs ¢ HOBbIMU Bbi3oBamMu XXI cronerus. Cpenu HUX
ocoboe 3Ha4YeHHWE NpHOOpeTaroT IMdpoBas ACBUANMS W HWHBIC (OPMBI JIEBUAHTHOTO
nosejeHus. B HacTodiee BpeMs riao0aibHOe 0eCIIOKONCTBO BBI3BIBAIOT TAKUE SIBICHUS, KaK
arpeccusi, HacHiIue, Tpasis (OyJUIMHT), ayTOACCTPYKTHBHOE MTOBEICHHIE M IPOYNE HEraTUBHBIC
IIPOSIBJICHUS IEBUAHTHOT'O MTOBE/ICHUS Y JIeTeH U MOAPOCTKOB.

CnenoBarenbHO, OJHOW U3 MEPBOCTENEHHBIX COLUAIbHBIX 334a4 COBPEMEHHOTO
of1iecTBa SABISETCS pa3pabOTKa CTpaTeruil MO MPEOJ0JICHUI0 HEeraTUBHBIX (OPM JIeBUALMHA
Cpeau MOIPOCTKOB B 00pa30BaTEIbHBIX YUPEKICHUIX, a TAK)KE MOBBIIICHHE KBATH(PUKAIINN
[1€/1arOrMYECKOro COCTaBa B 00JacTu paboThl ¢ ydyaluuMucs "Tpymmsl pucka” B Mpolecce ux
comunanm3anuu. CoBpeMeHHOe 00pa3oBaHuE TpeOyeT MPUMEHEHMs] KOMIUIEKCHOTO u Oosee
pe3yJabTATUBHOTO MOJAXOAAa K MPO(UIAKTUKE OTKJIOHSIOIIETOCs IOBEIEHUS MOAPOCTKOB.
PanHee BbIsBIEHHME M NPEJOTBpAIICHUE HETAaTHUBHBIX TEHACHLMN MPEAINoyaraeT TECHOE
B3aMMOJICHCTBHE IIKOJIBI C CEMbSMH M HPOPHIBHBIMU CHEIHaTUCTaMH  (IIKOJIbHBIMU
MICUXO0JIOraMH, COLUMAIbHBIMU NefaroraMu u 1p.). HeolleHnMa posp yuuTenei, oT KOTOPBIX
OKUJIaeTCsl HE TOJBKO BBHICOKUH ypOBEHb IMpodecCHoHaIn3Ma, HO U TOTOBHOCTh K paboTe ¢
KOHTUHT€HTOM Y4YalllUuXCs, MPOSBISIOLUINM arpecCUBHOCTb, TPEBOXXHOCTh, CKJIOHHOCTb K
Tpasne (OyuIMHTY), KuUOEpOyJUIMHTY, BaHAAIM3MY, ayTOJECTPYKTHMBHOMY IOBEJICHHIO,
(hOpMHPOBAHMIO HETATUBHBIX 3aBUCUMOCTEN U IPYTrUM (opMaM OTKJIOHEHHH.

B pamkax peanuzanum HaydyHO-HMccienoBarenbckoro mnpoekta Ne  9106-OC-26
«[Icuxonoro-nenarornyeckue ycioBus (GOpMUPOBAaHUA TPOGECCHOHATBLHOW TOTOBHOCTHU
YUUTEJeH KO K B3aUMOJICHCTBHIO C IETHMHU JIEBUAHTHOT'O TOBEICHUS» ObllIa OCYIIECTBICHA
HayyHas noe3aka B CIIA, HanmpaBiieHHas Ha W3Y4YE€HHE MEPEIOBOTO 3apyO0eKHOro ONbITa B
00s1acTH MPO(UIAKTUKH U CONPOBOXKACHUS MOAPOCTKOB C JEBUAHTHBIM MOBEICHUEM.

[lenbto BU3UTA SIBJISIOCH BBIMOJHEHHE HAYYHO-MCCIIENOBATENbCKUX 33/a4 MPOEKTa, a
TAK)K€ aHaJIM3 COBPEMEHHBIX IICHXOJIOTO-IIEIarOrMuYecKUX IOAXO0I0B, IPUMEHSEMBIX B
obOpazoBarenbHbIX yupexaeHusx CIIA mist paboTsl ¢ yuanmumucs «rpymmsl puckay. Ocodoe
BHUMaHME OBUIO yIEJNEeHO BompocaM (OPMHPOBAHUS NPOPECCHOHATHHON TOTOBHOCTH
MeJaroroB K B3aMMOJIEHCTBHIO C TaHHOM KaTteropueil o0yuatonuxcs. B wactHoctu, B Adelphi
University (Ruth S. Ammon College of Education and Health Sciences), B Salem State
University.

AHanu3 NpeICTaBICHHOIO OIbITa MOKAa3aj, YTO B aMEPUKAHCKON IMPAKTUKE aKIEHT
JIeJIaeTCsl He Ha CTUIMATU3aluH IEBUAHTHOI O IOBEJICHHUS, @ Ha €0 IOHMMAaHUU KaK pe3ysbTara
COBOKYIHOCTH COLIMAIBHBIX, CEMEHHBIX M 00pa3oBaTelbHBIX (akTopoB. B 3T0il cBs3m
IIPUOPUTETHBIMU SIBJIIOTCS NPEBEHTUBHBIE MEpPbI, PAaHHASA JUArHOCTUKA U KOMIUIEKCHOE
COIIPOBOKICHUE TOIPOCTKOB C MPHUBICUEHUEM MEXIUCIHUILIMHAPHBIX KOMaH[ (I1e€4aroros,
TICUXOJIOTOB, COITMATILHBIX PAOOTHUKOB).
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Oco0y10 3HaYUMOCTh MPEACTABISCT BHEAPEHUE IPOrpamMM, OPHUEHTHUPOBAHHBIX Ha
pa3BUTHE COLMATLHO-IMOIIMOHAIBHBIX HABBIKOB, (DOPMUPOBAHHE YCTOWYMBOCTH K CTpECcCy U
MOAJEPKKY MO3UTUBHOM CcOlMANM3alMy O0ydyaromuxcs. BakHbIM KOMIOHEHTOM SIBIISICTCS
TaK)Ke€ AaKTHMBHOE B3aWMOJICHCTBHE IIKOJIBI C CEMbEH W COOOIIECTBOM, 4YTO MO3BOJISET
00ecneunTh LETOCTHBINA MOIX0/ K PEIICHUIO IPOOIEeMbl JEBUAHTHOTO MTOBEACHHUS.

B CIIIA, no oueHkaMm wuccienoBareneil, Kaxziass dYeTBepTas J€BOYKa U Ka)Jblid
TPUHAIIATHIA MaJIBUUK TojaBepratoTcs Hacwiuio B mkojie. B CIIIA pabGota ¢ OyJIuHrOM B
IIKOJIE CTPOUTCSI HA CUCTEMHOM, MPO(PHIAKTUIECKOM M MEKIUCIUIUTMHAPHOM MOJIXOAE, T/1e
aKLEHT JeNlaeTcsi HEe CTOJbKO Ha HaKa3aHWe, CKOJIbKO Ha MPEeAYNpekICHHE U CO3JaHue
6e3omacHoil 0Opa3zoBaTeabHOM cpenbl. OTHUM U3 KIFOUEBBIX AJIEMEHTOB SIBJISIETCS] BHEIPEHUE
IIKOJIbHBIX aHTHOYJUIMHTOBBIX MPOTrpamMM, OCHOBAaHHBIX Ha JoKa3aTesnbHON 0aze (evidence-
based), Takux Kak mporpammbl no3utuBHOro mnoseacHus (PBIS — Positive Behavioral
Interventions and Supports), HampaBieHHble Ha (POPMHPOBAHHE Yy YYALIUXCS COIUAIBHO
MIpUEMJIEMBIX Mojieiel moBeeHus. [Ipu 3ToM MUpOKo MPUMEHSIOTCS IPEBEHTUBHBIE METOIbI,
TaKhe Kak TPEHUHTHU 0 Pa3BUTHUIO COI[MAIbHO-OMOIIMOHANTBHBIX HAaBBIKOB (SEL), oOydeHue
SMIATHH, HABBIKAM pa3pelicHus] KOHPIMKTOB U HCHACUILCTBEHHOTO OOIIECHUSI.

[IpeBeHTHBHBIE MEpPBI OCYIIECTBISICTCS KPU3HCHOE BMEIIATEIbCTBO: B IIKOJIAX
NEHCTBYIOT MPOTOKOJIBI pEarupoBaHHs Ha Cllydald CYUUUJAIBHOTO PpHUCKA, BKIIOYAs
HEMEJIEHHOE TMOJKIIOYEHHE CIEUANIUCTOB (IICUXOJOrOB, COLMAIbHBIX pPaOOTHUKOB,
counselors), nHGOPMUPOBAHHE POAUTENICH U HANPABJICHUE B CHEIMATH3UPOBAHHBIC CITY>KOBI
TICUXHYECKOTO 310pOBhs. BaxkHbiM KoMIoHEeHTOM siBiiseTcs: Gatekeeper training — oOydeHue
[eJaroroB, COTPYAHMKOB IIKOJ M JaXe CaMUX Y4YalluXcs HaBbIKaM paclo3HaBaHUS
TPEBOKHBIX CHUTHAJIOB (MPeAYyNPEKIAONINX MPU3HAKOB) U MPABUIBHOIO pearupoBaHUs. JDTO
MTOBBIIIAET BEPOSITHOCTH CBOEBPEMEHHOM ITOMOIIH.

Kpome toro, B CIIIA akTHBHO pa3BUBAIOTCS TOpSYHE JUHUU U KPU3UCHBIE CITYKOBI
(manpumep, 988 Suicide & Crisis Lifeline), obecnieunBaronine KpyriocyToyHy0 aHOHUMHYIO
nomolis. Benércs macmradnas paboTa 1o CHUKEHHIO CTUTMATU3AIMH TICHXUYECKUX TPoOiieM
U TIOTYJIIpU3aliii oOpalleHus 32 TOMOMIbIO.

Takske peaiu3yroTCsl IPOrpaMMbl IO OIPAaHUUYEHUIO IOCTYIA K TOTEHIIMAIBHO ONACHBIM
cpeacTBaM (means restriction), 4To 10Ka3aHO CHIKAET YPOBEHb 3aBEPILIEHHBIX CYULIUIOB.

CyliecTBEHHBIM KOMIIOHEHTOM  SIBIIIETCS Takke paboTa ¢ PpOAUTENSIMH, UX
WHQOPMUpPOBAaHHWE W  BOBJEYECHHE B TMPOIECC MNPOPUIAKTUKH, TOBBIIIEHUE WX
OCBEZIOMJIEHHOCTH O MPU3HAKaX CYMLUIAIBLHOIO MOBEACHUS U CIIOCO0aX MOAJCPKKH JIeTeH.
Kpome toro, B CIILIA akTUBHO MCNONB3YIOTCS AHOHUMHBIE CUCTEMBI COOOIIEHHUS O CIIydasx
OyJIIIMHTa, YTO TO3BOJISIET yyalumcs 6€30MmacHo coodmarh o npodieMax. B mociennue roast
YCUJIMBAETCS BHUMaHHE K KHUOEpOy/UIMHTY, B CBSI3U C YE€M pEaTU3yIOTCS MPOrpaMMBbI
UG POBOI TPaMOTHOCTH U O€30MaCHOTO MOBE/ICHUS B OHJIalfH-Ccpeie.

[To naHHBIM AMepUKaHCKOW accolMalyy OOIECTBEHHOTO 3/10POBbsI, OIyOJIMKOBAHHBIM
The Washington Post, upe3amepHoe yBiedeHHE MOJPOCTKOB TEKCTOBBHIMH COOOIEHUSIMH U
COIMATPHBIMA CETSAMH MOXET OBITh TPEBOXKHBIM CHTHAJIOM. YUEHbIE OOHAPYXHWIH, UYTO
IIKOJILHUKH, oThpaBisitonue 6onee 120 SMS exenneBHo (duro cocraBisieT mpumepHo 20%
aMEepUKaHCKUX IOAPOCTKOB), B JIBAa pa3a Yalle CBOMX CBEPCTHUKOB JKCIIEPUMEHTHPYIOT C
alKorojieM W HapKoTHKamMu. Kpome Toro, y HuX uyamie HaOmoIaloTcs OecropsiIovHbIE
MOJIOBBIE CBA3M M CKIOHHOCTh K arpeccud. Iloxoskue HeratuBHbIE TEHICHIIMH, BKIIIOYas
JeTPeccuto, KOH(MDIUKTHI C POTUTENSIMUA M JaKe CYUIMAaTbHbIE MBICIH, ObUIH 3aMEYEHBI Y
11,5% moapocTkoB, MpoBOAAIIMX O0jiee TPEeX YacoB B JIEHb B corlceTsX. [Ipu 3ToM, cormacHo
Nielsenwire, amepukaHckue IAeBOYKH-TIOAPOCTKH (13-17 5eT) B cpemHeM OTHPABISIOT H
nony4arot 4050 SMS B mecsr, a Manpunku — 2539.

UccnegoBanusi CBUIETENBCTBYIOT, UTO BOBJIEUEHHE MOAPOCTKOB B COLMAIBHO
JICBUAHTHOE TIOBEJICHWE 4Yalle Bcero HauyumHaercss B Bo3pacte 10-14 ner, nmocruraer
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HauOOoJbIIeH WHTEHCHUBHOCTH K 16—17 romaM u 3aTeM NOCTENEHHO CHUXKAETCA MO Mepe
B3pociieHus. [IposiBlI€HHs Takoro MOBEIEHUS pa3IMYalOTCi [0 4YacTOTE€ U CTEIEHU
BBIPKEHHOCTHU: OT OTHOCUTENILHO HE3HAUUTEIbHBIX (hOpM (HampuMep, KypeHue) 10 ACHCTBUIA,
MIPEICTABIISIONINX YTPO3Y KaK JUIsl CaMOro MOAPOCTKA, TaK U JUIsl OKPYKAIOLIUX.

[Ipu 5TOM B OONBIIMHCTBE CIIy4aeB MOAPOCTKU MPUOETatoT K I€BUAHTHOMY MOBEICHHUIO
HE C LIeJIbI0 IIPUUMHEHUS Bpela, a Kak K CIoco0y 3asBUTh O CBOEM CaMOCTOSITEIBHOCTH U
HE3aBHCHUMOCTH OT KOHTPOJII CO CTOPOHBI B3pOCIBIX. B 3TOT mepuos OHM MepeKUBaIOT
OCO3HaHME COOCTBEHHBIX (HM3MUECKUX W3MEHEHMH, CBA3aHHBIX C B3pPOCICHHUEM, U
(¢bopMupoBaHHE YYyBCTBa COOCTBEHHOTO JOCTOMHCTBA, OJHAKO OJIHOBPEMEHHO ONIYIIAIOT
OTrPaHUYEHHOCTh CBOEM aBTOHOMMHU B PaMKaX CEMbU U COLIUAIbHBIX UHCTUTYTOB.

B pesynpraTe mOIPOCTKM  HEPEOKO  JEMOHCTPUPYIOT  (OpMBI  MOBEICHHUS,
OTKJIOHSIFOLIUECS] OT COLUAIbHBIX OKHUJAHUI, BOCIPUHMMAs UX KakK IPOSBICHHE JUYHON
cB000BI U camocTosATeNbHOTO BeIOOpa. B Coeannennbix lltaTax Amepuku chopMupoBanach
U yCcmemHo (YHKIMOHUPYET YHUKalIbHAs OpraHU3allMOHHO-TIeNarornyeckas CHcTeMa,
W3BeCTHasA Kak roBeHanbHas toctuus. CIIA cuuTaroTcs poAMHON 3TOT0 MOAX0/Aa, KOTOPHIN
O00BEIUHSET YCUIIHS IIHUPOKOTO KPyra CIEUATUCTOB — IIEJaroros, MCUX0JIOTOB, COIIMATBHBIX
pabOTHUKOB, a TAaK)Ke POJUTENICH U YICHOB ceMel, BOCIUTHIBAIOIINX JE€TEH C OTKJIOHEHUSIMU
B TIOBEJICHUU. B 3Ty cucTeMy Takke BXOIAT pa3HOOOpa3HbIe YUPEKICHHS, PACHIOIOKECHHBIC
"0 MecTy KHUTENbCTBA" (Takhe Kak UCIpaBUTENbHbIE IIEHTPBI, OIOPO IO JeIaM MOJOIEKH,
IPUEMHbIE CEMbH, WHTEpPHAThl CEMEHHOr0 TUIA U TOJAPOCTKOBBIE OTAEJICHUS B
MCUXUATPUYECKUX KIMHUKAX), a Takke CyaeOHble OpraHbl W Jpyrue OpraHu3allui,
OTBETCTBEHHBIE 3a IPEAOTBPALLEHUE U KOPPEKLHIO JEBUAHTHOIO IOBEAEHUSA Y JETeH U
MOJIPOCTKOB.

Hanzop 6e3 TropeMHOro 3akitoueHusi crajn HauOosee 3(GEeKTUBHBIM U JIEHIEBBIM IO
CPaBHEHMIO C HaJ30pOM B HCIPaBUTEIBHOM YyupexaeHuH. Bcemy 3ToMy crocoOCTBOBaio
npunsatue B 1925 roxy B CIIIA ®enepansHoro 3akoHa o0 ycioBHOM ocBoboxaeHuu (beprep,
1995). B 1904 roxy 6bi1a co3nana Helo-Mopkckas mkona (pMIAaHTPOIMM IS TIOATOTOBKH
KaJIpoB CcyK0bI Haa30pa. OCHOBHBIM METOJI0M pabOTHI ObliIa 0JIarOTBOPUTEIHHOCTD, TJIABHBIM
obpazoM B QopMme MaTepuaibHOM momomu. HeratuBHble COLMATBHO-3KOHOMUYECKHE
(hakTOphl paccCMaTPUBAINCh KaK MCTOYHHUK YeloBeUecKuX mpobiemM. OCHOBHOE BHHUMAaHHE
YIAENAIOCh  SMOLMOHAJIBHOM  JUHAMUKE JIMYHOCTH, a  YCIOBHOE  OCBOOOXKICHME
TpaHCPOPMHUPOBATIOCH B PabOTYy C KOHKPETHBIM OCYKJIEHHBIM B OCOOBIX ycnoBusX. Mnes
JOOpOBOJBHOIO  y4yacTUs B [EPEBOCHHMTAHUM  OCYXJEHHBIX  BOIJIOTHJIaCh B
npodeccuoHanbHyI0 CIyKO0y € COOTBETCTBYIOUIMMH OIOPOKPATUYECKUMHU IpobiieMamMu
(beprep, 1995).

HeoOxonuMocTh  COBEpLICHCTBOBAHMS IMPABOBBIX IPOLEAYP M 3allUThl IpaB
HECOBEPUICHHOJIETHUX MPAaBOHAPYILIUTEIEH OCTaeTcs akTyalbHOH. MccnenoBanus nmokasany,
YTO JIMIIb OYE€Hb HEMHOI'ME HECOBEPIIEHHOJIETHUE MPaBOHAPYUIUTENN JEeHCTBUTEIBHO
Hapylald Kakoh-Iu00 3aKoH. BOJBIIMHCTBO M3 HUX MPOCTO 3aJCPKUBATUCH MOJUIUEH Ha
MecTe KaKuX-1100 COOBITHM, SIKOOBI cOBepIllas Kakoe-To MpoTuBomnpaBHoe aesHue. (Miller,
1991). CyTb UCTIBITaTENTHLHOTO CPOKA JJIsl HECOBEPIICHHOIETHHX 3aKIIF0YACTCS B BBITOJTHEHUH
"00IIeCTBEHHO TOJE3HBIX paboT", MPU3BAHHBIX CIOCOOCTBOBATh HMX  COIUATHHOU
peadmInMTalMi U TMPEAOTBPATUTh OTPHIB OT OOIIecTBa. BakHOW cocTaBisiolIel sBiseTCs
o0s13aTeNIbHOE yyacTHe B 00pa30BaTENIbHBIX U MPOPHIAKTHUECKUX MPOTrpaMMaXx, MPOBOIUMBIX
y4eOHbIMU 3aBEICHUSIMM WJIM WX [peAcTaBUTeNsIMH. Hampumep, NOIPOCTOK MOXKET
€KEHEBHO B T€UEHHE BOCHMH HeJENb MOCEIIaTh JBYXYacOBbIE 3aHATHUS, IOMOTAIOIINE eEMY
[IEPEOCMBICIUTh JKU3HEHHBIE YCTAHOBKU. /[l ycmemHoW ajantanium M KOHTpPOJIA 3a
MOBEJICHUEM I[paBOHApPYLIUTENIE B paMKax mpodaluyu TPUBJICKAIOTCS PETUTHO3HbIE
YUPEXICHUS,, MECTHBIE COOOILECTBa, MaTPOHAKHBIE CIYXKObI, OpraHbl couobOecreyeHus.
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Baxxnyro poiib UTparoT Takke NaTpOHAKHbBIE areHTCTBA, CIY)KObl COLIMATLHON MOANEPKKHU U
aJIBOKATHI.

CucreMHBII TOAX0] K padoTe ¢ AETbMHU, AEMOHCTPUPYIOIIMMHU AEBUAHTHOE TIOBEJICHUE,
obu1 pa3pabotan B CIIIA 1OBOJBEHO paHO W BO MHOTOM IOCITYXHJI ITAJIOHOM MJIsI APYTUX
rocy/1apCcTB, KaK B IUIaHE 3aKOHOAATEIbHON 0a3bl, TaK U B OPTaHU3ALMN COLIMATBHBIX CITYKO.

AHalli3 Hay4HBIX TPYIOB, MOCBSIIEHHBIX BOMPOCAM KOMMYHHKAIUU (AJIEKCAHIPOB U
np., 2018), nepuanTHoro noseneHus (MopoBa u 3axaposa, 2017) u conuaau3amnuu, B TOM
yucie 3THOKYApTypHOU (KytyeB u np., 2017; MopoBa u 3axaposa, 2018), npenocrasuser
000CHOBaHHYIO 0a3y JUIsl MPAaKTHUYECKOTO pEUICHUS MpoOsieM AEBHAHTHOTO MOBEACHUS Y
nereil. OCHOBHasI LIeJAb TAaKOH pabOThl — OOECHEYUTh PEOEHKY KakK JHMYHOCTH MPOUYHYIO
COLIMAJIbHYIO OCHOBY, OIOCPEIOBAaHHYIO 3HAYMMBIMU JJISi HETO "IPYrMMH", U UHTEHCHUBHOE
B3aUMOJICHCTBUE C COTPYAHUKAMHU, YUACTBYIOIIUMH B IIPOLIECCE €T0 COIMATNU3AIINH.

CoBpeMeHHBIE HCCIENOBaHUS B O0JIACTH CPAaBHUTEIBHON MEJAaroruku HW3ydaroT
pa3MyHbIe aCHEeKThl aMEPUKAHCKOTO OIbITa, TaKME€ KaK TYMaHHCTHYECKHE TMOAXOIbl K
MPEOIOJICHUIO JeBUaHTHOTO moBeacHus nerer (Tamanosa, 2013), 3BOMIOIUIO IIEHHOCTEH B
obpaszoBatensHOU cucteme CIHA (Becemoa, 1996), cneunduky GyHKIHMOHHPOBAHUS
JeNMHKBEHTHBIX rpynn HecoBepiieHHoneTHUX B CIIIA u Benuko6puranuu (Comomaruna,
2000), a Tak)ke KOHIICTIIMH BOCIUTAHHUS TOJPOCTKOB C J€BUAHTHBHIM IOBEICHUEM B ITUX
ctpanax (Bomnkos, 2001).

UccnepoBatenu Ha ypoBHE MITATOB MPU3HAIOT, YTO MPOMUIAKTUKA UTPAET KIHOYEBYIO
poiib B 3¢ (HEKTUBHOCTH CUCTEMBI IPABOCYUS ISl HECOBEPIICHHOIETHUX. AHAIN3 MOCIEIHUX
3aKOHO/IATENbHBIX aKTOB IO MPEJAOTBPAIICHUIO TMPECTYMHOCTU BBISABISET JIBE€ OCHOBHBIC
TEHJCHIINH:

1. Pa3BuTHE MHOTOYPOBHEBOTO COTPYAHUYECTBA: AKIIEHT JIEJAETCs Ha CTUMYJIUPOBAHUHT
COBMECTHBIX YCHJIMH COOOINIECTB, TOCYIapCTBEHHBIX M YACTHBIX CTPYKTYp B OoprOe ¢
MOAPOCTKOBOM MPECTYMHOCTHI0. YacTo M71s1 TOT0 MPHUBJICKAIOTCS HECTAHAAPTHHIE UCTOYHUKHI
(UHAHCUPOBAHUS U MOACPKKH.

2. Hcnomp3oBanume oOpa3oBaTenbHBIX yupexacHuit: I[lIkombHBIE mporpaMMbl H
MEpPOMPHUATHS aKTUBHO HMHTETPUPYIOTCS B pa3pabOTKy W pealu3alui0 HHHUIIMATUB 10
MPEAOTBPAIIEHUIO HACHIIUS CPEIN MOJIOICIKH.

[Tpumeps! 3aKoHOAaTeNbHBIX WHUIIMATUB: MinuHoiic. B 1995 roxy B Unnunoiice 6b11
NPUHAT 3aKOH O TMPEJOTBPAIICHUH HACWIWSA, KOTOPBIA ydpenus YTpaBJIeHHE 10
MpeAoTBpalleHNI0 Hacuius. Ero 3agaun BKIHOYAIOT:

o Koopaunariuio o0memTaTHeIX YCUINN 10 TIPEIOTBPAIICHHIO HACHITHSI.

o [IpuBrieueHre CpeACTB ISl TOCYNApPCTBEHHBIX U OOIECTBEHHBIX OpTaHHU3AIHi,
paboTarmux B 3T0H chepe Ha KOMIUIEKCHON M CKOOPIUHUPOBAHHON OCHOBE.

e [IpenocraBnenne TEXHUUYECKON MOMOIIM W OOy4YeHHS Ui YCWJICHHs MOTEHIHMaa
COOOIIECTB, OpraHW3aIMii W CHUCTEM B pa3pa0dO0TKe, BHEAPCHUH U OIIEHKE MPOrpaMM IO
MPEAOTBPALIEHUIO HACUIIUA.

DTOT 3aKOH Takke co3fan OoH] MPeOTBPAICHHUS HACUIIHS, KOTOPBIN MOMOTHAETCS 32
CYeT AaCCUTHOBAaHWM W TPaHTOB U3 (enepalbHbIX, TOCYAAPCTBEHHBIX WM YaCTHBIX
HMCTOYHHUKOB, CIICIUATBHO MPEHA3HAUYCHHBIX JIJISl OTOU 1ETIH.

WNuTepecHOil 0COOEHHOCTHIO SIBISIETCS YHUKAINBHBIM HCTOYHUK (UHAHCHPOBAHMUS:
JOXOBI OT MPOJAXKU CIENUATBFHBIX HOMEPHBIX 3HAKOB, MOCBSIICHHBIX MPEIOTBPAIICHHUIO
Hacunus. U3 40 nomnapos, B3MMaeMbIX 3a TaKOM HOMEPHOM 3HaK, 25 A0JIapOB MOCTYNAIOT B
®onp. Ilpu KaxaOM NPOICHUU PETHCTpAlMU U3 27 D0JUIapOB, B3UMAEMbIX IITaTOM, 25
JI0JUTAPOB TAK)KE HATIPABIISIOTCS B 3TOT (DOH/.

Muccypu u Operon: Muccypu HpuHSI 3aKOH O BO3MOXKHOCTSX IS MOJIOJEKH M
npeAoTBpaieHud Hacwius. OH MPeAoCTaBlII€T HAJIOTOBbIE KPEIUTHI TE€M, KTO JENaeT
JICHe)KHbIE WJIM MaTepUalbHbIE [OKEPTBOBAHMS Ha TOCYJAapCTBEHHbIE WU YacCTHbBIE
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WHUIMATUBBI, HANpPaBICHHbIE HA CO3JaHHME, BHEAPEHHME WM DACHIMPEHHUE pPa3IUYHBIX
00pa3oBaTeNbHBIX U TPYAOBBIX IMPOrpamMM Ui MOJOJCSKHU. [IpuMepsl TakuxX MHpoOrpaMm
BKJIIOYAIOT:

o [Tooupenue Bo3BpallleHus B MIKOJY Ul T€X, KTO €€ OpOCuII.

o [IporpamMMel TpyJIOyCTpONCTBA M CTAXXMPOBOK Ul MOJIOJIEKH U3 HEOJIAronoayyHbIX
parioHOB.

e [IporpaMMbl HacTaBHUYECTBA U NIPEIOCTABICHUS 00Pa3LIOB s OAPaKaHMSL.

e O0yuenHue npouIIaKTUKE 3JI0YIOTPEOICHNUS HAPKOTUKAMH U aJTKOTOJIEM.

o [IporpaMMmel paspernieHns KOH(QIUKTOB U MeIUALHH.

e PaboTa ¢ MOJIOI€KbIO ¥ KOHCYJIBTHPOBAHHE.

e OperoH B pamkax nporpammsl «lIepBblii 1aHC» HMPENOCTABIIAET HAJIOTOBBIE JIBIOTHI
paboTomarensM, KOTOpble HAHMMAIOT HECOBEPUICHHOJIETHUX, HaXOASIIUXCS B TPYIIE PHCKa
COBEpLICHMS TpaBOHapylIeHUH. K ydacTHro 101mycKaroTcst MOJIObIE JIFOIH, Ubsl CKIIOHHOCTD K
MIPOTHBOIPABHBIM JICHCTBUSAM MTOITBEPKACHA PA3ITNIHBIMH OOIIECTBEHHBIMU OPTaHU3AIIUSMH.

ITonroroBka Oyaymux coulManbHbIX IeparoroB B KazaxcraHe MO)KeT 3HAUMTENIBHO
BBIMTPATh OT aJaNnTalii aMEPUKAHCKOTO OIbITa B 00JacTH NMPO(UIAKTHKH JEBHAHTHOTO
MOBEJCHHUs. IJTOT OIBIT, OCHOBAaHHBIH HAa CHCTEMHOM IIOJXOJE, IPaKTHYECKOU
HAIpPaBICHHOCTH W YBa)KEHUH K JIMYHOCTU peOeHKa, MpeiiaraeT [eHHbIe HHCTPYMEHTH. B
YaCTHOCTH, BHEAPEHHE MHOTOypoBHeBoW Mmojenu mnpopuiaktuku (MTSS) no3oaut
OyAyIIUM CIIEeIMaTUCTaM pa3BUBATh CUCTEMHOE MBIIIUICHUE W HABBIKM PAaHHEH TUArHOCTUKU
npobnem, nauddepeHuupys paboTy ¢ IeTbMM Ha Pa3HbIX YPOBHSAX HOJJIEPKKU. BaskHbIM
aCIIEKTOM SIBJISIETCSl Pa3BUTHE MEKIUCIUIUTMHAPHOTO COTPYAHUYECTBA, aHAIOTHYHOTO TOMY,
YTO CYLIECTBYET B aMEPHKAHCKHUX ILIKOJIAX, i€ HeJaroru paboTaroT B TECHOM KOHTAaKTe ¢
MICUXOJIOTAMH ¥ KOHCYJIIbTaHTaMH. B By3ax 5T0 MOXeT OBITh pealn30BaHO Yepes
MEXIUCIUIIMHAPHbBIE KYPChl 1 KOMAHHbIE CUMYJISAINH. AKIIEHT Ha paHHIOIO PO UIAKTHKY,
BEISIBIICHHE (DAaKTOpPOB pHCKa W 3aIIUTHBIX (PAKTOpOB, a TaKke AaKTUBHOE NPHUMEHEHHE
MIPAKTUKO-OPUEHTHPOBAHHBIX METO/M0B OO0y4YeHHs (aHaIM3 KeHCOB, pOJIEBbIE HIPHI,
aKaJieMHueckasi MOOMIIbHOCTD) 00ecreyaT CTyIeHTaM He TOJIbKO TEOPETHUECKHUE 3HaHUS, HO U
MPAKTUYECKYI0 TOTOBHOCTh. VIHTerpamms mporpaMM IO  Pa3BUTHIO  COLMAIBHO-
OMOIIMOHANBHBIX HaBBIKOB (SEL) y mereil, Takux Kak SMIIATHS W CaMOPETYIISLHUS, TaKkKe
SBJISICTCS KITFOUEBOM JIJIsl CHYKEHHSI PUCKOB JIEBUAHTHOTO NoBeieHus. He MmeHee BaxkHa paboTa
C cembeid, TpeOyromas oT OyIymMX IeIaroroB HaBBHIKOB CEMEWHOTO KOHCYJIBTHPOBAHMSL.
Hcnonb3oBanue noka3aTenbHbIX (evidence-based) mporpaMM, OCHOBAHHBIX Ha Hay4YHBIX
JAHHBIX, MOBBICUT 3(PPEKTUBHOCTh MPOPHUIAKTUKH U MOTPEOYET OT CTYACHTOB pPa3BUTHS
HCCIIEIOBAaTENIbCKUX KoMIeTeHIuil. B smoxy mudpoBusanuu Heo0XO0AUMO OCBauBaTh
1u(poBbIE MHCTPYMEHTHl MOHUTOPHHTIA, COOIOAas ATHYECKHE HOPMBL. TakuM o0pasom,
3aMMCTBOBAHUE aMEPUKAHCKOTO OMbITa CHOCOOCTBYET MEPEXOJy OT PEakTHMBHOM MOJENIH K
MIPEBEHTHUBHON, OT WHAMBHIYalTbHOH pabOTBHl K KOMaHIHOW, OT KOHTPOJISI K TOJJICPIKKE,
dopmMHpys Y COLMATIBHBIX IEJaroroB NpoQecCHOHATIbHYIO MO3MIMIO, HAIMPABICHHYIO Ha
KOMILUIEKCHOE TIPEAYIPEekKICHIE IEBHAHTHOTO TIOBECHNSI.

Hannoe uccreoosanue npoghunancuposano Komumemom nayxu Munucmepcmea nayKku
u svicuteco oopazosanusi Pecnyonuxu Kazaxcman (I'panm Ne. AP23489106)
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AHHOTALUS

B crarbe paccmaTtpuBaercs mnpobiema MpPOQUIAKTUKH JEBHAHTHOTO MOBEICHHS
HECOBEPUICHHOJIETHUX Yepe3 UCI0JIb30BAHNE PECYPCOB KYIbTYPHO-I0CYTOBOI EATEIbHOCTH.
OOG0CHOBBIBAETCS COIMATBLHO-TIEIaTrOTMYECKHUI TOTEHIIMAT COBMECTHOTO JIOCYTa pOJUTENEH 1
JIeTel Kak MHCTPYMEHTa pa3BUTHS SMOIMOHAIBHOIO HWHTEIJIEKTa U YKPEIJICHUS
BHyTpHCEeMEIHBIX cBs3eil. [IpeicTaBineH onbIT MpOBEACHUS MHTEPAKTUBHOIO TPEHUHTa Ha 0aze
MaJOKOMILJIEKTHOM IIKOJIBI KommynansHoro roCy/1apCTBEHHOTO YUpEXKIEHUS
«Ob6meoOpazoBatensHoi mKkonbl Ne 20» otnena oOpasoBanuss OcakapOBCKOTO paiioHa
ynpasneHus: oopasoanusi Kaparannnuckoi o0nactu cena MupHoe, B X0/1€ KOTOPOro ObLIn
MHTETPUPOBAHBI COBPEMEHHBIE TEXHOJIOTHH HCKyccTBeHHOTrO nHTesuiekTa (Gemini, ChatGPT,
Notebooklm), mpu oMoy KOTOPEIX CreHEPUPOBAH BU3YyalbHBIH KOHTEHT, UCIIOIb30BAINCH
nudpoBele MIaTGOPMBl JUISL CO3JAaHMs TpE3eHTaluil, Wrp, TMPOBEACHUS OmIpoca U
crpykrypupoBanus napopmanuu (Mentimeter, Al.Roged, Wordwall, Learningapps, Canvas).
Onucanbl KOHKpETHbIE METOAUKH («SI-BbIcKa3biBaHUEY, Urpa «KOHTp-BBIpaKEeHUS», poOsIeBast
urpa «Cyza Hao0OpoT»), HampaBJieHHblE HA (OPMUPOBAHUE HMIIATUH, HABBIKOB YIPABJICHUS
CTpECCOM U  DPa3BUTUS KOHCTPYKTUBHOrO oOmeHus. Pe3sympraTel  HccienoBaHus
MOJTBEPKAAIOT P (PEKTUBHOCTh BOBJICUEHUS POAUTENIEH B 1IOCYTOBYIO A€ATEIBHOCTD LIKOJIbI
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JUIs MAHUMU3ALUA PUCKOB BO3HMKHOBEHHMs IECBUALMKM Yy MOAPOCTKOB, MOBBIIICHUS YPOBHS
JIOBEpHs B CEMBbE U CO3JaHMs ONArompusATHON BocmuTaTeNnbHOU cpenbl. Ocoboe BHUMaHUE
yIensieTcsl BaKHOCTU KyJIbTYpHO-AOCYTOBOM NESATEIBHOCTH KaK CpPeACTBO MPO(UIAKTUKH
J€BUAHTHOI'O ITOBEJCHUS.

KiroueBble cj10Ba: IEBHAHTHOE MOBEACHHME, NPOPHIAKTUKA, JETH, 3MOLMOHAIbHBIN
VMHTEJUIEKT, KYJbTYPHBIM JOCYI, HIPa, COLUAIbHO-IIEAATOTMYECKOE B3aUMOACUCTBUA,
KYJIbTYPHO-A0CYT0OBasi A€ATEIbHOCTD

«Ilycmoe epemanpenposorcoenue poxcoaem nopoku. Tonvko pazymusiii mpyo u
nonesnvle 3aHamus 603eviuiarom oyuly uenogeka. Tom, kmo ymeem naxooums paoocms 6
NO3HAHUU U 000POM Oenle, HUK020a He 6CIaHem HA NYymb 0ecuecmus)) .

- AGait KynanbaeB «CioBa Ha3HIaHUS

CoBpeMeHHbIE TPOOJIEMbI COLIMATIBHOTO U T'YMaHUTApHOI'O O0pa30BaHUs BKJIKOYAIOT B
cebs mouck d(PEeKTUBHBIX MyTEeH pelIeHus: rio0allbHBIX COLMAIBHBIX MPOOJIeM, OJHUM H3
KOTOpBIX SBJISIETCS JEBHUAHTHOE IOBEACHME CpPEOU MOAPACTAIOUIEro IMoKoyieHus. JlanHas
mpo0iieMa aKTyajabHa U 7Sl €€ PeUIeHHs U MPEeA0TBpaIleHus SBIsieTcs MOUCK 3D (PEeKTUBHBIX
METOJIUK KYJIbTYPHO-A0CYTOBOU JESATEIbHOCTH.

JleBHaHTHOE TMOBEJCHHWE HECOBEPUICHHOJETHHUX MPEICTaBIseT COOOM OTKIOHEHHE OT
OOIICTTPUHATHIX COIUAIBHBIX HOPM U MPABUJI, MPOSBIISIONICECS B Pa3IMYHBIX (hopMax — OT
HapYUICHUH JUCHUIUIMHBI U IIKOJIBHOM HEYCIIEBaEMOCTH 0 00Jiee CEphE3HBIX acCOLUaATbHBIX
MOCTYMKOB [1].

B nocnennee BpeMsi 1eBUaHTHOE TIOBEJIEHUE CPEIU MOAPOCTKOB CTAHOBUTCS Bce Oolee
u Oosiee pacpoCTpaHEHHBIM BO BceM MHUpPe U B ToM umciie B Pecnyonuke Kazaxcran. s
pemieHust 3TOM mpoOsieMbl W MPEJOTBPALCHUS BaKHO CBOEBPEMEHHO IPOBOJIHUTH
NpopUIAKTUYECKUE MEPOINPUATHS B  YYCOHBIX 3aBEJCHUNAX, 00I1e00pa30BaTEIbHBIX
YUPEXKIEHUAX, KYIbTYPHO-AOCYTOBBIX LIEHTPaX, JOMax KyJIbTYyphl U T.J.

B pamkxax peanuzauum EnumHoil mporpaMmbel BocnuTaHus «bipTyrac TopOue»,
yTBepKJIeHHOI MuHucTepcTBOM npocBerienus Pecny6onnku Kazaxcran, oJHUM U3 KITFOYEBBIX
BEKTOPOB Pa3BUTHUS SIBIISETCS B3aUMOJEUCTBHE CEMbU M LIKOJIBI. [IporpamMmma CTaBUT LIEBIO
BOCIIUTaHHE «UECTHOTO TpakAaHWHA» (Azlan a3amar), YTO HEBO3MOXKHO 0€3 KaueCTBEHHOTO
W3MEHEHHUs COJIep)KaHUs CEeMEMHOro jaocyra M mepexojaa oT (OpMaIbHOTO KOHTPOJIS K
JIOBEPUTEIIBHOMY B3aUMOJEHCTBHUIO YEPE3 COBMECTHYIO AEATEIBHOCTS [2].

Baxkneiinryto posb B po(uIaKTUKE AE€BUAHTHOTO ITOBEACHUSI UTPAET CEMbS, TOCKOIbKY
MMEHHO OHa JaeT OCHOBHOM HabOp MOpaJbHBIX NPUHIMIIOB, 3aKJIaJbIBacT 0a30BbIe
HPABCTBEHHbIE OPUEHTHUPHI, (OPMHUPYET UYBCTBO OTBETCTBEHHOCTHM M OOecleynuBaeT
NepBUYHBIM KOHTpodb [3, 196]. OpgHako B COBPEMEHHBIX YCIOBHUSX OJHOIO JIMIIb
JIEKJIapaTUBHOTO  BOCIIUTAHUS HEIOCTATOYHO: HPABCTBEHHbIE YCTAaHOBKM HauOoliee
3¢ (HEKTUBHO YCBaMBAIOTCS MOAPOCTKOM HE Uepe3 HOTAIMM, a Yepe3 CUCTEMY COBMECTHOIO
cemeiiHoro nocyra. VMeHHo B HepopMmalbHON 00CTaHOBKE KYJIbTYpHO-IOCYTOBOM
JESATEIBHOCTH TPOUCXOJUT YKPETUIEHNE SIMOLMOHAIBHBIX CBA3EH U TPAHCISILMS COLMAIBHOTO
ombITa OT poautens K pedeHky. [Ipu 3Tom BakHO, 4TOOBI Takasi NESTEIBHOCTh HE HOCHIIA
MaCCUBHBINA XapakTep.

CoBpeMEHHBIN  HOJIPOCTOK 3a4acTyl0 BOCHPUHHMMAET TPAJUIUOHHBIE  (OPMBI
IIPOCBELICHMS KaK BHELIHEE JaBJICHHE, YTO IIOPOKIAET 3alUTHBIE PEaKUU U oTuyxaeHue. K
OHUM M3 3(P(EKTUBHBIX COBPEMEHHBIX HHTEPAKTUBHBIX ()OPM OpraHM3aliu KyIbTYPHO-
JOCYrOBOM  NIEATENTBHOCTH OTHOCATCA: HWH(POPMALMOHHBIE CECCUHU, MNPOPUIAKTUYECKHE
CeMHHaphl, 00ydYarollue TPEHUHTM BKIIIOYAIOUIME WUTPOBbIE METOAMKH, MO3TOBOH LITYpM,
pOJIEBOE MOAEINPOBAHNUE U TBOPUECKHUE 3aTAHHUS.
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Tpenunr — 3to opmMa UHTEPAKTUBHOTO OOYUYEHHUSI, 1[EIb KOTOPOTO SIBJIIETCS pPa3BUTHE
KOMIIETEHTHOCTH MEXIMYHOCTHOTO ¥ PO(ECCHOHATBHOTO MOBEACHHS B 00IIeHUH. TpeHUHT
SMOILIMOHAIBHOTO UHTEJIEKTa — 3TO KOMIUJIEKCHAs! TPOrpaMMa, KOTopasi IOMOTaeT pa3BUBATh
HAaBbIKU YIIPaBJIEHUsI CBOMMH SMOLUSMU U IOHUMAHUEM 3MOLUHI IPYrUX JHOACH.

B pamkax wuccienoBaTenbckoil pabOThl NPOBEAEH TPEHUHT HMOLIMOHAIBLHOTO
UHTEIJIEKTA, HaIpaBJICHHBIN Ha npopUIAKTUKY JIEBUAHTHOTO IIOBE/ICHUS
HECOBEPUICHHOJETHUX Yepe3 OpraHu3aluio0 KYJIbTYPHO-AOCYTroBOM nesTenbHocTH. OH ObLI
HaIpaBJICH HAa Pa3BUTHUE HMIIATUH, HABBIKOB YIIPABJICHUS CTPECCOM, OPMUPOBAHUE KYIBTYPHI
BbIpakeHHsT »Mouuid. LleneBoil 3KCHEpUMEHTATbHOW TpyNIoON BBICTYNWIA POAUTEIN U
yuamuecss 6-ro u  7-ro  kjgaccoB KOMMYHalbHOTO TroOCYAapCTBEHHOTO  YUPEKIEHUS
«O6meobOpazoBatenbHOl MKOMBI Ne 20» oraena oOpazoBanusi OcakapoBCKOro paiioHa
yrnpaBieHus: oOpasoBanmsi KaparanmuHckod oOimactu cenma MupHoe. TpeHUHT HOCHI
KOMIUIEKCHBIM ~ XapakTep U BKJIIOYal COBOKYIMHOCTh B3aMMOJOIOJHSIOMIUX METOJI0B
KYJIbTYPHO-10CYTOBOW JEATEIbHOCTH, OOECIeUMBAIOIIMX BO3JCHCTBHE HAa KOTHUTUBHYIO,
SMOIIMOHANBHYIO U TIOBEJICHYECKYIO C(hephl TMUHOCTH.

JlanHasi miKosia SIBJISIETCS MAJOKOMIUIEKTHOW M 0OlIee KOJIMYECTBO Yydalluxcs ABYX
KJIACCOB COCTaBisieT 16 denoBeK; B TPEHUHIE YYAaCTBOBAIM POAUTETH IO OJIHOMY
IIPEICTaBUTENIO OT ceMbH. MToro — 32 yyacTHHKa.

YuuThIBas OpraHU3alMOHHbBIE CI0KHOCTH, CBSI3aHHBIE C OJJHOBPEMEHHBIM COOpPOM BCex
YYaCTHUKOB, FPYIILY pa3/IeiuIn Ha OATPYIIIBI U 3aHATUS IPOBEIIU B yJ00HOE BPEMsI 17151 BCEX
poIuTENel U yJamuxcsl.

[Ipu opranuzanuy U NOArOTOBKE K MEPONPUATHIO Pa3pabOTaHbl: KOMIUIEKCHBIN IJIaH,
MpUTrjameHus u urpsl. UHTErpupoBanbl BO3MOKHOCTH UCKYCCTBEHHOTO MHTEIJIEKTa: chatgpt
— BHM3yaJu3alus, gemini — CTPYKTypupoBaHue, M Lu(poBble MmiuaThopmel: airoqed —
MIPOBE/IEHUE OIpoca, mentimeter U canvas — CO3/laHUe HHTEPAKTUBHON Mpe3eHTALNH.

B xone pabotsl ¢ yyamumucs 6-7 kj1accoB 0co00e BHUMaHHE YAESI0Ch METOIUKE «S1-
BBICKA3bIBaHUA», B KOTOPOM HCIOJIb30BAINCH METOABI U IPUEMBI KYJIBTYpHO-IOCYrOBON
NEeSITeTLHOCTH: UTPa, MO3TOBOM IITYpPM, KEeHC-CTaau U TpymnmoBas padoTa.

Wrpa — nepBas u Be4Hasi CyBEpEHHAsI IEATENbHOCTD, CUIIBHEHIIEE CPENCTBO PA3BUTHS
pebenka. OHa sBISETCS OJHUM K3 BaXXHEMIIMX TPEHUHIOBBIX CPEACTB PA3BUTHUS YHCTO
YeJIOBEYECKHX, NICUXUYECKUX CBOMCTB M KayecTB: BHUMAHUs, NMaMATH, HAOJIOJATEIbHOCTH,
TeprneHusi, Boau U T.A. [4, 15]. Irpel BOCIUTHIBAIOT HPAaBCTBEHHbIE KayecTBa MapTHEPCTBA,
COBMECTHMOCTH, JAPYXKObI, COTpYAHUYECTBA.

Cpenu ydacTHUKOB IpoBeiu UTpy «KOHTp-BBIpaskeHUs», 11eJIb KOTOPOH ObIJIO HAYYHTh
poauTeNnel KOHTPOJIUPOBATh CBOIO PEYb B OMOLIMOHAIBHO HANIPSKEHHBIX CUTYaLUX, 3aMEHs
pe3kue, 0OBUHSIONINE WM 00ECIEHUBAIOIIUE CIIOBA HA KOHCTPYKTUBHBIE, MTO1/IEPKUBAIOIIHE
¢dbopmynuposku [5, 11].

Ha pucynke 1 npencraBieHa TeXHOJIOTHS MPOBeACHUS UTPbI «KOHTP-BBIPAKEHUS».
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I Urpa «KOHTp-BbIpa:KeHUs»

Y4uMm noHumMaThb ApPYr Apyra v oTBevaTb no-gobpomy

PEBEHOK FOBOPUT POAWTESb OTBEMAET
———— 3 (el
Bce petn i ) 3 ...a Tbl y MEHs
KaK ieTH, a ... A A\ 4 0COBEHHbII 1 BaXHbI
L
“ ...51 XOMY Te6s NOHATb,
nasaii NoroBopuM
CRbiwmm

MHe Huyero
NOHUMAEM

...nasaw nogymaem,

4TO MOXHO PaspelunTs

/ ...AaBau obcyaum
CMOKOHO

@hm 3apava: He CTIOPHTB, a MOAAEPXKMBATH W HANPaBAATL

MOAAEPXKMBAEM
A He 6yny 31O
Aenatb, MOTOMY YTO...

Tobl MeHs
He NOHUMaElLb..

Puc 1. Urpa «KoHTp-BbIpakeHUs»

Hcnonb30BaH MHTEPAKTUBHBIA METOJ MO3TOBOTO IITypMa — METOJ PelIeHus 3a/1ay, B
KOTOPOM YYaCTHUKH OOCYXKICHHS TeHEPUPYIOT MaKCHMAaJIbHOE KOJHMYECTBO WICH pEIICHUS
3aga4u [6].

[IpoBenena ponesas urpa «Cyn Hao00poT». JleTH U pOAUTENN MEHSUIUCH POJISIMU, UM
Ipeajaraiiuch CUTyalllu, KOTOPbIEe OHU PELIaId HE CIOpS, a MOAAeP KUBAsi U HANPaBIIss APYT

npyra 0e3 KOH(IIMKTa, OOBSICHSISI CBOM YyBCTBA.
Ha pucynke 2 npencraBieHa TEXHOJIOTHS posieBoi Urpbl «Cy Ha000pOT».

PONEBAA UrPA «CYQL HAOBOPOT»

MoHumaTb, a He 06BUHATD!

‘.‘ = MeHsemcs ponamu - NOHUMaeM apyr apyra g 4
PORMTENN + AETH £l KaK poauTens e $l KaK pe6éHoK N
CHUTAIO, YTO... HyBCTBYIO... M:g::mﬁ“
NOTOMY 4TO... NOTOMY HTO...
KAK MPOXOANUT? 3T0 MOMOTAET:
% 1. Bepém
| cnryaunio ] FNIABHOE MPABMNO: S TG
‘Lm p TOHSTb, ferae
A HE OBBMHUTb! ©® Chuars Konprmrsi
gs 2. Mensemcst )0 Hanpsxenve
ponamit
U Ywpennars posepwe
" ysaxenve

3. O6bsicHeen
cBoi0 noanmio
oo - .’ MpepoTepawats puck
+ CETOAHAS ~ | CEroa AeBMaHTHOTO NoseeNv
4. Viuem pewenise POAUTEND | PEBEHOK

6Ge3 kondpnukTa

KOTAIA Mbl MOHVMAEM ZIPYT LIPYTA ~ | Ciy; "
\ G KOH®/IUKTbI YMEHbLLAIOTCS! *’f’aue;

Puc 2. Ponepas urpa «Cya Ha060poT»

B xozne utoroBoit pediexcun, nmpoBeaeHHON cpenu poautenei u ydamuxcs KI'Y «OIL
20» cena MupHoe, IpOBEICHHOH C MOMOIIbIO OHJIaH-cepBrca Mentimeter, ObIITM MOTY4YEHBI
KOJMYECTBEHHBIE JIaHHbIE, TOATBEP)KIAIONIME 3alpoc AayAUTOPUM Ha  yIydlIeHHE
MHTEpPaKTUBHOE OOILECHHE.

CornacHo pe3yapTaTaM MTHOBEHHOI'O OIpoca:

¢ 85% poauTenell MOOUEPKHYJIM LEHHOCTh NPAKTHUECKUX YIOPAKHEHUH Ha
peryaupoBaHUe CTpECCca, OTMETUB UX IPUMEHUMOCTb B TIOBCETHEBHOM JKHU3HU;

¢ 92% yuamuxcs BBIOSIWIM HMMEHHO WIpOBYIO (OpMy KYyIbTYPHO-AOCYTOBOM
NesITeIbHOCTH KaK Hanbosiee KOM(OPTHYIO AJIsl OOCYXKIEHUS CIOKHBIX SMOLMOHAIBHBIX TEM.
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JlaHHBIC TIOKA3aTENIH IOATBEP)KIAAOT THIIOTE3y O BBICOKOM MPOPUIAKTHICCKOM
MOTEHIIMAJIC MHTEPAKTUBHOTO KYJIBTYPHOTO JOCYTa: KOT/Ia YYaCTHUKH BHJSAT OTBETHI JIPYT
Jpyra Ha 3KpaHe B P&KUME peallbHOTO BPEMEHHU.

B 3akirouenue creayeT OTMETHTb, YTO MPOQHIAKTUKA JEBUAHTHOTO TIOBEICHUS Y IeTei
SIBJISICTCS CJIOKHOW M MHOTOACIIEKTHOW 3a/laueid, IMOIMOHAIbHAS c()epa UTPACT KITFOUEBYIO
poJab B CONMANM3alMM JHYHOCTH mojapoctka. CouumanbHO-TIearorudeckas padora,
HaIpaBJICHHAs HAa Pa3BUTHE AMOIMOHAIBHOW KOMIIETEHTHOCTH 4Yepe3 (OpMbI aKTUBHOTO
JI0CyTa, IO3BOJISICT CO3/1aTh HAJCKHBIN Oaphep it GopMHUpPOBaHUS ACBUAHTHBIX YCTAHOBOK B
MOJIPOCTKOBOM cperie.

Takum 00pa3oM, NPOBEACHHOE HCCIEJOBAHUE TIIO3BOJIMIO BBISBUTH KIIFOUEBBIC
0COOEHHOCTH BJIMSIHUSL KYJIBTYPHO-IOCYTOBBIX NPAKTHK HA Pa3BUTHE SMIATHH Yy JETeH U
ponuTeneid, mpuoOpPETeHNE HABBIKOB YITPABJICHUS CTPECCOM, a TAKXKe MOTCHITHAI KYJIbTYPHOTO
J0cyra Kak mpo(HIaKTHKH JCBHAHTHOTO MOBEICHHS CPEIM YYaluXcsl MKojbl. [loaydeHHbIe
JaHHBIC TIOJITBEPKIAIOT BEAYIIYIO Poiib ceMbH. COBMECTHOE Y4acTHE POIUTENICH U JIeTel B
TPCHUHTOBBIX 3aHSATHSX TO3BOJHMJIO HE TOJBKO CHHU3HTh YPOBEHb MEKIUYHOCTHOM
HaNPsHDKEHHOCTH, HO ¥ ¢(DOPMHUPOBATH SAMHOE KOMMYHUKATHBHOE IMPOCTPAHCTBO, OCHOBAHHOE
Ha JIOBEPUH U IMOIMOHAILHOM TIOJICPIKKE.

Hannoe uccreoosanue npogunancuposarno Komumemom nayku Munucmepcmea Hayku
u svicute2o oopazosanus Pecnyoruxu Kazaxcman (I'panm Ne. AP23489106)

Cnmcok Jureparypsbl:

1. Meronnveckue pexoMeHmanuu «Mepbl MPOPHUIAKTHKH JAEBUAHTHOTO TOBEICHHUS
cpeau JeTed M MOAPOCTKOB» (yTBepxAeHbl PecrnyOnMKaHCKMM Hay4yHO-IIPAKTHUYECKUM
LIEHTPOM MCUXUYECKOTO 310pOBbsi MuHuUCTEpCTBa 3/1paBooxpanenus Pecnyonuku Kasaxcran
(BbImmcka u3 npotokoia Ne 32 ot 13 nexabps 2018 r.

2. [Tnan paboOTHI MO pearm3aliil eIUHON TPOTPaMMBI BOCTIMTAHUS «A/ai azamar» Ha
2025-2026 yueOnbrii rTom https://www.collegeit.edu.kz/wp-content/uploads/2025/06/adal-
azamat-birtytas-torbie-bardarlamasy-zhajly-hat.pdf

3. baiimykanoa M.T., Matiomenko 03.C. Ilpodpunaktuka AEBHAHTHOTO H
JIEIMHKBEHTHOT'O NTOBE/IEHNS HECOBEPUICHHOJIETHUX B CEJIe: CPAaBHUTENbHBIM aHaIN3 BIUSHUS
MHCTUTYTOB colManu3anuu / Marepuanasl MEXIyHapoaHOro koHrpecca mo  «lII
Mex1yHapOIHBIIl KOHIpecc MO COLMAlbHBIM M IeJarorudeckuM Haykam» — Kaparanpa:
XKUIC «Tunorpagus Apko», 2025. -333 c.

4. Kyry3osa JI.I'. MeTtoanyeckoe mocobue B MOMOIIb OpraHu3aTopam gocyra «Jlocyr ot
a a0 s». KaparanauHckoe oOnacTHoe ympasieHHe KyiabTypbl OOnacTHOM HaydHO-
METOAMYECKUI LEHTP 10Cyra U HapoJHOro TBopuectsa r. Kaparannma, 2012.

5. baiimykanoBa M.T., CanxaeBa A.H., CkakoBa A.K. MeToauueckre peKOMEHIAIIH 10
OpraHM3alii U TpoBeAeHHI0 KoyunHra «lloBbllleHHME KOMIIETEHIIMM TIIE€JaroroB Io
npopuIakTUKe JEBMAHTHOTO TOBEACHUs JeTedl M mojapocTkoB» — Kaparanma: XXIIC
«Tunorpadus Apko», 2026.— 90 c.

6. l'aBpuniosa T. A., Kynpssues /I. B., Mypowmriies /I. . Unxenepus 3Hanuii. Moaenu
1 METO/Ibl. — YueOHuKH 1 By30B. CrienmanibHast nurepatypa. — CI16.: M3paTenscTBO
«JIaaby», 2016. — 324 c. — ISBN 978-5-8114-2128-2.
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IMPEBEHIUA OTKVIOHAIOINETI'OCA ITIOBEJEHUA ITIOAPOCTKOB B IKOJIE

Oxcana JEMUIEHKO,

COIMAJILHBIN Memaror

KI'Y «OIII umenu akagemuka E.A.BykeroBay,
MarucTp MeJ1aroruku 1 nCuxXojaoruu
oksana.demidenko.1975@mail.ru

AHHOTALIUA

Crathss TOCBsiIIIeHA TPoOJIeMe MPOPIIAKTHKN OTKIOHSIOMIETOCs (ICBHAHTHOTO)
MOBE/ICHUS MOAPOCTKOB. B paboTe aHanu3upyroTcsi KitoueBble (PaKTOphl pUCKa JeBUAINI B
COBPEMEHHOM OOIIECTBE, CUCTCMATH3UPYIOTCS YPOBHH TIPEBCHIIMM U PACKPBIBAOTCS
COBpPEMEHHBIE MICUXOJIOr0-TIeAArOTHYECKUE TEXHOIOTUU PAOOTHI.

KutioueBble ci1oBa: JEeBUAHTHOE TMOBEJCHUE, NPEBEHIMS, MOAPOCTKH, T'PyIIa PHUCKa,
MeJarornyeckue TEXHOJIOTUH, COLIUATHU3AIIHSL.

Jlyuue menvue sHams u 601buULe THOOUMD,
Yem bonvuie 3Hamb u He 10OUMb
3.Pommepoamcxuii

[Ipobnema 1eBUAHTHOIO MOBEJECHUS HECOBEPLICHHOJIETHUX OCTAETCS OAHOM M3 caMbIX
aKTyaJIbHbIX B COBPEMEHHOM M€Jarornueckoi TeoOpuu U MnpakTuke. [uHaMUyHble U3MEHEHUS
B MaKpoOCOLMyMe, TpaHC(OpMalLUsi MHCTUTYTa CEMbU, SIKOHOMHUYECKAas HECTaOMJIBHOCTh U
CTPEMUTENbHOE  pa3BUTHE IUPPOBBIX TEXHOJOTMHA  MOPOKIAIOT HOBbIE  (HOPMBI
JNECTPYKTUBHOIO M AayTOJECTPYKTMBHOTO IIOBEJIEHHUS IOJPOCTKOB, 4YTO NPHUBOAUT K
OTKJIOHEHHIO OT COLUATIbHBIX HOPM.

JleBuantHoe noBeneHue onpeaensercs ydeHeiMu (S1.U. T'mimnuckuii, U.C. Kon, FO.A.
Kreiibepr) kak cucreMa MocTyNKOB MM OT/AEIbHbIE MOCTYIKH, IPOTUBOPEYAINe TPUHATHIM
B 00LIIECTBE MPABOBBIM, MOPATBHBIM HIIM COLIMOKYIIBTYPHBIM HOpMam [3,325].

B moagpoctkoBom Bo3pacte (11-16 ;er) geBuanum 9acTto  OOYCIIOBJICHBI
crneun(pUIECKUMHU TICUXOJIOTHYECKUMU OCOOCHHOCTSAMU: CTPEMJIEHHEM K SMaHCUNAIMU OT
B3pOCJIbIX, PEaKIMeN TIpyNIUpOBaHUS CO CBEPCTHUKAMM, YYBCTBOM OINIO3ULUU U
BBIPQ)KEHHBIM ITyOepTaTHBIM KPU3UCOM.

Jisa ynobcTBa OpraHu3alMy MPEeBEHTUBHOW pabOThl JeBUALMU KIacCU(PUIMPYIOT Ha
YeThIpe OCHOBHBIX OJIOKa:

1. AuTuconuajibHoe (IeJJMHKBEHTHOE) MOBeJdeHne: MPOTUBONPABHBIC ACHCTBUSA, HE
MOANAJAIONINE MOJ YrOJOBHYKO OTBETCTBEHHOCTh B CHJIy BO3pacTa, HO HapyLIAKOIUe
MIpaBOBbIE HOPMBI (MEJIKHE KpaXKu, XyJIUTaHCTBO, IOpYa UMYIIECTBA).

2. AcouuajbHoe (aMOpajIbHOE) NMOBe/leHNe: HapyIIEHHEe MOPAIbHO-ITHUYECKUX HOPM
(cucreMaTH4ecKue TMPOTyJbl, OpPOJSKHUYECTBO, DAHHSS CEKCyalMus3alus, arpecCUBHOE
MIOBE/ICHUE B MEXJINYHOCTHBIX OTHOIIECHUSX ).

3. AIIMKTHBHOE (3aBHCHMOE) MOBedeHHe: OCrCTBO OT PEATbHOCTH ITOCPEICTBOM
M3MEHEHMs TCUXUYecKoro coctostHus. Croga OTHOCATCS XuMmuueckue (anmkorons, ITAB,
BEUIIMHT) U HEXUMUYECKUE aJIIUKIUHU (TeMOJIMHT, UTPOBasi 1 HMHTEPHET-3aBUCUMOCTB ).

4. AyTonecTpyKTHBHOE NMOBe/IeHne: JICHCTBY, HallpaBJIeHHbIE HA MPUYMHEHUE Bpea
CBOEMY (PU3HUYECKOMY MIIM ICUXUYECKOMY 3/10POBBIO (cendxapM, CyHIMJalIbHble HAMEPEHHUS,
paccTpoiicTBa NUIIEBOTO MOBEACHUS).

Kpome Toro, neiaroru mkossl JOIKHBL 00palaTe BHUMaHUE HAa HOBBIE 1€CTPYKTHBHBIE
(bakTopsl: KHOEpOYIITHHT, IU(POBAsE CTUTMATU3ALIUS.

CoBpeMeHHas: KOHLIETILUS IPEBEHIIMN OCHOBBIBAETCSl HA TPEXYPOBHEBOW CTPYKTYpE.
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IlepBuyHas npeBeHuMs (MaccoBas):

HanpasiieHa Ha BCIO NOMYJISILIMIO NOAPOCTKOB € LIEJIBIO CO3AAHUS IOJIEPKUBAIOLIEH
pa3BHUBAIOIIECH CPEIBI.

o ®usocodust ypoBHsi: HE OOpPOTHCS C HEraTMBOM, a (OPMHUPOBATH IO3UTHBHBIC
aJIbTEPHATHUBBI.

e Uncrpymentsl:  monymsipusamuss  30)K,  pasButme  ceth  GecmiiaTHOTO
JIONOJTHUTEIBHOTO 00pa3oBaHMs (KPYKKH, CHOPTHBHBIE CEKLMH), MPOBEAECHUE TPEHHHIOB
KHU3HECTOWKOCTH (resilience) u pa3BUTHs MATKUX HAaBBIKOB (soft skills).

Bropuynasi npeBenuus (M30uparebHan)

Hanenena Ha mOAPOCTKOB «TPYIIIBI PUCKA», Y KOTOPBIX BBIPAKEHBI OOBEKTUBHBIC WUIIH
CyObeKTUBHBIE  (akTOpbl  JeBuauui  (HeOnaromosyyHas  CeMbs,  IeJarorudeckas
3aIlyII€HHOCTb, aKIIEHTYallUl XapaKTepa, pe3K0oe CHUKEHHUE YCIIEBAEMOCTH).

o ®uiocodusi ypoBHsA: paHHEE BBIBICHHE M TOYEUYHAs KOMIIEHCAMsS JeQHUIUTOB
COLIMaIN3aluu.

e UHCTpYMEHTBI: IICUXO0JIOTO-1I€1arOrnuecKas JUarHOCTHKa, OpraHu3anus
WH/IMBUYAIBHOTO MEHTOPCTBA (HACTaBHUYECTBA), MEIWAIMs LIKOJBHBIX KOH(QIIUKTOB,
paboTa ¢ cO3aBUCUMBIMU U AECTPYKTUBHBIMU CEMbSIMHU.

Tperbsi npeBeHuus (peadlUINTALMOHHAN)

Pabortaer ¢ moapocTkamM, y KOTOPBIX JEBHAHTHOE IOBEICHUE YK€ 3aKPENnusaoch B
YCTOMYHMBOM ITaTTEPHE.

o ®uiocodust ypoBHsSI: MUHUMU3ALNSA PEUUANBOB, PECOLMAIN3ALUs, BO3BPAILECHUE B
HOpPMAaJbHOE PYCIIO.

o UHcTpyMeHTBI: MHIMBUyaIbHbIE KOPPEKLIMOHHBIE IPOTrPAMMBI, MEKBEJOMCTBEHHOE
B3auMo/ieiicTBUE (1lIKOJa — TOJUIMS — OpraHbl oneku U nomneuntensctBa — KJu3IIH),
IICUXOTEPANIEBTUYECKOE CONIPOBOXKICHUE.

Takum oOpa3om, NMoHMMaHHE OCOOEHHOCTEH Ka)KIOro YPOBHS JaeT BO3MOXKHOCTb
IelaroraM  CBOEBPEMEHHO U 3(G(EKTUBHO OKa3bIBaTh  IICHUXOJIOTO-NEIarOrMYecKyko
MOJIEPKKY JIETSM C OTKJIOHSIOIIMMCS TOBEIEHHUEM, [1010UPaTh COBPEMEHHBIE TEXHOJIOTUH 110
IIPEBEHIIM JEBUAHTHOTO MTOBEICHHUS.

PaccmoTpuM onTManbHbIA IPEBEHTUBHBIA HHCTPYMEHTAPHIA:

1. Texnosorusi «PaBHblii-paBHOMY» (Peer-to-peer): moaroroBka BOJIOHTEPOB W3
qyclia CTapIIUX MOJPOCTKOB Ul TPAHCIIALMU IEHHOCTEH 3710poBoro noseaeHus. [logpocTku
JIOBEPSIIOT CBEPCTHUKAM OOJIBIIIE, YEM B3POCIIBIM.

2. KuHOTpeHMHIH M MeAuao0pa3oBaHMe: TIPOCMOTP W COBMECTHBIH pa3dop
XYZ0KECTBEHHBIX MM JIOKYMEHTAJIbHBIX (PUIBMOB, MOJHUMAIOLIMX MpobiIeMbl BbIOOpa,
OTBETCTBEHHOCTH M TIPEOJIOJICHHS KPHU3UCOB. DTO co37aeT Oe30MacHyr0 AMCTAHLUIO JUIS
00CYX/JIeHUS TUYHBIX MPOOIJIEM MOAPOCTKOB.

3. uTepakTHBHOEe MOJAEJIHPOBAHUE M Keic-MeTOA: pa30op pealbHBIX WM
CMOJIENIMPOBAHHBIX KPUTHYECKUX CUTYallMd HAa COLMAIBHO-TICUXOJIOTMYECKUX TPEHUHIAX.
[TonpocTku yuaTcst anropuTMaM OTKas3a OT OINMACHBIX MPENoKeHUH («TeXHHKa YBEPEHHOTO
HHET“»).

4. Apr-TepaneBTHYeCKHe TeXHOJOTMHU: H30Tepanus, CKa3koTepamnus, rIIMHOTEpaIus,
¢dopym-Tearp. IloMoraroT sK0JIOTMYHO OTpearupoBaTh HAa HAKOIUIEHHYIO arpeccuio, CHU3HUTh
YpOBEHb TPEBOKHOCTHU U MPOPabOTaTh BHYTPEHHHUE TPaBMbl 0€3 IpsMOi BepOaTu3aum.

5. TexHoJiorusi aJbTEePHATUBHON YCHEIIHOCTH: CO3/aHUE JJS MOJPOCTKOB M3
«TpYyNIbl PUCKa» CUTyallMH HMCKYCCTBEHHOIO yclexa B JIeralbHbIX cepax (kubepcmopr,
pPOOOTOTEXHHUKA, BOJOHTEPCTBO, CTPUT-ApT, OPTaHU3ALMUS LIKOJBHBIX MEPONPHUATHIA).
KayecTBeHHOE NpHU3HAHME B MO3UTUBHOI Cpejieé HUBENUPYET MOTPEOHOCTh B JAEBMAHTHOM
CaMOYTBEPKICHUM.
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WNrak, onucaHHble TEXHOJOTMM NO3BOJSIOT CHU3UTh PHUCKA BO3HUKHOBEHUS
OTKJIOHSFOLIEr0Cs TOBEJICHUS MTOAPOCTKOB.

B npodunaktuueckoit paboTe o npeaynpexaeHUI0 JeBUAaHTHOTO MOBEACHUS yIaIlIuXCsl
TPYNNbl  PUCKA BAXHYK pPOJb WIpacT CeMbs KaK BaxHBIH (aKTOp TPEBEHTUBHOMN
NEeSATEIbHOCTH.

[Tegaroru B mikoje HE MOTYT paboTaTh C JETbMU U MOAPOCTAMH H30JHUPOBAHHO OT
MUKpocoluyma. JIeBHaHTHOE MOBeJeHHE pPEOCHKa 3a4acTyl0 SIBISIETCS JUIIb CUMITOMOM
TUCHYHKIIMOHATHHOCTH CEMEHHOM CHUCTEMBI (KECTOKOE 0OpallleHre, TUIIO- WIH TUIIePOIIeKa,
SMOILIMOHAIBHOE OTBEPIKEHHUE).

VYuurensam Ba)KHO HAYYUTHCS METOAOJIOTUH CEMENHOTO LIECHTPUPOBAHUSA:

o [lepexo 0T KOHTPOJIS K MAPTHEPCTBY: [1€1aror HE JOJIKEH BBICTYNATh B POJIU CYJbU
WJIM OOBUHUTEIIS pOAUTENCH. 3a/1a4a - 3aHTh IMO3UITUIO COFO3HUKA B TIOMOIIN PEOCHKY.

e Popurtenbckoe nmpocBenieHue: OpraHu3anusi MHTEPAKTUBHBIX POJIUTENBCKUX KITyOOB,
riae  pa3duWparoTcs  BO3pacTHBIE OCOOCHHOCTH — IMyOepTaTHOrO  TEPHUOaa,  MapKepbl
CYHLIUJAIBHOTO PUCKa U ITpaBUiia 6€301acHOro upoBoro KOHTPoJs (0€3 TOTaNbHON CIEKKI
Y HapYILIEHUS JTUYHBIX TPAHUILL).

®opMHUpOBaHKE FTOTOBHOCTH K MPEBEHIIMH JIEBUALINI BKIIFOUAET TPU KOMIIOHEHTA:

KorHuTuBHBIH KOMIIOHEHT:

- uyetko Au(depeHInpoBaTh HOPMY, JIE€BUALMI0O M MATOJIOTHUIO (IICUXHATPUYECKHIA
CIICKTp), 3HAaTh HOPMATHUBHO-TPABOBYIO 0a3y (3aKOHBI O 3alIUTE MPaB JCTCH, PETIaMCHTHI
MEXXBEJIOMCTBEHHOTO B3aUMOJICHCTBU).

JesATeIbHOCTHBIN (TEXHOJIOIrHYeCKUil) KOMIIOHEHT:

- YMETb COCTaBJISITh KapThl MHIMBUIYAJIILHOIO CONPOBOXICHUS, BJIAJE€Th HaBbIKAMHU
MEPBUYHOTO KOHCYJIBTUPOBAHUS U TEXHUKAMHU JIEICKAIAINHA KOH(ITUKTOB.

JINYHOCTHBIN (TYMAHUCTUYECKHIT) KOMIIOHEHT:

- ycTpaHeHHe TPO(ECCHOHANBHBIX CTEPEOTUIIOB M TPEAB3ATOrO OTHOMICHUS K
«TPYOHBIM» MOAPOCTKaM. Pa3BuTHE OSMIaTUM, TOJIEPAHTHOCTH M SMOLMOHAIBHOU
CTAaOMJIBHOCTU CaMOTO Tejarora.

SAKIIOYEHHUE

[IpeBeHnMs IEBUAHTHOTO MOBEACHUS MOJAPOCTKOB B COBPEMEHHBIX YCIOBUSAX TpeOyeT
0TKa3a OT KapaTeJIbHO-3aIIPETUTEIILHON TapaJUTrMbl B TI0JIb3Y JINYHOCTHO-OPUEHTUPOBAHHOTO,
MPUHUMAIOIIETO U TEXHOJIOTUYHOIO MOIX0a.

[Iemaror mkosbl CErofHs - 3TO HE IMPOCTO PETPAHCIATOP AKAAEMUUYECKOM TEOpHUH, a
aApXUTEKTOP MHUPOBO33peHHUsT pedeHka. CucreMHass TMOATOTOBKA TEAAroroB IIMKOJBI K
MIPEeBEHTUBHON paboTe, OCHOBAHHAS Ha TOHUMAaHHUH TICUXOJIOTHH COBPEMEHHOTO «ITU(POBOTO»
MOJPOCTKA, BJIAJICHUN APT-TEXHOJOTHSMU W METOJAAaMU MEIUAIMH, BBICTYNAET Ba)KHEUIIUM
YCJIOBHEM O3J0POBJICHHS COLIMYMA U COXPAHEHHUsI YEJIOBEUECKOTO IMOTEHIMaja CTPaHbl.
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1. bemmueBa, C. A. OcHOBbl nOpOQUIAKTUKHA JEBHAHTHOTO  IOBEICHUS
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— Mockga: M3natensctBo HOpaiit, 2022. — 302 c. — ISBN 978-5-534-11327-3.
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MPOCTUTYLIMHU, CAMOYOHICTB U Ipyrux otkioneHuit / 5. M. I'mnunckuit. — 4-e u3a., nepepad.
u jom. — Cankr-IletepOypr: Anereitst, 2021. — 496 c. — ISBN 978-5-00165-274-8.

4. 3manoBckas, E. B. JleBuantonorus: (Ilcuxoyiorus OTKIOHSIONMIETOCS TOBEICHUS):
yaeOHOe TocoOue JuIsi CTYJEHTOB BhICIINX ydeOHbIX 3aBeneHuid / E. B. 3manoBckas. — 10-e

71



u31., crep. — MockBa: M3narenbckuii ieHTp «Akagemusy», 2023. — 288 c. — ISBN 978-5-00187-
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—412 c. — ISBN 978-5-534-15901-1.
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0a3bl CTaTHN).

IHCUXOJIOI'MYECKHUE MEXAHU3MbI IYXOBHO-HPABCTBEHHOI'O
PA3ZBUTHUA ITUYHOCTHU KAK ®AKTOP IPEOAOJIEHUSA
OTKJVIOHAIOIEI'OCA HOBEAEHU A PEBEHKA

Eaena KIMMEHKO

[earor-rcuxoJior,

KI'YV «Caymankonbckas cpeansis mkona Nely
CKO, Kazaxcran

90214@bk.ru

AHHOTAIUA

B cratbe paccmaTpuBarOTCsl ICHUXOJIOTMYECKUE MEXaHU3MBbl J1yXOBHO-HPAaBCTBEHHOI'O
pa3BUTHUA JMYHOCTH peOCHKAa KaKk BaXHBbIM (QakTop MNPOPUIAKTUKH M TPEOJOTICHUS
OTKJIOHSIFOLIETOCS TOBEEHUS. AHATTM3UPYIOTCS MEXaHU3MbI UJIEHTU(HHUKALIMU U TIOpaKaHus,
SMIATHH, MOPAIBHOTO MBIIIIEHUS, PeIEKCUH U CMBICIO00pa30BaHUs, 00ECIIEUYUBAIOIINE
(hopMHpOBaHNE HPABCTBEHHBIX LIEHHOCTEH, COIIMAIbHON OTBETCTBEHHOCTH U CIIOCOOHOCTH K
camoperymsauuu. Oco6oe BHUMaHKE YAEseTCs BIUSHUIO COBPEMEHHOM 1M(poBOI cpessl Ha
MIPOLIECC HPABCTBEHHOI'O CTAHOBJIEHUS JTMYHOCTHU. [IpencTaBiieHpl npakTHYecKue Moaxoabl K
Pa3BUTUIO JyXOBHO-HPAaBCTBEHHBIX KayeCTB JETE 4Yepe3 COBMECTHYIO JEATEIbHOCTh
B3pOCJIBIX M JIeTeH, POJIeBble UIphl, pe(IeKCUBHBIE MPAKTUKH, OOCYXJAEHHE MOPAJIbHBIX
JTUJIEMM U COLMAIbHO 3HAYUMYIO JESATEIbHOCTh. PacKpbhIBaeTCs 3HAUEHHUE MOJIOKUTEIBHOTO
npuMepa B3pocibiX. OTMedaercs pojib SMOLMOHAIBHOIO HHTEIJIEKTa W HSMIATHH B
MPEeIyNpexJACHUA arpecCUBHOTO TMOBelAeHUs W OymumHra. PaccmartpuBarotcss ugen JI.
Konsbepra o craausx MOpajJbHOTO Pa3BUTHUS JIMYHOCTH M UX AKTYaJbHOCTh B YCIIOBHUSX
COBPEMEHHBIX COIMAIbHBIX BbI30BOB. [loquepkuBaercs, 4To menaror U PoOJAUTENb CErOJIHS
BBICTYNAIOT HE TOJIBKO BOCHHUTATENSIMH, HO M IMPOBOJHUKAMHU peOEHKa B CIOKHOM
WH()OPMAIIMOHHOM TPOCTPAHCTBE, TOMOTas €My COXPaHSATh HPABCTBEHHBIC OPHEHTHUPHI.
OO60CcHOBBIBAaETCS MOJIOKEHHE O TOM, YTO LIEJEHANpPABICHHOE Pa3BUTUE TCHUXOJIOTMYECKUX
MEXaHU3MOB JyXOBHO-HPABCTBEHHOI'O CTAHOBJIEHHS JIMYHOCTH CHOCOOCTBYET CHHIKEHUIO
pHUCKa JIEBUAHTHOTO MOBEICHMSI, PA3BUTHIO SYMOLIMOHAIIBHOTO MHTEUIEKTa U (POPMHUPOBAHUIO
YCTOWUYMBBIX HPABCTBEHHBIX OPUEHTUPOB Y JIETEN U MOAPOCTKOB.

KitoueBble cjioBa: IyXOBHO-HPAaBCTBEHHOE pa3BHUTHE, OTKIIOHSIOIIEECS IMOBEIEHUE,
MICUXOJIOTUYECKNE MEXaHU3MBbI, CMBICIIO00pa30BaHUeE.

B coBpeMeHHBIX yCIO0BHSIX MPoOIeMa OTKIOHSIOIIETOCs MTOBEASHUS AeTel U MOAPOCTKOB
npuodpeTaeT 0coOyro akTyaaIbHOCTh. POCT MpOsIBIICHUI arpecCUBHOCTH, OYJUIMHTA, HHTEPHET-
3aBUCHUMOCTH, ACBHAHTHBIX (pOpM MOBCACHHUA CBUIACTCIILCTBYCT O HCO6XOI[I/IMOCTI/I IIOUCKa
3GGEKTUBHBIX MEXaHH3MOB TPO(PHIAKTHKHA W KOPPEKIWH JaHHBIX sBieHuH. OmHUM U3
BaXKHEUIITNX q)aKTOPOB npeoaoJICHUA OTKJIIOHAIOMICTOCA IMOBCACHHA BBICTYIIACT JYXOBHO-
HPaBCTBEHHOE PAa3BUTHUE JIMYHOCTH peOeHKa, oOecneumBaromee (GOpMHUPOBAHUE CHUCTEMBI
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LIEHHOCTEH, MOpPAJIbHBIX OPUEHTUPOB, CIIOCOOHOCTU K CaMOPETYJSIUH U OTBETCTBEHHOMY
IIOBE/ICHHUIO.

JlyXOBHO-HPAaBCTBEHHOE PAa3BUTHUE MPEJCTABISIET COOON MpolecC YCBOCHUSI peOECHKOM
HPAaBCTBEHHBIX HOPM M LIEHHOCTEH o0O0ImecTBa, (OPMHPOBAHUS BHYTPEHHEH CHCTEMBI
MOpaJbHBIX YOEKICHHM, AMMIATUHU, OTBETCTBEHHOCTH U OCO3HAHHOIO OTHOIIEHUS K
coOcTBeHHBIM TOcTynKaM [288]. B ocHOBe HaHHOTO TMpolecca JIeXarT OIpeieleHHbIC
MICUXOJOTMYECKHE MEXaHU3MbI, KOTOPbIE OKa3bIBAIOT HEMOCPEACTBEHHOE BIUSHUE Ha
MOBEJCHHE peOCHKa M €ro CHocOOHOCTh TPOTHUBOCTOSITH HETAaTUBHBIM COLUAIBHBIM
BO3JICUCTBUSIM.

PaccMOTpUM  OCHOBHBIE TICHXOJOTMYECKHE MEXaHH3MBbl JTyXOBHO-HPAaBCTBEHHOTO
pa3BUTHS JIMYHOCTH, CHOCOOCTBYIOIIME MPOPUIAKTHUKE U MPEOJOJICHUIO OTKIOHSIOIIErocs
MOBEICHUS JETEH.

MexaHu3M HIeHTH(PUKALHUN U MOAPAKAHUS KAK OCHOBA YCBOEHHSI HPABCTBEHHBIX
00pa3uoB noBeaeHNs!

B panmHem Bo3pacTe BeIylIMM MEXaHHU3MOM JyXOBHO-HPAaBCTBEHHOTO pAa3BUTHS
BBICTYIIAET UACHTU(UKAIUS CO 3HAUMMBIMHU B3POCIIBIMU M TIOJpaXkKaHne WX MoBeaeHHI0. Yepes
HaOIIo/IeHNE 32 POAUTENSIMH, MEeAaroraMd M JPYTMMHU aBTOPUTETHBIMU JIMIIAMU PEOEHOK
yCBaMBaeT HOPMBI B3aUMOJCHCTBHUS, MOJENH pa3pemieHusi KOH(MIMKTOB UM HPABCTBEHHBIC
1eHHOCTU. JleUIUT MOJIOKUTENBbHBIX 00pa3loB MOXKET CIOCOOCTBOBATH (DOPMHPOBAHHIO
arpecCUBHBIX U aCOLMANIBHBIX (POPM MOBEJIEHUSA. DTO MOJATBEPKIAET SIKCIIEPUMEHT AbOepTa
bannypa ¢ kykioit 6000, KOTOPBIii SIPKO MOKA3ajl, YTO JI€THU CUUTHIBAIOT MMOBEJACHHIE B3POCIIbIX,
Konupys ero. Eciii oHu BUIST arpeccuio, To OepyT ee 32 HOPMY H JIJIS 3TOTO MM JIaXKe He HY)KHO
HUKAKUX OPSAMBIX HHCTPYKIUH [320].

[Mpumep peanmii Hamero JHS: KOTJIa MaJbIl B JETCKOM Ccaay HadWHaeT
JI€MOHCTPHPOBATh TOKCUYHBIE PEAKIIUU U B3pOCIble TpyOble (pa3bl. Y B3pOCIBIX MOSBISAETCS
BOIIPOC, NToYeMy peObeHOK Tak ce0s Benetr? OOBbICHEHHE 3TOMY €CTh. Tak cpaboTan MeXaHu3M
nojpaxaHus. PeOeHOK, MpOBOJAs BpeMsl CO CBOUM JIFOOMMBIM TaJKETOM, OECKOHTPOJIHHO
JMCTaT KOPOTKUE BUAEO, HIIOITOMY IPUMEPOM JUTS TIOAPAKAHUS CTATIM HE TOJIBKO B3POCIBIE,
HO U CBETAIIUIICS dKpaH.

Kak MOXHO MOBIHATH HA TAaHHYIO CUTYaIlMIO, KAKOHW IIar Hy>KHO C/IeJaTh HaM B3POCIIBIM
s ee u3MeHeHust? J[ng pemieHus gaHHOW mpoOsieMbl ecTh A(PPEKTUBHBIE NMPAKTUYECKHUE
WHCTPYMEHTHI: HAIpUMEp, CTapblii TOOPBIi METOJ - CKa3koTepanus. Takke akryaieH Oyner
TaKOM mIpueM B3auMOJIEHCTBHUS C PEOEHKOM, KaK COBMECTHBIH MPOCMOTP MYJbT(HUIBMOB,
KOTOPBIH YCHJIUT SMOIMOHAJIBHOE M BOCIHTATEIbHOE BO3JEHCTBHE. 31eCh HE0O0XOIUMO
ClleNaTh aKIeHT Ha CJI0OBE MMEHHO COBMECTHBIHM, TaK Kak JaHHas ¢opma OOIIEHUS TOMOraeT
00CYXIIaTh YyBCTBA, MOBEACHUS W JKU3HCHHBIC CHTYallMH, YTO TIOCIY)XHT B JaJdbHEUIIEM
MOCTHKOM JIOBEPHS MEXAY poauTeneM 1 pebeHkoM. MybTTepanus — 3TO OJUH U3 METOJIOB
XOpOIIeH TPEHHPOBKH YMOIMOHAIBHOTO HHTEIJIEKTA B JOMIKOJIHHOM BO3pacTe.

MexaHHM3M 3MIIATHH KAK CPEACTBO NpeAyNpeskAeHUs arpecCHBHOI0 MOBeAeHUs

PazButne smmatum CcnocoOCTBYET CHIDKEHHIO YpPOBHSI arpecCchu, J>XECTOKOCTH |
KOH(UIMKTHOCTH B JAeTckoil cpene. CrnocoOHOCTh MOHMMATh SMOLMOHAIBHOE COCTOSIHHE
JPYroro YeJOBEKAa BBICTYIAET BAXXHBIM YCJIOBHEM MPOQWIAKTUKA OyJUIMHTAa M WHBIX (popMm
OTKJIOHSIOLIETOCA IOBEJIEHHUs. OMIaTus paboTaeT Kak TOpMO3 arpeccuu. VIMeHHO oOHa
MOMOTaeT peOeHKY OpaTh OTBETCTBEHHOCTB C CAMBIX PaHHUX JieT. McciieqoBaHus TIOKa3hIBAIOT,
YTO JIETH C Pa3BUTHIM SYMOLMOHATBHBIM HHTEIUIEKTOM:

* pexe MPOSIBISIOT arpecCHio

* J1lerye MpUHUMAIOT COIIMATIbHBIE HOPMBI

* gare moMorarT IPyruM
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B nacrosiiiee Bpemsi OyJUIMHT 4acTO CBSI3aH HE TOJIBKO C arpeccHueil, Ho U ¢ AepUIuTOM
smnatuu. [103TOMy /Ui CHUKEHUS arpecCUBHBIX (POPM IPOSBICHUS, HEOOXOIMMO Pa3BUBAThH
HPaBCTBEHHOE OCMBICIIEHHE PeOeHKA.

- &

\

MexaHu3sm 2: [iBuraTtesib aMnaTtum

LWar 3: fleiicTBue

BHyTpeHHui 6apbep. lpocoumanbHoe
noBejeHue.
®opmupyeTtcs
OTBETCTBEHHOCTb U1

FOTOBHOCTb NMOMOYb.

MpuUMeHeHne: BynanHr — 310 YacTo AedULMT 3MNATUM, @ He U3BbITOK arpeccum.
MpodunakTika TpebyeT PoNeBbiX Urp Ha MOHMMAHUE YYXMNX YYBCTB, @ HE NPOCTO HaKa3aHMiA.

X 11@

A NotebookLM

BocnpuaThe MoK, 3anyckaeTcs MexaHuaMm

Yenosek pacnosHaet aBTOMaTUYeCcKoro
4YyXxyto 60/1b OrpaHuyeHus
(perspective-taking). COB6CTBEHHOI
arpeccum.

N

Puc 1 /[Burarens sMmnatuu

MexaHu3M MOPAJILHOTO MbILILJIEHHS] U HPABCTBEHHOI0 BHIGOPa

CyIIecTBYIOT CTaIui MOPAJIBHOTO PA3BUTUS YETIOBEKA. DTO OJHA U3 CAMBIX M3BECTHBIX
teopuii nmpuHaanexut Jloypency Konb0epry, KOTOpbIil cuuTaj, 4To MOpalbHOE MBIILICHHE
pa3BUBAETCA Y UEJIOBEKA MOCTENEHHO- OT MPOCTOTO MOHUMAHHUS «UTO XOPOIIIO, YTO TUIOX0» /10
OCO3HAHHBIX HPABCTBEHHBIX MPUHIUINOB. C pocToM pebeHka, MEHSIOTCS €r0 BHYTPEHHHUE
npaiiBepsl. B 3-6 1eT — Bce CTpOHTCS Ha CIICTIOM IMojApaxanuu, B 7-10- rmaBHOE colraabHOE
onobpeHue, B MOAPOCTKOBOM Bo3pacte 11-15 ner HaunHaercs OypHbIN MOUCK ceOs U cBOei
unentuyHoct [480]. A K IOHOCTH YENOBEK JOCTUTaeT YCTOMYMBBIX IeHHOCTeH. B sTom
KOHTEKCTE XOpomio paboTaeT BHEUIHSS Mopaib, 3aTeM COIMallbHas W TOJBKO TMOCIe
BHYTpEHHSIS.

CoBpemeHHas comualibHasi cpefia, XapaKTepusyromiasics nudpoBu3anueil, N3MeHEeHHEM
LIEHHOCTEH M YCJIOKHEHHEM MEXJIMYHOCTHBIX OTHOIICHHUH, CO3/Ia€T HOBBIE BBI3OBBI IS
teopun KonbOepra, MOCKONBbKY HPABCTBEHHBIH BBIOOP CETOJNHS OMPEAENseTCS HE TOJBKO
JIOTUKOW, HO UAMOIMOHAIILHOM, COILIMAIbHON U KYJIBTYPHOM COCTaBIISIIOIIUMH. XapaKTEPHBIM
MIPUMEPOM SIBJISIETCSI PACTIPOCTPAHEHHASI CUTYAIIUSIB COIIMABHBIX CETSAX C yYallUMHUCs, KOT/1a
JIETH CO3JAI0T OOIMMM YaT W HCKIIOYAIOT W3 OOIIero dYara mapy YYEHHKOB, YTOOBI B
JanbHeWIeM #X BbicMenBaTh. Kak wdamie Bcero mnoctymaroT mnenaroru? Ilpurnamaior
poauTeneld B 00pa3oBaTeNIbHOE YUPEXKIACHHE I MOy4duTenbHOW Oecennl. K coxkanenwuro,
JaHHBIA TMOAXOJ HE BCErla MOXKET H3MEHUTh CHUTYAIMI0 B TOJOXUTEIBHYIO CTOPOHY.
OnTuUMalbHBIM pelleHueM OyIeT SBIAThCSA PEIIUTh JaHHYI0 MpoOsieMy dYepe3 pa3BUTHE
OCO3HAHHOCTH, Ye€pe3 PpOJIEBBIE WUTPHI, TA€ MPUHYIUTEIHHO OyaeM BKIIOUYATh SMIATHIO
pebeHka, BbIpadaThiBasi B HEM YyBCTBO OTBETCTBEHHOCTH.

HepocraTouHslii ypoBEHb pa3BUTHS MOPAIBLHOTO CO3HAHUS MOXKET TPUBOAUTH K
CUTYaTUBHOMY IMOBEJCHHMIO, OPHUEHTUPOBAHHOMY MHCKIIIOUHUTEIbHO HA JIMYHYIO BBITONY.
[ToaTromy ¢opMupoBaHHE€ HPABCTBEHHOTO MBIIUICHUS SBJSETCS BaXXHBIM  yCIOBHEM
MIpEeyNPEexACHNS JEBUAHTHBIX MPOSIBICHUN y IETeH U MOJAPOCTKOB.
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Mexanu3m peduieKcHME M caMOPeryJasiiiy NmoBeeHust

B sTom nowucke ce0st BUPTyalbHBI MUpP pab0TaeT Kak TMTAaHTCKUI MeradoH, yCUiInBas
Bce. Ha BbIXOome MBI moimydaeM Kak PHUCKH, TaK M BO3MOXKHOCTH. s WMIUTIOCTpanuu
CKa3aHHOTO, TPHBEICM IPUMEp, KaK KyJIbTypa JalKOB ObET MO XPYIKOHW CaMOOLICHKE
Mosoaexu. [1oapocTkn KaKablid JeHb CPaBHHMBAIOT cebs ¢ Ojorepamu. DTO MOCTOSHHOE
CPaBHEHHUE HE B CBOIO MOJIBb3Y, HCKaXKAET TO, KAK OHU BUIST CBOKO IIEHHOCTb. [1J1sl 3TOr0 Ham
HYKHO BOOPYKHTb X MOIIHBIM HHCTPYMEHTOM — pediieKkcueii- KoTopas sBIsSeTCS IPU3HAKOM
3penod JTMYHOCTU. Peduiekcus mo3BoauT peOSHKY aHATM3MpPOBaTh COOCTBEHHBIC MOCTYIIKH,
OCO3HaThb WX TIIOCIEICTBHS M COOTHECTH CBOE IOBEIACHHE C HPABCTBEHHBIMH HOPMaMH.
PazButue peduiekCHBHBIX CIIOCOOHOCTEH CIOCOOCTBYET (OPMHPOBAHUIO CAMOKOHTPOJS U
CHIYKCHUIO PHCKA OTKJIOHSIOIIETOCS TIOBEICHHS.

MexaHu3M cMBICJIO00pa30BaHUS

dopmupoBaHNe KU3HEHHBIX CMBICIOB M LEHHOCTHBIX OpPHUEHTHPOB  SIBIISETCS
BO)KHEHIIIMM YCIIOBHEM TyXOBHO-HPABCTBEHHOTO Pa3BUTHsI JIMYHOCTH. Hajmmume 3HaAYMMBIX
esnei cnocoOCTBYeT pa3BUTHIO OTBETCTBEHHOCTH, COIIMAIBHON aKTUBHOCTU M YCTOHYMBOCTH
K HETaTUBHBIM BIIMSIHUSIM CPEJIbI.

Awmepukanckuii ncuxuatp Buktop ®panki ckazan o ToM, YTOOBI YEIOBEKY HE COMTH C
yMa, HYXKEH CMbICI KH3HH- TaKOW BHYTPEHHHU SKOPb, €CIH Y MOJPOCTKA HET CMBICIA, TO
Jr00BIe YCTAaHOBKM B3POCIBIX OyOyT Ka3aTbCs MYCTBIM 3BYKOM M paboTa OyAeT SBISATHCS
0ECCMBICIIEHHOM.

&

MexaHusm 5: Cmbicn Kak ahqueKTypHaﬂ onopa
(Mo B. ®paHkny)

~ CTpeccopbl cpefbl

| @ (4 i)
|
be3 noHuMaHusa «3avem», [lyX0BHO-HpPaBCTBEHHOE
HPABCTBEHHbIE HOPMbI pa3BuUTUE CEroaHs ‘
CTaHOBATCA XPYNKUMU 5 HepaspbIBHO CBA3aHO
(hopmasnbHoCTAMM. 3 C NoucKoM
MoapoCTKM NpUHUMALOT = WAEHTUYHOCTU U
HOPMbI TOJIbKO TOraa, s OLLYLLIEHNEM LIEHHOCTW
Koraa noHMMatoT, Kak = COOCTBEHHOW XKU3HW.
Mopasib BAMAET Ha 3
OTHOLLIEHUS. 3
- & \\
-
[
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Puc 2 Cmbicn kak apxutekTypHas onopa (Ilo @pankiy)

Ilcuxonornyecknue MeEXaHU3Mbl JYXOBHO-HPAaBCTBEHHOI'O pAa3BUTUS JMYHOCTH —
UACHTUQUKAIMS W TOJApakaHWe, OHMIATHs, MOpaJbHOE MBIIUIEHHE, peQueKkcus u
CMBICIIOO0pa30BaHME€ — BBICTYNAIOT BaXHEUIMMU (akropamMu MNPOQUIAKTUKH U
IIPEOIOJICHUS] OTKJIOHSIOIIErocsl MoBeieHusl peOeHka. VX neneHanpaBiieHHOE pa3BUTHE B
ceMbe M 00pa3oBaTeIbHOI OpraHu3aluu CrocoOCcTByeT (OPMUPOBAHUIO HPABCTBEHHO 3peon
JIMYHOCTH, CHOCOOHON K OTBETCTBEHHOMY IOBEJCHUIO, KOHCTPYKTUBHOMY B3aUMOJIEHCTBUIO C
OKpY>KalOIIMMHU U OCO3HAaHHOMY BBIOOPY KM3HEHHBIX IIEHHOCTEH. B COBpEMEHHBIX YCIOBUSIX
HMMEHHO J1yXOBHO-HPaBCTBEHHOE BOCIIUTAHHE CTAHOBUTCS OJIHUM M3 KJIIOUEBBIX HAIIPAaBICHUN
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MICUXO0JIOTO-TIEITAaTOTHYECKON  pabdOThl MO NPEAYNPEKICHUIO JIEBHAIIMN Cpeau JeTed |
MOAPOCTKOB.

MaTpuua negarorm4eCKuX UHCTPYMEHTOB

MeTop, MexaHu3m / Bospact MpakTuyeckoe NnpuMeHeHue
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AHHOTAIIUAA
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MICUXOJIOTHYECKUE (aKTOPhI, BIHUSIONIME Ha (OPMHPOBAHUE JICBUAHTHOTO TIOBEICHUS B
MKOJIBHOM cpene. Ocoboe BHHMMaHHUE YJENAETCS OKa3aTelIbHBIM MPOQHIAKTHIECKUM
mozaensim  PBIS  (Positive Behavioral Interventions and Supports) u commaibHO-
sMoumoHanbHOMY — oOyuenuto  (SEL), 3ddexTHBHOCTH  KOTOPHIX  MOITBEPKAACTCS
COBPEMEHHBIMU METa-aHATUTHUECKUMH HCCIICJOBAHUSIMU. AHAIN3 TEOPETHUECKUX MOIXOI0B
K HCCIICJIOBAaHHUIO IMPOOJIEMBI TO3BOJISIET KOHCTATHPOBATh, YTO B aMEPHKAHCKOW HAaydHOU
Tpamuiu  mpo0iieMa  OTKJIOHSIOIIErOCs TOBEICHHS  pPacCMAaTPHBAETCS B paMKax
MEXIUCIUIUTMHAPHOTO MOJX0/a, OOBEAMHSIOUIETO TICUXOJIOIMYECKHe, IeJaroruyeckue u
COITMOJIOTHYECKUE KOHIETIUH. KOMIUICKCHBI MOIX0A B HCIOJIB30BAaHHH MEKHAYYHBIX
METOOB HCCIIEAOBAHUS (COIIMONIOTUYECKHX, 1eMOrpauIeCKUX, IICUXOIOTO-TIeJarOTHIeCKUX
U Jp.), U3yYarIIuX MpoOJieMy JEBHAHTHOTO IOBEIEHHs AeTeH, oOecrednBaeT IMeaaroron
3HAHUSMH O TIPOPUITAKTHKE ¥ KOPPEKITUH OTKIIOHSFOIIECTOCS MOBEACHUS ISTCH M, TEM CaMBbIM,
JaeT BO3MOXHOCTh ONPEACITUTh (PAKTOPBI PUCKA M MPOBECTH TUATHOCTUKY OTKJIOHCHUU B
MOBEJICHUH TOJIPOCTKAa Ha paHHeW craguu. [loka3zaHO, 4YTO aMepHKaHCKas CcHCTeMa
OPHEHTUPOBAaHA Ha CTPYKTYpHUPOBAHHOE yIpaBiieHUE MoBeaeHueM W data-driven momxon,
TOTJIa KaK €BPOTICHCKUE CTPAHBI JCNIAI0T aKIICHT Ha TYMAaHUCTHYECKUX U BOCCTAHOBUTEILHBIX
npakTukax. O60CHOBBIBAETCS HEOOXOIMMOCTh MHTETPALIUU TAHHBIX MOEIEH I MOBBIIICHHUS
3¢ (HEKTHBHOCTH IKOJIHHON MPOPUITAKTHKH. ABTOP CTAThU CUUTACT, YTO AMEPUKAHCKHIA OTIBIT
MOJTBEPKIAET BAXHOCTh CHUCTEMHOW TOATOTOBKH TIENAaroroB K MpodUIaKTHYECKON
JESTeIbHOCTH MO TMPEIOTBPAIICHHIO PUCKOB (POPMUPOBAHUS OTKIOHSIOMIETOCS TOBEICHUS
MOJIPOCTKOB U aKTHBHOT'O BOBJICUCHHSI CEMbH B BOCITUTATEIILHBIN TPOIIECC.

KuioueBble ci10Ba: OTKIOHSONIEECS oBeAeHUE; podunaktuka; aetu; CIIA; mkona;
collMaJIbHO-AMOLIMOHANbHOE 00yuenue; PBIS; negarornueckas mojgaep:xka; ooOpasoBareiabHast
cpenaa; IeBHaHTHOE TIOBEICHHE.

ABSTRACT

The article presents an analytical review of the problems of adolescent behavioral
difficulties in U.S. schools. It examines the social, institutional, and psychological factors
influencing the development of deviant behavior in the school environment. Special attention
is paid to evidence-based preventive models, including PBIS (Positive Behavioral
Interventions and Supports) and social-emotional learning (SEL), whose effectiveness has
been confirmed by contemporary meta-analytic studies. The analysis of theoretical approaches
to the study of this issue makes it possible to conclude that, in the American scientific tradition,
the problem of deviant behavior is considered within the framework of an interdisciplinary
approach that integrates psychological, pedagogical, and sociological concepts. A
comprehensive approach involving interdisciplinary research methods (sociological,
demographic, psychological-pedagogical, and others) aimed at studying the problem of
children’s deviant behavior provides educators with knowledge on the prevention and
correction of behavioral deviations and thereby makes it possible to identify risk factors and
diagnose behavioral disorders in adolescents at an early stage. It is shown that the American
system is oriented toward structured behavior management and a data-driven approach,
whereas European countries place greater emphasis on humanistic and restorative practices.
The necessity of integrating these models in order to enhance the effectiveness of school-based
prevention is substantiated. The author argues that the American experience confirms the
importance of systematic teacher preparation for preventive activities aimed at reducing the
risks of adolescent deviant behavior and highlights the active involvement of the family in the
educational process as an essential factor.

Keywords: deviant behavior; prevention; children; the United States; school; social-
emotional learning; PBIS; pedagogical support; educational environment; behavioral
difficulties.
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[Tpobnema moBeeHUYECKUX TPYAHOCTEH OJPOCTKOB B 00Pa30BaTEIbHBIX YUPEKIACHUIX
ABJISICTCSA OJHOM K3 Hambosee aKTyalbHbIX B COBPEMEHHOH Nelaroruke M IIKOJIbHOM
ncuxonorun. B CIIIA ona npuobOperaer 0coOyr0 3HAYMMOCTb B CBSI3M C BBICOKOU
pacnpocTpaHEHHOCTbIO JUCLMIUIMHAPHBIX HAapyLIeHUH, OyJUIMHIaA, LIKOJIBHON arpeccuu u
IIPaKTUK UCKJIIOYEHMSI yJaluXxcs U3 00pa30BaTeIbHOIO IpoLecca.

B 20 Bexke aMepUKaHCKHE COLMOJOTM W MENArord pacCMAaTPUBAIM JI€BHAHTHOE
MOBEJCHHE KaK «MHIUBUAYAJTbHYIO OOJE3Hb», KoTopas TpeOoBajla KOPPEKIHOHHO-
peadINTallMOHHON TOMOIIM CIIEHUAIBHBIX NEHUTEHIIMAPHBIX U MEAULIMHCKUX YUPEXKACHUM,
a MPUYMHBI I€BUALMHI 3aKII0YAJIMCh B HEOCTATKE COLMAIbHOTO HAyYEHUs, HENOHUMAaHUS U
HEBOCIIPUATUS UMM MOPAJIbHO-NIPaBOBbIX HOpM. IIpobiemy BocnuTaHMs JEBUAHTHBIX JeTeH
PELINTD IyTEM UHAUBUIYaJIbHBIX UM CEMEMHBIX U3MEHEHU I HeJb351, CHUTAIU MHOTUE YUEHBIE
TOrO BPEMEHHU, TaKoe IIOBEIEHUE SBISETCA CHOCOOOM ajanTallMd K KYyJbTYPHBIM,
9KOHOMHYECKUM U TOJIMTUYCCKUM OCOOCHHOCTsIM commyMma (Merton, 1968). B 310 Bpems
CJIOKUJIMCH JIBE T€HAECHIMH HayYHBIX BO33PEHHI Ha Mpo0IeMy OTKIOHSIOMIErOCs TIOBEACHHUS.
CTOpOHHUKY NIEPBOrO HAIIPABJICHUS CUUTANIN JEBUAHTHOE MTOBEIEHNE COLIMAIBLHON 00JIE3HBIO
o0iiecTBa, KOTOPO€ MOMKHO BBUICUUTh MWJIOCEpAMEM M OJIArOTBOPUTEIBHOCTHIO.
[IpuBeprkeHIbl BTOPOIO HANPABJIEHUS BEPUIIU B €CTECTBEHHOCTD IaHHOTO SIBJICHUSI B pa3BUTUU
o0liecTBa M NPUHUMAIM €ro Kak peajbHYK JAEHCTBUTEIBHOCTb, KOTOpas MOJBEPKEHA
n3MeHeHusaM. [1o Mepe pa3BUTHS HOBBIX HAayYHBIX KOHILENIMI B MEJaroruke U MCUXO0JIOTUU
CHIA B 50-pie romer 20 Beka Hayalach TeOpeTHUECKas pa3paboTKa T'yMaHHUCTHUYECKUX
MOJIXOJIOB K IPEOJIOJIEHUIO JEBHUAHTHOIO MOBEACHUS JeTeil n moxapoctkoB. Ha mpaxTtuke
OCYILECTBIIAIACH PEOPraHU3alMsl JEATEIBHOCTH BCEX COLUAIBbHBIX HHCTUTYTOB, HX
BOCIHUTATEIbHO-TIPO(PUIAKTUYECKON NEATEIBHOCTH, pa3paboTKa «OTBJIEKAIOLIUX MPOTrpaMM»
U KOMIBIOTEPHBIX TEXHOJOTMH Ui MOJNydyeHHs HH(OpMAIMM O HECOBEPIICHHOJETHUX C
OTKJIOHSIFOLIIUMCSI TIOBEJICHUEM.

OpHako, MCKOPEHEHWE [E€BUAHTHOIO IIOBEAECHHUS KaK HEraTMBHOIO COLIMAJIbHOTO
SBJIGHUsl OOIIecTBa - 4YpPE3BBIYANHO CIIOKHAsL 3a/jadya, pPOCT JEBUAHTHOTO IOBEACHUS
MOJIPOCTKOB M MOJIOJIC)KH OCTAeTCsl apXMBaXXHOM MNpoOIeMONl COBPEMEHHOIO MHPOBOTO
coobmiecTBa. DTo mpodemMa TpedyeT MOMCKa HOBBIX MOIX0I0B K MPOMUIAKTUKE IEBUAHTHOTO
MOBEJICHUS IeTel B YCIOBUSAX INI00aNM3aluy U LU POBU3ALIIH.

Haubonee cnoxHblli mepuoa B pa3BUTHM JIMYHOCTU - IMOAPOCTKOBBIM BO3pacT. ITO
BO3PACT, KOTOPBIM Ompenenser ero cyaply, NalbHEHIIYI0 MEpCHEKTHUBBl Pa3BUTUS KU3HU
nozapoctka. [loHnMaHne BaXXHOCTH MOAPOCTKOBOIO BO3pacTa U 00ECIIOKOEHHOCTh 3a CYIb0Y
HECOBEPIICHHOJIETHUX B aMEPUKAHCKOM OOIIECTBE MOBIHUUIIO Ha CO3[JaHME HAyYHBIX (OHIIOB
Y Hay4YHBIX LEHTPOB M0 MpobdiieMaM BOCIHUTAHUS Ha PETHOHAIBHOM U (pe/lepaJTbHOM YPOBHSIX
CIIA.

TpynHocT B mMOBeAEHMM MOAPOCTKOB B mIKoibHON cpeae B CIIIA craHoBsiTCs
YCTOWYMBOW TEHAEHIMEH B OOIIECTBE M MPEICTBISIOT CI0KHOE SIBICHHUE, BIUSIOUIMM Ha
WHIUBUAYaJIbHbIE 0COOEHHOCTH pa3BuTUs yyamuxcs. Kak u Bo MmHorux crpanax, B CIIA 3a
MIOCJIEAHUM E€CATUIIETHS MPOSIBIAETCA POCT arpeCCUBHOIO MOBEIEHUS MOAPOCTKOB, TPABIIS,
K1OepOyIIMHT, IIKOJIbHAs U COLMalbHAs JAe3a/JanTalus, MPUBEPKEHHOCTh K Pa3HOro poja
3aBHCUMOCTSIM, MIaryOHO BIUSIONIMX HA UX 3/I0POBbE.

AHanu3 TEOpEeTUYECKUX TOJIXOJOB K HCCIEJOBAaHHMIO MPOOJEMBbl  MO3BOJSET
KOHCTaTUpOBaTh, YTO B aMEPUKAHCKOM HAyYHOH TpaJUIMU IpoOiieMa OTKIIOHSIOLIETocs
MIOBEJICHHUSI pacCCMaTPUBACTCS B paMKaxX MEXIUCHUIUIMHAPHOTO MOAX0Ja, 00BEANHSIOIEro
IICUXOJIOrMYECKHE, IEJarOrHYECKUE U COLIMOIOTMYECKHe KOHLenuu. KoMIekcHbIN oaxo.
B HCIOJB30BAaHMM  MEKHAY4YHBIX  METOAOB  MCCIEIOBAHUSA  (COLIMOJIIOTMYECKHUX,
neMorpaguuecKux, NCUXO0JI0ro-NelarornYecKuX  JIp.), U3y4JaroluX npodiieMy JeBHAHTHOTO
MOBEJCHMs JeTel, oOecleunBaeT MENaroroB 3HAHUSAMHU O NPO(UIAKTHKE U KOPPEKIHU
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OTKJIOHSIFOIIIETOCS MTOBE/ICHUS JIeTeH 1, TEM CaMbIM, J1aeT BO3MOXKHOCTb ONIPEICIUTh (PaKTOPhI
pHUCKa U MMPOBECTU JUATHOCTUKY OTKJIOHEHHH B MOBEICHUH MOJPOCTKA HA paHHEU CTauu.

[Ipobnema BociuTaHus nerer ¢ moBeAeHYeCKUMH TpyaHocTssMu B CIIIA TpaguiinoHHO
paccMaTpuBagach Ha OCHOBE JIMYHOCTHO-OPUEHTUPOBAHHOTO U MHAMBUIYAIBHOTO MOIX0/I0B
B IIEJaroruke B KOHTEKCTE MEXHAYYHBIX TEOPHH: CHCTEMHBIX, T'yMaHUCTHYCCKUX,
OMXEBUOPUCTCKHUX, TICUXOJAMHAMUYECKUX, COIUAIBHO-TICUXOJIOTHUECKUX, 3KOJIOTUYCCKUX,
KOMMYHUKAITMOHHBIX MOJIeJIeH KPHU3MCHOTO BMEIIATENIbCTBA, MOJCIICH IPaBO3aIIUTHON
NesATeIbHOCTH. BUXeBHOPU3M, TOCTENEHHO YCTYIAOMINI MO3UIIMK KOTHUTUBU3MY B ITPOIIECCEe
oOy4eHus, BCe elle JOBOJBHO YCTOMYMBO BIIMSET HA TOBEICHUYECKYIO Cchepy JIMYHOCTH.
[ToBeneHnyeckne akThl UCCIAEAYIOTCS MPU TAKOM MOAXOJIE KaK OTBET HA BO3/ICHCTBUE BHEIIHUX
CTUMYJIOB Ha 4YesioBeka. OHU MOJIKPEIUISIOTCS PAa3IMYHBIMU MOJ0KUTEIBHBIMU CTUMYJIAMH,
HaIpuMep: yIOBJIETBOPeHHE 0a30BBIX MOTPEOHOCTEH YeIIOBEKa, MAaTEPHATBLHOE MOOIIPEHHE,
JOCTYN K 3HAYMMOM JUIsl JIMYHOCTHU JIEATENbHOCTH, colnanbHoe npusHanue (Skinner,1953).
JIOTIOTHUTENBHO HMCHOJB3YIOTCS MOBEIEHYECKUE M KOTHUTHBHO-TIOBEICHYECKUE MOJEIH, B
pamMKax KOTOPBIX OTKJIOHSAIOIIEECS MOBEIECHUE TPAKTYeTCsl Kak pe3ysibTaT HapylleHUH
MPOIIECCOB HAYYEHUSI, CAMOPETYJISIIIUU M COLIMATIBHOTO MOAKPETUICHHS.

PaccMoTpuM  0COOCHHOCTH TEOPETHYECKHUX IMOAXOJOB aMEPUKAHCKUX YUYEHBIX B
KOHTEKCTE MCCIIEAYEeMOM MPOOIEMbI BOCITUTAHUS W TPO(DUIAKTUKA JCBHAHTHOTO TIOBEICHUS
MOAPOCTKOB.

AMEpUKaHCKHI TIeJarornuecKuii OMBIT MO pa3paboTKe W peau3aluyd IporpaMm s
pasIMuYHBIX TPYyNN JEBUAHTHBIX JeTed (mparmarmueckass mnemaroruka Jx. [wtow,
HCII0JIb30BaHNUE KOJUIEKTUBHBIX MeTOA0B Bocniutanus JI. KonbOepra, MeTon TepaneBTHYECKUX
OOIIWH, TPYAOTEpaIus, UrpoTepamnus, apT-Tepanus 1 Jap.) BHeC OOJIBIION BKJIA B Pa3BUTHE
uccienoBanuii mo qanHou npoonematuke (Dewey, 1916; Kohlberg, 1984). I'ymanucTuueckue
napaaurmsl [x. Macnoy, K. Pomkepca Bo BceM MHupe NpH3HaHbl KaKk YHUBEpCAJIbHBIE U
MUPOBO33PEHUECKHE MOJEIU JJIsi PAa3BUTHSI TUYHOCTU pebeHka. OHM yTBEPXKIAIOT TJIABHbBIC
MIPUHIIMITBI BOCTIUTAHUS - IOBEPHsI, IMIIATUU B pabOTE C IETbMHU, B TOM YHUCIIE, MOAPOCTKAMU
«TPYIIBI PUCKAY», HEOOXOAUMOCTh CO3JIaHUsl YCIOBUHM NI KOM(OPTHOTO TICUXOJIOTUYECKOTO
knuMmata (Maslow, 1954; Rogers, 1969).

C mo3umuu coruanbHO-KOTHUTUBHOU Teopuun Anbrbepra banaypa moBegenue pedbEHka
dbopMupyercss B Tpollecce HaONIOACHHUS, TOAPAKAHUS M TOCIEAYIONIET0 MOAKPETICHUS
MO/IeJIel TTOBEJICHUS, IEMOHCTPUPYEMBIX 3HAYMMBIMH B3pOCIIBIMU U cBepcTHHKaMu (Bandura,
1977).

DkoJyioruueckasi Teopust pa3Butusi Ypu bpoHdenOpenHepa akiieHTUpyeT BHUMaHUE Ha
BJIMSAHUM DPA3JIUYHBIX YPOBHEM COLIMAIBHOW Cpelbl - OT CEMbH JO MaKpOCOLIMyMa - Ha
dhopmupoBanue nuaHocTH pedbénka (Bronfenbrenner, 1979). Ero konnenmus nokasana, 4To Ha
pa3BuTHE peOCHKA BIHSIET HE TOJBKO OHMOJIOTHS, HO M BCS COBOKYITHOCTh OKPYKAIOIUX €T0 B
COIIMAJILHOU CcpeJe.

Awmepukanckuii ncuxonor b. @. CkuHHep oTcTanuBaj MOJIOKEHUE O TOM, UTO OT IPUPOJIbI
YEJIOBEK HAJIeNIEH TIOJIOKUTEIPHBIMHA KaueCTBAMH, TTO]] BIMSTHUEM OKPYKAIOIIEH Cpe/ibl Y HETO
BO3HUKAIOT HETaTWBHBIE OTKIOHeHHWs B moBeaeHun (Skinner, 1953). Cucrematuueckoe
MOAKPEIUICHUE XOPOIIero MoBeaeHus 3()QPEeKTUBHO, MO MHEHHIO YYCHOTO, B BOCHUTAHUU
CaMOKOHTPOJISI U CAaMOPETYJIMPOBAHUS MMOBEICHUS JIETEN U TOJAPOCTKOB.

[IpeacraBnstoT Hay4YHBIH HHTEpEC KiIacCU(DUKAUK JETEH ¢ JCBUAHTHBIM ITOBEICHUEM.
Co3narenb OJHOM M3 KIIHOYEBBIX KOHUEMUUNA MCUXOJIOTUU, TEOPUH COIMAIBHOTO HAyUYEHUS,
Ans0ept banaypa BeIICTSET CASAYIOIIME TPYIIBI AETEH - IEBHAHTOB:

- HECOLIMAJIM3UPOBAHHBIE (arpECCUBHbBIC TOJAPOCTKU-OUHOYUKH);

-COLIMATTN3UPOBAHHBIC (oOBegHEHHBIE B TPYIITIBI HECOBEPIICHHOJETHUX
IIpaBOHAPYILIUTENEH);
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- CUTyaTUBHbIC NPABOHAPYIIUTENH (COBEPIIAIOIINE MIPECTYIUICHUSI B 3aBUCUMOCTH €0T
curyarun) (Bandura, 1977).

PacmipocTpaHeHHbBIM B 3apyOeXHBIX HCCIEAOBAHUAX SIBISIETCS IOBEJICHYECKU-
OPHEHTUPOBAHHBIIN MOXO/I, COTJIACHO KOTOPOMY 3apyOe)KHbIE YUEHBIEC BBLACISAIOT HECKOIBKO
MOHSTUI JETEN «TPYIIIbl PUCKAY:

- JIETH C «COIMAIM3UPOBAHHBIMH (OPMaMU» aHTHOOLIECTBEHHOT'O MOBEICHUS, UM HE
XapaKTepHbl SMOIMOHAJIbHBIE PACCTPOMCTBA, OHU JIETKO aJanTUPYIOTCS K HOpMam
AHTHOOIIECTBEHHBIX I'PYIII, K KOTOPbIM OHH ITPUHAIJICHKAT;

- JIETU C HECOLMAIU3UPOBAHHBIM AHTHOOIIECTBEHHBIM arpecCUBHBIM IMOBEACHHUEM, C
SMOILMOHAIBHBIMA ~ PAaCCTPOMCTBAMHU, TIOCTOSHHO BO3HHUKAIOIIMMH KOH(MJIMKTaMHU B
OTHOIICHUSAX C CEMbEH, IPYTUMHU JIOJbMH, IPKO BbIPAKEHHBIH HETaTUBU3M, MCTUTEIBHOCTD,
arpeccusl.

B paborax amepukanckux yueHbix P. Jlxenkunca, J. XeBUTTa COAECPKHUTCS
KJ1acCU(UKaLKs OJPOCTKOB € OTKJIOHSIOIIMMCS IOBEIEHUEM, KOTOPBIE IPEICTABIEHBI TPEMS
rpynmnamMu, B OCHOBE, KOTOPOU JIEKUT JIeTICHUE 110 COLUATbHBIM IPU3HAKAM:

- JIETU-HEBPOTHKHU (MX OTJIMYAET CHUJIBHOE IYLIEBHOE PAcCTPOICTBO M HaNpsKEHUE
HEPBHOW CHUCTEMBI);

- acouuanbHble TUIBI (y HUX HAOIIOAAETCS MOJIHOE OTCYTCTBHE BUHBI U KaKHUX- JHMOO
YTPBI3EHUI COBECTH B MOMEHT COBEPILICHUS PECTYIUICHUH U MOCIIE HUX);

- IICEBJIOCOLMAIbHBIE IPaBOHAPYIIUTENN (IOJ BIUSHUEM OKpYXKAIOIIEH Cpelbl,
CUTYaTHBHOM 00CTaHOBKM UMM COBepiieHbl npectyruieHus) (Hewitt & Jenkins, 1946).

AMepuKaHCKHe UCCIIEIOBATEIN BBIJIETISIIOT COBOKYITHOCTb COLIMAJIbHBIX,
MICUXOJOTHYECKUX M TMEeAarorn4eckux (HakTopoB, CIIOCOOCTBYIOIIMX BO3HUKHOBEHUIO
OTKJIOHSIFOLIETOCS MIOBEJCHUS Y I€TEH.

OnHOM M3 KIIOYEBBIX MPUYMH paccMaTpUBaeTCs HeOIarompusiTHas ceMeiHas cpena,
BKJIIOYAIOIAsl HEJJOCTATOK 3MOIMOHAJIBHONW MOJAEPKKH, HApPYIIEHUE JETCKO-POIUTEIIbCKUX
OTHOILIEHUM, BEICOKUH YPOBEHb BHYTPHCEMEHHBIX KOH(DIMKTOB U COLIMATIBHO-?)KOHOMHYECKYIO
HecTaOunbHOCTh.  CyllleCTBEHHOE  BIMSHUE  OKa3blBA€T  UIKOJIbHAs  Je3aJanTanus,
MPOSABIAIOMIAACA B TPYAHOCTSIX COLMANM3aLMM, AaKaJEMHUYECKOM HEYCIEIIHOCTH U
KOH(JIMKTHBIX OTHOIIEHUSX CO CBEPCTHUKAMHU U IEJAaroraMu. 3Ha4uMbIM (PaKTOPOM TaKkKe
BBICTyNaeT BiIUsSHUE LUPPOBON cpeabl. HeKoHTpoarpyeMoe HCHOIb30BaHUE COLMATIbHBIX
CeTei, JOCTYyNl K arpecCMBHOMY KOHTEHTY W BHUPTyalbHass H30JSALUS CIIOCOOCTBYIOT
MOBBIIIEHUIO TPEBOKHOCTH, COLIMATBHOM OTUYXAEHHOCTH M (POPMUPOBAHHIO IECTPYKTUBHBIX
MOJICJIEU IIOBENICHUS.

AMepHKaHCKHE CIIEHUATNCThI HOTYEPKUBAIOT, YTO OTKJIOHSIOLIEECS TIOBEIEHUE HEPEIKO
CBA3aHO C SMOIMOHAJBHBIMM HApYUICHUSIMH, JEIPECCUBHBIMU COCTOSHUSIMHM, HU3ZKUM
YPOBHEM CaMOPETYJISIIIUK ¥ HEJIOCTATOYHOM C(HOPMUPOBAHHOCTHIO COLIMATBHBIX HABBIKOB.

Crnenyer OTMETHTB, YTO B COBPEMEHHBIN IEPUOJ B AMEPHUKAHCKOW HAyYHOM IIKOJE
TEPMUH «JI€BUAHTHOE MOBEJEHUE» NPAKTUUECKH HE UCIIOJIb3YETCS B TOM 3HAYEHUH, KOTOPOE
MIPUHSATO B OTEYECTBEHHOM Te1aroruke U I€BUAHTOJIOTHH.

B 3apyOexXHbIX HCCIEOBAHUAX TNpPEANoYTEeHHE OTHAETCs Ooyiee KOHKPETHBIM H
HeHTpanbHBIM (hopMynupoBKaM, TakuM Kak «behavior problems», «conduct problemsy,
«disruptive behavior», «externalizing behavior», a Taxxe kareropun «at-risk students». Takoi
MOJIXO0JT OTpa)KaeT CTpeMJieHHue M30exaTh CTUTMaTU3alluUd peOEHKa U CMEIEeHUs aKIeHTa C
JUYHOCTHON XapaKTEpUCTHUKM Ha OINUCAHUE KOHKPETHBIX IIOBEJIECHYECKHX INPOSBICHUNA B
oTpeAeNEHHOM COIIMaIbHO-00pa30BaTEIbHOM KOHTEKCTE.

IloBeneHueCcKne TPYJHOCTH MOJPOCTKOB TAK)KE CBSI3aHBI C HEJOCTATOUHBIM Pa3BUTHEM
CaMOpPETryJIAlHUU, 3MOLUOHAIBHON HECTaOUIILHOCTHIO, CEMEHHBIMU MPOOJIeMaMH, BBICOKUM
YPOBHEM CTpecca, HEJOCTaTKOM COLUAIbHON NOJACPHKKH.
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OnpIT MenaroroB 1Mo MPUMEHEHHUIO AUCHMILIMHAPHBIX MEp IMOKAa3bIBaeT, YTO OHHU HE
Bcerga 3(@eKTuBHBI M Jaxe CHOCOOCTBYIOT IMOBTOPHBIM HAapyIICHUSM B IIOBEJICHUU
nozapoctka. Takxke HaOIIOAAeTCS HEPABHOMEPHOCTh MCIOJB30BAaHUS JUCIUILTUHAPHBIX MEP.
I[o cratucTuke Yalie HaKa3aHUS M UCKIIOUYEHHUS U3 IIKOJIbI BHIIAIAIOT Ha JOJIO YYaIUXCsl U3
COLIMAJILHO YSI3BUMBIX TPYIII, YTO MPEJICTaBISIET CO00M COIMabHOE HEPABEHCTBO, TOHUKACT
YPOBEHb OXBaTa 00Y4EeHUEM JETel U3 Malo00eCeueHHBIX CeMEN, STHUUECKIUX MEHBIIIMHCTB U
MOBBILIACT PUCKU PA3BUTHS I€BUAHTHOTO MOBEICHUS.

B nocnennue necarunerus B oopazopanuu CIIIA nmpoucxoauTt MOMCK HOBBIX CIIOCOOOB
npoUIaKTUKU TOBEACHYECKUX TPYIAHOCTEH Yy moJIpocTkoB. Ha cMeHy kapareiabHBIX
JUCUUIUIMHAPHBIX TOAXOAO0B TMPHUXOAAT MPO(UIAKTUYECKHE MOJAETH, ONUpAIOLINecs Ha
SKCIIEPUMEHTAJIbHBIE JI0KA3aTeNbCTBA HCCIeA0BaHUA. PacrnpocTpaHEHHBIMU B HIKOJIBHOU
cpene cranu PBIS wu mporpammel  comumanbHO-3MOIMOHANBHOTO 00ydeHust (SEL).
Pa3paborunku PBIS (Positive Behavioral Interventions and Supports) - Jlxxopax Cyrau u Poo
XopHep  MPEUIOKWIM  HAy9HO  OOOCHOBAaHHYIO  MOJENb,  HANpaBICHHYIO  Ha
MIPEIOTBPALICHUIPOOIEMHOTO MOBEACHHS 1 CHCTEMHOE 00YYeHHE HIKOJIbHUKOB MPaBUIBHBIM
colpaibHbIM HaBbikaM (Sugai & Horner, 2006; Horner et al., 2010; Lee et al., 2021).

UccnenoBanus yueHbIx moatBepxknarT sddextuBHocTs Moaenu PBIS, Tak kak ona
MPUBOAMT K APPEKTUBHBIM Pe3yiIbTaTaM: IOHMKAET YHCIIO TUCIUIUTMHAPHBIX cirydaeB (Lee et
al., 2021); moBeeHYECKUX TPYAHOCTEH ydaluxcs, UCKIIOUEHUN U3 MIKOJBI, CIOCOOCTBYET
CO3JIAaHHIO YIIYYIICHHOW MKOJIbHON artMochepsl. Ho sddexruBHocts PBIS 3aBucut ot
KauecTBa ero BHEJIPEHHs B 00pa30BaTEIbHYIO CUCTEMY.

ConuanbHo-3MonmoHansHoe odyuenue (SEL), paspaboranHoe B pamkax CASEL u
uccnenosannoe Jhxozedpom A. Jlypmak (Joseph Durlak), HampaBieHo Ha pa3BUTHE IISITH
KITIOYEBBIX KOMIIETEHIIMIA: CaMOCO3HAHHUE, CAMOPETYIISIUS, COIMaIbHasi OCBEIOMIICHHOCTb,
HaBBIKM B3aUMOOTHOILIEHHH, OTBeTCTBEHHOE npuHsATHe pemtenuit (Durlak et al., 2011; Taylor
et al.,, 2017; Mahoney et al., 2021). JI. Aypnak u coaBTOpbl B MeTa-aHAIU3ax yOEeIUTEITHLHO
MOKa3alu, YTO MPOrPaMMBbI COIMATBHO-IMOLIMOHANBEHOTO 00y4yeHus (Social and Emotional
Learning, SEL) oka3blBalOT 3HaUMMOE BJIMSIHME Ha Pa3BUTHUE CaMOPETYJSLUHU, SMIATUU U
HaBBIKOB MEXJIMYHOCTHOTO B3aUMOJECHCTBUS, a TAK)KE CHOCOOCTBYIOT MOBBIIICHUIO YU€OHBIX
JOCTUKEHUM M CHWKEHUIO ToBeleHueckux mnpodiem (Mahoney et al.,, 2021; Taylor et al.,
2017).

JHoctarouno 3¢ dexTuBHO neicTByeT nporpamma M. bopba «CTpoutenu caMmoOIIeHKI
s paboTel ¢ netbMu neBuaHTHoro moBeneHuss B CIIIA (Borba, 1989). Cormacuo ero
nporpaMMme OO€ClieYeHHEe YCIOBHW BOCHHUTAHUS IOJHUMAET YPOBEHb CaMOOIICHKH
MOJIPOCTKOB, PE3YJIbTAaTOM KOTOPBIX CTAHOBUTCSI XOpoOllee IOBEJCHHUE, YMEHbIICHHE
arpecCUBHOCTH, YCIIEBAEMOCTH B IIIKOJIE.

B CIHIA BompocamMu MOBeleHUS W KOMMYHUKAOENBbHOCTH JeTeld M mpolieMamu
B3aMMOOTHOIIEHUN B CEMbE 3aHUMAIOTCS LIeHTpbl CeMEMHOro BOCIWTAaHHUS U CEMENHOMN
KoHCynbTanu. Ha 1o6GpoBoIbHOI OCHOBE OKa3bIBACTCS MCHXOJIOTO-T1€AarornuecKas oMollb
B BHuae Oecempl. OCHOBHOE BHHMMAaHHE HANpaBIICHO HA WCIPABIICHUE JIMHUU TOBEICHHS
poauTeneil u COXpaHEHHE CeMbH, a He HaKa3aHUe POAHUTENeH U OTIIyYeHHH OT HUX peOeHKa
Kak 3TO ObLIO paHbIIIE.

B nccrnenoBanuu nosesenyeckux TpyaHoctei nmoapoctkos B CHIA s¢ddext npuBHOCHT
data-driven moxo1, TOCTPOSHHBIH HA CUCTEME MIPUHATHS JHATHOCTUYECKUX U BIIOCICICTBUN
NpopMIAKTUYECKUX pEHIeHHH Ha OCHOBE pe3ylbTaTax HCCIEeIOBaHMs, IOJyYEHHbIX
SMIOUPHUYECKUX PE3yJIbTATOB. ITO CHOCOOCTBYET BBISABICHHIO (DAKTOPOB pHUCKA U
MIPOEKTUPOBAHUS TPOPHIAKTHIECKUX Mep. MBI cCUMTaeM, YTO JaHHBINA MOIXO0/1 OATBEPIKIACT
aKTyaJIbHYIO Ha CETOAHSIIHUN JeHb Mpo0JieMy pa3BUTHA y MEAAroroB I€BHAHTOJIOIMYECKOM
KOMIIETEHTHOCTH B YCIIOBHSIX INI0OAnu3annu. AMEPUKAHCKHUNA OMBIT MOATBEPKAAET BaXKHOCTh
CUCTEMHOM MOATOTOBKH MEaroroB K NpouiIakTHYECKOMN AesITeNbHOCTH MO MPEIOTBPALICHUIO
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PUCKOB (pOPMHUPOBAHMS OTKIOHSIONIETOCs MOBEIEHUSI MOJPOCTKOB U aKTHBHOT'O BOBJICUEHUS
CEMbH B BOCIHTATENBHBIN Tporiecc. Takum 00pa3om, aHATU3 OTbITa MPEBEHIIUN JICBHAHTHOTO
noBeeHus nonapoctkoB B CHIA mo3Bossier oOpaTUTh BHUMaHHWE Ha BHEIPEHHE MPOTrpamMm
paHHEN WHTEPBEHUMH B NPOLECC JUATHOCTUKU IIOBEICHUYECKUX TPYAHOCTEH JETEH,
3¢ dekTUBHON pabOThl MCHXOJIOTO-TEIarorHYecKUX CIy>KO COMPOBOXKACHHS, a TakkKe Ha
CUCTEeMY MOJrOTOBKH MEIaroroB K MpOopUIaKTHUECKOHN 1eATeTbHOCTH.

Hannoe uzdanue npogunancuposano Komumemom nayku Munucmepcmea Hayku u
svlcue2o oopazosanus Pecnyonuku Kazaxcman (I panm Ne. AP23489106)
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AHHOTAIUA

B nanHON cTaThe pacKpbIBae€TCs pOJIb MEOUALUMM B Pa3pEIICHUU IIKOJIbHBIX
KOH(IMKTOB. ABTOpPaMH pPAacCMOTPEHbI BHUJAbI MIKOJIBHBIX KOH(JIMKTOB, TMOAXOABI K HX
KJ1accU(UKALMU, UCTOKU MPUYUH UX HOSBICHUS M COCOOBI IPEAYNPEKIECHHUS OCPEICTBOM
Meauanui. Menuanusi paccMaTpuBaeTcsi Kak BaXKHBIM croco0 pas3pemieHus: KOH(IUKTOB |
3G GEeKTUBHBIA MEXaHU3M YpPEeryJIHpOBaHUS CIOPOB HA OCHOBE JMAOra U COTPYIHUYECTBA.
YTOYHSETCS CYIIHOCTh IIKOJBHONM MEIHWALVM, IPWHLMUIIBL, BBISIBICHA POJb IICUXOJOra B
MEIMaTUBHOM IOJXOZ€E MpH pa3pelieHud KoH(IUKTOB B Imkone. Kparko omucaH ombIT
Ka3zaxcrana B WCHOJB30BaHMS MEAMALMH, CO3JaHUE CHEIHMAIbHBIX HIKOJIBHBIX CIYXKO
MeMalK sl YperyJIupoBaHus CIOPOB U KOH(JIMKTOB B MOAPOCTKOBOM cpene. [lokazaHo,
YTO MEJIUATUBHBIN MOAX0]1 YKPEIUISIET ICUXO0JIOTMUECKUN KIIMMaT B 00pa30BaTeNIbHON cpesie U
CocoOCTBYEeT (DOPMUPOBAHHIO KYJIbTYphl AUATIOra, OTBETCTBEHHOCTH U YBAXKEHUS, CHUKAET
YPOBEHb arpecCMM H  HaNpsDKEHHOCTH, a TakKXkKe CIO0COOCTBYET Mpo(duIaKTHKe
OTKJIOHSIIOLIETOCS] TOBENCHUS NMOAPOCTKOB. KIIIOUEBBIM aCIEKTOM Ka3aXCTaHCKOM IPAKTHKHU
SABJIETCS.  MHTETpauus MEAMAaTUBHOIO IIOJAXO0JAa C BOCHHUTATEIBHOM M COLMAIbHO-
[1e/1arorMuecKoi JesITeIbHOCTbIO MKOIbL. [Icuxonornyeckue ciryx0bl HCHOIB3YIOT MEAUALIUIO
KaK MHCTPYMEHT Ui NPOPUIAKTUKY KOH(MDIUKTOB, a Takke Ui (OPMUPOBAHUS KYJIbTYpPbI
Jyanora W OTBETCTBEHHOCTH CpEOU IIKOJBHUKOB, YTO IIOJHOCTBIO COOTBETCTBYET
MEXTYHapOAHBIM CTaHIapTaM I'YMaHHUCTUYECKOW 00pa30BaTeNIbHON MPAKTUKH.

KiroueBble ciioBa: KOH(IUKTHI B IIKOJIE, MeIUAlMs, pa3pelieHHe KOH(IMKTOB,
MEIMAaTUBHBIN MTOAXO0M, KYJIbTypa AUAjIora, HOAPOCTKH.

ABSTRACT

This article reveals the role of mediation in resolving school conflicts. The authors
examine the types of school conflicts, approaches to their classification, the origins and causes
of their emergence, and ways of preventing them through mediation. Mediation is considered
an important method of conflict resolution and an effective mechanism for settling disputes
based on dialogue and cooperation. The essence of school mediation and its principles are
clarified, and the role of the psychologist in applying a mediative approach to conflict
resolution in schools is identified.

The article briefly describes Kazakhstan’s experience in the use of mediation, including
the establishment of specialized school mediation services for resolving disputes and conflicts
in the adolescent environment. It is shown that the mediative approach strengthens the
psychological climate in the educational environment and contributes to the formation of a
culture of dialogue, responsibility, and respect, reduces the level of aggression and tension, and
also promotes the prevention of deviant behavior among adolescents.

A key aspect of Kazakhstan’s practice is the integration of the mediative approach with
the educational, social, and pedagogical activities of schools. Psychological services use
mediation as a tool for conflict prevention, as well as for fostering a culture of dialogue and
responsibility among students, which fully complies with international standards of humanistic
educational practice.

Keywords: mediation; school conflicts; conflict resolution; school mediation services;
educational environment; psychological climate; deviant behavior prevention; adolescents;
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B ycnoBusix coBpemeHHOro obiiectBa npodiemMa KOH(GIMKTOB CTAaHOBUTCSA BCE Oolee
ocTpoii u pacrpoctpanéHHON. KOH(PIUKTHBIE CUTyallud BO3HUKAIOT MPAKTUYECKU BO BCEX
chepax COLMATBHOM JKU3HU: B CEeMbe, O0Opa30BATENbHBIX YUPEKICHUSX, TPYAOBBIX
KOJUIEKTUBAX, MEX1Y Pa3jIMYHbIMH COLMAIbHBIMU I'PYIIIAMH, a TAKKE BO B3aUMOJEHCTBUU
rpaxaaH C TOCYJapCTBEHHBIMU U OOIIECTBEHHBIMH OPTraHU3ALMSIMH. Y CKOPEHHBIH PUTM
KHU3HH, COIMAJbHOE HEPAaBEHCTBO, WH(GOpPMAIMOHHAS TEperpy3ka, SKOHOMHUYECKast
HECTaOUJILHOCTh M POCT COLIMATBHOW HAMPSKEHHOCTH CIOCOOCTBYIOT YBEIHYECHHUIO YHCIIA
CIOpPOB M TpoTHBOpeunid Mmexay Jmoabmu. CoBpemeHHas oOpa3oBarenpHas —cpena
XapaKTepU3yeTcs BHICOKOM MHTEHCUBHOCTHIO COIUAIIBHOTO B3aUMOACHCTBHUS, YTO HEN30€kKHO
MPUBOANT K BOSHUKHOBEHHMIO KOH(MIMKTHBIX cuTyarnmid. llIkoma Kkak cOUanbHBId WHCTUTYT
o0beMHSET JeTei C pa3lIuYHbIM YPOBHEM BOCHUTAHMS, LEHHOCTHBIX YCTaHOBOK,
TEMIIEPAMEHTAa M JKU3HEHHOTO OIIbITAa, YTO JIelaeT KOHQIMKTHl E€CTECTBEHHOM YacThIO
IKOJABHOW U3HU. [IpM OTCYTCTBUM CBOEBPEMEHHOTO M TPaMOTHOIO BMEUIATENbCTBA
KOH(INKTHI MOTYT II€pepacTaTh B arpeCCUBHOE MOBEICHUE, OYIUTHHT, COIIMATBHYIO N30JIALINI0
Y SMOIMOHATbHBIC HapylieHus: y oOydarommxcsa. OcCOOEHHO 3TO 3aMETHO B COLIMANBHOM U
00pa3oBaTeNbHOU Cpejie, e KOH(IUKT 3aTparuBaeT He TOJIBKO NMPABOBbIE, HO M JIMYHOCTHEIE,
SMOILIMOHANBHBIE U BOCIUTATEIbHBIC aCMEeKThl. B pe3ynbTaTe KOHMIUKT MOXKET MepepacTu B
JUINTEIbHOE IPOTUBOCTOSHUE, HEraTUBHO BIIMAIOLIEE HA IICUXOJOIMYECKOE COCTOSHUE
YYaCTHUKOB M COIMANIbHBIM KIUMAT B EJIOM. B CBsI3u ¢ 3TUM BO3pacTaeT MmoTpeOHOCTh B
IbTEPHATUBHBIX, TI'YMAaHUCTUYECKMX M KOHCTPYKTHUBHBIX CIIOCO0OAaX yperyiupoBaHUs
KOH()JIMKTOB.

Kongaukr paccMarpuBaeTcst B Hay4YHOU JTUTEpaType KaK COLUAIBbHO-TICUXO0JIOTHUECKOe
SIBJICHUE, BO3HUKAIOIEE B CUTYallUN CTOJKHOBEHUS ITPOTUBOIOJIOKHBIX HHTEPECOB, MOTUBOB
WIK MOTpeOHOCTEN MEXIy JIoAbMHM WM rpynnamu. KoHQIMKTE - HeoTbemiieMas 4acTh
COLIMAJIBHBIX CHCTEM, M IIKOJA KaK CIOXKHBI COLUUAIbHBII HMHCTUTYT HE SBISIETCS
uckioueHnem. CoriacHo uccienoBanusM, Tpommna I'.5., nmonepa B 0061acTi KOHQIUKTOB,
IIKOJIbHBI KOH(IUKT NpeAcTaBiIsieT co00il NpOTHBOPEUMBOE B3aUMOJIEHCTBHE MEXIY
y4acTHUKAaMH 00pa30BaTeIbHOIO Mpoliecca, IpU KOTOPOM HECOBMa/leHUE LEeNed U OXKUAAHUN
BeAET K HANPSDKEHHOCTH U NMPOTUBOCTOSIHUIO, TPEOYIOIIEMY pa3pelieHus s o0ecredeHus
HOpPMaJIbHOTO ()YHKIIMOHMPOBAHUS IIKOJIBHOM cpessl [1, ¢. 54].

Poccuiickue u 3apyOexHble TICHUXOJOTM TMOAYEPKHUBAIOT, YTO KOH(DIUKTH B
o0pa30BaTeNbHOM Cpeie UMEIOT CBOIO CHEU(UKY, CBI3aHHYIO C BO3PACTHBIMH, COLUATbHBIMU
U TEeJIarorHyecKUMH OCOOCHHOCTSMHU YYacTHUKOB. [IposiBleHUs] KOH(DIMKTHOCTH B ILKOJIE
MOTYT OBITh KpPaTKOBPEMEHHBIMU SMOIIMOHAJIbHBIMU BCHBIIIKAMU WIH JJIMTEIbHBIMU
IIPOTUBOCTOSIHUSAMH, OKa3bIBAIOLMMU BIMSHUE HA TICUXOJIOTHYECKOE COCTOSIHUE YJaIlUXCs U
negaroroB. A.W. IIununoB BBIAEISIOT THUIBI IIKOJBHBIX KOH(JIMKTOB B 3aBUCHMOCTU OT
OPUYUH U YCIOBUHA BO3HUKHOBEHHUS: KOH(QIIMKTBHI, OOYCIOBJIEHHbIE NPOQecCHOHATHHBIMU
00513aHHOCTSIMU TI€JIarora; pa3jinydrs B OKUJaHHUIX YYaCTHUKOB 00pa30BaTeIbHOIO IPOIEcca;
KOH(UIMKTBI JIMJEPCTBA CPEOM Yy4yallluXcs; MEXKIPYIIOBble KOH(IMKTHI, CBS3aHHBIE C
COIMAIPHON JTMHAMHUKOMN IIKOJBHOTO KOJUIeKTHBA [2]. JJIg HATrJIAIHOCTH CHCTEMaTU3UpyeM
OCHOBHBIE BH/IbI IKOJIBHBIX KOH(IUKTOB B 00pa3oBaTesibHOM cpene (Tadm. 1).

HayuHbie B3r1s11bI Ha IPUPOAY LIKOJIBHBIX KOH(GIMKTOB OTPAXKEHBI B HCCIIEOBAHUSAX I10
KOH(UIUKTOJIOTUH. 3apyOexkHass KOH(IMKTOJNOTHS TaKXe NpPeAOCTaBIsSeT TEOPETUUYECKUE
OCHOBBI ISl aHAJIM3a MIKOJIBHBIX KOH(MIUKTOB. Tak, MopTton Jloifu, OMH W3 TPU3HAHHBIX
3amaJHbIX HCCclenoBareyel B 00JacTh KOH(IUKTOJIOTHH, paccMaTphBall KOH(IUKT Kak
COLIMAJIBHOE SIBJIEHUE, B OCHOBE KOTOPOTO JIEKAT B3aMMOJECHCTBUS M IPOTUBOPEUMS MEXKIY
MHTEPECAMU U LEJISIMU yYaCTBYIOIIHUX CTOPOH.
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Tabmua 1

OCHOBHBIE BUJIBI IKOJBHBIX KOHPJIUKTOB 00pa30BaTEeILHON Ccpejie

OcHoOBHBIE
Bo3moskHbIC
Bun Y4acTHUKH | IPUYUHBI XapakrepHble
neJaroru4ecku
KOHQJINKTA KOH(}JIMKTA | BOSBHUKHOBEHHM | NPOSIBJICHUS
a € MoCJIeACTBUS
1 2 3 4 5)
Bbopnba 3a
p CHmxenue
CTaTyc "
Ccopsl, IICUXOJIOTHYECKO
OOyuaromuec | TUAEPCTBO, .
OCKOpOJICHU S, It 6e3omacHOCTH,
sL OTHOTO MEXKINYHOCTHAs
KonpaukTs arpecCcUBHOE colMaJIbHast
KJ1acca Ui HETIPUS3HB,
«YYEHHUK - MOBEJICHUE, U30JISILIUSL, POCT
pa3HbIX paznuuusi B
YUYECHHUK UTHOPUPOBAHUE, | TPEBOKHOCTH,
BO3PACTHBIX | LIEHHOCTSX U
OyJUIUHT, ¢dopmupoBanue
rpynm TEMIIEpAMEHTE,
kubeparpeccus JI€BUAHTHBIX
SMOIMOHAIbHAS
¢dbopM noBeIeHUS
HECTaOUILHOCTD
HecootsercTBue Yxynmenue
N IIporectHOE o
0’KHJIaHUH, yueOHOU
MOBEJICHUE, OTKA3
paznuyus B or JesTeTbHOCTH,
OLICHKE HapylieHue
KoupaukTs . COTPYAHUYECTBA, Py
OOyuvarommiic | y4eOHBIX JIOBEPUTEIBHBIX
«YYEHHUK - . CHUIKEHUE .
sl U TIeJ1aror TpeOoBaHUIl U N OTHOILIEHUH,
YUUTEIIb) yueOHO
JUCITUTITUHBI, dbopmupoBaHue
MOTHUBAIIUH,
0COOEHHOCTH HETaTUBHOTO
SMOIIMOHAIIBHOE
MeIarOTHYECKOT OTHOIIICHHUS K
HaIpsHKEHUE
0 CTUJIA HIKOJIE
Paznuuns B [ToBeiIEHHE
. | BOCIUTaTEeNIbHBI | DMOIIMOHAJb SMOILIMOHAIBHOTO
OObyuaromuiic
X TIO3ULUSX, HbIE BCIBIILIKH, HaIpsKEHUs
KondmukTs sI U POAUTEITN .
3aBLIIIIEHHBIE 3aMKHYTOCTb, pebenka,
«YYEHHUK - (3aKOHHBIE
0KHJIaHUS, CONPOTUBIICHUE | CHUKEHUE
pOAUTEIN MpeACTaBUTE
i) KOHTPOJTb TpeOOBaHUSIM CaMOOIICHKH,
YCHEBAEMOCTH U | B3POCIBIX POCT LIKOJIBHOMN
MOBEJICHUS TPEBOKHOCTH
Paznuune
B3TIIAI0B HA Hapymenne
BOCIIUTAHUE U NapTHEPCKOTO
oOydeHwue, ’KanoOsl, B3aMMOJICHCTBHS
KoupaukTe Menaroru i HEJIOBOJIbCTBO HaIpsKEHHbIE CEMbHU U LIKOJbI,
«Y4HTETD - OTHTENH pe3yiabTaTaMu KOMMYHUKAIIUH, | HETaTUBHOE
poauTEnn» P o0OyueHwus, B3aUMHBIE BIIMSIHUE Ha
3aIUTHHIC 0OBUHEHUS SMOIIMOHAIBHOE
peaKLuu 1o COCTOSIHUE
OTHOIIIEHHUIO K peb&nka
pebEHKyY
Bnyrpunegaro Menaroru Paznuuus B CxkpsbiToe He6narompusta
U ’ npodeccuoHans | MPOTUBOCTOS 18174
aMUHUCTpA
YECKHE st HBIX MMO3UIUAX, | HUE, IICUXOJIOTUYECKHU
KOH(JIMKTBI CTHJISIX npodeccHoHaNIbH | U KIMMAT,
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yIpaBJIeHUs, ast CHHUIKEHHE
pacrpesielieHud | HanpsuKEHHOCTh, | 3¢ (EeKTUBHOCTH
o0s3aHHOCTEH CHIDKEHHE Ie1larornyeckon
COTPYAHHUYECTBA | NESITEIBLHOCTH
[Tonspuzanus
CoumanbHas dopmMupoBaHUe pr3all
. IIKOJIBHOTO
Kiaccsl, muddepeHmany | yCTOHIUBBIX
KOJIJIEKTHBA,
I'pynnoBeie 1 | HehopMannbH | 4, IpYIIOBBIX yCHICHHE
MEX HOBBI | bI€ TPYIIIIBI MPUHAIICKHOCT | TPAHHUIL
oy PYIIIBL, P P ’ KOH(JIMKTHOCTH,
€ KOH(JIMKTBl | IIKOJIbHBIE b K Pa3HbIM HPOTUBOCTOS ocT
COOOIIeCTBAa | MHKPOTpYIIIIaM, | HUE, p .
COLMAJIBHOM
KOHKYpEHIIUS CTUrMaTHU3auus .
HanpsHKEHHOCTH

B ero paborax moguépkuBaercs, 4To KOH(MIUKT HE BCET/Ia SBISCTCS HETAaTHBHBIM, a ITPU
rPaMOTHOM  YyIpPaBICHHMM MOXXET CIHOCOOCTBOBAaTh  PAa3BUTHIO  COTPYIAHHYECTBA U
B3aumononumanusi [3]. Poccuiickuit yuénwnii JleonoB H.M. B cBoux Tpymax 1o
KOH(JIMKTOIOTUN aHAIM3UPYET MEXaHU3Mbl (OPMUPOBAHUS KOH(IMKTOB B COLMAIHHOU
Cpelie ¥ METOJIbI UX TPEOIOJICHHUS, ITOAIEPKUBAS, YTO KOHQIUKTHI B 00pPa30BaTEIBLHOM Cpeie
JOJDKHBI paccMaTpUBAaThCsl KaK 4acTh COLMANBHOW TWHAMUKHU, TPeOyrollas KOMILIEKCHOTO
aHaJIM3a ¢ YIETOM IICHXOJIOTUICCKUX, TICarOTHIECKUX M COIIMOJIOTHIEeCKHX (akTopoB [4, c.
188].

Menauanust B KOJBHOM Cpejie MPEICTaBISET COO0M MpoIece pa3pemeHus: KOH(INKTOB
C ydacTHUEeM HEUTPaJbHOIO MOCPEIHHMKA - MEIUATOpPa, KOTOPBIM IOMOraeT y4aCTHUKam
KOH()JIMKTA BBICTPOUTH KOHCTPYKTUBHOE OOIIEHUE, TOHATH MO3UIIUA U MHTEPECHI APYT Apyra
U CaMOCTOSITENIbHO MPUWTH K B3auMONpHeMiIeMOMYy pemieHuto. lloHsTue «meaunamus»
3aHUMAaeT Ba)KHOE MECTO B CHCTEME aJbTEPHATHUBHBIX CIIOCOOOB pa3pelieHus] KOHGIUKTOB 1
paccMaTpuBaeTcs B Hay4YHOW IuTeparype Kak 3((EeKTHBHBIA MEXaHU3M YperyarupoBaHUS
CIIOPOB Ha OCHOBE [HAJioTa W COTPYAHHYECTBA. TEpPMUH «MeIUalUs» TMPOUCXOTUT OT
nmaTHHCKOro mediare - «IOCpPEeTHUYATEY, YTO OTPAXKAET €r0 OCHOBHYIO CYIIHOCTh - y4acTHe
TpeTbe, HEUTpPaJIbHON CTOPOHBI B TMIpoliecce paspelieHuss KOHQIUKTHON cuTyanuu.B
IIMPOKOM HAyYHOM CMBICIIE MEAMAlUs ONpeNeNsieTcss Kak CTPYKTYPUPOBAHHBIA MPOLECC
TOOPOBOJIBHOTO B3aWMOJCHCTBUS KOH(DJIMKTYIOIMMX CTOPOH C YYacTHEM HE3aBUCHUMOTO
MIOCPEIHUKA - MEIUATOPa, KOTOPBIM COAEHCTBYET BBICTPAMBAHUIO KOHCTPYKTUBHOIO IUANIOra,
IIOMOTAeT BBIIBUTh WCTUHHBIE HWHTEPECHl CTOPOH H  CIIOCOOCTBYET  BBIPabOTKE
B3auMonpuemsiemMoro pemenus. [Ipu 3Tom Meanarop He IPUHUMAET PEIICHUS 32 YYaCTHUKOB
KOH()JIMKTA ¥ HE HaBSI3BIBACT UM COOCTBEHHYIO TOUKY 3pPEHUS, a JIUIIb OPTaHU3yeT MPOIIecC
OOIICHHMSI U TIOJICPKUBAET €r0 B KOHCTPYKTUBHOM pyciie. CyIHOCTh MEAHAIIMU 3aKIII0UAETCS
B TIPUHIMIHAIBGHOM OTJIMYHWW OT TPAJUIUOHHBIX (OPM pa3pemieHus KOH(IIHMKTOB,
OCHOBAHHBIX HA AJAMUHUCTPATUBHOM WJIM aBTOPUTAPHOM BMeENIATeNbCTBE. B oTinume ot
TUCIUTITMHAPHBIX MEp, MEIuaIlds OPUEHTHPOBaHAa HA BOCCTAHOBJICHWE HAPYIICHHBIX
COLIMATILHBIX CBSI3€H, CHIDKEHHE OMOILMOHAIBLHOTO HAmpspKeHHs ©  (QopMHpOBaHUE
OTBETCTBEHHOCTH 32 MPUHSTHIC PEIICHUS.

KitoueBble MpUHLIKIIBI IKOJIBHOW MEIUALIUN:

- 1o0pOoBOIBHOCTS - y4acTHE BO3MOKHO TOJIBKO IO COTJIACHIO BCEX CTOPOH;

- KoHduneHmanbHOCTH - CO3Aa€T YCIOBUS TSl OTKPBITOTO 00CYKICHHUS;

- HelitpanbHOCTh MeAMaTOpa - OTCYTCTBUE JABICHUS U OIIEHOYHBIX CYXICHHUII;

- PaBHOMIpaBue cTopoH - popMupyeT JoBepue K IPOIECCY;

- OpueHTanys Ha COTPYIHUYECTBO - IOUCK B3AMMOIIPUEMIIEMBIX PEIICHUH.

Oco0eHHOCTHIO MEANAIINH SIBIISIETCS €€ HAMTPABJICHHOCTH Ha BBISBICHUE UHTEPECOB, a HE
TOJBKO 3asBJICHHBIX IO3ULMM CTOPOH. YYACTHHUKU ITOJIYYarOT BO3MOYKHOCTb OCO3HAaTh
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MPUYMHBI KOH(IIMKTA, TOHITh MOTHBBI IOBEJICHUS IPYT APYra U YBUJETh CUTYAIIUIO C Pa3HBIX
TOYEK 3pEHHUs. ITOT TMOJXOJ CIOCOOCTBYET PA3BUTHIO OSMIIATHH, HABBIKOB AKTHBHOTO
CIIyIIaHUA U KOHCTPYKTHBHOT'O B3aMMOJICHCTBHS, YTO OCOOEHHO Ba)KHO B 00pa3oBaTEIbHOMN
cpene.

Kakx ormeuaer kazaxcranckuii comuoiior u megaror A.H. Tecienko, MeauaTUBHBIN
MOJXO0JT CIMOCOOCTBYET CHW)KCHHIO YPOBHSI arpecCHd W HaMpsDKEHHOCTH, (POpMHpPOBAHUIO
OTBETCTBEHHOCTH W PA3BUTHIO YBAXKUTEIBHOTO OTHOWIECHUS K JApyrum [5, 94]. Menuauus
MPUMEHSIETCS TIPU PA3JIMYHBIX BUJAX IIKOJHHBIX KOH(MIMKTOB: MEXAY YYAIUMUCS, MEKIY
YYCHUKOM U YYUTEJIEM, a TAaKK€ B CUTYyalUsX, 3aTParvBaroOllUX POJUTEIEH W IEIaroros.
O PeKTUBHOCTh METUATUBHOTO MPOIIECCa 3aBUCHT OT TOOPOBOIBLHOCTH CTOPOH, TOTOBHOCTH
K TMAJIOTY U COOJIIO/IEHUS] TPUHIIUIIOB KOH(PUACHIINATLHOCTU U PaBHOIPABHSL.

B KoHTekcTe UHIKOJIBHOM MpakTUKW Meauanus NpUOOpPETaeT SPKO BbIPAKEHHBIN
BOCIHUTATENbHBIN U MpoduiakTuyeckuii xapakrep. Meauanus B IIKOJE pacCMaTpUBAECTCS HE
TOJIBKO KakK CrHoco0 pa3pelieHuss KOHKPETHBIX KOH(JIMKTHBIX CHUTYyallMid, HO U Kak
nefarornyeckasi TeXHOJIOTHsS, HalpaBlieHHas Ha (OPMUPOBAHUE y 00YYAIOIIMXCS KYJIbTYpPhI
HEHACUJIbCTBEHHOTO OOIIEHUS, YMEHHS JJOTOBAPUBATHCS U OpaTh OTBETCTBEHHOCTH 33 CBOM
MOCTYNKU. B 3TOM cwmbicnie Meauanus CTAaHOBUTCS BaKHBIM 3JEMEHTOM  CHUCTEMBbI
BOCIIUTATEIbHON pabOThl M TICHXOJIOTHYECKOTO COIMPOBOXIEHUS ydammxcs. CylHOCTh
WIKOJABHOM MEAMallMM TaKXe NposBIsieTcss B €€ OpHEHTAllMd Ha BO3pacTHbIE W
TICUXOJIOTHYECKUE OCOOCHHOCTH JIETeH U MOAPOCTKOB. B mpoliecce Meauanuu yauThIBAIOTCS
SMOLIMOHANBbHA  HECTaOWJIBLHOCTh,  HENOCTAaTOYHas  CHOPMUPOBAHHOCTH  HABBIKOB
CaMOPETYJIAIIMN M BBICOKAs MOTPEOHOCTh B MPU3HAHWHU, XapaKTEPHBIC JJIs MOIAPOCTKOBOIO
Bo3pacrta. biarogaps 3ToMy MeAMaTUBHBIN MOAXOJ MO3BOJSET CHU3UTh YPOBEHb arpeccuy,
MPEAOTBPATUTD ACKAJIAIMIO KOH(IMKTA M CO3/1aTh YCJIOBUS ISl TIO3UTUBHOTO Pa3peIICHUs
CHOpHOM cuTyanuud. Meauanus CrocoOCTBYeT Pa3BUTHUIO KYJIBTYpbl MHUPHOTO pa3pelieHUs
CIIOPOB, CHWIKEHUIO YPOBHS arpeccuu, (pOpMHUPOBAHUIO OTBETCTBEHHOCTH 3a COOCTBEHHBIE
pelIeHus U yBaXKEHHS K MTO3ULIMU IPYroro 4eaoBeKa.

B nocnennue ronpl Meauanys BCE yalie UCIoJIb3yeTcsl B IIKOJIaX, COIMABHBIX CITYX)0axX,
OpraHax OIeKH, a TaKXkKe B IPaBoBOH chepe Kak JoCy1eOHBIN CITOCO0 yperyIupoBaHus CIIOPOB.
D10 TpeOdyeT TEOPETHUYECKOTO OCMBICICHHS TIOHSATHUS MEAHAIMH, aHaiu3a €€ CYIIHOCTH U
BO3MOXXHOCTEH nmpuMeHeHust. Takum o0pa3oM, HcciaeoBaHne MeIuauu Kak dQQGeKTUBHOTO
croco0a paszpenieHuss KOH(IMKTOB SIBISETCS CBOEBPEMEHHBIM, COIMAIBHO 3HAYUMBIM U
BOCTpEOOBAHHBIM KaK B HAyUYHOM, TaK U B TPAKTHUECKOM IJIaHE.

B Ka3zaxcrane Menuanus B IIKOJIBHOM CpeJle HaYaJla aKTUBHO BHEAPSTHCS B MOCIETHUAEC
rOJbl KaK YacTh CHCTEMbI MPO(GUIAKTUKU OYJIJIMHTA M JACBHAHTHOTO MOBeAcHMs. B pamkax
HallMOHAJIBHBIX 00pPa30BATEIIBLHBIX MPOTPAMM U MPOCKTOB IO MCUXOJOTUYECKON TMOICPKKE
IIIKOJI CO3/IAl0TCS CITY>KOBI IIKOJMLHOW MEAMANNH, A€ 00yUeHHBIE CIEIHATUCThI U MeAaroru-
TICUXOJIOTH MPOBOIST METUATHBHBIC CECCUM.

OMBIT NUJOTHBIX MPOTPAMM B KPYITHBIX FOpOAaXx, TAKUX Kak AlMaTsl M1 AcTaHa, MoKa3al
3¢ PEeKTUBHOCTH METMATUBHOTO MOIXOIA!

- CHIDKEHHE YHUCJIa TOBTOPHBIX KOH(IJIUKTOB;

- YIy4IIeHUuEe IMOIIMOHAILHOTO KJIMMaTa B KJIaccax;

- (opmupoBaHHe y JeTeil HABHIKOB KOHCTPYKTHBHOTO OOIICHHS W YMEHHUS peliaTh
CIIOpbI 0€3 HACHITHSI.

KitoueBbIM aceKTOM Ka3axCTaHCKOW MPAKTUKU SIBJISETCS MHTErpalus MEAHUATHBHOTO
oAXoAa C BOCHUTATENIbHOM M COLMAIBHO-NEAArOrMYECKON JIESITENbHOCTBIO — IIKOJIBI.
[Ncuxonoruveckue CIy>kKObl MCTOJB3YIOT MEAHAIMIO KaK WHCTPYMEHT IS MPOQPUIAKTHKI
KOH(MIMKTOB, a Takxke A (OpMHUpPOBAHHS KYJIbTYpbl AMAJIOTa U OTBETCTBEHHOCTH CPEIU
IIKOJIBHUKOB,  4YTO  TOJHOCTHIO  COOTBETCTBYET  MEXKIYHapOJHBIM  CTaHJapTam
T'YMaHUCTHYECKOW 00pa30oBaTEIbHOM MPAKTHKY [5].
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Takum o0Opazom, Menanys B MIKOJIBHOM cpefe - 3T0 3 (HEKTHBHBINA I'YyMaHUCTHYECKUI
crnoco0 pazperieHus: KOHQINKTOB, MPO(UIAKTUKH JEBUAHTHOTO MOBEACHUS U (POPMHUPOBAHUS
COIMAJBbHO 3HAYMMBIX JIMYHOCTHBIX KadecTB. OHa MO3BOJISET HIKOJBHUKAM M Ielaroram
BBICTpanBaTh KOHCTPYKTHBHOC OGH.ICHI/IC, BOCCTAaHABJIMBATb HAPYHICHHBIC COLIMAJIbHBIC CBA3H
Y pa3BUBATh HABBIKK OTBETCTBEHHOCTH, SMIIATHH U COTPYAHUYECTBA.

Hannoe uzoanue npogpunancuposano Komumemom nayku Munucmepcmea nayku u
svicue2o oopazosanus Pecnybonuku Kazaxcman (I panm Ne. AP23489106)
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AHHOTALMUSA

B cratbe packpsiBatoTcss 0COOCHHOCTH OpraHU3ANH MPOPUITAKTUIECKON NI TEIbHOCTH
C TIOJIPOCTKAMHU B YCJIIOBHSIX COBpPEeMEHHOU mmikombl. [lomuepkuBaercs, uTo oOpa3oBarenpHas
OpraHu3aIys CETOJHS BBIMOJHSAET HE TOJIBKO yUE€OHYIO, HO M BaXHYI BOCIHUTATEIBHYIO U
COLIMATM3UPYIONTYI0 (DYHKIIMIO, OKa3bIBasi BIMSHUE HA CTAHOBIIEHUE [IEHHOCTHBIX YCTAaHOBOK
U TIOBEJCHUECKUX MOJEJIeil HEeCOBEepIIEHHONIETHUX. PaccMaTpuBaloTcs KIl0YeBble MPUYUHBI
(hopMUPOBaHUS OTKJIOHSIONIETOCS TOBEACHHUS B TIOJIPOCTKOBOHM cCpele, cpelad KOTOPBIX
BBIJICTISIIOTCS COLMAIbHBIE YCIIOBUS Pa3BUTHI, 0COOCHHOCTH CEMEHHOT0 BOCIIMTAHNUS, BIUSIHUE
ONMMXKAKNIIEero OKPYKCHHSI M BO3PACTHBIC TICHMXOJIOTMYECKHE HW3MEHEHUsS. AKIEHTHPYETCS
BHHUMaHHE Ha clienu@uKe MOJPOCTKOBOrO MEPHOa, XapaKTePU3YIOUIEroCs: YMOLIMOHAIBHOMN
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HECTa0MIILHOCTBIO, CTPEMIICHHEM K CaMOCTOSITEJIHbHOCTH M IOBBIIICHHOW MOTPEOHOCTHIO B
npu3Hanud. Oco0oe BHUMaHHME YACNSETCS 3HAYCHHUIO IICHXOJIOTO-TEAarorHuecKoro
COIIPOBOKICHUSI, OPUEHTHUPOBAHHOTO Ha CBOCBPEMEHHOE OOHApPY)KEHHE BO3HHKAMOIIUX Y
o0yyJaromuxcs TPyIHOCTEH, OKa3zaHHE MM HEOOXOAWMOW MOJICPKKH M MPEayNpexkaeHue
pasBUTHs HapyNICHWH conuanbHON amantanuy. ONHCHIBAIOTCS OCHOBHBIC HAIPaBIICHHS
npodumakTHdeckoii pabOThI, BKIOYAs PA3BUTHE IPABOBOW KYyIbTYphI, (opMHupoBaHUE
HaBBIKOB KOHCTPYKTUBHOTO OOIICHHS, 00ecTieueHre OE301acCHOCTH ITOBEICHUS  BOBJICUCHHE
MOJIPOCTKOB B COIIMATBHO 3HAYMMYIO JIeTeNbHOCTh. [loquepkuBaeTcs 3HaueHNe NO3UTHBHOTO
IIKOJILHOTO KJIMMATa KaK yCIOBHSI CHUKCHHUSI KOHJIMKTHOCTHU M YKPETUICHHSI MEXIMIHOCTHBIX
cBsa3zeil. OTmeyaercss Ba)KHOCTh COTJIACOBAHHOTO B3aWMOJICHCTBHSA ILIKOJIBI, CEMBU U
COITMANIbHBIX HHCTUTYTOB. J{eaeTcst BBIBOJI O TOM, YTO PE3yJIbTATUBHOCTD MPO(UIAKTHUECKON
paboTHI ompenensercss €e CHCTEMHOCThIO, KOMIUICKCHOCThIO M OpPUEHTAIlMeH Ha pa3BUTHE
MOJIOKUTEITHLHOTO TIOTCHIIMANA JIMYHOCTH TOIPOCTKA.

Knrwoueswvie cnosa: mogpoCcTKOBBIA BO3pacT, MPOPUIAKTHYECKAS IESTEIbHOCTD, IIKOJA,
COIlMAJIN3AIUs, JICBUAHTHOE TIOBEJCHHE, IICHXOJIOTO-TIEAarOrHUeCKOe COMPOBOXKICHHE,
oOpazoBaTenpHas ~ cpema, Oe3omacHoe — TOBEACHWE, MPOQMIAKTHKA  KOH(IUKTOB,
MEXBEJJOMCTBEHHOE B3aMOJICHCTBHE.

ABSTRACT

The article examines the features of organizing preventive work with adolescents in the
context of a modern educational institution. It emphasizes that today’s school performs not
only an educational function but also an important socializing and upbringing role, significantly
influencing the formation of value orientations and behavioral patterns of minors. The main
factors contributing to the emergence of deviant behavior in adolescence are analyzed,
including social conditions, family upbringing characteristics, peer influence, and age-related
psychological changes. Special attention is given to adolescence as a sensitive developmental
period characterized by emotional instability, a strong need for independence, and increased
demand for social recognition. The role of psychological and pedagogical support is
highlighted as an essential condition for early identification of difficulties, providing assistance
to students, and preventing maladaptation. The main directions of preventive activity are
described, including the development of legal awareness, formation of constructive
communication skills, promotion of safe behavior, and involvement of adolescents in socially
significant activities. The importance of a positive school climate is emphasized as a factor in
reducing conflicts and strengthening interpersonal relationships within the educational
environment. The necessity of coordinated interaction between school, family, and social
institutions is underlined. It is concluded that the effectiveness of preventive work depends on
its systematic, comprehensive nature and its focus on developing the positive potential of the
adolescent’s personality.

Keywords: adolescence, preventive work, school, socialization, deviant behavior,
psychological and pedagogical support, educational environment, safe behavior, conflict
prevention, interagency cooperation.

B coBpeMeHHBIX YCIOBHMSIX IIKOJA BBICTYMAaeT HE TOJBKO  YUPEKICHUEM,
00€eCIeunBarOIINM MOTYyYeHUE 3HAHUH, HO M BAKHEHIIICH COITUATBbHOM CPEeION, OKa3hIBAIOIICH
BIUSIHUE Ha POpPMHUpPOBAHUE THUYHOCTU MOAPOCTKA. VI3MEeHeHus1, MPOUCXOAIINE B OOIIECTBE,
pa3BuTHEe HHQOPMAIIMOHHOTO MPOCTPAHCTBA, YBEIMYEHHUE ICHXOJIOTMYECKUX HArpy3o0K Hu
W3MEHEHHE XapakTepa OOIICHUS MEXAY JTIOAbMH 3aMETHO OTpPa)KaroTCs Ha TOBEICHUU
HECOBEpUICHHOJETHUX. B MOApOCTKOBOM cpene Bce wyanle HAOMIOAIOTCS MPOSBICHUS
TPEBOXKHOCTH, OSMOIIMOHATBHOW HECTAOWIBHOCTH, TIOBBIIICHHOH KOH(DIUKTHOCTH U
pasnmuuHbIX GOpM coluanbHOro HeOnaromonydusi. MIMEHHO mo3TOMy 0c0o00€ 3HaueHue
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npuoOperaeT opraHuzanus MNpoGUIAKTHUUYECKOW JeATEIBHOCTH B  00Opa3oBaTeIbHOM
OpraHu3aly, HaNpaBJIEHHON Ha CO3/laHHe OJIArONMPUSTHBIX YCIOBUH JJIsi Pa3BUTHUS
MOAPOCTKOB U MPEAYIPEKACHIUE HETATUBHBIX MTPOSIBIICHUH B UX ITOBEJICHUH.

[lepuoa MmMOAPOCTKOBOTO BO3pacTa OTIMYAETCS SMOLMOHAIBHOM HEYCTONYHBOCTBIO,
CTPEMJICHHEM K CAaMOCTOSATEILHOCTH M AaKTUBHBIM ITOMCKOM COOCTBEHHOT'O MECTa B OOIIIECTBE.
[ToxpocTkr OCOOEHHO YYBCTBHTENBHBI K MHEHUIO OKPYXKAIOMIMX, OCTPO PEarupyroT Ha
KPUTUKY U CTPEMATCS TOJYYUTh MPU3HAHUE CO CTOPOHBI CBEPCTHUKOB. HemocTaTouHbIi
KU3HEHHBIA OMBIT U HECPOPMUPOBAHHOCTh HABBIKOB CAMOKOHTPOJISI MOTYT TPHBOJIUTH K
HEO0OJyMaHHBIM IIOCTYIKaM, HApYIICHUIO JUCHHUIUIMHBI U KOH(MIUKTaM C OKPY>KAIOIIMMHU.
CrenuaiucTsl 0TMEYAIOT, YTO UMEHHO B 3TOT BO3PACTHOM MEPHUO/I MOBHIIIACTCS BEPOSITHOCTD
BOBJICUCHHUSI HECOBEPIICHHOJICTHUX B pas3lnyHbie (OPMBI JCBHAHTHOTO IMoBeneHus [1].
Cy1iecTBEHHOE BIIMSIHUE Ha MOJPOCTKOB OKA3bIBAIOT HE TOJBKO CEMEHHBIC OTHOILICHHUS, HO U
HIKOJIbHAsA aTMocdepa, Kpyr oOLIeH!S 1 OCOOEHHOCTH COLIMATBHOM CPE/IbI.

[Mon mnpodmiakTuyeckoii paboOTON B yCIOBUSAX INKOJBI TOHHUMAETCS CHCTEMa
B3aMMOCBSI3aHHBIX MEp, HAIPaBIECHHBIX Ha MPEAYNPEKICHUE HEraTUBHBIX (HOPM MOBEICHUS,
MOAICPKKY SMOIIMOHAIBHOTO OJIAaroMmoay4yusi MOJPOCTKOB M PAa3BUTHE Yy HHUX COIUAIBHO
3HAYUMBIX KauecTB. Takas AeATeIbHOCTb BKJIIOYAET MEAarornyecKyro, MCUXOIOTUYECKYIO U
COIIMAIbHYIO TMOMOIIb oOywaromuMces. OCHOBHas 3ajada NpO(UIAKTHKY 3aKJIIOYAETCs HE
TOJILKO B TPEAYNPEKICHUU MPaBOHAPYIICHUH, HO U B (QOPMHUPOBAHUU Yy TMOJPOCTKOB
CIIOCOOHOCTH IPUHUMATH OTBETCTBEHHBIE PEIICHUS, CTPOUTh KOHCTPYKTHBHBIC OTHOIICHUS C
OKPYKAIOIIMMU U YCIEIIHO aJalTUPOBaThCsi B oOmIecTBe. (s HOCTHXKEHUS YCTOWYMBOTO
pe3ynbrata mpouIaKTHIecKas paboTa OJDKHA OBITh IOCIEIOBATEILHON, PETYISpHOU WU
YUUTHIBATh UHIUBUIYaTbHbIE OCOOCHHOCTH KaXKJIOTO MOAPOCTKA [2].

Bo3HUKHOBEHHE OTKJIOHSIONIEIOCS IOBEICHUS CBI3aHO C BO3JICHCTBUEM IEJIOrO
KOMIUIEKCA TPUYMH. 3HAYUTENbHOE BIHMSHHE OKA3bIBAIOT HEONArompusITHBIE YCIOBHS
CEMEHHOTO BOCHUTAHUA, ACPUIMT BHUMAHUS CO CTOPOHBI POJUTENEH, TOCTOSTHHBIC
KOH(MIUKTHI B CEMbE U SMOIMOHAIBHOE OTUYKIECHUE MEXKIY B3pOCIBIMH U JeThbMU. Kpome
TOTO, OTPHUIATEIBHO CKa3bIBAIOTCS TPYIHOCTH IIKOJBbHOW aJanTaiuu, HU3Kas ydeOHas
MOTHBAIIHS U OTCYTCTBHE MO3UTUBHOTO Kpyra oOiieHus. HekoTopsie moApOCTKH UCTIBITHIBAIOT
YyBCTBO BHYTPEHHEH HEYBEPEHHOCTH, OJMHOYECTBA WJIM HEMOHHUMAaHUS CO CTOPOHBI
OKPYKAIOIIHUX, YTO MOXET CTaTh MPUYMHOW arpecCHUBHBIX PEAKIMi WU 3aMKHYTOCTH [3].
OTcyTCTBUE OPraHU30BAaHHOM 3aHATOCTH U TIOJIE3HOTO JI0CYTa TAK)KE MOBBIIIAET BEPOSITHOCTD
BOBJICUEHUSI HECOBEPIICHHOIETHUX B aCOI[MAIbHBIE KOMITAaHUU.

Ocoboe MecTo B MPENyNnpekICHUM HEraTHBHBIX MPOSBICHUM MPUHAJICKUT IIKOJIE,
MMOCKOJIbKY UMEHHO 00pa3zoBaTeNbHAS Cpe/ia €KEIHEBHO BIHUSET Ha pa3BUTHE MOAPOCTKA. B
mporecce O00ydeHUsT W BOCHHTAHUS  (OPMUPYIOTCS KOMMYHUKATHBHBIE  HAaBBIKH,
HPABCTBEHHBIC YCTAHOBKH, MPEACTABICHUS O JOMYCTUMBIX HOPMaXx MOBEACHUS U OTHOILICHUE
K oOmectBy. BakHOW 3amadyeil mNeAaroruyeckKoro KOJIJIEKTHBA CTAHOBUTCA CO3JIaHHE
aTMoc(epsl YBaXKE€HUS, COTPYIHUYECTBA M TCUXOJIOTHYecKoro koMdopra. brarompusitHas
IIKOJIbHASL Cpella TIOMOTaeT MOAPOCTKAM YYyBCTBOBATh CEOS YACThIO KOJJIEKTHBA, CHUKACT
YPOBEHb HAMPSHKEHHOCTH M CIOCOOCTBYET Pa3BUTHIO OTBETCTBEHHOCTH 33 COOCTBEHHBIE
TIEWCTBHS.

3HAUUTENBHYIO POJIb B CUCTEME TPO(MUIAKTUKYA 3aHUMAET MICUXOJIOTO-TIeIarOrMYecKoe
COMpOBOXACHUE oOOydaromuxcsi. Ero 1menpio SBISETCS CBOCBPEMEHHOE BBISBIICHHE
MOJIPOCTKOB, HCIBITHIBAIOIINX SMOIMOHANBHBIE, COLIMATbHBIC WM Y4eOHbBIE TPYTHOCTH, a
TaKkKe OKa3zaHWe HeoOXOIUMOW MOAIEPKKU. PaboTa crenuaiiucToB crmocoOCTBYeT Pa3BUTHIO
KOMMYHHKATHUBHBIX HAaBBIKOB, YKPEIUICHUIO AMOIMOHAIBHON YCTOMYMBOCTH M CHUIKEHHIO
YPOBHSI TPEBOKHOCTH. BaXHBIM yCIIOBHEM CTAaHOBHUTCS YCTAaHOBJICHHE JIOBEPUTEIHHBIX
OTHOIICHUN MEXIy MOJPOCTKOM M B3POCIBIMH, OJiarojaps 4eMy HECOBEPIICHHOJCTHUN
MOJTy4aeT BO3MOYKHOCTh OTKPBITO 00CYXAaTh BOSHUKAIOIINE MPOOJIEMBI U MTOTy4YaTh MTOMOIIb
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[4]. Ilcuxonoru u counanbHbIE NMEJAroru UCHOIb3YIOT pa3inuHble GOopMbl pabOThI, BKIIIOUYAs
KOHCYJIbTUPOBAHHE, TUATHOCTUKY U KOPPEKIIMOHHBIE 3aHSTHS.

JlononHuTeNbHOE 3HAUYECHUE B MPOMUIAKTHUECKON NESTEIbHOCTH UMEET OpraHHu3aIus
coJIepKaTeIbHOM BHEYPOUHOM 3aHSITOCTU MOAPOCTKOB. YUAaCTHE B CIIOPTUBHBIX CEKIIUSX,
TBOPUECKUX OOBEIUHEHMSIX, BOJOHTEPCKHX MPOEKTaX M OOILIECTBEHHBIX MEPOIPHUITHIX
CHOCOOCTBYET  pPa3BUTHIO KOMMYHUKATHBHBIX  KAaueCTB, (OPMHUPOBAHUIO  YYyBCTBA
OTBETCTBEHHOCTH U MOBBIIIEHUIO CAaMOOLIEHKH HecoBepiIeHHOoNeTHUX. [lofapocTku moiayvyaoT
BO3MOXXHOCTh PEaTM30BaTh COOCTBEHHBIC WHTEPECHI, HAYYUTHCS B3aUMOJICHCTBOBATH B
KOJUIEKTUBE U HAIIPaBUTh CBOIO aKTUBHOCTh B COLIMATILHO IMOJIE3HOE pyciio. OpraHn30BaHHBIN
JIOCYT' TIOMOTA€T CHHU3UTh PHUCK BOBJICUECHUS IOJPOCTKOB B aCOLMUAIbHBIC TPYNIbl M
CIOCOOCTBYET YKPETUICHHIO TTO3UTUBHBIX JKU3HEHHBIX OpUEHTHUPOB [1;3].

Tabmua 1
OcHOBHBIE HaIpaBJICHUS NPOPUIAKTHICCKOH pabOThI C IMOAPOCTKAMH B YCIOBHSX
LIKOJIBI

IICUXOJIOTHYCCKOIro MOaBJICHHUA H
HCKIIFOYCHUS CPEAN CBCPCTHUKOB.

HanpasJiienue OcHoBHOE coaep:xaHue IIpuMmepsI
npopuiIaKkTHYECKOM JeATeJbHOCTH NMpPoPUIaAKTHYECKUX
padoThI MeponpusaTui 1 popm
padoThI
1 2 3
CHukeHHe YPOBHS Pabora HanpaBnena Ha pa3BuTHe | TpeHUHrOBbIE 3aHATUS no
arpeccMBHOIO y o00ydaromuxcs YCTOWYMBOTO | SMOLMOHAJIBHOMN peryssuy,
MOBeJeHNs Y CaMOKOHTpOJIs, (hopMUpoBaHHE | pa3dop peabHBIX u
NOJPOCTKOB HaBbIKOB CTMIOKOWHOTO | CMOJICJIMPOBAHHBIX KOH(IHKTOB,
pearupoBaHusl B CTPECCOBBIX M | YNPa)KHEHHUS Ha pasBHUTHE
KOHQIIMKTHBIX ~ CUTyallusix, a | camopediekchd W OMIIaTHH,
TaKke  OCBOEHHME  CHOCOOOB | MHAMBUAYyaJbHBIE  Oeceapl  C
KOHCTPYKTHBHOTO MICUXOJIOTOM.
B3aMMOJACHUCTBUAA B IIKOJIBHOU
cpenie 0e3 MPOSIBICHUS arPECCHU.
IIpenynpexknenue JHestensHOCTh OprieHTHpOBaHa Ha | OpraHu3aius IPYIIIOBBIX
nu(poBoii 3aBucuMocTu | popmupoBanue Oe3omacHOi | AUCKyccuid, MIPOBEICHUE
U MHTEPHET-PHCKOB o0pa3oBaTenbHON Cpelbl, | TEeMaTHYECKUX KJIACCHBIX YacoB,
YKpeTieHe KyJNbTypbl | HHTEPAKTHBHBIE YIPAKHEHHUS Ha
YBXKUTEIBHOTO  OOIIEHHA W | CIUIOYEHHE KOJUIEKTUBA, AaHaJIN3
CHIDKEHUE MIPOSIBIEHUH | BUAEOCIOKETOB U COLMAIBHBIX

KENUCOB.

3daKOHY W TIOHMMAaHHWA JIMIHOM

Ipenynpexnenue Hampasnenue CBSI3aHO ¢ | IlpocBeTuTENbCKUE JIEKIIUU TIO

uu(poBoii 3aBUCHMOCTH | POPMUPOBAHHEM OCO3HAHHOTO M | MEIHAarpaMOTHOCTH,

W HHTEPHET-PUCKOB OTBETCTBEHHOTO0 OTHOIICHUS K | IPAKTHYECKUE 3aHATHUS 1o
1 pPOBEIM TEXHOJIOTHSIM, | UHTEPHET-0€30MaCHOCTH,
CHIDKEHUEM BPEMEHH | TEMaTUYECKUEC o0CyKIeHHS
OECKOHTPOIHHOTO BJIIMSIHUSA ~ COIIMAJIBHBIX  CETEH,
WCTIONIb30BAHUS ~ TAJDKETOB W | IIKOJILHBIC aKIUU c
pa3BUTHEM HaBBIKOB | OTPAHUYCHUEM  HCIIOJIb30BaHUS
OezomacHOrO  TIOBEACHWSI B | TeledOHOB.
OHJIAaH-TIPOCTPAHCTRBE.

DopMupoBaHHe Pabora HampaBJicHa Ha | Bctpeun ¢ mpencraBUTENSIMU

MPaBOBO# KYJIbTYPbI paclMpeHre 3HAHWUH O HOpPMax | MPaBOOXPAHUTEIHHBIX  OpPraHOB,

MOJAPOCTKOB paBa, (hopMupoBaHHEe | IPaBOBBIE WIPHl M BUKTOPWHBI,
OCO3HAHHOTO  OTHOIICHUS K | pa300p CUTYaI[MOHHBIX PUMEPOB,
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OTBETCTBEHHOCTH 3a | ydacTue B 00IIIECTBEHHO
COOCTBEHHBIC JIeHCTBUSI B | 3HAUYUMBIX MIPOCKTAX.
o01ecTBe.
Mpopunakruka HesrenpHocTh HampaBieHa Ha | CHOPTUBHBIE  MEPONPUATHA |
BpeIHbIX MPUBbIYEK H YKpeTIeHHe EHHOCTH 3/I0POBbBs, | COPEBHOBAHMUS,
3aBHCHMOIO MOBEIEHUs | PAa3BUTHE YCTOWYMBBHIX MPUBBIYEK | MPOQUIAKTHUECKUE aKIIH,
3n0poBOro o0Opa3a JKM3HM W | TEMaTHYECKHE BCTpeYn co
CHIDKCHHE pUCKa (JOPMUPOBAHHUS | CIICIHATHCTAMU
3aBHCUMOTO TIOBEJICHUS y | 3ApaBOOXpaHeHus,
MOJIPOCTKOB. oOpa3zoBaTelbHbIC 3aHATUS  TIO
30XK.
CounajbHO- PaGora  opmenTmpoBana  Ha | MHauBuIyansHOE
neAaroruyecKas OKa3aHHe KOMIUIEKCHOW TIOMOIIM | CONPOBOXKIEHHE TICHXOJIOTa |
NO/IePKKA MOJIPOCTKAM,  WCIBITHIBAIOIINM | COLUATBEHOTO nearora,
00y4YaloIuXcsl TPYNNbI | TPYAHOCTH B 00y4YeHHH, | BKIIOYCHUE B KPYXKKH U CEKIIHH,
pHCKa 0O0IIEeHNH WK ceMerHoM cdepe, a | ydacTue B BOJIOHTEPCKHUX
TaK¥XKeE Ha Hux YCICUIHYIO | MHUIWATHUBaxX, MOAACPKHUBAIOIINC
aIanTanuio B IIKOJBHOM | KOHCYJIbTAIINH.
KOJIJICKTHBE.

OnHUM M3 BaXHBIX HalpaBlIeHUH MPOQUIAKTUYECKON NEesATEIbHOCTH CTAaHOBUTCA
dbopmupoBaHHE y TOAPOCTKOB HABBIKOB Oe3omacHoro moBeneHus. CoBpeMeHHBIE
HECOBEPLICHHOJIETHUE €KEJHEBHO CTAJKUBAIOTCS C Pa3IUMYHBIMU COLMAIBHBIMU U
WHPOPMAIIMOHHBIMHA ~ yTPO3aMH, MO3TOMY 0c0o00e 3HaueHHe NnpuoOpeTaeT pa3BUTHE
CMOCOOHOCTH OCO3HAHHO OIIEHHMBATh IMOCIEACTBUS COOCTBEHHBIX MOCTYNKOB. IlogpocTkoB
oOyuaroT mpaBuiamM O€30MacHOr0 OOILIeHUs, CrnocodaM MPeNOTBpAIICHUS] KOH(IMKTOB U
OTBETCTBEHHOMY HCIOJIb30BaHUIO IM(PPOBBIX pecypcoB. CylecCTBEHHOE BHUMAHUE YIEISIeTCS
(OpMHPOBAHNMIO HABBIKOB IIOBEIEHUS B CIIOXKHBIX JKU3HEHHBIX CUTYallUSX M Pa3BUTHIO
CIOCOOHOCTH MPOTUBOCTOATH HETATUBHOMY BIIMSHUIO OKpPY>KalOMUX [5].

B nononHeHune kK 3TOMy 3HAYMMBIM 3JIEMEHTOM NPOQUIAKTHUYECKON padOThI SBISETCS
pa3BUTHE Y MOJPOCTKOB KPUTHYECKOTO OTHOLIEHHMA K HHpopMauuu U (HOpMUpOBaHHE
YCTOWYMBOM MO3MIMM B YCIOBUSX HH(POPMAIMOHHOIO JaBieHHs. B smoxy unu@poBbix
TEXHOJIOTUI  HECOBEPILIECHHOJIETHUE HEPEAKO CTAJKUBAIOTCA €  IPOTUBOPEYMBBIMH
CBEJCHUSIMHM, MAHUMYISTUBHBIM KOHTEHTOM M BJIMSHHEM COLIMAJIBHBIX CETEH, YTO MOXKET
UCKaXaTh UX MpPEJICTAaBICHHUS O HOpMax moBeaeHus. I1oaTomy BakHO He TOJIBKO 00yd4aTh
nmpaBwiaM 0€30IaCHOCTH, HO M pa3BUBaTh CHOCOOHOCTh aHAJIM3UPOBaTh HHGOPMAIUIO,
pas3nuyaTh 10CTOBEpHbIE HCTOYHUKH U OCO3HAHHO (hOpMUPOBATh COOCTBEHHOE MHEHUE. Takoi
MTOAXO0J] YCUJIMBAET OOITUI YPOBEHB TICUXOJOTUYECKON YCTOMIMBOCTH MOJPOCTKOB U CHUYKAET
PHUCK NOMAJaHUs O[] IECTPYKTUBHOE BIIUSHHUE.

Bonbiioe 3HaueHne UMeeT co3aHKe MOJIOKUTETbHOW aTMoc(hephl BHYTPU HIKOJILHOTO
KOJJICKTHBA. bBJIaronpusTHBI NCHUXOJOTHUECKHMH KJIMMAT CHOCOOCTBYET CHHKEHHUIO
SMOILIMOHAIBHOTO HANPSKEHUS, YKPEIUIEHHIO B3aUMHOTO JJoBepus U (POPMUPOBAHUIO YyBCTBA
3aIMIIEHHOCTH y oOydatonuxcs. [loapocTku, omiymaronme MoJAEpKKY CO CTOPOHBI
MeJaroroB U CBEPCTHUKOB, JIETYE MPEOI0JIEBAIOT TPYAHOCTH, aKTUBHEE YYACTBYIOT B KU3HU
LIKOJIBI U PEXE MPOSBIIAIOT CKIOHHOCTh K arpeCCUBHOMY WJIM aCOLIMAJIbHOMY IOBEICHMIO.
KomdopTtHas oOpa3oBarenpHas cpeia CTAHOBUTCS OJHUM U3 KIIFOUEBBIX YCIOBUN YCHEIIHON
NpOUIAKTUIECKOH eI TETbHOCTH.

JUisl TOCTHKEHUST YCTOMUMBBIX PE3yIbTaTOB BaXKHA OpraHU3alis MEKBEAOMCTBEHHOTO
B3aUMOJIEHCTBHA. B pemeHnn mnpoOiieM HECOBEPIIEHHOJIETHUX YYacTBYIOT I€IarorH,
IICUXOJIOTH, COLMAJIbHBIE CIYKObI, MEAMLUHCKUE CHELMAIUCTBl M  IPEICTABUTENN
MIPaBOOXPAHUTEIbHBIX OpraHoB. CoBMmecTHass padoTa pa3NIUYHBIX CTPYKTYp IO3BOJISET
CBOEBPEMEHHO BBISABIIATH MOAPOCTKOB, HYXIAIOIIMXCS B MOJJAEP)KKE, U o0ecrneunBaTb UM
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KOMIUIEKCHYI0 momols. Koopauuamusi nelCTBUM CIIEHHUAINCTOB CHOCOOCTBYET Oolee
3G HEKTUBHOMY PELICHHUIO COLIMATBHBIX M BOCIIUTATENILHBIX 3a/1a4 [6].

Takum o0pazom, npodunakTHdeckasl AesITENbHOCTh B 00pa30BaTEIIbHON OpraHU3aIuu
npeacTaBisier co0Oi  KOMIUIEKCHYIO M HENpEphIBHYIO pPadOTy, HANpaBICHHYIO Ha
MpEeAYNPEXKICHUE HETAaTUBHBIX MPOSBICHUN CPEeIU MOAPOCTKOB U CO3/IaHUE YCIOBUN JJIA UX
[IOJIHOLIEHHOTO  pa3BUTHA. Pe3ynpTaTUBHOCTh  TAaKOW  JI€ATENbHOCTH  3aBUCUT  OT
COIJJaCOBAaHHOCTH JCHCTBUI I€1aroroB, CEMbH U COLMAIbHBIX MHCTUTYTOB, @ TaKXe OT
CO3/MaHUs ONArONMpHUsATHOH aTrMOC(epbl BHYTPH IIKOJBHOTO KOJUIEKTHBA. KOMIUIEKCHBII
MOAXOJ IO3BOJIIET HE TOJIBKO CHUXKAaTh PUCK OTKIOHSIOLIErOoCs IOBEACHUs, HO U
CIOCOOCTBYET YCIIEIIHOM COLMAIN3aMU MOAPOCTKOB, PAa3BUTHIO UX JIMYHOCTHBIX KA4eCTB U
(hOpMUPOBAHHIO YCTOWYMBBIX HPABCTBEHHBIX OPUEHTUPOB.

Jannoe uzoanue npogunancuposano Komumemom nayxu Munucmepcemea Hayku u
svicuie2o oopaszosanus Pecnyonuxu Kazaxcman (I'panm Ne. AP23489106)
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AHJJATIIA

byn wmakamama JKoFapbl CHIHBIIT  OKYIIBUIAPBIHBIH  QJICYMETTIK  JaFIbLIapbIH
KJIBITITACTBIPY MOcelieci Kazipri OuUTiM Oepy ICHUXOJOTHUSCHI MEH QJICYMETTIK IeIaroruka
TYPFBICBIHAH KapacTelpblianel. Kazipri Koramaarel LU(pIaHAbIpy YAEpici, oIeyMEeTTiK
XKemuIepiH OeaceHal TaMybl, 0TOACH IIITTHETT KOMMYHHUKAITUSHBIH 9JICIpEYi )KOHE MEKTEITET1
TICUXOJIOTUSUIBIK KOJIIAy IbIH KETKUTIKCI3IT XKacecipiMAepIiH dJIEyMETTIK JaFIblJIapbIHbIH
TOMEHJIEYIHE 9Cep €eTeTIH Heri3ri (Qakropiap peTiHAe TajjaaHaabl. 3epTTey OapbIChIHIA
QIIEYMETTIK  JaFAbUIapAbIH ~ TYIFAHBIH  OJIEYMETTIK  OeHimzenyiHe, 3IMOLMOHAIIBIK
TYPaKTBUIBIFBIHA, TYJIFAAPAIIBIK KapbIM-KaThIHACKIHA JKOHE OoJalak KociOu emipiHe Tikenen
BIKITAJ €TETIHI aHBIKTAJIJIBI.

Makanana 9JeyMETTIK JaFapUIapblH TEOPHSUIBIK Herizaepi Kapacteipbuibin, Albert
Bandura, Lev Vygotsky, Carl Rogers, John Dewey cusikTs FaabiMaap/biH eHOCKTEepiHe Taaay
xacanagpl. COHBIMEH KaTap oONEyMETTIK JaFablIaplbl KajbIITACTBIPYIBIH  HETI3T1
MEJAroTUKAIBIK OJICTepl CcUMATTalanbpl. ATam alTKaHAa, oOJICYMETTIK-TICUXOJIOTHSITBIK
TPEHHUHT, POJIIK OWBIH TEXHOJOTHICHl KOHE >KOOAIBIK OKBITY OMICTEPiHIH KYPBUIBIMBI,
Ma3MYHBI JKOHE QJICYMETTIK KY3bIPETTUTIKTI JaMBITyJaFbl POl KeHIHEH TYCIHAIpiIe .

3epTTey aschiHAa TKipuOere OaFbITTalFaH IIAFbIH  QNEYMETTIK >KoOajap/biH
MaHBI3IBUTBIFBI J1a KapacThpbutaabl. COHBIH IMIIHAE CBHIHBIN IMIHAC YHBIMIACTHIPHUIATHIH
«TyFaH KYH HeciHe KiTal Chlilfiay oHe KiTall MPe3eHTAUICh) )K00AChIHBIH OKYIIBLIAP IbIH
KOMMYHHKATHBTIK JaFIblIapblH, SMOIMOHAIIBIK WHTEIUICKTIH, »XayalmKepIIUIriH >KoHE
YKBIMABIK KaTBICTBIIBIK CE31MiH KalIbINTACTBIPYAAFbl TUIMILIITT TalaHa bl

Makasa HOTHXKeIIepi dJIEyMEeTTIK JIaF IbUIap bl KAIBINTACTHIPY JKYMBICTAPBIHBIH KYHETI,
ToxipuOere OaFbITTalfaH KOHE OHOMOIMOHANIBIK Kayilci3 opTajga YHBIMIACTBIPBUIFAH
XKarjaiina raHa THiMal OonaThlHBIH KepceTenl. COHBIMEH KaTap 3epTTey Kazipri MeKTen
KarJaiiblHaa OJNIEYMETTIK JaF[blIapAbl JaMbITyFa apHalfaH KeIIeHIl MeJaroruKaibIK
TOCUIIEPAIH KaXKETTUIITIH JaJenIenl.

Kinr ce3gep: oneymeTTiK [arabliap, >KOFAphl CHIHBIN OKYIIBUIAPBI, OIEYMETTIK
KY3BIPETTIIIK, KOMMYHHMKAIUS, SMOLMUOHAIIBIK WHTEUICKT, POJAIK OWBIH, OJICYMETTIK-
MICUXOJIOTUSUIBIK TPEHUHT, )K0OAJIBIK OKBITY, JIEyMETTEeHY, O11iM Oepy OpTachl.

AHHOTALUSA

B nanHoii cratbe paccmatpuBaetcs mpodseMa popMUpPOBaHUS COLIMATIBHBIX HABBIKOB Y
CTapILEKIACCHUKOB B KOHTEKCTE COBPEMEHHON 00pa3oBaTeIbHON IICUXOJIOTHH U COLUAIbHON
MeTarOTUKH. AHAIM3UPYIOTCS OCHOBHBIE (DaKTOPHI, BIMSIONINE HAa CHUKCHUE YPOBHS
COLIMAJIHBIX HABBIKOB TOIPOCTKOB, CPEIU KOTOPBIX LU(POBU3AIMs OOIIECTBA, aKTUBHOE
UCIIOJIb30BaHNE COLIMAIBHBIX CETeH, oOcliablieHne BHYTPUCEMEHHOM KOMMYHUKAllUU U
HE/I0CTaTOYHasl TMCUXOJOrMyeckas MOJJep>KKa B IIKOJBHOW cpene. B xozxe uccienoBaHus
OBUTO BBISIBIIEHO, YTO COIMAJbHBIE HABBIKM OKAa3bIBAIOT HEMOCPEICTBCHHOE BIHMSHUE Ha
COLMAJIBHYIO JaNTalMi0 JUYHOCTH, SMOLMOHAJIBHYI YCTOWYMBOCTb, MEXKIMUYHOCTHOE
B3aUMOJICHCTBHE U JAIILHEUIITYIO TPO(PECCHOHAIBHYIO PEaTN3alUI0 00 YIarOIIHXCS.

B cratbe packpbIBarOTCS TEOPETHUYECKHE OCHOBBI PA3BUTHUS COLMAIBHBIX HABBIKOB C
omopoit Ha Tpyasl Albert Bandura, Lev Vygotsky, Carl Rogers u John Dewey. Ocoboe
BHUMaHHME yJeNsAeTCsl MPAKTUUECKUM IeAarornuecKuM MeTo1aM (pOpMHUPOBAHUS COILIMATIBHBIX
KoMmneTeHIMi. PaccmarpuBaroTcs CTpyKTypa, COJEpKAHHWE M BO3MOYKHOCTH IPUMEHEHHUs
COLIMAJIbHO-TICUXOJIOTUYECKOTO TPEHUHTA, POJIEBBIX UTP U MPOESKTHOTO O0YUYSHHS B IIKOJIbHON
cpeze.

Taxke B HCCIENOBAaHMM AaHAIM3HPYETCS 3HAYCHHUE MPAKTUKO-OPUEHTHPOBAHHBIX
COLIMAJIBHBIX MTPOEKTOB. B KauecTBe nmpuMmepa npejacraBieHa HIKoiabHas npakTuka «Ilomapok
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KHUTM MMEHUHHUKY U TOCJHEIyIolas Mpe3eHTaluss IPOYUTAHHOTO [POU3BEACHUS,
CHOCO6CTBYIOH_Ia$I Pa3BUTHIO KOMMYHUKATHBHBIX HABBIKOB, 5MOIHMOHAJIBHOI'O HWHTCIIJICKTA,
OTBETCTBEHHOCTH U YYBCTBA KOJUIEKTUBHOMN MPUHAIJICKHOCTH y 00y4arOIIUXCS.

PC3YHBTaTbI HUCCIICAOBAHHUA IIOKA3bIBAKOT, YTO q)OpMI/IPOBaHI/Ie CONUAJIbHBIX HAaBBIKOB
Haubosnee AGGEKTUBHO  OCYIIECTBISETCS B YCIOBUSIX  CHUCTEMHOW,  MPaKTHUKO-
OPUEHTUPOBAHHOW M SMOIMOHAIBHO Oe30macHOi oOpa3oBaTenbHOU cpenbl. [lomydeHHBIE
BBIBOJIBI  MOATBEPKAAIOT HEOOXOJUMOCTh BHEAPEHHUS KOMILIEKCHBIX —I€arOrHuecKux
moAXO040B, HaIPaBJICHHBIX Ha Pa3BUTUC COLHUAJIBHBIX KOMHGTGHL{I/Iﬁ COBPCMCHHBIX
MOJIPOCTKOB.

KiioueBble cioBa:  colMalbHBIE  HAaBBIKM, CTAPUICKIACCHUKH,  COILMAJIbHAs
KOMIIETEHTHOCTh, KOMMYHUKALIUs, SMOIIUOHATIbHBIA MHTEIIEKT, POJIEBbIE UTPHI, COLIMATIBHO-
MICUXOJIOTUYECKU TPEHHUHT, TPOSKTHOE 00YUYEeHHUE, COIMAIN3aIns, 00pazoBaTeiIbHas Cpea.

ABSTRACT

This article examines the issue of developing social skills among high school students
within the framework of modern educational psychology and social pedagogy. The study
analyzes the main factors contributing to the decline of adolescents’ social skills, including
digitalization, excessive use of social media, weakening family communication, and
insufficient psychological support in schools. The research demonstrates that social skills
directly influence students’ social adaptation, emotional stability, interpersonal interaction, and
future professional development.

The article explores the theoretical foundations of social skills development based on the
works of Albert Bandura, Lev Vygotsky, Carl Rogers, and John Dewey. Particular attention is
given to practical pedagogical methods aimed at developing social competencies. The
structure, content, and educational potential of socio-psychological training, role-playing
activities, and project-based learning are discussed in detail.

The study also highlights the importance of practice-oriented social projects in the
educational environment. As an example, the classroom initiative “Book Gift for a Birthday
Student and Subsequent Presentation of the Read Book™ is analyzed as an effective tool for
developing communication skills, emotional intelligence, responsibility, and a sense of group
belonging among students.

The findings indicate that the development of social skills is most effective when
implemented within a systematic, practice-oriented, and emotionally safe educational
environment. The study emphasizes the necessity of introducing comprehensive pedagogical
approaches aimed at enhancing the social competencies of modern adolescents.

Keywords: social skills, high school students, social competence, communication,
emotional intelligence, role-playing, socio-psychological training, project-based learning,
socialization, educational environment.

KacecnipimMaepaiy ~ oleyMeTTIK  JaFibUlapblH  JaMbITy  Kasipri OutiMm  Oepy
TICUXOJIOTHSCHIHIA MaHBI3bl TAKBIPBINKA alHANBI. ByJl OKYIIBIIApAbIH Y3aK Mep3imMal o-
ayKaTbIH, )KYMBICKA OpHajacy MYMKIHIT1H KoHEe KOFaMFa KIpIrylH KaMTaMachl3 €Ty YIIiH TeK
aKaJeMISUTBIK KETICTIKTep/iH JKEeTKUTKCI3 eKEHIH TYCIHYACH TYBIHIAAbl. OIEyMETTIK
TaFIpIap - KapbIM-KATBIHAC, BIHTBIMAKTACTBIK, AMIATHs, >KAHKAIIAPIbl Iy >KOHE
»KayanThl IIeNTiM KaObLUIIay - TAHBIMIBIK, IMOIUSIIBIK KOHE QJIEYMETTIK-MOJICHHU YAepiCTepIiH
KYpZeI e3apa opeKeTTecyl apKbUTbl KabilTacaabl. OCkl KypAenuTikKKe OaiIaHbICThI FATBIMIAP
YKOFapbI CHIHBITI OKYIIBUIAPBIHBIH SJICYMETTIK KY3bIPETTUTIKTEPiHIH Kajdail KaabllITaCaThIHbIH,
HBIFASITBIHBIH HEMECE TEXKEJETIHIH Olp FaHa TEOPHSUIBIK TYPFBIIAH KaH-)KAKThl TYCIHIIPY
MYMKIiH emMec ekeHiH MoibiHnaiabl (banmypa, 1986; Beirorckuii, 1978; CASEL, 2015). byn
Tapay/ia YChIHBUIFaH TEOPHSUIBIK TaJIJIay )KaceCipiMAEPIiH dJICYMETTIK 1aMybl Typajibl Ka3ipri
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3epTTeysepre Heri3 OOJIAThIH ICHUXOJOTHSUIIBIK, QIEYMETTIK-MOICHU OHE IeJaroruKaibIK
Tocinaepai Oipiktipeai. MeKTen opTachlHIA OJNEYMETTIK JIaFablIapAbl THIMII JaMBITyFa
KeJlepri KeNTIpeTiH TYKbIPbIMAAMAaIbIK KUBIHIBIKTAP MEH OJIKbUIBIKTapFa epeKile Hazap
aymapeutafgel. Omapra  ONEyMETTIK-OMONMSUIBIK  KOJIJAyJaFbl TEHCI3MIK, KYPBUIBIMIIBIK
apajiacyyapJblH JKETICIICYIIUTIT >KOHE TeOpHsi MEH MpPAaKTHKAa apachIHJIAFbl COMKECCI3MIK
xaransl (JxoHc xone Kan, 2017). Herisri »koHe 3aMaHayH TeopHsIapFa [I0JTY JKacai OTBIPHIIL,
Oy Tapay oJICYMETTIK JaFabUIapblH TaOWFAThIH TYCIHYT€ FBUIBIMH HETI3 KajayFa >KoHE
3€PTTEINIIN OTBIPFaH MACENICH] KAJIBINTACTHIPATHIH HET13T1 TEOPHUSIIBIK Keepriiep/li aHbIKTayFa
OarbpITTaJIFaH.

OJIEYyMETTIK JaFbIHBl JIaMbITa OTBIPBIN, OKBITY CAJIACBIHAAFBl 3€pTTEYLILIEp MEH
Oarmapnamanbl naisigarapgap Waters men Sroufe (1983) Gepren «Ky3bIpeTTi TyJIFa»
CHIAaTTaMachlH Herisre anmaapl. Omap Ky3BIpeTTi agaMaapAbsl KOFAMHBIH TajlanTapbiHa
OUMiIMJIENTEH 9pl KaXeT jkayanTap Oepe ajaTblH, COHAai-aK MYMKIHAIKTEP/1 TYABIPHII, OJIapabl
THIM/II Taiianana anaTelH KaOijgerrepre ue Tyiranap peringe kepeni (Elias sxone aBropap
(1997).

OneymerTik marabiHbl eq anram 1089 xpuisl keHiHeH 3eprrereH Anboepn bonmypa
oonateiH. O “SOCIAL COGNITIVE THEORY” kiTaObiHaa 1071 OCBI TaFAbLIAPIbIH agamMiaa
OOJIYBIHBIH THIMJI TYCTapblH aWTBIT KETKEH. ABTOPIBIH €HOCTIHIE aaaM JdaMybIHBIH
MICUXOJIOTHSUIBIK  TEOpUSJIaphl, ocipece e3repicTep JKbuigaM OOJaThlH epTe KalbIITacy
KBUIAPBIHIA, MYMKIHIIKTEPIH ©CyiHe Kol KeHiUT OenreH aeci. Amaljga, amaM eMipiHiH
KOJJAAPBIH HE AHBIKTAMTHIHBI Typajbl HETi3T1 Mocele a3 Hazap ayJapbulFaH. OpTypii
KaOlJIeTTepaiH Jamy JACHrediH OUTy ©3 aliIplHa KEeKe OMIpHiH KaHmaik OarpITTa ©pOWTiHI
TypaJjbl Kem aKnapar OepMein/Ii AereH miKipe.

Kanpmait oneymeTTik skaraitiap OpbeIH ajica Ja, Ke3 KeITeH yaKbIT TIeH KEHICTIKTE KEeKe
eMIp KOJJAPbIHBIH OpTYpJl OaFbITTapblH TYCIHAIPY MiHJETI cakTanaasl. byn emipiik
OarpITTap/bl QJICYMETTIK TYPFBIAH FaHA €MeC, TYJIFAIBIK JICHTei/Ie Ie Talay bl Taam eTel.
OMmip OOWFBI MiIHE3-KYJIBIK YATUIEpiH Talfay KepCeTKEHAEH, YCTeM oJIeyMEeTTIK OJEeHU
BIKIaJap/1a 0eseK, Ke3eHCOK OKUFaIap J1a aJaMHbIH OMip KOJIBIHBIH KaJIbITACYbIHA eIyl
acep etim oteipassl (Bandura, 1982).

Kasipri Tanma aiaeyMeTTiK JaFaplIapAblH MaHBI3Bl TEK JKEKe TYJIFAHBIH JaMyblHA FaHa
eMecC, COHbIMEH KaTap KOFaMHBIH TYPaKTBUIBIFBI MEH YHJIECIMIUTIriHEe TiKelIel acep eTeTiH
(dakTop peTiHAe KapacTbIpbUIaJbl. OJIEYMETTIK JaF/bUIapblH JaMybl apKbUIbl jKac ypHak
e3apa TYCIHICTIKKE, BIHTBIMAKTACTBIKKA, ©3apa KOMEKKE XoHe KOFaMIaFbl OeNCeHAUTIKKE
xeteneiai. by 3eprreynep MeH Tanmaynap — oJI€YMETTIK FhUIBIMIAPIBIH, ICUXOJIOTHS MEH
MeJaroruKaHbIH KeIIeH 1 JaMYbIHBIH HOTHKeC1 OOJIBII Ta0bLIaAbI )KOHE Ka3ipri 3aMaHFbI OLTiM
Oepy KyHeciHIH KaXeTTi TajJanTapbl MEH YpAicTepiH alKblH kepcereni. Kasipri yakeiTTa
Kazakcranaarbl jKOFapbl CHIHBII OKYIIBUIAPBIHBIH QJ€YMETTIK JaFbUIapbIHBIH TOMEHJEYl
OJIEYMETTIK 3epTTeyJiep MEH CTaTHUCTHKAa OOWBIHINA alKbIH KepiHic TaOyma. Omapabig
TeMeHieyiHe OipHele pakTopJap cebern OOIbII OTHIP.

1. InTepHeT neH aleyMeTTIK KeNIepIiH acepl

Kasipri 3aMaHFbI ’KacTap/IbIH KOIIIIUIIT oJIEyMETTIK JKeNiiepie Kol yakbIT oTKi3eal, Oy
oJlapJbl TIBIHAWBI ©MipJeri KapbIM-KaThIHACTApJaH aimmakraTyra okenemi. 2019 >xbutbl
Kazakcranaa >xypri3iireH 3eprrey HoTwxenepi OoifbiHma 14-18 »xac apanbIFbIHIAFbI
xacecmipimaepain 70%-b1 d1eyMeTTIiK :KeJlijiepae KyHiHe 3 caFaTTaH apThIK YaKbIT
oTKi3zeni. byn yakpITThl Oananap kebiHece OacKajapMeH OHJIAHH peXUMJIE KapbIM-KaTbIHAC
Kacayra KyMmcaiapl, Oipak Oy omapaeiH OeTme-0eT Ke3mecysepie, HaKThl eMipAe KapbIM-
KaThIHAC Kacay JarAbUIapblH dJcipeTe/ll. ONeyMEeTTIK Kemiiepie KapbIM-KaTbIHAC KEHIT api
BIHFAMJIBI OOJIFAHBIMEH, OJ1 )KaCOCIIPIMIEPTe IMOIMSIIAPBIH, OMJIAPBIH HAKTHI )KETKI3E anmMay,
Coliniey JaFablIapbIH NaMBITYIaFbl KHBIHIBIKTAP TYFBI3aIbI.

2. Ot6acel MeH TopOue hakTopaapbl
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OTt6aceiHzIa AYPBIC TOPOME MEH KOJIIAYAbIH 00JIMAYHI J1a dKaCOCTIPIMACP/IIH SJICyMETTIK
JaFAbuUIapblH  JaMbITyFa Kedepri kentipeni. Kasipri ara-aHamapaslH —Kemmiiri 3
OastamapbIMEH KapbIM-KaThIHAC YKacayFa )KeTKUTIKTI yakbIT 6eameiii. 2021 xKbuUtbl )KypriziireH
3epTTey OoiibiHIIa, Kazakcranmarel ata-aHanapasH 62%-b1 03 OananapbiHa KYHACTIKTI OMipe
KETKUTIKTI Hazap aynapmaiiabl. byn onmapasiH GananapbIHbIH KapbIM-KaThIHAC Kacay >KOHE
QJIEYMETTIK Karjaiapra Oeilimaeny KaOieTTEpiHIH JaMyblHa Kepi ocep eredi. Ocipece
KyYMbICOAcThl aTa-aHanap OanajgapblHa AMOLMOHAIIBIK KOJJAAay KOpCeTy MEH oJIeYMETTIK
JaFabpuIap bl KAJBINTACThIPY1a KUBIHABIKTapFa Tan 00abl.

3. MekTenTeri NCUXO0JIOTHSIIBIK )KOHE QJICYMETTIK KOJIIAayAbIH OOJIMayhI

MekTenTep/ie 91eyMETTIK AaFAbUIap/bl 1aMbITyFa OarbITTAIFaH apHaiibl cabaKTap MeH
Oargapiamanap sketkinikci3. Kazakcrangarsl KenTereH MEeKTeNTep e SJ€yMEeTTIK AaFAbLIapAabl
KaJBINTACTBIPYFa ~ apHAJFaH  apHailbl  TPEHMHITED  HEMece  pOJAiK  ONBIHAAp
YUBIMIACTBIPBUIMANIBI. by n1a skacecmipiMIepliH ONEyMETTIK JaFablIapibl JAaMbITY
MYMKIHIIKTepiH TmiekTeiai. COHBIMEH KaTap, MEKTENTerl TCUXOJOTHSUIBIK KBI3METTIH
KETKUTIKCI3IIM MEH apHalbl MCHXOJIOTUSIIBIK TPEHUHTITEPAIH >KOKTBIFbI OKYIIBLIAPIBIH 63
SMOLMSUIAPBIMEH  KYMBIC icTey KaOumetiH Ttemenneteni. 2020 :Kblabl Kypri3ijiren
3eprreyJiepre coiikec, Kasakcran wmekrtentepingeri 48% oKywbl NCHXOJOTHSJIBIK
KOJI1ay/AbIH 00JIMaybIHA IAFBIMIAHFAH.

4. MazachI3/IbIK TIEH CTPECCTIH JKOFaphl JICHreHi

XKacecmipiMaep apackliHIa Ma3ach3AbIK JcHredi skorapeutan kenemni. 2020 KbLiabl
JKYprizijiren  djeyMerTik  3eprreysaep — OoiibiHma  Kasakcramgarel  MeKTen
OKYIIBLIAPBIHBIH 42%-b1I KOFApbI [eHreiijle Ma3achbI3ILIK TeH CTpeccTi ce3iHei.
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC10468191/ Byn NCUXOJOTHSIBIK Karaai
oNapJblH  KapbIM-KaTblHAC JarapulapblHa ocep erenl. KacecmipiMaep oIeyMETTIK
KaFaaiaapaa e31H CeHIMCI3 ce3iHelll, SMOLUsIIapblH 0acKapyia KUbIHABIKTapFa Tar 0oJaibl.
MyHBIH HOTHKECIHJIE 0JIap QJICYMETTEHY YI€PICIHJIe apTTa KAJIbII KOSIIbI.

5. MekTenTeH KeHiHT1 yaKbITThIH KYPBUIBIMIATIMAaYbI

Keii0Oip mexTenTep/e xacecnipiMiep MEKTENTEH KEeilH 00C yaKbIThIH Maianbl TYPAE
OTKi3yre MYMKIiHAIr K0K. OKyIIbUIApJbIH KOMIILIIr ©3 YaKbITTapblH YH TalchlpManapbiH
OpBIHJIayFa, OKYyJaH TbIC OpEKEeTTepre Kymcailnpl, Oipak Oyl oOJapIblH QJIEYyMETTIK
JaFAbUIapbIH JaMBITyFa KeMekTecnelai. KorambIK ic-11apanap MeH TPeHUHITEP/I1H KOKTBIFbI
HEMece KOJDKETIMCI3Iri KacecHipiMIEpaiH oleyMeTke OeWimuenyin KubiHmaragsl. 2021
Kbl KazakcTaHHBIH OipKaTap KajajJapbIHAa sKacecnipiMaepre apHaJIFaH dJ1eyMeTTiK
’ko0ajlap MeH KochIMIIa Oijlim Oepy OarmapiaamajiapbiHbiH 35%0-b1 FaHa KOJLKeTIMi
0osiraH.

OJNeyMETTIK JaFabUIapJblH TOMEHJIEyl KONTereH Tepic caijapra oKelyl MYMKIH.
bipinminen, xacecmipiMaepaiH e3apa KapbIM-KaTblHAC >kacay KalOineTi TemeHneini, Oy
OJIapIbIH JOCTHIK KapbIM-KaTBIHACTAPBIH KAJIBITACTHIPYa KABIHIBIKTAD TYFbI3a1bl. COHBIMEH
Karap, Ooyamrakra Kacion emipjie e 9JIe€yMETTIK JaFablIapAblH JKeTICIIeYIIUTIr MaceIecine
YIIBIpaY BIKTUMaJ. MbIcaiibl, K9C10H KYMBIC OPBIHIAPbIH/IA aAaMIapPMEH TUIMJII )KYMBIC 1CTel
anMay, miKipTajacTapra KaThICy Ke3iH/1e 63 KO3KapachIH 1dJIeN/1ei aIMay CUSKThI KUBIHIBIKTAp
TybIHZAYbl MYMKIH. ByJ1 @3 ke3erinjae »kacecnipiMAep/iH dJIEYMETTIK jKOHE MCUXOIOTHSIIBIK
oll-ayKaThlHA Tepic acep eTenl. OJeyMETTIK JaFAbUIap/bl KETKUIIKCI3 MEHrepreH jkacTtap
Oonamakra e3/epiHe >KOHE aifHaIachIHIAFbl aaMapra TCHXOJOTHSUIBIK TYPFBIIa KBICHIM
KepceTyl MYMKIH.

OJIeyMeTTIK AaFAbUIapblH TOMEH/EYl COHJal-aK KOFaMHBIH aJIbl JaMybIHa J1a 9cep
ereni. Erep jxac ypnak oleyMmeTTiK JaFaplIapAbl OYPBIC MEHrepMece, oJapAblH KOFaMIarbl
OPHBI JKOHE QJICYMETTIK KaThIHACTAPJAFbl peoull Jie dnciperai. MyHaai sxaraaitiiap KoraMHBIH
QJIEYMETTIK TYPFbIJIaH OeJliHyiHe, ©3apa TYCIHICHICYIITIKKE KoHe KOH(MIMKTUIEPIiH apTyblHA
OKeJyl MYMKIH.
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OJIeyMETTIK JaFrblaapAbl KaJbIITACTBIPY JKYMBICHI €H aJJbIMEH OKYIIBIHBIH Ka3ipri
QJIEYMETTIK JlaMy JIeHTeliH aHbIKTayaaH Oactanaabl. Ceb6ebi op OKYIIBIHBIH KapbIM-KaThIHAC
)Kacay epeKIIeiri, SMOIUSIHBI 0acKapybl, TOIIEH OPEKETTECYl KOHE AICYMETTIK Oerimaenyi
opTypii aeHreine Oonaabl. COHIBIKTaH QJIEYMETTIK JaFIbUIap/bl KAJIBINTACTBIPY aJIbIHIA
MIHJICTTI TYpJIe AMArHOCTUKAIIBIK Ke3€H JKYpri3iaeai. by ke3eHje OKYIIBIHBIH QJICYMETTIK
OeJcenaiiri, KOMMYHHKATUBTIK MOJEHHETI, YMOLUMOHAIIBIK TYPAKTBUIBIFbI, KOHMIUKTUIIK
KaFJaiaapra peakiysChl XKOHE Y)KbIMJIAFbl OpHbI 3epTTenell. JIMarHocTukanay HOTHXKECiHe
KaHJail oNeyMETTIK JaFAbulap OJICI3 JaMbIFaHbl aHBIKTAJIBIN, COFAH COWKEC IearoruKaibIK
AKYMBIC 5KOCTIapbl KYPbUIa/Ibl.

OJleyMeTTIK AaFrAblIapbl KaJBINTACTBHIPYAA €H THIMII KoHe KeH TapaJjFaH
dmicTepain Oipi — JyIeyMeTTIK-NICHXOJOTHSJIBIK TPeHHHT Jdici. byn omicTiH FhUIBIMU
Heriznepi XX FachIpAbIH OpPTACchIHAA TYMaHHUCTIK IICHXOJIOTHSI OAaFbITBIHIA KaJBIIITACTHI.
Ocipece amepukanblk 1ncuxojor Carl Rogers TyiraapanblK KapbIM-KaTblHaCcC —I€H
SMOILMOHANJIBIK Kayilci3 oOpTa aJaMHBIH OJEYMETTIK JaMyblHa TIKeNeH ocep eTeTiHiH
nonenneni. KellinHen Oysl uiesyiap negaroruka MEH oJIGYMETTIK IICHMXOJIOTHS CaslachlHA
SHT131TiI, MeKTen TOXIpuOeciHae KolIaHbu1a 6acTaibl.

OJIeyMETTIK-IICUXOJOTHSIIBIK TPEHUHITIH 0acTbl MaKcaThl — OKYIIbUIAPJbl KapbIM-
KaThIHAC jKacayFa ToXipuOe apKbUlbl yHpeTy. Byi omic TeopHsulblK TYCiHIIpYAEH Tepi
IIPAKTUKAJIBIK OpEKEeTKe Heri3zesnelll. SIFHU OKYIIbl QJIEyMETTIK MiHe3-KYJIBIKThI T€K ThIHJAI
KaHa KOWMai, OHbl HaKThI dpEeKeT OapbIChIHIA MEHrepeai. TpeHuHr Ke3iHnae oKymbuiap Oip-
OipiMEeH [uanor >Kypriseni, MIKip anMacaabl, NpoOJIeManblK CHUTyalUsUIapAbl MLIemel,
AMOLMSUTAPBIH OLIIipeai )koHe OacKanapIpIH SMOLIUSACKHIH TYCIHYTe YiipeHeai. by omic mexren
XKaraalblHIa KeOlHe KOMMYHHMKATUBTIK KUBIHJBIKTApbl Oap OKYLIBIJIAPMEH KYMBIC Ke3iHAe
KOJI1aHbLUIaJbl. MBICAJIbI, YSUIIIAKTHIK, TYHBIKTBIK, arpECCUBTUIIK, KOH(DIUKTUIIK MIHE3-KYJIBIK
HeMece Y)KbIMFa OeifimMJienny KUbIHBIKTaphl OaiiKaiFaH >karJai/la TPeHUHITIK )KYMBICTap oTe
THIMI1 HOTHOKE Oepeni. CoHbIMEH Karap Oysl 9liC MHKIIIO3MBTI OUTIM Oepy opTachlHAa n1a
MaHbI3[bl OpBIH ayajbl, cebedl TPEeHUHI OKYIIbUIAp apachlHIa e3apa TYCIHICTIK IeH
TOJIEPAHTTBUIBIKTHI TAMBITYFa KOMEKTECE/II.

QJICYMETTIK-IICUXOJIOTHSVIBIK TPEHUHI apKbUIbI JJIEYyMETTIK JaFabliap OipHeme
Ke3eH OOMBbIHIIA KaJbINTACTBIPbLIAAbI. AJJBIMEH OKYIIbAA AMOLMOHAIIBIK KaylICi3/iK
ce3imi Kanplnracysl KaxeT. COHIIBIKTaH TPEHUHT OapbIChIHA CEHIM aTMOC(hepachl Kypbla/ibl.
MyraniM HeMmece IICHUXOJOr KaTbICyUIbLIapbl ChIHFA alMai/ipl, op OajaHbIH MIKIPIH
KaObUIAlAbl  JkoHEe Konjay kepceredi. OchlgaH KeiiH OipTiHAEN KapbIM-KaTbIHAC
KATTBIFYJIaphl EHI 1311,

Mpeicansr:

o «Tanbicy mIeHOEP1»;

o «bencenni TeIHIAYY;

o «MeHIH dMOLHSIM;

o «KaKTBIFBICTHI LICLITY»;

o «KoMIIIIMMEHT anTy»;

e «O3 MIKIPIHAI KOPFa» CHUSIKTHI KATTHIFYJIap KOJJAHBLIAIbI.

byn xarTeifyJiap apKbUIbl  OKyWIbUIAP OipHeme MAaHBI3AbI JJIEYMETTIK
Ka0ijerrepai Menrepeai. bipinmrizien, onap o3 olbIH epKiH XKeTki3yre yiipeneai. Exinminen,
0acka aJaMHBIH CO31H OenMell ThIHAAay KaOiaeTi KaibllTacaabl. Y IIHIIIICH, YMOIMSIIAPIbI
6ackapy narasichl Jamusl. COHBIMEH Katap Oajnanap KemiciMre Keiy, KOMeK cypay, Koyijaay
KOPCETY, dKaHXKaJIbl OCHOIT MIeNTy CUSKTHI JICYMETTIK TOKIpUOe )KMHAKTANTBI.

OJIEYMETTIK JaFAbLIAPAbl KAJBINTACTHIPYAAFbl eKiHII MaHBI3AbI JIiC — POJIIIK
OiibIH TEXHOJOTHUsIChI. bys1 oicTiH TeopusuTbIK Herizaepi XX FachIplia dJICYMETTIK OKBITY
TEOPHUSCHIHBIH JaMybIMEH OaillaHBICTHI KanbIMTacThl. Ocipece Albert Bandura amamubIH
QJIEYMETTIK MIHE3-KYJIKbI Oakburay, imitation >XoHE TOKIPUOE apKbUIBl KabITITACATHIHBIH
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nonenneni. KeliiHHeH pesiik OWBIH OJiCl MEAarorukanga, dJSyMETTIK IeJarorukana >kKoHe
TICUXOJIOTHSUTBIK KOPPEKIIUS KYMBICTAPBIH/IA KeHIHEH KOJIIaHbLIa 0acTaIbl.

Pennmik oOWHBIH OmiCiHIH HETi3ri MakcaThl — OKYIIBIHBI ©OMIpJEri oJeyMeTTiK
Karmaiimapabl Toxipube xysinae cesinaipy. byn omic GapeickiHna okymibutap Oenrimi Gip
penaepai OpbIHAANWIBI >KOHE HAaKThl ©MIpAe Ke3/IeCeTiH oJCYMETTIK CHUTYyallusuiapabl
Oelineneiiai. SIraM O6ana TEK THIHAAYIIBI EMEC, JJIEYMETTIK OpPEKeTTIH TiKeNeH KaThICYIIbIChIHA
alfHanaml.

Mpeicansr:

o «JloCBIHMEH KeJTiCIeYIITIK Y,

¢ «JKaHa OKyIIBIMEH TaHBICY;

o «KoramIbIK OpbIH/IA ©31H YCTay»;

o «KemMmek cypay»;

o «BynIMHT KaFIalibIH STy »;

e «ATa-aHAMEH OHTIME» CHUSKTHI CUTYAI[HsUIap MOJICIIbICHE/I.

byn onic ocipece SMOIMOHANIBIK WHTEIJIEKT MEH SMIATHUSIHBI JaMbITyJa ©Te TUIMI1
Oonpbin cananaapl. Cebebi OKymIbl Oacka aJaMHBIH POJIHE €Hill, OHBIH CE3IMiH TYyCiHyre
ThIpbIcabl. Mpbicanbl, OYJUIMHT TaKbIPHIOBIHIAFBl POJAIK OWBIH Ke3iHae Oip OKYIIbI
XKoO1pIeHYIIIHIH, eKiHIITIC1 OaKbUTAYIIBIHBIH, YIIIHITICI arpecCcOpAbIH POIiH OpbIHAAN . OCHI
apKbLIbl Oananap oJIeyMETTIK KaFdaiibl OpTYpIIl MO3ULUAIAH KaObuiiayFa YHpeHe/I.

Pesnnik oiibIH apKBLIBI QJICYMETTIK JaFIbUIAp Ke3eH-Ke3CHIMEH KabIlTacaabl. AJIBIMEH
OKyIIbLIapra mpobiieMa ycwiHbUIaAbl. KeliHn penaep OemiHenai jkoHe Oananap CUTYallUSHbI
caxHanaiapl. OchlIaH KeWiH MIHICTTI Typ/e Talnaay Ke3eHi oeTeni. MyraiiM OaanapaaH:

o «CeH He ce3a1H?»;

o «byJ1 KarFaiiia KaHaal menriM aIypeic?;

o «Kanpaii smonusinap 60mas1?»;

o «Tarbl Kanaii opekeT eTyre 6osap efi?» 1ereH cypakrap apKbuibl pedIeKcust )Kypri3e/.

Jlon ockl Tanmay Ke3eHl ONeyMETTIK JaFAbUIapAblH CaHajbl TYpJAE KaJbIITacyblHA
KOMEKTeCe/I].

Bya apicTi Kypridy ymiH apHaiibl MaTepHajfap Kenl KaxKeT eTliIMelai, 0ipaxk
NeJarorTblH YibIMIACTBIPYMIBUIBIK KaOlaeri maub3abl. Kaxer OonaThiH HETI3ri
Kypajijiap:

e CUTYaIUSIIBIK KapTOYKaJIap;

e pOJI CUIIaTTaMallaphl;

e OelfHeMarepuanap;

e UHTEPAKTHUBTI TaKbIPHITITAP;

e KCHCTIK Tarceipmaiap.

Keii xarmaiina Teatp sJ1eMEeHTTEpl HEMece KOCTIOMIEp A€ KOJAaHBUTYbl MYMKIH, OipaK
MEKTeI TOKipuOecinae KapanaibiM ¢popMaT Ta KETKITIKTI HOTHXKE Oepe/i.

Penmik OWBIH TEXHOJOTUACHIHBIH HOTHXKECIHIE OKYIIBUIAPABIH KapbIM-KaThIHAC
MOIEHHETI xaKcapa ibl. Onap KOHGIUKTIHI OeHOIT )KOJIMEH HIenyre YUpeHei, SMOUUsIapbiH
Oakputay KaOieTi JAaMuibl, YSAIIIAKTHIK a3asabl kKOHE Y)KbIMJAFbl QJIeyMETTIK Oeifimuery
neHreiti  skorapeutaiinbl. CoHBIMEH Kartap Oyl ofic  KemOacHIbUIBIK — KaCHETTEPIiH
KAJIBINITACybIHA JKOHE KayaNKePIIIiK Ce31MiHIH JaMybIHA BIKIAI €TE/Ii.

OJIeyMeTTIK JAaFablIapabl KAJABINTACTHIPYAAFbl YIIIHII MAaHBI3ABI JMiC —
sK00aJIBIK OKBITY Te€XHOJIOTHsIChI. By 9TiCTiH Heri3iH aMmepukaislK puiocod xkoHe megaror
John Dewey men onwsiH mokipti William Heard Kilpatrick kamaran. Omap Outim Oepy
ToXipuOere Herizenyi Kepek emn ecentereH. Keifid )Ko0albIK OKBITY JIEM/TIK TIeIarorukana
OJIEYMETTIK O€JICeH[II TYJIFaHbl KaJBIMTACTBHIPYIBIH THIMII TEXHOJOTHSIAPBIHBIH OipiHEe
aliHaIIbI.

KobabIk OKBITY 9/ICIHIH MaKCcaThl — OKYIIIBIHBI O1PJIECKEH QJICYMETTIK OPEKETKE KOCY.
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byn texHomorus GapeIChIHIA OKYIIBLIIAP OENTiji Oip QJIEYMETTIK, IIbIFapMaIIbLIbIK HEMECe
3epTTey K00achiH Oipre opbIHAaWasl. MyHIa op OKyWIbl TONTHIH Oip Mylieci peTiHzae
KayanKeplIUTIK anabl XKoHEe OPTaK MaKcaTKa KeTy YIIiH 0acka OanamapMeH KapbIM-KaThIHAC
xKacayra MOXOyp Ooajbl.

Meicanst:

o «MekTenTeri T0CTBIK aTMOC(epach»;

o «bynnuHrKe Kapchl akus»;

o «Kaprrapra Kkemex;

o «MekTen Meauachly;

o «DKOJIOTHSITBIK 5K00a» CUSKTHI )KYMBICTap YHBIMIACTHIPBLIAIBI.

XKobanblK OKbITY OapbIChIHIA QJICYMETTIK Jaripliap TaOUFU OpTajga KajbITacaabl.
Ce0e0bi Oananap TarceipManap/ sl Oesicei, mKipTarac )Kyprize/ii, OpTaK MmenriM KaObUTIai 1b1
koHe Oip-OipiMeH Kkemicimre kemyai yilpenemi. CoHBIMEH KaTap JKayanKepuITiK,
KOeII0ACIIBLIBIK, YaKBITTHI 0ACKapy ®KOHE YIKBIMIBIK OPEKET JaFAbLIaphl JAMUJIBIL.

Byu1 axicTin 6acThl epekmiesiri — dJjieyMeTTIiK TIKipruOeHIH MbIHAWBLUIBIFBL. SIFHU
OKYIIIbI JTAWBIH TEOPUSHBI KalTalaMai Ibl, HAKTBI JICYMETTIK OPEKETKE KaThICaabl. MBICAIIbI,
erep OKyIIbLIap KalbIPbIMABUIBIK dK00AChIH YHBIMIACTHIPCA, OJIap:

e KOMMYHHKAIIHS KYPri3ei;

e )KOCTIap KYPaJbl;

e AyTUTOPUSMEH )KYMBIC KaCAWIbI;

e HYMOLIUSIIBIK OalJIaHbIC OPHATA/IBI,

e QJICYMETTIK KayalKepIIUTIKT Ce31HEeII.

OcpiHBIH 0opi 9NEyMETTIK JaFIbUIapIblH TXKIpUOe apKbUIbl KajlbIITACybIHA aJIbIIl
KeJel.

7Ko0anbIK OKBITYABI Ky3ere achlpy YUIiH OipHeme KOMIIOHEHT KakeT. Aran
aliTkanma:

e TOTITHIK KYMBICKA apHaJIFaH OpTa;

e 5K00a TaKbIPHIOHI;

e YaKbIT )KOCIIaphI;

e ponaepai 6ey;

e TIPE3CHTALMUSIIBIK MaTepuaaap;

e MyFaIiMHIH OaFbITTayIIbl KbI3METI.

byn xepne myraniM Oakpuiaymibl eMec, (acHIMTATOp PONiH aTKapaabl. SIFHU o
Oaytanmapra JalbIH jkayan OepMeiii, TeK OaFbIT KopceTe/.

7Ko0anbIK OKBITY HITHKeCiHAE OKYIIBLIAPABIH JJIEYyMETTIK sKayankKepIuiri
apraabl. Onap YKbIMIA XYMBIC jkKacayra Oedimjenesi, o3 MIKIpiH Joyenaeyre YhpeHes,
KOFaMJIbIK O€JICEH IITIT1 KaBINTACAIbI )KOHE JJIEYMETTIK OacTaMallbUIbIK KACHETTEP1 TaMUJIbL.
ConbIMeH KaTap OyJT 9J1ic OKYIIBIIAPABIH 631H-631 OaFranayblHa OH dcep eTel, cebedi onap o3
eHOEeTiHIH HAKThl HOTUKECIH KOPEIi.

OQJIeyMeTTIK JaFablIapabl KAJbINTACTHIPYAa TIKipuOere HerizaejJreH mMarbiH
dJ1eyMeTTiK ko0ajapbIH MaHbI3bl epekie. Cebedi 6ana oIeyMeTTIK MiHe3-KYJIBIKTBI TEK
TYCIHIIPY apKbUIBI €MeC, KYHJICTIKTI opeKeT OapwichiHAa MeHrepemi. OcbhiHmal THIM/II
onmicrepiH Oipi peTiHIE CHIHBIN iliHAe YHBIMAACTHIPHUIATBIH «TyFaH KYH HeciHe KiTarl
CBIlJIaY KOHE KiTall MPE3ESHTAIMACHD )KOOAChIH KapacThIpyFa 00JIa bl

By omicTiH MOHI — CBIHBINTAFbl 9p OKYIIBIHBIH TYFaH KYHiHJE OYKUI ChIHBIN Oipirin
KiTan ChIdIanbpl. Anaiiga Oy )kail FaHa CeIIIBIK Oepy emec. JKoOaHbIH HET13r1 epeKIIesniri —
TyFaH KYH Weci Oip aif ilmiHae CoNl KiTanThl OKBII IIBIFBIN, KSHiH CHIHBIT alABIHAA KhICKAIIA
npe3eHTanus kacaybl Tuic. O KITanThIH Ma3MYHBIH, ©31HE OCEp €TKEH OWJIap.pbl,
KeHinmkepiepi HeMece ajFaH CepiH ChIHBINIEH Oemiceni. bip kaparannma Oys1 KapamaiibiM
CBHIHBITITHIK JIOCTYP CHSKTHI KOPIHYl MYMKIH, ajaiifia OHBIH IMIIHJE SJICYMETTIK JaFIbLIap/Ibl
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KaJIBINITaCThIPAThIH OipHEIe MaHbI3 bl ICUXOJIOTHSUIBIK-TIEAArOTUKAIBIK MEXaHU3MIED Oap.

En anmpivMen Oy oflic YoKBIMBIK KATBICTBUIBIK ce3iMiH KaabimTacThipaabl. Cebeodi
KiTanTel Oip ajaM emec, OYKiT ChIHBIN chiinaiapl. OChbl apKbUIbI Oanangap «0i3 0ip YKbIMOBI3Y,
«013 Oip-OipiMi3re KOHUT O6IeMi3» JereH dJIeYMETTIK OalIaHbICThI Ce3iHeAl. Ocipece Ka3ipri
yaKpITTa OKYILIbLJIAP apachblHAa SMOIMOHAJIBIK ANIIAKTHIK eH (GopMabibl KapbIM-KaThIHAC
KHUUICTT Kelle JKATKAaHBIH €CKepCeK, MYHJall IIaFblH OpPTaK OPEKETTEP CHIHBINITAFbI
MICUXOJIOTHSUIBIK KIIMMATThI )KaKcapTyFa YIKEH oCcep eTel.

ConbpiMeH KaTap Oy omic IMIATHSI MEH IMOUMOHAIBIK KOJIIAay JaFAbLIAPbIH
aambITaabl. OKylIblIap CHIAIBIK TaHAaFraHAa TyFaH KYH MECIHIH KbI3BIFYIIBUIBIFBIH, Kac
epeKIIeNiriH, MIHEe31H ecKepyre ThIpbicaabl. SIFHM onap 0acka aJaMHBIH KaKETTLIIrT MeH
KbI3BIFYIIBUIBIFBIH ~ OiJlayFa YyipeHeni. bynl — oneyMeTTiK MHTEUIEKTTIH MaHbI3IbI
KOMIIOHEHTTEPiHiH Oipi.

7Ko0aHbIH ekiHIII MaHbI3AbI Ke3€Hi — KITANThI OKY JKOHe Npe3eHTanms xkacay. [lon
OCBI KE€3€HJIe QJIEYMETTIK JaFbUIapAbIH OelceHai KalbinTacysl xypeai. Ce6edi OKymbl TEK
KiTal OKbIN KaHa KoWMai, KeiiH OHbI ayJUTOPHS aJIbIH/Ia TAHBICTHIpYFa HaiibiHaanaasl. by
xepJe OipHelIe aeyMeTTIK KaOijaeT Karap JaMuIbl:

e OipiHIIIZICH, KOMMYHUKATHUBTIK AarFabliap Kajbinracaabl. OKyIIbl 63 OMbIH
KYPBUIBIMIBI TYPIIE JKETKI3yre, ayJuTOPHUs ajJIbIHAA COUIeyre, MaHbI3Ibl aKIapaTThl 06N
KOpceTyre 3oHe ThIHAayllbulapMeH OalinaHblc opHaTyra yipeneni. Kemreren wmekrten
KAChIHJIAFbI Oatanap/ia KeMIIiuTiK ajJIbIH/Ia Coilliey KOPKBIHBIIIBI 00Jaabl. Al MyH/Iai aFbIH
opi Kayinci3 popmarTarsl mpe3eHTalusIap OipTIHIEH CEHIMAUTIKTI KabIITaCThIPAIbI.

e SKIHIIIJCH, THIHAAY MOJeHUeTi JaMuabl. [Ipe3eHTanus Ke3iHae KaJiFaH OKYIIbLIap
CYpak KosIpl, MiKip Ouimipenai, TajkpuiayFa Katbicaabl. Ocbl apKbUibl Oanamap Oip-OipiH
ThIHJAayFa, Kapchl MIKIpJAlI KypMETTeyre »oHe NIuajor Kyprizyre yipeHeni. byn kaszipri
QJIEYMETTIK OpTa/ia ©T€ MaHbI3bl AaFAbl OOJIBIN CaHATAIbI.

e YIIIHIIIACH, OyJ1 o/1ic pediekcus sxIHe IMOLUAHBI Oinipy KadineTiH JaMbITaabl.
Oxymbl KiTanTaH ajfaH ocepiH O6eJCKEeH Ke3Je ©31HIH SMOLMICHIH COo30€H JKEeTKizyre
THIpBICAIBI. MBICAIBI, KaHAAM KeHiKep YHA b, KaHIai xKar1ai ocep eTTl, KaHaal on Tyl —
OCBHIHBIH OapJIbIFbl YMOLIMOHANIBIK HHTEJUIEKTTIH JaMybIHA BIKIAT €TeIl.

Bya xo0aHbIH TaFbl Oip MaHbBI3Abl APTHIKMIBLILIFBI — JJIEyMeTTiK TeHTIKTI
KaJabIITacThIpybl. Ce6ebi MyH/1a MaTepUaIbIK CHIMIBIKTHIH KOJIEMi eMec, OpTaK KaThICy MEH
Hazap MaHbI3/bl 00aabl. bapibIk oKymibl Oip/el yKbIM Myllieci peTiHae Kaobliaanaasl. by
ocipece ©31H CHIHBITITA IIET Ce31HETIH HeMece TYMBIK Oananap YIIiH MaHbI3bl TICHXOJIOTUSITBIK
KoJijay OOJIbITT TaObLIa/IbI.

CoHbIMEH KaTap MYHAAi 9JliC KayanKepuIiIiK ce3iMiH KaJbIMTacThipaabl. OKYyIIIbI
KITanThl Kall KaObuImanm KaHa KoiMmai, Oip alilaH KEWiH OHBI CBHIHBIIIKA TAHBICTHIPY KEpeK
eKeHiH Oines1i. Bys yakpITThI Xkocnapiay, JalbIHaaIly, 3 MiHIeTiHe )KayalKepIIIiKIeH Kapay
CHUSIKTBI KAaCHETTEP/Il ITaMBITA]IBI.

IHenarornka/bIK TYPFbIaH 0yJ1 dic OipHee 0AFBITTHI KaTap KaMTH/bI:

e OJIEYMETTIK KapbIM-KaThIHAC;

e KOMMYHHUKATHBTIK MOJICHUET;

e YMOIMOHAIBIK HHTEJUICKT;

e KOIIIIIIK aJAbIHAA COey;

e TONTHIK KOJIJAY;

e ©31H-031 TAHBICTHIPY;

e pedekcus;

e VKBIMJIBIK OPEKeT.

MyHnpaii )k00aHBI J)Ky3€ere achlpy YIIiH KypAelli MaTepuaablk 0a3a KaxeT emec. Tek:

e CBIHBIII 1IIIHET] KOJAAyIIbl aTMOcdepa;

e MYFaIIIMHIH YHBIMIIACTHIPYHI;
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e OKYIIBLIAP/IBIH TYPAKTHI KATBICYHI;

e TIPE3EHTAINSA KacayFa YaKbIT OOy KEeTKUTIKTI.

KyTisieTiH HOTHIKe peTiHAe OKYWbUIAP apachbiHAa AamblK KapbIM-KAThIHAC
KAJbINTACAbI, YSUIAKTBIK Aa3asi/ibl, CHIHBIN ilIiHIEri dMOUMOHANIBIK OaiiljlaHbIC
Kylleideai skoHe OaJsiajapAblH dJieyMeTTik Oescenaijiri apraabl. CoOHBIMEH Kartap
OKyIIbIIap Oip-OipiH TEK CBIHBINTAC PETIHAE eMec, TYIFa peTiHae KaObuinail Oactaiapl. A
OWJI OJIEYMETTIK JaFIbUIap bl KATBIITACTHIPYABIH €H MaHBI3/Ibl KOPCETKIMITEPIHIH Oipi OOJIBII
TaObLIaIbI.

Maiinananbliaran daeduerTep

1. Albert Bandura // Social Foundations of Thought and Action: A Social Cognitive
Theory /I Englewood Cliffs: Prentice-Hall // 1986 // 617 6.

2. Lev Vygotsky // Mind in Society: The Development of Higher Psychological Processes
/I Cambridge: Harvard University Press // 1978 // 159 6.

3. Carl Rogers // On Becoming a Person: A Therapist’s View of Psychotherapy I/ Boston:
Houghton Mifflin // 1961 // 420 6.

4. John Dewey // Democracy and Education // New York: Macmillan // 1916 // 434 6.

5. William Heard Kilpatrick // The Project Method // New York: Teachers College Press
/11918 // 85 6.

6. Elias M.J., Zins J.E., Weissberg R.P. xone 1.6. // Promoting Social and Emotional
Learning: Guidelines for Educators // Alexandria: ASCD // 1997 // 161 6.

7. Waters E., Sroufe L.A. // Social competence as a developmental construct //
Developmental Review // 1983 // T. 3(1) // 79-97 6.

8. Jones S.M., Kahn J. // The Evidence Base for How We Learn: Supporting Students’
Social, Emotional, and Academic Development // Washington: National Commission on
Social, Emotional, and Academic Development // 2017 // 38 6.

9. Collaborative for Academic, Social, and Emotional Learning (CASEL) // 2015 CASEL
Guide: Effective Social and Emotional Learning Programs // Chicago: CASEL // 2015 // 45 6.

10. boxosuy JL.U. // Bananviy mynzacvineiy kanvinmacyet // Mocksa: Ilpocsemienue //
1968 // 464 6.

11. Kon U.C. // 2ZKacocnipim ncuxonozuscwor // Mocksa: IIpocserienue // 1989 // 255 6.

12. Mynpuk A.B. // Oneymemmik nedazozuxa // Mocksa: Axanemust // 2007 // 224 6.

13. Cmemsep H. // Coyuonoeus // MockBa: denukc // 1994 // 688 6.

PEDJIEKCHUA KAK MEXAHU3M ®OPMUPOBAHUSA KYJIbTYPbI
OCO3HAHHOI'O TIOBEJAEHUA Y IOJAPOCTKOB C JEBUAHTHBIMH
IHATTEPHAMUA

3yxpa CAJIBAKACOBA

K.IL.H., TOLIEHT

Kadeaprl o0IIel U MPUKITAHON TICUXOJIOTUH

KaszHY um.anp-dapabu

zuhrasad2@mail.ru

Junapa BENCEKEHOBA

3aMECTHTEINb TUPEKTOPA IO yueOHO# padoTe

KI'Y «CneunanbHas opraHuzanusi 00pa3oBaHus» I. AIMaThl
dakejan_75@mail.ru

102


mailto:zuhrasad2@mail.ru

AHHOTAIUSA

B crathe paccmarpuBaercs posib peqUIEKCHBHBIX MPAKTUK B PabOTE C MOIPOCTKAMH,
JEMOHCTPUPYIOITUMHU JIEBHAHTHOE TMOBEACHHE. AHAIU3UPYIOTCS TEOPETUUYECKHE TTOIXOIbI K
MMOHUMAHUIO pediiekcur Kak MexaHu3ma (OPMHUPOBAHUS OCO3ZHAHHOTO IMOBEICHUS, & TaKKE
OMHCBIBAIOTCA MOJACIU pPEICKCUBHBIX IPAKTUK, TMPUMEHSIEMbIE B KOPPEKIIMOHHO-
MEJarornYecKo W TICMXOJIOTMYECKOW paboTe ¢ MOIPOCTKAMH JACBHAHTHOTO TOBEICHUS.
OOOCHOBBIBACTCSI WX 3HAYUMOCTh B TMPOPWIAKTHKE U TPEOJOJICHUH JEBHAHTHBIX
MOBEJICHYECKUX MATTEPHOB, PA3BUTHHU CAMOPETYJISLIUU U COIUATBHON aJjanTalliy JIeTeH.

KiiroueBble c¢ji0Ba: JCBHAHTHOE IIOBEJICHUE, JICBHAHTHBIC TATTEPHBI, MPUYUHBI
JIEBUAHTHOTO MTOBEJACHUS MTOIPOCTKOB, MOJICTH PE(ICKCUBHBIX IPAKTHK.

AKTYaJIbHOCTh

B ycnoBusix coBpeMeHHBIX COLMAIbHBIX TpaHCHOpPMAIIHA, POCTa HEONPEAEIEHHOCTH U
W3MEHEHHs [IEHHOCTHBIX OPHEHTHPOB Npo0ieMa ICBHAHTHOTO IOBEIEHHS MpuoOpeTaeT
0CcO0YI0 3HAYMMOCTh. YBEITUYECHUE YMCIIa MOBEICHYECKUX OTKJIOHEHHH, MPOSBISIONINXCSA B
arpeccuu, 3aBUCHMOCTSIX, HAPYIICHUH COLUATBHBIX HOPM M CHIKEHHUHU YPOBHSI CAMOKOHTPOJIA,
TpeOyeT moucka 3¢p(HEeKTUBHBIX HAYYHO OOOCHOBAHHBIX MOAXOAOB K WX NPO(DUIAKTHKE U
KOPPEKIUH C TIOAPOCTKAMU JIEBUAHTHOTO TIOBEICHUSI.

Tpaguionnbie Mepbl BO3ICHCTBUS, OpPUEHTUPOBAHHBIC MPEUMYIIECTBEHHO Ha BHEIITHEE
peryaupoBaHue MOBEACHHUS, IEMOHCTPUPYIOT OTPaHUICHHYIO 3()(HEeKTUBHOCTH, TIOCKOJIBKY HE
3aTparuBalOT TIIyOMHHBIE MEXaHH3Mbl (JOPMHUPOBAHUS MOBEACHYECKUX YCTAaHOBOK. B 3ToM
CBSI3M 0COOYI0 aKTyaJlbHOCTb IPHOOpETaeT oOpalieHe K BHYTPEHHUM pecypcaM JUYHOCTH,
OJTHUM U3 KITIOYEBBIX CPEIN KOTOPHIX BBICTYIAET pedaeKcusl.

Pednexcus kak crnocoOHOCTh 4eNOBEKa K OCMBICICHHIO COOCTBEHHBIX JIEHCTBHI,
NepeXMBaHUN U MOTHBOB MO3BOJISIET BBIABIIATH U IEPEOCMBICIINBATH YCTOMUUBBIE IEBUAHTHBIE
MATTePHBI MOBEJEHHsI, CIIOCOOCTBYET pa3BUTHIO CaMOCO3HaHHA ¥  (OPMHPOBAHUIO
OTBETCTBEHHOCTU 3a COOCTBEHHBIH BBIOOP. Uepe3 pediieKCUBHBIE MPAKTHKH CTAHOBUTCS
BO3MOJKHBIM TIE€PEX0J] OT MMITYJIBCHBHBIX H COIMAJILHO HEOM0OpsieMbIX (opM MmoBeneHUs K
OCO3HAHHBIM, COLMAIIBHO KOHCTPYKTUBHBIM CTPATETHSIM.

Taxum o6pazoM, uccienoBaHue peduieKCHH Kak MexaHu3Ma (pOpMHUpPOBaHUS KYIbTYpPbl
OCO3HAHHOTO MOBEJICHUS Y JIUI] C IEBUAHTHBIMHU MTaTTEPHAMH OTBEYAET aKTyaJIbHBIM 3aIIpOCcCaM
COBPEMEHHOW HaYKH U TIPAKTUKH, OPUEHTUPOBAHHBIM Ha T'yMaHU3AIUIO MTPOQUITAKTUIECKON U
KOPPEKIIMOHHON paboThl, a TaKXKe Ha pa3BUTHE JMYHOCTHOTO IMOTEHIHMala M COLUAIbHON
aJlanTaluy MHINBUIA.

OcHoBHast yacTh

Ipuyunel u mexanuzmvl 3anycKka 0e8UAHMHO20 NOBEOEHUS

B xome amanuza  conuanbHO-TIEAarormyeckor  gesrenbHocTH — «CrenuanbHOM
opraHuzanuu oOpa3zoBaHus» T. Anmarel 3a 2025 roa, B KOTOPYH TOCTYMAIOT JETH C
JICBUAHTHBIM  TIOBEJCHUEM, YCTAaHOBJIEHO, 4YTO (QOPMHpPOBAHHME U  3aKpeIJICHHUE
OTKJIOHSIFOLIETOCS MOBEEHUS 00YCIOBIEHO COBOKYITHOCTBIO 83AUMOCBA3AHHBIX (DAKMOPO8:

e HeOnaromosyyHast —ceMelHas cUTyauus (QIKOrOJM3M  POAMTENEH, pa3Bof,
OMOITMOHAIBHAS ICTIPUBAIINS, OTCYTCTBHE CTA0MIIEHOTO B3POCIIOTO KOHTPOJIS);

e TIelarOTUYECKas 3amyLHIeHHOCTb M BbIpAKEHHbIE JePUIMUTHI 0a30BbIX Y4EeOHBIX
HaBbIKOB (YTEHHE, MUCHbMO, HU3Kasl yueOHas MOTHBAIIMS);

e 1e(hUIUT COLMANTBHOTO BHUMAHUS M YCTOMYUBBIX MO3UTUBHBIX NMPHUBS3aHHOCTEH, UYTO
MPUBOJIUT K TIOUCKY MPU3HAHMS B YIIMYHOU U acOLMaIbHOU Cpee;

e HETaTMBHOE  BJMSHWE  TPYNIbl  CBEPCTHUKOB,  BKJIIOYAsh  3aKpeIuIeHUe
CTUTMAaTU3HUPYIOIIUX SIPIBIKOB U MPOSBIEHUS OYIIINHTA;

e HEIOCTATOYHOE  PA3BUTHE HSMOLMOHAIBHOM  PEerylsilud W  SMOILHOHAIBHOTO
WHTEJJIEKTa, BKJIOYas TPYAHOCTH B YIOPABJICHWHM HETaTHUBHBIMHU SMOIMOHAIBHBIMU
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COCTOSIHUSIMU U TIOBEJICHHUEM;

* OTCYTCTBHE€ CHCTEMHOM BOCIMTATEIIBHOM Cpeabl U YETKO CTPYKTYPUPOBAHHBIX
MMOBEJCHYECKNX I'PAHUII.

Takum 0Opa3oM, IeBUAHTHOE MOBEACHUE (POPMHUPYETCS KaK pe3ysbTaT KOMIUIEKCHOTO
B3aMMO/JICHCTBUS CEMEWHBIX, EAArornYecKuX U COLUAIbHBIX (PAKTOPOB.

B npouecce uccrnepoBanus Takxke ObUIa BBISBICHA Ba)KHAsI 3aKOHOMEPHOCTh, KOTOPYIO
HEO0OXOIMMO YUYUTHIBaTh MpPHU MPO(UIAKTUKE JEBHAHTHOTO MOBeIEHUs moapoctkos. [Tocme
3aBepILCHHs TIPEObIBAaHMSI B OPraHU3alMH IOJPOCTOK BO3BPAILIACTCS B IPEKHIOIO COLTUAIBHYIO
Cpely, XapakTepU3YIOLIYIOCS COXpaHEHHEM HEOJAronpHsITHBIX YCIOBHM U YCTONYMBBIX
JICBUAHTHBIX MOBEJICHYECKUX Mojeield. [loa Bo3aelicTBHEM MaHHBIX (PaKTOPOB HAOIIOMAETCS
MMOBTOPHOE BKJIOYEHHE B JIEBUAHTHBIC (DOPMBI MOBEICHHS, YTO CHIXKAET 3((HEKTHBHOCTH
KOppPEKLHOHHO-TIpounaktuyecko padotsl. CrenoBaTelbHO, OCTUKEHUE YCTOWYUBOTO
KOppeKIHOHHOro 3(dekra TpeOdyeT He TONbKO paboThl C JMYHOCTHIO TOAPOCTKA, HO U
LIEJICHAIIPABJICHHOTO BO3ACUCTBUS HAa €0 COLMAIBHOE OKPYKEHHUE, BKIIIOUYasl CEMBIO, IPYIITy
CBEPCTHUKOB U CUCTEMY ITOBCEAHEBHBIX COLMAIBHBIX B3aUMOACHCTBUI.

Ha ¢gopmupoBanue u 3akperieHue JeBUAHTHOTI'O MOBEJCHUS CYILIECTBEHHOE BIIUSHUE
OKa3bIBAIOT O0€GUAHMHbIE NOBEOeHYECKUEe NAmmepHbl — YCTOMYUBO TOBTOPSIOIIMECS
MOJICJIA TIOBEJICHHS, OTKJIOHSIOUIMECS OT OOIICHIPUHATHIX COIMAIBHBIX HOPM (MOpaJbHBIX,
MIPABOBBIX U KYJIbTYPHBIX).

K unciy TMIMYHBIX Oeguanmublx nammepHos OTHOCSITCSL:

e arpeCCUBHOE MOBE/IEHUE KaK BEAYIIHIA CIOcO0 pa3penieHus] KOH(DIUKTHBIX CUTYAIIH;

e CUCTEMATUYECKOE HApYLICHUE COLMAIbHBIX M HHCTUTYLHMOHAJIbHBIX IHpaBUil (B
0o0pa3oBaTeNbHOM Cpejie U 00IIEeCTBE B IIEJIOM);

e 3aBHCHMOE MOBEICHUE (JIKOT0JIbHASI, HAPKOTUYECKAs, UTPOBAsl 3aBUCUMOCTH );

e CKJIOHHOCTb K PUCKOBAHHBIM M caMopa3pyIlalouuM (GopMam MoBeAeHuUS;

e HCIIOJIb30BaHNE MAHUMYJISIUM U OOMaHa KaK yCTOMYMBOM CTpaTervu COLMAIBLHOTO
B3alMOJECICTBHS.

B 1Ol cBsizu ocoboe 3HaueHHe mpuodperaeT (HOpMHpPOBAHHE CIHELUAINCTAMHU,
paloTarolX ¢ IeThbMH C JIEBUAHTHBIM MOBEIEHUEM, KYIbTYpbI pedexcun. Mcnonb3oBanue
pedIeKCUBHBIX MPAKTUK ITO3BOJISET!

e CIIOCOOCTBOBATh OCO3HAHUIO MOJJPOCTKOM COOCTBEHHBIX ITOBEIEHUYECKUX MATTEPHOB;

e o0ecrieunBaTh MOHUMaHUE MPUYNUH U MEXAHU3MOB UX (POPMHUPOBAHMUS;

e CO3/1aBaTh YCJIOBUS JJIs TIOCTEIIEHHOM 3aMEHBI HEAIANTUBHBIX MOJIEIIEH IOBEACHUS HA
00Jj1ee OCO3HAHHbBIE U COLMAJIBHO MpUEMIIEMbIe (JOPMBbI B3aUMOIEHCTBUSI.

Paccmompum, umo 0aem pegpnexcus u ee cmpykmypy peanusayuu Ha npaKmuxe.

[TonsiTue «pednexcus» ObUTO BBEACHO B HAYUHBIN 00MXx01 ¢hpaHIry3ckumM dusocodom P.
JlekapToM, KOTOpBIA paccMaTpuBall €€ KaK CIIOCOOHOCTh CyObEKTa COCPEJOTAaunMBaTHCS Ha
COJIep’)KaHUU COOCTBEHHOI'O MBIIIJIEHUS U OCO3HAaBaTh akThl co3HaHUsA. CyTh U Ha3HAYEHUE
pediekCUBHON MPAKTUKU 0XapaKTePU30BaIl KaK «OLEHKY OCHOBaAaHMN CBOUX YOSKICHHID WIH
MIPOLIECC, C TOMOUIBIO0 KOTOPOTO YEJIOBEK PAllMOHATIBHO HUCCIIEYET CBOU MPeAnonoxeHus [ 1]

CylecTBeHHBINH BKJIaA B pa3pabOTKy JaHHOTO moHsTHsa BHEC B. A. JledeBp, KoTopbIii
ornpeaensia pedaeKCHI0 KaKk CHOCOOHOCTh Yesl0BeKa 3aHMMATh NMO3MLMI0 Hadjawoaares,
HCCJIC0BATENIA H KOHTPOJIEpPAa MO OTHOIICEHHWI0 K COOCTBEHHBIM MBICJISAM, TeJeCHBIM
cocrosinusiM u jeiictBusim (Jledperp, 2003). B pamkax panHoro mnoaxoaa pediekcus
BBICTYINIA€T HE TOJIBKO Kak (hopMa CaMOHAOIOACHHUS, HO U KaK MEXaHU3M CaMOpETyJISILUN U
MOBEJACHYECKOr0 KOHTPOJIA [2].

Pednexcus (ot nar. reflexio — «oOpamieHne Hazam») — 3TO Pa3MBIIUICHHUS YEIOBEKa O
cebe W o cBoumx neucTBHAX «UTOo W Kak s gemaro?». DTO TpoIecC, HampaBJICHHBIM Ha
CaMOIIO3HAHUE - CBOMX MBICJICH, YYBCTB, 3MOIIMH, COCTOSHUH, CIOCOOHOCTEH, peakiui,
KOTOpBIM MOMOTaeT MOCMOTPETh Ha ceOsl CO CTOPOHBI — W3 HacTosMiero B mporuioe. U
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pedIeKCUBHBIN MpoIlecc MOMOTaeT U3y4arh ce0si, CBOM PeaKIMy, CBOM MEHTAJIbHBIEC MOJIEIH,
pekoHcTpyupoBath ux (Xamurona I'., [xxamx W) [1].

Pednexcus kak cnocoOHOCTh JIMYHOCTH K OCMBICIIEHUIO COOCTBEHHOTO OIIbITA, aHAIHU3Y
MPUYMH ¥ TOCJIEJICTBUI TOBEJACHHUS M TIEPEOICHKE J>XU3HCHHBIX YCTaHOBOK. Pa3BuTHe
pedIeKCUBHBIX CIIOCOOHOCTEH TMO3BOJIAET YEIOBEKY MEPEXOIUTh Om GHEUHe 3A0aHHO20
HOpMAMUBHO20 KOHMPONA K 6HYMPEHHeU pe2ylsiyuu NnoedeHus, 4YTO SIBISETCS BaXKHBIM
YCIIOBUEM YCTOMUMBBIX JTMYHOCTHBIX U3MEHEHUN U COLMAIbHOMN a/lalTaluy.

PedrnexcuBHBIE Mpo1iecchl CIIOCOOCTBYIOT (HOPMHUPOBAHUIO Y YETIOBEKA CIIOCOOHOCTH K
KPUTHYECKOMY OCMBICICHHIO COOCTBEHHBIX IIOCTYIKOB, OCO3HAHHUIO SMOLIMOHANBHBIX U
MOTHBAIIIOHHBIX OCHOBAaHHWM TMOBEACHHS, a TakKe pa3BUTHIO OTBETCTBEHHOCTH 3a
MpUHUMaeMble petieHus. B aTom cmbicne pediekcrs BHICTYNAaeT BaXKHBIM IICUXOJIOTHYECKUM
pecypcoM TEpEeoeHKH IICHHOCTEH W CMBICIOB, JIEKAINIMX B OCHOBE IPOTHBOIIPABHOTO
MTOBE/ICHHUS.

Hcnonp3oBanne pedrueKkCUBHBIX TPAKTUK CO3AAET YCIOBHA ISl MEPEeCMOTpa
YCTOSIBUINXCS CTEPEOTUIIOB MBIIUIEHUS U (hopMHpoBaHHs Oojiee KOHCTPYKTUBHBIX MOJeNei
MTOBE/ICHUS B PA3IMYHBIX COIMATBHBIX CHTYAIHIX.

B ncuxonoruyeckoil mpakTuke peduieKcHs paccMaTpUBAaeTCs KaK MHOTOYPOBHEBBIN
CTPYKTYPHBIH MPOIECC, BKIIOYAIOIINN 5 MOMEHTOB. CM. puC. 1.

01 02 03 04 05
Oco3sHaHne AHanua npuymH [MoHnmaHne OueHky dopmupoBaHme
CBOVIX MbICEN, 1 nocrneacTauii MOTMBOB U COOTBETCTBUS HOBbIX MoZenen
YyBCTB 1 COBCTBEHHOTO YCTaHOBOK, OENCTBUN noBefeHns Ha
OencTBUm noBeAeHs nexatymx B BHYTPEHHUM OCHOBE
OocHoBe LIEHHOCTAM ” NOMyYEeHHbIX
MOCTYMKOB ybexaeHnam NHCaNTOB

Pucynoxk 1. Ctpykrypa nporecca pediiekcuu [3]

B nporecce camono3HaHus pedUIeKCUN y 4eJI0BEKAa U3MEHSIOTCS, KOPPEKTUPYIOTCS €€
cocrasistonie. Cm. puc. 2.

@ v x g

MbIC/TU N
YBEXAEHUA

3MOLMU U
YYBCTBA

MOBEAEHUNE U
MPUBbIYKU

MOTUBbI U
RESTAHUA

LEHHOCTN U
MPUHLUWMbI

Pucynoxk 2. [Ipomecc camorno3znanus B peduiexcuu [4]

Mopneau peduiexkcun

[Ipumenenne Moxeneil peIeKCHBHON MPaKTUKH B paboOTe C JETbMHU C JI€BHAHTHBIM
MOBE/ICHUEM MO3BOJISIET OCYIIECTBIIATh MHOTOTPAHHBIN aHAIN3 CUTYallUH, CIIOCOOCTBYs OoJiee
r1TyOOKOMY MOHMMAHUIO IIPUYKH, MOTHBOB U IOCIIEACTBUM noBeaeHus. Cm.tabm. 1

Tab6muna 1
Monenu pedekcun [5-22]
\ Konnenuus, aBrop

Cocraasiomme pediekcun
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Moguens «HeTbipe JTUH3bI
bpyxdunma» 1998. [5]

Cxema pedmexcun: nmH3a | — B3I HA CHUTYAIHIO
PETPOCTIEKTHBHO, KaK Ha HAKOTIJICHHBIH OTIBIT; JIMH3A 2 — B3TJIA
Ha CUTYallMIO, KaK OHa BHUIUTCS YYaCTHHKY; JIMH3a 3 — B3I
KOJUIET: 9YTO OHHM JyMalmT 00 YBUIEHHOM; JuH3a 4 -—
TEOPETHIECKHUH B3I HA TO, UTO 00 ITOM yKE H3BECTHO.

Mogens Lukn ooyuenust Konba
(aBTopst David A. Kolb (/I3Bun
A. Kon6), Ron Fry (Pon ®pait
1975) [6,7,8,9]

Crtpykrypa pediekcuu: 1. KOHKPETHBIN OIBIT/9yBCTBO;
2. HaOmoIcHUE U peICKCHS; KOHIICTITYaIH3al¥sl/MBIILICHUE,
3. neticteue/nenaro ([1.Konb).

Konmnenmus pedrexcun JloHanba
[Iéna (1983) [7]

[Ién nmpemnaran nBa Tumna pedIeKCUBHON MPAKTUKU: peIICKCHS
B JICHCTBUN W PeQIICKCHUS HAJT IEHCTBHACM.

1. pedraekcus Hag ACHCTBHEM, KoTopas IMpeAroaract
OCMBICIICHUE YK€ TEPEKUTOTO OMBITA WU YKE COBEPIICHHOTO
JIEHCTBUS, a TAaK)KE PAaCCMOTPEHHE TOTO, YTO MOXKHO OBLIO OBI
cIeNaTh Mo-ApyromMy, U MOUCK MO3UTUBHBIX MOMEHTOB B 3TOM
B3alUMOJICHICTBHU.

2. Pednexcuu B IEHCTBUM, WM OCMBICIICHUE CBOUX JICHCTBU B
MpoLIeCCe UX BBIINOJIHEHUSA, a TaKKE€ PACCMOTPEHHE TaKHX
BOIIPOCOB, KaK JyYIlINEe MPAKTUKH, Ha MPOTSHKEHHUU BCETO

rpouecca.
Cm.tpyn Schon, D. A. The Reflective Practitioner: How
Professionals Think in Action. — New York: Basic Books,
1983. — 374 p.

Mogens Hukn ['u66ca (I'pam Oranbl: 1. omMCaHWE/dTO TPOU3ONLIO; 2. OUIYHICHUS U

Tu66c 1988) [6,7,10]

YyBCTBAa/4TO YyBCTBOBAJ, O Y€M JyMall; 3. OI[EHKH/UTO yIaI0Ch,
YTO HE yAaJ0oCh; 4. aHAJIN3/KAKYIO T0JIb3Y MOKHO BBIHECTH; 5.
BBIBOJIBI/UTO HYXHO CHIejaTh; 6. IUIaHbl JCHCTBUI/YTO HYKHO
CIIeNaTh PU HOBTOPE.

Mogens ORID (OPUII)
(P. bpaitan Ctandung 1997).
[12,13]

Ortamel: 1. 0OOBEKTHBHBIN/(QakTl W jgaHHBIe (4T0?); 2.
peQIEKCUBHBIIN/AMOLIMKM ¥ peakuun (4To co MHOW?); 3.
WHTEPIPETaTUBHEII/aHAMN3 (aKToOB, CMBICIOB U 3HaueHue (U
uyt0?); 4. mpuHATHE penieHui/neiicteus u pemerns (M dro
JanpIe?)

Mouens Johns
(Kpucrodep xonc 1995) [14]

Wnesi: cMOTpETh BHYTPB ce0sl 1 HAPYKY.

Pednexcust mpoucxouT NOCPEICTBOM «B3TJIsI1a BHYTPhY Ha
CBOM MBICJIU ¥ SMOLIMH U «B3IJIs1a HAPYXKY» Ha
HEePEeKUBAEMYIO CUTYaLUIO.

Otamsl: 1. BHyTpeHH: pedIeKcus: SMOIHIH, TUYHbIE PEAKIINN;
2. BHewHsIs1 pepiieKCHsl: peakLus CUTYallMK U JPYTUX JIOJEH.

Mogens JIEJIO
(DEAL) (Cysoposa HM.) [15]

Oranbl: 1. onucanwe cuTyauuu; 2. UcCcleAOBaHUe; 3.
(hOpMYJIUPOBKA MTPOIIECCOB 00YUCHUS

Mognens STAR/AR (Situation,
Task, Action, Result / Analysis)
(CyBoposa H.M. 2001) [16]

Oramsl: 1. cutyanus; 2. 3afa4a; 3. AelcTBuUE; 4. pe3ynbTaT;
aHaus3.

Mo/iens TMYHOCTHOTO Pa3BUTHS
«Aiticoepr peduiexcum» (ITurep
Cenre 1990, KBanr, Kymnunp u
ap., 2021) [6,7,17]

Astop ITutep Cenre «Alicoepr pediieKcum»

Oransl: 1. coOpITHs (BepXyllKa aiicOepra, 4To npousonuio?); 2.
[TarTrepHBl/TpeHaB! (3aKOHOMEPHOCTH, YTO MOBTOpsieTcs?); 3.
Crpykrypa (Ha uro BimseTr? Cuctema, mpaBuiia, IPUBBIIKHA,
YCIIOBUS | T.J.); MEHTaJIbHBIE MOJIENH (BO UTO s BEpIO?
H3meHeHne MEHTaJIbHBIX MOJAECIEH ATl JOIATOCPOUHBIX
TIepeMeH).

Hpunyun cobnrooenus «P/PC banancay, rane P — xenaembiid
PE3VJIBTAT. PC — pecypchl u cpeacTsa.
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Mogenb AlicOepr pa3MBIIIICHAH
Hryen Hxat Kyanra, 2022 rox

[6]

Aficoepr MeTaopHUECKH MPEACTABISIONIYI0 —IPOIECC
pedIIeKCHBHOTO aHau3a B BUE YPOBHEH, Mo100HO0 alicOepry u
yepes3 JIMH3bI KPUTUYECKON pediiekcuu.

Mogpens peduexcun (Kamies

[Ipouenypa pednekcuu: 1. pukcupoBanus coctosiHus; 2.

[18,19]

C.C)H[7] OompenelcHUsT TNPUYMH OTOTO  COCTOSHHUS;, 3.  OICHKH
MPOJAYKTUBHOCTH COCTOSIBIIICTOCS B3aUMOJICHCTBUSI.
Mopnens peduiekcun B. A JleheBp YpoBHHU, JTanbl peIeKCUM: OCTaHOBKA;, (DUKCAIWS,

00BbeKTHBALIMS; 0000IIIEHHE; OCMBICIICHHE.

Mogens Borton (Teppu bopron
1970) [6,7,20]

[Ipouenypa B peduiekcu BKIIOYAaeT TPH BOMPOCa B
Tpeyronbauke: «Uto? U uro? U uro Tenepb?»
C™m.xuury «/Jocmuenu, npuxkochuce u yuuy (1977)

Mopnens 1BOMHOMN NETIN
obyuenust Kprca Apmxuprca
camopedaekcus (1993) [21]

Crpykrypa: 1. 3ammuTHas peaxius/4To Hy>KHO MPEOI0NIETh;
2. MIPEATIONIOKEHNUS, IICHHOCTH, yOeXKICHNS/TI0YeMY MBI IeJlaeM
TO, YTO MBI JejiaeM; 3. LEIH, CTPATeTMH, TEXHUKH/KAK MBI
JieficTByeM; 4. pe3ynbTaThl U BBIBOABI.

YnpaxHenue «JIecTHULIA BBIBOJOBY.

Mogens U: KynpTUBanus
coranbHoro noust (apmep O.)
[22,23]

Hoes konyenyuu uccnenoBaTh CIeroe MATHO U BHYTPEHHEE
COCTOSIHME, M3 KOTOpPOr0 NPOMCTEKAOT Halu JeuctBus. U
peduiekcus HampaBieHa Ha WHHUIMALWIO0 M3MEHEHHH W CIBHTA

BHYTPEHHETO MPOCTPAHCTRA.

Omanvl  pegrexcuu u  Osudicenusi: 1. COBMECTHOE
WHUIIMMPOBaHKE (IPUOCTAHOBKA M yIUBJICHUE); 2. COBMECTHOE
YYBCTBOBaHHE (JIy4d HAOIOJCHUS, BHICHHUE peantbHOCTH, 3D-
cxema)); 3 cwia HamepeHus, 4. COBMECTHOE CO3HJIaHUE
(oOyyeHue, TPUBHECEHHE HOBOTO B  PEAlbHOCTB); 3.
CoBmecTHOe (opmupoBanue (TOHMMAHHE CO3UAATEILHOIO
npoiiecca, BOMJIONICHHE U 3aKPEIUICHHE HOBOTO).

3akiro4yenue

Taxum 00pa3zom, MOJBOMS UTOT, CIEAYET MOJYEPKHYTh, UTO BHEAPEHUE PEPIIEKCUBHBIX
IIPaKTUK B CHUCTEMY IICUXOJOTO-NIEAArOrM4ecKoro  CONPOBOXKIAEHUS  SBIAECTCA  HE
BCIIOMOTATENbHbIM, a OJHUM M3 (yHIAaMEHTalIbHBIX YCIOBHM (OpMUPOBAHUS 3pesioit
JUYHOCTH Yy JI€TEN C JI€BHAHTHBIM INoBeAcHHEM. OCHOBHAsl 3HAYMMOCTb JAHHOTO IMOAXO0/a
3aKJII0YAeTCsl B MEPEeXoJie OT MPOCTOW TPAHCISIMKM 3HAHUN K (POPMHUPOBAHMIO YCTONYMBBIX
HaBBIKOB CaMOaHajKM3a, IMO3BOJSIOMIUX IOAPOCTKY OCMBICISATH HE TOJBKO COOCTBEHHBIE
JEUCTBHUS, HO U JIEKAIME B UX OCHOBE MOTUBBI U 3MOLIMOHAIBHBIE COCTOSIHUS.

[IpumeHeHne pe¢IeKCUBHBIX MPAKTHK CIIOCOOCTBYET PpAa3BUTHIO Y IOAPOCTKOB
CIIOCOOHOCTH K CaMOPETYJISIUU, OCO3HAHHOMY MPHUHSITHIO PEHICHUH U BBIOOPY COLIMATIBHO
pUEeMIIEMBIX MOJieNiel moBeieHus. BkitoueHne peduiekcuu B KOpPEKIIMOHHO-Pa3BUBAOIIHI
mpouecc o0ecrneyuBaeT Mepexo]] OT BHEIIHEro KOHTPOJIS MOBEACHHS K BHYTPEHHEH
PETYJIALNHU, YTO SBJISETCS KIIOUEBBIM YCIOBUEM YCTONYMBBIX MOBEJEHUYECKUX U3MEHEHUI.

CucremaTueckoe  HCIIOJIb30BaHHE  pe(IEKCUBHBIX  METOJOB  CIIOCOOCTBYET
(OpMHPOBAHHIO HABBHIKOB CAMOHAONIOIEHUS, KPUTUYECKOTO OCMBICICHHS COOCTBEHHOIO
OTBITa U TPOTHO3UPOBAHMS TIOCIEACTBUM COOCTBEHHBIX AcecTBUU. Ocoboe 3HAYCHHE TPHU
3TOM  NOpUOOpeTaeT  CO3JAaHME  MeJarorn4eckux M IICUXOJIOTMYECKUX  YCIIOBHiA,
CIOCOOCTBYIOUIMX  PAa3BUTUIO  pedrexkcuu: NoaAepKHUBAIOUIe  cpelbl, JAHaToroBOrO
B3aUMOJCICTBUS, NOBEPUTENIbHBIX OTHOUIEHMH M NPAKTUK, OPUEHTHUPOBAHHBIX HA AHAJIN3
JUYHOTrO oOmnbITa. JIaHHBIA KOMIUIEKC YCIOBHHM IIO3BOJSIET HE TOJBKO KOPPEKTUPOBATH
JICBHAHTHBIC MTOBEJICHUYECKUE MATTEPHBI, HO U (POPMUPOBATH OCHOBBI KYJIBTYpPBhl OCO3HAaHHOTO
MIOBE/ICHUS U COLIMAIbHON OTBETCTBEHHOCTH.

Taxum o6pazom, pedeKCUBHBIE TPAKTUKU MOTYT PacCMaTPUBAThCS Kak 3P PEeKTHBHBIHI
UHCTPYMEHT NPOQWIAKTUKA U KOPPEKLUUH JEBHAHTHOIO TIOBEACHUS Yy MOJIPOCTKOB,

107



CHOCO6CTBy1-OI.HHI>i ux YCHGHIHOﬁ conrain3aliu 1 JIMYHOCTHOMY PAa3BHUTHIO.

Cnucok Jureparypbl

1. Pepnexcust kKak METOJI CAMOTIO3HAHUS: IYTh K OCO3HAHHOM JKU3HU
Inttps://sky.pro/wiki/profession/refleksiya-kak-metod-samopoznaniya/ 25 08 2025

2. XamuroBa I'., xkamk U. O pedraekcuBHOW mpakTHke B koyuuHre / https://up-n-
above.ru/reflection.

3. MonokanoBa K. Uto Takoe pediekcusi, 4yeM OHa TOJe3HAa M KaK MPUMEHSTh 3TOT
uncrpymenT camonosnanus https:/iklife.ru/samorazvitie/chto-takoe-refleksiya 18 10 2024

4. CrnoBapsp BUKUIIEIUY. [IpaxTuku pedexcun /
https://en.wikipedia.org/wiki/Reflective practice

5. Kymaup M.D. u gnp. PednexcuBHble NpakTUKU B MHUpPE 00pa3oBaHUs
https://edpolicy.ranepa.ru/reflexive-practices

6. Kolb, D. A. Toward an applied theory of experiential learning / D. A. Kolb, R. Fry //
Theories of Group Processes / ed. C. L. Cooper. — London: John Wiley & Sons, 1975. — P. 33—
58.

7. Huxn Konba. O6yuenue uepe3 ombIT: kak llIBenckue kpyxku Ab®D nomoraror
yuuThCcsl U pactd BMmecte / https://abfby.org/obuchenie-cherez-opyt-kak-shvedskie-kruzhki-
abf-pomogayut-uchitsya-i-rasti-vmeste/

8. Gibbs, G. Learning by doing: A guide to teaching and learning methods /— Oxford:
Further Education Unit, Oxford Polytechnic, 1988. — 129 p.

9. Onapun H. OnpIT o0yueHus: MOJIETb I'nG6ca
https://www.facebook.com/groups/zloyBT/posts/3264652266891462/ 28 07 2020

10. HckyccTBO KOMMYHHKAIIMW: TEXHOJOTHS cokycupoBaHHOW Oecenpr nian OPUIL
/nttps://highadvance.org/business-tools/iskusstvo-kommunikacii/

11. Stanfield, R. B. The Art of Focused Conversation: 100 Ways to Access Collective
Wisdom in the Workplace. — Toronto: Canadian Institute of Cultural Affairs, 1997. — 234 p.

12. Johns, C. Framing learning through reflection within advanced nursing practice //
Journal of Advanced Nursing. — 1995. — Vol. 21, Ne 2. — P. 226-234.

13. CyBopoBa H. B. O06pa3oBaTenpHbIi MpoIecc B By3e Kak 0OBEKT pedIeKCHBHOTO
ynpasnenus // [legaroruueckoe oOpa3oBanue u Hayka. — 2011. — Ne 6. — C. 83-87.

14. CyBoposa H. B. Meroauku OLleHKH YpOBHS pa3BUTHs PEPIEKCUBHOCTH CTYJE€HTOB
// Cubupckuit negarornyeckuit sxypHai. — 2010. — Ne 12. — C. 52-60.

15. Cenre I1. [1aTas qucuuninuHa. MckyccTBO M pakTHKa 00ydaromencs opraHu3auy.
— M.: Omumn-busznec, 2003. — 408 c.

16. Jledesp B. A. Pednexcusi. — M.: Koruro-Llentp, 2003. — 496 c.

17. Yposuu pedaexcun B.A. Jledesp / https://ppt-online.org/1509598

18. Borton, T. Reach, touch, and teach: Student concerns and process education / T.
Borton. — New York: McGraw-Hill, 1970. — 213 p.

19. Camopedrekcns: Kak yIUThCS HAa CBOMX OMMMOKaX M OBITh CYACTIWBBIM. MoOJelb
Apmxupuca. https:/trends.rbc.ru/trends/education/5f7a05a39a79477fd6fab579

20. Mapmep O. Teopust U. JlunepctBo u3 O6yaymero. M.: Maun, BanoB u ®epbep,
2019.-240 c. / https://www.ar25.org/ru/article/teoriya-yu.html 10.11.2023

21. Teopus 1O. / https://www.ar25.org/ru/article/teoriya-yu.html Jlata myGaukammm.
10.11.2023

108


https://sky.pro/wiki/profession/refleksiya-kak-metod-samopoznaniya/
https://up-n-above.ru/reflection
https://up-n-above.ru/reflection
https://iklife.ru/samorazvitie/chto-takoe-refleksiya%2018%2010%202024
https://en.wikipedia.org/wiki/Reflective_practice
https://edpolicy.ranepa.ru/reflexive-practices
https://www.facebook.com/groups/zloyBT/posts/3264652266891462/
http://flibusta.site/b/649409/read
https://www.ar25.org/ru/article/teoriya-yu.html
https://www.ar25.org/ru/article/teoriya-yu.html

Cexyus 3. JKacecnipimoepoiy yughpnolx aneymemmenyi.: KUblHObIKMApP MeH Kayinmep.
Cexyus 3. Lugpposas coyuanuzayus noOOpOCMKO8: 8bl306bl U PUCKU
Section 3. Digital socialization of adolescents: challenges and risks

ATTITUDES OF POLISH AND MOLDOVAN STUDENTS TOWARD
ARTIFICIAL INTELLIGENCE - A COMPARATIVE STUDY

Katarzyna JAGIELSKA

University of the National Education Commission in Krakéw, Poland
Dr. PhD

Email: katarzyna.jagielska@uken.krakow.pl

ORCID: 0000-0002-9953-5608

Anna MROZ

University of the National Education Commission in Krakow, Poland
Dr. PhD

Email: anna.mroz @uken.krakow.pl

ORCID: 0000-0002-9109-1395

Justyna BLUSZCZ

Academy of Special Education in Warsaw, Poland

Dr.PhD

Email:jbluszcz[at]aps.edu.pl

ORCID: 0000-0002-5112-9424

ABSTRACT: Technological progress is transforming the modern labor market. Artificial
intelligence has become the subject that generates the most excitement. It seems that the ability
to use artificial intelligence will be a key skill of the future. The research results presented in
this article aimed to identify the attitudes of students from Poland and Moldova. The study was
conducted using a survey method. The ATTARI-12 scale for measuring attitudes toward
artificial intelligence (Stein et al., 2024) was used in the study. The results indicated that the
attitudes of students from Poland and Moldova toward artificial intelligence are neutral and
ambivalent (M = 3.0), which means there is no clear positive or negative stance. No significant
influence of sociodemographic variables (gender, place of residence, access to technology) was
found, indicating their limited significance in shaping attitudes toward AI. The results,
however, suggest a greater role for psychological factors. The neutrality of attitudes reflects the
simultaneous recognition of both the benefits and risks associated with AL This points to the
need for further research that takes into account more complex factors and for the development
of educational initiatives that foster a conscious and critical approach to artificial intelligence.

Introduction

The contemporary labor market is undergoing intense and dynamic changes, which are
largely driven by the development of new technologies, including, in particular, artificial
intelligence. These transformations manifest themselves not only in changes to the nature of
the work performed but also in the growing diversity of employment forms. Solutions based
on automation, data analysis, and machine learning are gaining increasing importance,
gradually redefining the scope of competencies required in the labor market [1]. Competencies
related to proficiency in new media, interdisciplinarity, the use of information and data,
analytical and critical thinking, and others are becoming increasingly sought after [2]. The
observed changes are also reflected in the way career paths are shaped. The traditional linear
career model, based on predictable promotion and stable employment, is gradually being
replaced by more flexible, individualized, and non-linear career paths, such as portfolio,
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kaleidoscopic, or protean careers [3]. These models emphasize the role of a flexible approach
to career planning.

Artificial intelligence plays a significant role in shaping the labor market. The scientific
literature defines Al as a set of technologies capable of performing tasks that previously
required human intelligence. It encompasses systems characterized by a certain level of
autonomy, the ability to learn and adapt, and the capacity to process large datasets. In a broader
sense, artificial intelligence is a field of science and technology concerned with designing
solutions that enable cognitive processes such as reasoning, decision-making, problem-solving,
and learning [4]. As the importance of artificial intelligence grows, so does the importance of
analyses regarding how it is perceived by users, particularly by those entering the labor market.
It is they who will have to navigate a labor market in which human-Al collaboration is
inevitable. A key construct for describing this phenomenon is the concept of attitude. An
attitude can be understood as a relatively stable tendency to evaluate a specific object - in this
case, artificial intelligence - in a positive or negative manner. It encompasses a cognitive
component (beliefs and knowledge), an affective component (emotions), and a behavioral
component (propensity for specific actions) (Katz and Stotland, 1959[5]; Marody, 1976 [6];
Rosenberg and Hovland, 1960 [7]). Analyzing attitudes toward artificial intelligence among
students is particularly important because this group will soon be entering a labor market
strongly shaped by rapid technological progress, including Al technologies. Understanding
how young people perceive these solutions can serve as a basis for designing educational
activities and strategies that support adaptation to the changing conditions of the labor market.

The aim of this article is to analyze and compare attitudes toward artificial intelligence
among students in Poland and Moldova, taking into account selected sociodemographic
variables.

Methodological assumptions of the study

The aim of this study was to examine the attitudes of students from Poland and Moldova
toward artificial intelligence. The main research question was: What are the attitudes of
students from Poland and Moldova toward artificial intelligence? The study was conducted
using a survey method. The study utilized the ATTARI-12 scale (Attitudes towards Artificial
Intelligence Scale, authors: J.-P. Stein, T. Messingschlager, T. Gnambs, F. Hutmacher, M.
Appel, M. (2024)). This scale is used to measure general attitudes toward artificial intelligence.
It consists of 12 statements assessing the respondents’ attitudes toward artificial intelligence.
Participants respond on a 5-point scale (1 — strongly disagree, 5 — strongly agree). The scale
demonstrated a unifactorial structure and high internal consistency—the Cronbach’s alpha
coefficient for the scale is 0.94. For the study of students from Poland, a Polish adaptation of
the questionnaire developed by J. F. Juranka and G. Pochwatko [8] was used. A linguistic
adaptation of the questionnaire was also carried out for use with a group of students in
Moldova. To this end, the questionnaire was translated into Romanian. The translation process
was conducted in accordance with accepted standards for the adaptation of psychometric
instruments. In the first stage, a forward translation was performed from English into Romanian
by a person fluent in both languages and familiar with psychological terminology.
Subsequently, a back-translation into English was conducted by an independent translator who
was unfamiliar with the original version of the questionnaire. The next step was to analyze the
consistency between the original and back-translated versions, which involved comparing both
versions to identify any discrepancies in meaning. Where differences were found, the
translation was revised to ensure maximum semantic and conceptual equivalence of the
questionnaire items. The translated version underwent expert consultation, which included an
assessment of the accuracy and cultural appropriateness of the wording. This allowed for the
elimination of potential ambiguities and the adaptation of the content to the linguistic and social
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context of the study population. Ultimately, the final Romanian version was deemed
functionally equivalent to the original version of the tool, which allowed for its use in the study.

Study Organization and Procedure, and Characteristics of the Study Group

The survey was conducted in the third and fourth quarters of 2025. The survey was
conducted remotely: a link to the questionnaire was sent to groups of students from Poland and
Moldova with a request to share the link with others. Due to the method used to reach the
respondents, convenience sampling was employed in the study [9]. A total of 321 students from
Moldova and 299 students from Poland participated in the study. Among the Moldovan
students surveyed, there were 265 women (81%) and 62 men (19%). In Poland, 256 women
(86%) and 43 men (14%) participated in the study. Among students from Moldova, the largest
group of respondents consisted of those over 24 years of age (45%). Students aged 18-19
accounted for 21% of the respondents, those aged 20-21 for 20%, while students aged 22-23
accounted for 14% of the respondents. Among respondents from Poland, students aged 18—19
were the most numerous (49%). In addition to them, students aged 20-21 (22%), 22-23 (16%),
and 24 and older (13%) participated in the survey. Respondents were also asked about their
place of residence. Among respondents from Moldova, the largest group consisted of people
living in rural areas (53%), followed by those living in small towns (24%) and large cities
(22%). Among respondents from Poland, the largest group also consisted of those living in
rural areas (37%), followed by those living in small towns (33%) and large cities (30%). The
surveyed students were also asked to report on their access to IT equipment and new
technologies. Among students from Moldova, the largest group consisted of those reporting
moderate access to technology (63%), followed by students reporting low access (24%) and
high access (13%). Among Polish students, those reporting moderate access to IT equipment
and new technologies also predominated (68%). Next were respondents reporting low access
(17%) and high access (15%).

Research Results

Descriptive statistics were used in the statistical analysis. Arithmetic means and standard
deviations were calculated for the level of attitudes toward artificial intelligence. The results
were presented both for the entire sample in each country and broken down by gender, place
of residence, and declared level of access to IT equipment. The analysis aimed to identify
potential differences in the level of attitudes toward artificial intelligence between students in
Poland and Moldova and within selected sociodemographic variables. The research results are
presented in Table 1.

Table 1. Attitudes of students from Poland and Moldova toward artificial
intelligence

Variables Poland Moldova
M SD M SD
Overall score 3.0 1.1 3.0 1.1
Gender Women 3.0 1.1 2.9 1.1
Men 3.0 1.3 3.1 1.1
Place of Rural 3.0 1.1 2.9 1.1
residence Small tc?wn 2.9 1.1 3.0 1.1
Large city 3.0 1.2 2.9 1.1
Availability of | Low 2.9 1.2 2.9 1.1
new Medium 3.0 1.1 2.9 1.1
technologies | High 3.0 1.2 3.0 1.2

Source: own calculations.
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The results indicate that the overall level of attitudes toward artificial intelligence among
students in Poland and Moldova is similar and remains neutral (M = 3.0). This suggests a lack
of clearly positive or negative attitudes toward Al. Compared to the results of a study conducted
by Stein and colleagues (2024), which reported slightly higher values (M = 3.60), the surveyed
students exhibit a more reserved, moderate attitude toward artificial intelligence. It is worth
noting, however, that there were differences in the age structure of the surveyed groups among
students from Poland and Moldova. Among students from Moldova, the largest group of
respondents consisted of students over 24 years of age (45%), while among respondents from
Poland, students aged 18—19 dominated (49%). The compared groups differ significantly in
terms of life stage and educational and professional experiences. This may provide an important
interpretive context for the obtained results. According to the literature, younger age is
associated with more positive attitudes toward artificial intelligence, while older respondents
more often exhibit greater caution or skepticism (Stein et al., 2024). In this context, it can be
assumed that the presence of a larger number of older students in the Moldovan sample may
have influenced the overall level of results, potentially lowering their value. The obtained
results require further analysis to directly test the relationship between age and attitudes toward
Al At the same time, the fact that despite these age differences, the mean scores in both
countries remain identical (M = 3.0) indicates a significant pattern. It can be assumed that the
more positive attitude of younger students in Poland and the more conservative approach of
older students in Moldova may balance each other out, leading to similar mean values. This
phenomenon suggests that age may act as a moderating variable influencing the final outcome
of attitudes toward AI. The neutral nature of the results also indicates the respondents’
ambivalent attitude toward artificial intelligence. At the same time, students recognize both its
potential benefits (e.g., increased work efficiency, technological development) and risks (e.g.,
loss of control over technology, consequences for the labor market, or ethical issues). This
picture aligns with the concept of attitudes toward Al as a continuum ranging from aversion to
enthusiasm (Stein et al., 2024). An analysis of the results broken down by gender, place of
residence, and level of access to IT equipment did not reveal any significant differences. In all
cases, the mean values remained at a very similar level, suggesting that the sociodemographic
variables examined do not significantly differentiate attitudes toward artificial intelligence. The
lack of variation in results based on sociodemographic variables indicates that they have limited
significance in explaining attitudes toward artificial intelligence in the study sample. These
results are consistent with the findings of previous studies, which indicate that gender is not a
significant predictor of attitudes toward Al (Stein et al., 2024). Similarly, the minor significance
of place of residence may indicate a standardization of access to information about technologies
and their popularization regardless of spatial context (Stein et al., 2024).

The results may suggest that the level of access to technology does not clearly
differentiate attitudes toward artificial intelligence; however, this conclusion is descriptive in
nature and requires further research using regression analysis. This finding is particularly
interesting given that the literature often assumes that greater access to technology fosters its
acceptance (Stein et al., 2024). Analyzing the above results, one might surmise that attitudes
toward artificial intelligence in the studied groups are shaped to a greater extent by
psychological factors than by demographic ones. Research conducted by Stein and colleagues
(2024) indicates that variables such as personality traits or a tendency toward conspiracy
thinking may be significant, as they influence a more positive or negative perception of Al,
respectively (Stein et al., 2024). The findings suggest that further research is needed, using
more complex models to explain attitudes towards artificial intelligence, taking into account
demographic, psychological and cultural factors. It seems particularly important to consider
age as a potential moderator and to explore the role of personality traits and critical thinking
tendencies.

112



Conclusions

The results presented in this paper indicate that the attitudes of students in Poland and
Moldova toward artificial intelligence are neutral and ambivalent, as evidenced by mean scores
at the midpoint of the scale (M = 3.0). Students do not exhibit a clearly positive or negative
attitude toward Al, which may indicate a simultaneous recognition of its potential benefits and
risks. The analysis did not reveal significant differences between students in Poland and
Moldova, suggesting a similar perception of artificial intelligence in both countries.
Sociodemographic variables, such as gender, place of residence, and access to IT equipment,
also did not significantly influence the results. An important factor to consider in interpreting
the data is the varied age structure of the surveyed groups. The higher proportion of older
students in Moldova and younger students in Poland may indicate that age constitutes an
important interpretive context and potentially influences the way Al is perceived. The results
suggest that attitudes toward artificial intelligence may be more closely linked to psychological
factors in. This points to the need for further research that takes into account the more complex
determinants of attitudes toward Al

The findings have significant practical implications for education, the labor market, and
the design and implementation of Al-based solutions. The neutral and ambivalent nature of
students’ attitudes toward Al points to the need for increased educational efforts that will foster
a better understanding of both the possibilities and limitations of this technology. Educational
programs should address not only technical aspects but also ethical and social ones to shape
more informed and knowledge-based attitudes toward Al. The lack of clear differences between
countries suggests that efforts to promote knowledge about artificial intelligence can be
universal and transnational in nature. Undertaking joint educational initiatives, implementing
projects at both the national level and through joint international ventures can effectively
support the development of students’ digital competencies across various cultural contexts. The
slight variation in results based on gender, place of residence, and access to technology
indicates that educational and informational activities do not need to be heavily differentiated
according to these variables. Instead, greater emphasis should be placed on shaping attitudes,
cognitive competencies, and critical thinking regarding new technologies. The age diversity of
the surveyed groups suggests that educational initiatives may require some adaptation to the
developmental stage of the audience. Younger students may show greater openness to new
technologies, while older students may need more support in building trust and understanding
how Al works. However, age should not play a major role in the case of the surveyed students,
as they represent Generation Z—a generation that functions seamlessly in two worlds: the real
and the virtual. Concerns about artificial intelligence may be linked to fears related to
difficulties in finding employment. The media often portray changes in the labor market,
including those driven by the development of artificial intelligence, in a negative light. The
results obtained indicate a need for further research and for monitoring changes in attitudes
toward artificial intelligence over time. This will allow for better alignment of educational and
social initiatives with the rapidly evolving technological landscape.
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Abstract

Digital technology has become a defining feature of contemporary society, shaping the
experiences of teenagers and students in profound ways. This paper examines the dual nature
of digital technology’s influence, highlighting both its empowering potential and its disruptive
challenges. The discussion covers educational transformation, social connectivity, skill
development, and personal growth, while also addressing issues such as distraction,
cyberbullying, mental health concerns, and privacy risks. By weaving together research
findings and critical analysis, the paper argues that the future of young people’s relationship
with technology depends on balanced approaches that integrate digital literacy, parental
guidance, and policy regulation. The study concludes that while digital technology is
indispensable for modern youth, its benefits can only be fully realized if society actively
mitigates its risks.

Keywords: digital technology; teenagers; students; education; social media; mental
health; cyberbullying; digital literacy

Digital technology has become inseparable from the daily lives of teenagers and students,
influencing how they learn, communicate, and perceive themselves. The rise of smartphones,
laptops, and constant internet access has created a generation often referred to as “digital
natives,” individuals who have never known a world without instant connectivity. For these
young people, technology is not merely a tool but an environment in which they grow, socialize,
and construct their identities. The educational opportunities afforded by digital technology are
immense, as students can access vast libraries of information, participate in online courses, and
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engage with interactive learning platforms that make knowledge more accessible than ever
before [1]. Yet, the same technology that empowers learning also introduces distractions that
can undermine academic performance, creating a paradox that educators and parents must
navigate carefully.

The educational impact of digital technology is perhaps its most celebrated dimension.
Online resources, ranging from e-books to video lectures, have democratized access to
knowledge, allowing students in remote or underserved areas to benefit from high-quality
educational materials. Platforms such as Khan Academy, Coursera, and other digital learning
environments have expanded opportunities for self-directed study, enabling students to learn at
their own pace and explore subjects beyond the traditional curriculum [2]. Moreover, digital
tools foster collaboration, as students can work together on projects across geographical
boundaries, sharing ideas and building collective knowledge. This global connectivity nurtures
cultural awareness and empathy, exposing teenagers to diverse perspectives that enrich their
understanding of the world [3]. However, the same connectivity that facilitates collaboration
also exposes students to the constant lure of social media, where the line between productive
engagement and time-wasting distraction is often blurred.

The social dimension of digital technology is equally transformative. Teenagers today
maintain friendships not only through face-to-face interactions but also through platforms such
as Instagram, TikTok, and Snapchat. These platforms allow them to express creativity, share
experiences, and build communities that transcend physical boundaries. For many, digital
spaces provide a sense of belonging and identity formation, offering outlets for self-expression
that may not be available in traditional settings [4]. Yet, the social benefits are accompanied by
risks. The anonymity of online interactions has facilitated cyberbullying, a phenomenon that
can have devastating effects on mental health. Victims of cyberbullying often experience
anxiety, depression, and social withdrawal, and in severe cases, the consequences can be tragic
[6]. The challenge lies in balancing the empowering aspects of digital socialization with the
need to protect young people from its darker sides.

Mental health concerns associated with digital technology use have become increasingly
prominent. Excessive screen time has been linked to sleep disturbances, reduced physical
activity, and heightened stress levels. Social media, in particular, fosters environments of
comparison, where teenagers measure themselves against curated images of peers and
celebrities, often leading to feelings of inadequacy and low self-esteem [7]. The constant
exposure to idealized lifestyles can distort perceptions of reality, making young people more
vulnerable to body image issues and social anxiety. Furthermore, the addictive nature of digital
platforms, designed to maximize engagement through algorithms, can create dependency that
interferes with academic responsibilities and personal relationships. These challenges
underscore the importance of fostering digital literacy, teaching students to critically evaluate
online content and manage their digital habits responsibly [9].

Privacy and security represent another critical challenge. Teenagers often lack awareness
of the risks associated with sharing personal information online. Social media platforms
encourage openness, but this openness can expose users to identity theft, scams, and
exploitation [8]. The digital footprints left by young people may have long-term consequences,
affecting future opportunities in education and employment. Addressing these risks requires
not only individual awareness but also systemic regulation. Governments and institutions must
establish policies that protect young users from harmful content and ensure safe online
environments. Regulations on data privacy, cyberbullying prevention, and ethical use of
technology are essential to safeguard the well-being of teenagers and students [11].

The COVID-19 pandemic highlighted both the strengths and weaknesses of digital
technology in education. Online learning became a necessity, providing continuity in education
during lockdowns. For many students, digital platforms offered flexibility and accessibility,
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allowing them to continue their studies despite physical restrictions [12]. However, the
pandemic also exposed inequalities, as not all students had access to reliable internet
connections or digital devices. This digital divide underscored the importance of addressing
issues of equity in technology use, ensuring that all students can benefit from digital learning
opportunities. The experience of online learning during the pandemic serves as a reminder that
while technology can bridge gaps, it can also exacerbate existing inequalities if not managed
inclusively.

The influence of social media on identity formation is another area of concern. Platforms
such as Instagram and TikTok shape how teenagers perceive themselves and others, often
amplifying peer pressure and unrealistic standards of beauty and success [13]. While these
platforms provide creative outlets and opportunities for self-expression, they also contribute to
environments where validation is sought through likes and followers. This dynamic can foster
dependency on external approval, undermining self-confidence and resilience. The challenge
for educators and parents is to guide teenagers toward healthier relationships with social media,
encouraging them to use these platforms as tools for creativity and connection rather than
sources of anxiety and comparison.

Balancing the benefits and risks of digital technology requires a multifaceted approach.
Digital literacy education must be integrated into school curricula, equipping students with the
skills to navigate online environments responsibly. Parents play a crucial role in monitoring
and guiding digital habits, setting boundaries, and encouraging offline activities that promote
holistic development [10]. Policymakers must also contribute by establishing regulations that
protect young users and promote ethical technology use. Ultimately, the responsibility for
managing the impact of digital technology on teenagers and students is shared among
individuals, families, schools, and society at large. By fostering awareness, resilience, and
responsibility, we can ensure that digital technology serves as a tool for empowerment rather
than a source of harm.

Conclusion

Digital technology is a double-edged sword for teenagers and students. It offers
unprecedented opportunities for learning, creativity, and global connectivity, but it also
introduces challenges that can undermine mental health, academic performance, and personal
security. The future of young people’s relationship with technology depends on balanced
approaches that integrate education, parental guidance, and policy regulation. By addressing
these challenges proactively, society can ensure that digital technology remains a force for
empowerment, preparing teenagers and students to thrive in a rapidly changing world.
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Abstract: This study examines student management practices in Chinese and
Kazakhstan universities under digital transformation, with a focus on institutional differences
and context-sensitive pathways. As higher education systems increasingly integrate digital
technologies, student management has shifted toward more coordinated and service-oriented
approaches.

Using a comparative framework based on institutional context, management
mechanisms, and practical approaches, this paper analyzes representative practices observed in
Chinese universities. A case-oriented analysis, drawing on examples such as Tsinghua
University, illustrates how digital platforms, professional student affairs roles, and data-
informed practices are integrated into student management.

The study then compares these practices with developments in Kazakhstan universities,
where digital transformation is progressing but remains uneven. Rather than suggesting direct
transfer, the paper highlights differences shaped by institutional contexts and identifies
adaptable pathways.

Keywords: digital transformation; student management; higher education; China;
Kazakhstan; institutional context

1. Introduction and Analytical Framework

Digital transformation has become a central trend in higher education worldwide,
influencing governance structures, administrative processes, and student management practices
[1]. Universities are increasingly adopting digital technologies to enhance efficiency, improve
service delivery [2], and support decision-making. At the same time, digitalization is reshaping
the ways in which institutions interact with students and organize internal coordination.

Both China and Kazakhstan have experienced rapid expansion in higher education,
resulting in increased complexity in student management. Common challenges include larger
student populations, diverse student needs, and the demand for more efficient administrative
coordination. In addition, universities are required to respond more flexibly to changing
educational environments and student expectations.
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This study addresses the following research questions:

1.1 How are student management practices shaped by digital transformation in different
institutional contexts?

1.2 What differences can be observed between Chinese and Kazakhstan universities?

1.3 What pathways can be identified for context-sensitive development?

To answer these questions, the study adopts a three-dimensional analytical framework,
which allows for a systematic examination of institutional contexts, management mechanisms,
and practical approaches across different higher education systems.

Figure 1. Analytical Framework of the Study

Institutional Context Management Mechanisms Practical Approaches

This framework allows for a structured comparison of student management practices
across different higher education systems.

2. Student Management Practices in Chinese Universities: A Case-Oriented
Analysis

2.1 Case Context and Core Analytical Perspective

To illustrate how digital transformation reshapes student management, this section draws
on representative practices observed in leading Chinese universities, such as Tsinghua
University. These examples are not presented as a universal model, but as context-specific
arrangements that reflect particular institutional conditions.

From an analytical perspective, student management practices in Chinese universities
can be understood as a hybrid governance approach, combining platform-supported
coordination and counselor-mediated interaction, with data-informed tools playing a
supporting role. This integrated structure forms the basis for increasingly coordinated and
responsive management processes.

2.2 Platform-Supported Coordination as an Infrastructural Layer

In the context of digital transformation, many Chinese universities have developed
integrated digital platforms that connect academic administration, student services, and
communication systems. These platforms function as a foundational infrastructure that
supports daily management activities.

Through such systems, students can access services including course registration,
administrative procedures, and support resources within a unified interface. At the same time,
administrative units are able to coordinate more efficiently through shared information systems.

Rather than simply improving efficiency, platform integration reduces fragmentation
across departments and enables a more coherent management structure.

This platform-based coordination serves as an infrastructural layer that supports integrated
and system-wide student management processes.

2.3 Counselor-Mediated Interaction as a Core Mechanism

A distinctive feature of student management in Chinese universities is the counselor
system, in which dedicated staff members are responsible for maintaining continuous contact
with students. Counselors provide academic guidance, psychological support, and daily
communication, acting as an interface between institutional structures and individual student
needs.

With the support of digital tools, counselors are able to monitor student progress,
maintain regular interaction, and respond to emerging issues. This system ensures that
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management is not limited to administrative procedures but includes ongoing engagement with
students.

Importantly, the counselor system introduces a human-mediated dimension into digital
governance. This mechanism functions as a mediating layer that translates institutional
requirements into context-sensitive support for students, complementing digital systems with
continuous and adaptive interaction.

2.4 Data-Informed Support and Early Intervention

Digital transformation also enables the use of data to support student management.
Universities increasingly rely on data systems to monitor academic performance, participation
patterns, and other indicators related to student development.

These data-informed approaches allow for the early identification of potential risks, such
as academic difficulties or disengagement. As a result, institutions can provide timely and
targeted support to students.

However, data does not replace human judgment. Instead, it enhances the responsiveness
of the overall management system. This reflects a hybrid approach in which digital monitoring
supports, rather than substitutes, human-centered intervention strategies.

2.5 Synthesis of Key Practices

Table 1. Summary of Chinese Student Management Practices
Case Key Feature Functional Role Management Outcome

‘ Case 1 Platform Integration  Infrastructural coordination  System integration |
‘ Case 2 Counselor System  Human-mediated interaction ~ Continuous support |

‘ Case 3 Data Utilization Analytical support tool Early intervention ’

3. Comparative Analysis: Institutional Differences and Context-Sensitive Pathways

3.1 Institutional Contexts as Structuring Conditions

Student management practices in China and Kazakhstan are not only shaped by
technological development, but also deeply embedded in their respective institutional contexts.
These contexts include governance structures, administrative traditions, and the distribution of
organizational resources.

In Chinese universities, student management is typically situated within relatively
coordinated administrative frameworks, where hierarchical structures facilitate large-scale
policy implementation and system integration. Such arrangements provide favorable
conditions for the development of platform-based coordination and the institutionalization of
specialized roles, such as student counselors.

By contrast, Kazakhstan universities operate within more diversified institutional
settings, where variations in organizational structures and resource allocation influence the
pace and scope of digital transformation. As a result, student management practices tend to
develop in a more heterogeneous and context-dependent manner.

3.2 Mechanisms of Differentiation in Student Management Practices

Table 2. Comparison of Student Management Practices in China and Kazakhstan

Dimension Kazakhstan
Institutional Structure Multi-level system Simplified structure
Professional Roles Dedicated counselors Less specialized roles
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Digital Platforms Highly integrated Developing

Data Utilization Increasing use Emerging
Service Model Continuous support Segmented
Coordination Strong Moderate

These differences reflect distinct institutional conditions rather than hierarchical
evaluations.

Building on the analytical framework, the observed differences between Chinese and
Kazakhstan universities can be interpreted through three interrelated mechanisms:
coordination, mediation, and data utilization.

First, coordination mechanisms differ in their degree of system integration. In Chinese
universities, digital platforms often operate as centralized infrastructures that connect multiple
administrative units, enabling relatively high levels of organizational coordination. In
Kazakhstan, digital tools are increasingly adopted, but their integration across institutional
units remains in progress.

Second, mediation mechanisms play a crucial role in linking institutional structures with
individual student needs. The counselor system in Chinese universities represents a form of
human-mediated governance, where continuous interaction complements formal
administrative procedures. In contrast, student support roles in Kazakhstan universities are less
institutionalized, resulting in more fragmented interaction patterns.

Third, data utilization mechanisms differ in their level of maturity and application. While
Chinese universities increasingly incorporate data-informed approaches into management
processes, in Kazakhstan such practices are still emerging and often limited to specific
administrative functions.

3.3 Context-Sensitive Pathways: From Transfer to Adaptation

Given the institutional differences identified above, the development of student
management practices cannot be understood as a process of direct transfer from one system to
another. Instead, it requires context-sensitive adaptation that takes into account local conditions
and developmental trajectories.

From this perspective, several pathways can be outlined:

Incremental platform integration: Rather than pursuing large-scale system centralization,
institutions may adopt gradual approaches to integrating digital platforms in ways that align
with existing organizational structures.

Strengthening mediation mechanisms: Enhancing student support roles, whether through
formal positions or functional equivalents, can improve the connection between institutional
processes and student needs.

Selective use of data-informed practices: The adoption of data-based tools may proceed
in a phased manner, focusing on specific areas where data can meaningfully support decision-
making without over-reliance on technological solutions.

3.4 Theoretical Implications

The comparative analysis suggests that digital transformation in student management is
not solely a technological process, but a form of institutional reconfiguration involving the
interaction of structures, actors, and tools.

Conclusion
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This study has explored student management practices in Chinese and Kazakhstan
universities under digital transformation through a comparative framework. The findings
indicate that differences in management practices are closely linked to institutional contexts.

Rather than proposing direct transfer, the study emphasizes the importance of context-
sensitive adaptation. Understanding these differences provides a basis for exploring suitable
pathways for improving student management in diverse higher education systems. Future
research may further develop empirical and cross-institutional analysis.
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ABSTRACT

Adolescents today acquire norms, values and behavioural patterns not only from families
and schools but also from digital spaces. This study examines the main risks of digital
socialisation — cyberbullying, exposure to harmful content, weakened offline relationships, and
problematic internet use — among 342 high school students in Karaganda, Kazakhstan. Using
two validated scales, the survey found that 41% of students experienced at least one form of
online victimisation in the preceding six months, yet only 15% indicated they would seek help
from school staff. A significant negative correlation emerged between perceived school social
support and digital risk exposure (r = —0.42, p < .01). Based on these findings, the paper
proposes a three-component school-based intervention model: digital resilience training for
students, warning signal protocols for teachers, and peer support networks. The discussion also
addresses the limitations of cross-sectional data and suggests directions for future longitudinal
research.

Keywords: digital socialisation, adolescent risks, cyberbullying, school social support,
intervention model

Modern adolescents live simultaneously in two overlapping worlds — the physical and
the digital. Social media platforms, online games, and instant messaging applications shape
how young people form relationships, perceive themselves, and adopt social norms. While
digital technologies offer undeniable benefits in terms of access to information and social
connection, they also expose adolescents to significant risks that were largely unknown to
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previous generations. These risks include cyberbullying, contact with online predators,
exposure to violent or hateful content, and the gradual erosion of face-to-face social skills. The
congress round-table theme “Digital socialisation of adolescents: challenges and risks” directly
calls for research that can inform preventive strategies in educational settings. The present
study responds to this call by investigating the prevalence of digital risks among high school
students in a typical post-Soviet industrial city and by examining the protective potential of
school social support.

Digital socialisation is defined as the process through which children and adolescents
acquire the norms, values, and behavioural repertoires associated with digital media use
(Livingstone & Third, 2017). Unlike traditional socialisation agents such as family, school, and
peer groups, digital spaces often operate without direct adult supervision, and their content is
driven by algorithms designed to maximise engagement rather than to promote healthy
development. The risks of digital socialisation have been categorised in the literature into three
broad types (EU Kids Online, 2014). Content risks refer to exposure to material that is harmful,
such as pornography, violence, or hate speech. Contact risks involve unwanted or dangerous
interactions with other users, including online grooming or sexual solicitation. Conduct risks
concern the young person’s own behaviour that may harm themselves or others, such as
cyberaggression, sharing private information, or excessive internet use that interferes with daily
functioning. These categories are not mutually exclusive; a student may simultaneously be a
victim of cyberbullying (contact risk) and engage in aggressive online responses (conduct risk).
The complexity of these overlapping risks makes school-based prevention particularly
challenging.

In Kazakhstan, systematic empirical research on adolescent digital socialisation is still
scarce. Most available data come from international surveys or from studies conducted in
Western Europe and North America, which may not fully reflect the post-Soviet educational
and cultural context. However, a UNICEF report (2019) indicated that adolescents in many
former Soviet republics spend an average of five to seven hours per day online, often using
mobile devices in the evening and late at night, with limited parental oversight. School social
support — understood as students’ belief that teachers, counsellors, and other school staff
genuinely care about their well-being and are accessible when problems arise — has been shown
in studies from other countries to buffer the negative psychological outcomes of online
victimisation (Sekhar et al., 2018). Yet it remains unclear whether this protective effect operates
similarly in the Kazakh context, where the role of school staff in addressing digital issues is
less formally defined.

To explore these questions empirically, a survey was carried out among 342 students in
grades 9 through 11 from four secondary schools located in different districts of Karaganda.
The participants ranged in age from 14 to 17 years, with 52% female and 48% male. Two
instruments were administered during regular class hours in March 2026. The first was a digital
risk exposure scale consisting of 12 items (Cronbach’s a = 0.87), which covered experiences
of cyberbullying victimisation, exposure to hateful or violent content, online sexual
solicitation, and self-reported problematic internet use. The second was the perceived school
social support subscale taken from the Child and Adolescent Social Support Scale, containing
8 items (a0 = 0.91), measuring how much students felt that teachers and other school adults
listened to them, respected them, and would help them if needed. All items were rated on a
five-point Likert scale. Descriptive statistics and Pearson product-moment correlations were
computed using SPSS version 26.

The results revealed a considerable prevalence of digital risks among the surveyed
adolescents. Over the six months preceding the data collection, 41% of students reported
having experienced at least one form of online victimisation. Specific examples included being
called offensive names online (29%), having private photos or messages shared without
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permission (18%), and being excluded from online group activities intentionally (15%).
Furthermore, 27% of respondents stated that they frequently encountered violent or hate-filled
content while browsing the internet or using social media. In terms of problematic use, 18%
admitted that the time they spent online had negatively affected completion of homework or
had reduced sleep duration. More alarmingly, 11% of students — almost one in nine — reported
having received a sexual message from an unknown adult online. These figures are broadly
comparable to those found in large-scale European studies (Mode et al., 2020), suggesting that
digital risks are not a uniquely Western phenomenon but are present across different
educational systems.

Despite the high prevalence of risks, only 15% of those who had experienced any form
of online victimisation said that they would talk to a teacher or school counsellor about it. The
majority of students turned to friends (62%) for emotional support or advice, while 23% chose
to remain completely silent and did not disclose the incident to anyone. This reluctance to
involve school staff is concerning. It may reflect a lack of trust in teachers’ ability to handle
digital issues, a fear of being blamed or having devices confiscated, or simply a perception that
online conflicts are not a legitimate reason to seek adult help. Interviews with a small subset of
students suggested that many young people view teachers as being “out of touch” with digital
culture and therefore unlikely to understand the nuances of online interactions.

The average score for perceived school social support was moderate, with a mean of 3.2
on a five-point scale (SD = 0.9). A statistically significant negative correlation was found
between perceived school social support and overall digital risk exposure (r =—-0.42, p <.01).
In practical terms, this means that students who felt more supported by adults at school tended
to report fewer digital risks. The direction of causality cannot be determined from a
cross-sectional correlation, but at least two interpretations are plausible. One is that a
supportive school environment genuinely helps students avoid or cope with digital risks, for
instance by providing education on safe internet use or by fostering self-confidence that reduces
vulnerability. The other is that students who have fewer digital problems may be more inclined
to perceive their school environment positively, regardless of any actual support received. Both
mechanisms may operate simultaneously.

The very low rate of help-seeking from teachers highlights a critical gap between the
needs of adolescents and the current capacity of schools to respond. Even if school social
support is statistically associated with lower risk exposure, this association cannot translate into
practical benefits unless students are aware of and willing to use the support available.
Therefore, a deliberate and structured intervention is necessary to bridge the gap. Drawing on
the findings of this study as well as on existing evidence-based programmes, a three-component
school-based intervention model is proposed. The first component is digital resilience training
for students, consisting of four 45-minute classroom sessions delivered by trained teachers or
external facilitators. The sessions cover recognising common digital risks, setting personal
boundaries in online communication, practical skills for blocking and reporting harmful
contacts, and strategies for maintaining a healthy balance between online and offline activities.
The second component is the development of warning signal protocols for teachers. A simple
one-page checklist can help classroom teachers identify behavioural signs of digital distress,
such as sudden social withdrawal, excessive anxiety about mobile notifications, avoidance of
certain classmates, or unexplained drops in academic performance. When a student shows
multiple warning signs, the protocol specifies a non-punitive response: a private conversation,
referral to the school social pedagogue, or contact with parents. The third component consists
of peer support networks, in which trained student “digital ambassadors” provide first-line peer
support and direct their classmates to professional help if needed. This approach harnesses the
natural tendency of adolescents to confide in friends while ensuring that more serious cases are
escalated appropriately. The model aligns with the congress call for inclusive and
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context-sensitive approaches to youth social support.

Several limitations of the present study should be acknowledged. The data are
cross-sectional and correlational, which precludes causal inferences. The sample was drawn
exclusively from four schools in one city, so the findings may not generalise to rural areas or
to other regions of Kazakhstan. All measures were self-reported, raising the possibility of social
desirability bias, especially regarding sensitive topics such as online victimisation. Moreover,
the study did not include qualitative interviews with the full sample to capture the subjective
experience of digital risks in greater depth. Future research should employ longitudinal designs
to examine changes in digital risk exposure and school support over time, as well as
experimental or quasi-experimental evaluations of the proposed intervention model. It would
also be valuable to compare schools that implement the three-component model with matched
control schools in terms of student outcomes such as reported victimisation rates, help-seeking
behaviour, and psychological well-being.

In conclusion, digital socialisation risks are prevalent among high school students in
Karaganda, yet the majority of affected adolescents do not turn to school staff for help. Higher
perceived school social support is associated with lower digital risk exposure, suggesting that
schools can play a protective role if they are perceived as trustworthy and competent. A
low-cost, three-component intervention model — comprising digital resilience training, teacher
warning protocols, and peer support networks — offers a practical way forward. Implementing
and rigorously evaluating this model should be a priority for both researchers and school
administrators.
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AHHOTAIUSA

Makamana xacecmipiMAepaiH UHUPPIBIK ONEYMETTEHYl Kazipri OJIEYyMETTIK JKOHE
QJIEyMETTIK-TIeJarOTUKAaJbIK FHUIBIMIAFBI ©3€KT1 OaFBITTApIbIH Oipi pETiHAe KapacThIPhLUIAIbI.
Hudpasik opra >kacecmipiM TYJIFACHIHBIH KaJbIMTACYbIHAA MaHBI3Abl KCHICTIKKE aifHaJIBIIL,
OHBIH KYHJBUIBIKTBIK OaFgapiapblHa, MIHE3-KYIBIK  YJTiIepiHe, KOMMYHUKATHBTIK
JaF IbUTApbIHA JKOHE QJIEYMETTIK COMKECTUTITIHE eJeyITl BIKITa eTe/Il.

Kahanapik mudpnany xargaiblHIa QJIEYMETTIK JKelijep, OHIalH-KOMMYHHUKaIUsIap
MeH 1UpablK TuiarGopMaiapAbliH - pesl  apThin, Oy Olp KaFblHAH  OJIEYyMETTCHY
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MYMKIHAIKTEpIH KEHEWTCE, CKIiHIII >KaFbIHAH aHa OJICYMETTIK KayllmTepJiH TYbIHJAybIlHa
cebern Oomyna.

Makanana sxkacecripiMaepaiH TUQPIbIK aJIeyMeTTeHyl OapbIChIHAA KE3IeCETIH HEeTi3Ti
KayinrTep, aramn alTKaH/1a HHTEPHETKE TOYENIUTIK, KHOepOYIIITMHT, arpeCCUBTI )KOHE IEBUAHTTHI
MIHE3-KYJIBIK, AMOIMSUIBIK TYPAKCBhI3IBIK, Tipi KapbIM-KaThIHACTBIH a3al0bl JKOHE CHIHH
OlJIayIbIH TOMEH/ICY] Tal1aHaIbl.

OJIEYMETTIK JYKYMBICTBIH JKOHE OJICYMETTIK-TIEarOruKaIblK KOJIIAYABIH IH(PITBIK
OPTaHBIH JKaFbIMCHI3 dCEpIICPiHiH aJIJIbIH aIydaFbl pejliHe epeKIle Ha3ap ayAapbuiajsl. ABTOp
)acecmipiMaepai mUPIIbIK KeHICTIKTE KoJaya MeIaror, IMCUXoJIor, JIEYMETTIK KbI3METKEp
XKOHE 0TOACHI apaChIHIAFbl ©3apa BIKIMAIAACTHIKKA HET13/IEITeH )KYHeNl TOCUIIH KaKEeTTUTITiH
HET13Ien .

Maxkanaga mudpiblK cayaTThUIBIKTBI KABIITACTHIPYFa, SMOIMOHAIIBIK WHTECIIICKTIHI
JIaMBITyFa JKOHE JKAcecCHipiMAEpIiH oOJEYMETTIK KayilnTepre TO3IMAUIrH apTThIpyFa
OaFpITTaIFaH  QJICYMETTIK-TICArOTHKAIBIK ~ CTPATeTHsUIap  YCHIHBUIAABL. ¥ CBIHBUIFAH
Marepuaiap JEYMETTIK JKYMbBIC, MEKTEI TMCHXOJIOTHSCHI JKOHE TEJaroruKallblK TOKIprOe
caJlachIH/Ia Al JalaHyFa apHaJFaH.

Tyiinai ce3mep: uudpablk oneyMeTTeHY, KacecHipiMaep, oSJIEyMETTIK Kayimnrtep,
QJIEYMETTIK JKYMBIC, dJICYMETTIK-TIeIarOTMKAJIBIK KOJIJIAY.

Kipicne

Kazipri  korampmarsl  xkahaHAbplKk  onmeyMeTTIK — e3repictep  MeH  HUQPIBIK
TEXHOJIOTHSUIAPIbIH KapKBIHIBI JaMYbl JKac YPIAKThIH QJIEYMETTEHY YIepiCiHe alTapibIKTai
bIKNAN eTyae. byrinri skacecmipiMaep YiniH HUQPIBIK opTa KYHACIIKTI OMIpAiH aXblpamac
OeJiriHe aifHaJIbIN, KapbIM-KaTbIHAC jKacay, aKnapar aixy, ©31H-e31 TaHBITY )KOHE QJIEYMETTIK
COMKECTLTIKTI KaJIBINTACTBIPY/AbIH HET13I1 ajdaHbl OOJIBII OTHIP.

WNuTepHer, oneymeTTiK keniiep MeH IUQpablK IuiardgopManap OypblH ACTYpIl
QJIEyMETTEHY MHCTUTYTTapblHAa OTOAChIFa, MEKTEIIKE ’KOHE KypAacTap opTachlHa TOH OOJIFaH
Oipkarap GyHKUMsUIapAbl ©31He KaObuinayna. OcbiFaH OalmaHbICThl HMUQPIBIK JICYMETTEHY
KACOCIIPIMHIH OJIEYMETTIK KaTblHAcTap >KyileciHe HUQPIbIK KOMMYHUKAIUSUIAD apKbUIbI
€HYIH CUIIATTaWThIH KYPAEIi 9pi KOIKbIPIIbI IPOLIECC PETIH/IE KapacThIPbLIa IbI.

[udpaslk opTa Oi1iM aly MyMKIHAIKTEPiH KEHEHNTIM, oJIeyMETTIK TOXKipHuOe )KHHAKTayFa
KarJail »acaraHbIMEH, COHBIMEH KaTap TYJIFAJIbIK JaMy YIUiH OlpKaTap 2JIeyMeTTIK KayilnTepl
7e TyblHIAaTajbl. byn KayinTep AeBHAaHTThI MiHE3-KYJIBIKTBIH KajbIITACybIHA, AMOIMSIIBIK
KUBIHABIKTAPFa, OJIEYyMETTIK OeHIMIENyAiH TOMEHAEYIHE >KOHE YITTHIK KYHIBIIBIKTBIK
OarnmapnapablH OypManaHyblHa oKelyl MyMKiH. OCBl TYpFbIAA jKacecipiMaepaiH HuPIIbIK
QJIeyMETTEHYIH FBUIBIMU TYPFbIAA Tajjay KoHE THUIMII QJIEyMETTIK-IIeAarorukaiblK Kojiaay
CTpaTerusiapblH d3ipiiey ©3eKTi Macesie O0JbIn TaObLIabl.

Kacocnipimoepoin yugppnoik aneymemmenyi anreymemmik Kyoolivic peminoe

KacecnipimaepaiH HUPIBIK dJI€yMETTEHY1 OJapIbIH LU PIIBIK OpTaaa OenceH i e3apa
opekeTTecy OaphICBIHAA OJIEYMETTIK HOpPMaJapiAbl, KYHIBUIBIKTAPIbl JKOHE MiHE3-KYJIBIK
yAriiepin MeHrepy yzaepici. JlocTypni oneymerTteHy (opmaliapbIMEH CalbICTBIpFaH[a,
IUQPIBIK KEHICTIK dKOFaphl JUHAMUKAMEH, aHOHUMIUTIKIICH KOHE HAKTHI 9p1 BUPTYAIIBI dJIEM
apachIHAAFbI IIEKapaHbIH MIAPTTHUIBIFBIMEH €peKIIeICHE].

Kacecmipimaik Ke3eH TYJIFaIbIK KaJbIITACYIbIH aca MaHBI3IbI 9pi Ocai Ke3€H1 OOJIbII
tabbutanbl. byn yakpiTTa e3iHmik «Men» OeifHeci, ©31H-e31 Oaranay »oHE OMipIiK
KYHJIBUTBIKTAp JKyHecl KanbllTacaabl. BupTyanasl opra skacecmipiMaepre o3iH KOpCceTy MeH
QJIEYMETTIK MOMBIHAANYFa MYMKIHAIK O€preHiMeH, THICT] dJIEyMETTIK-11e/1arOTUKaJIbIK KOJIaay
OonMaraH >kargaiiaa Oy yaepicTep JeCTPYKTUBTI CUTIAT aJTybl MYMKIH.
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Hudpaslk oneymMeTTeHy TYWIFAaHBIH JaMyblHa EKDKAKTBI ocep erefi: Oip »KarblHaH
oneyMeTTiK OelliMzmenyni KylieWrTce, eKiHII >KaFblHAH oJEYMETTIK OKIIayJaHyFa KoHE
TICUXOJIOTUSITBIK KMBIHIBIKTAPFa aJTbIN KETyl BIKTUMAJIBIFIIA )KOFaphI

Kacocnipimoepoin yugpnvik aneymemmenyinoeci aneymemmik Kayinmep

Kacecmipimaepain nudpablK opTaga oJeyMETTeHYl OaphIChIHIA KeJeci Herisri
QJIEYMETTIK KayilTep aHBIKTAIA]IbI:

0 WHTEPHETKE TOYEJIUIIK, SFHU JKeife 00Ny yaKbIThIH OaKbUIAyIbIH SJCipeyi
’KOHE HAKTHI QJICYMETTIK OMipre KbI3bIFYIIBUIBIKTHIH TOMEH/ICYI;

0 KHOEpOYJUTMHT, >KacecCHipiMIEPIiH TMCUXO3MOUMSIIBIK >KaFdaiiblHa Kepi ocep
€TiIl, Ma3achI3/IbIK, IENPECCUSIIBIK KOHIU KYI MEH arpeCcCHsIHbIH JaMybIHa BIKIIAJ €Te/l;

0 arpecCcMBTi, MaHHUIYJATHBTI JKOHE OJIEYMETTIK HOpMaiapasl Oy3aThlH
JI€BHAHTTHI MiHE3-KYJIBIK YATUICPiHIH KAJIbINTACYHI,

0 Tipl KapbIM-KAaTBIHACTBIH OPHBIH BUPTYaJJbl OailJIaHBICTAPABIH 0Oacysl
HOTH)KECIH/Ie KOMMYHHUKATUBTIK JIaF IbUIAP.IBIH SJICIpeyi,

0 JNECTPYKTUBTI aKIaparThlH BIKIAIBI MEH OJCYMETTIK KYHJIBUIBIKTAPIIbIH

OypMastaHybIHa OaiJIaHBICTHI aKITAPATTHIK KayilTep.

ArtanraH KayilTep >KacecHipiMIEpPMEH KyHeni NpodUIaKTUKAIBIK >KOHE TY3eTy
KYMBICTAPbIH JKYPTi3y[MiH MaHBI3JABUIBIFBIH  alKeIHAAHABl. OCBl  MOCENeHI aHBIKTay
MaKCaThIHJa OKYIIbLIAP apachlHIa 3epPTTEy KYMBICTAPbl YUBIMAACTHIPbULIEI (OipFaHa OarbIT
OoifbIHIIA)

Anvinzan namuoicenepi

3eprrey kyMbIchl 2026 KBUIIBIH HAYPHI3 allbIH/IA KaJbl OLTiM OepeTiH MeKTenTiH 5-6
CBIHBINTAPBIH/IA XKYPri3iial. 3eprreyre 0apibirbl123 OKYIIbI KATHICTHI.

3eprrey aaicremeci petinie K. SIHIThIH HHTEpHETKE TOYENIITIK KaTAChl KOJIIAaHBLI/IbI.
JlnarnocTrka TONTHIK popMasa eTKi3UIL.

3epmmey namuoscenepinin canvicmoipmanst manoaysl: «B» To0biHIa (OaKbLIay TOOBI)
OKYIIBLIAPBIHBIH OapiIbIFbIHAa HHTEPHETKE TOYENIUTK ACHIeil HOpMa MIeTiH/Ie aHBIKTAJIbI.
WNuTepHerke Toyenaulikke OeHIMAUIIK HeMece alKblH TOyelaAulik Oenriiepl Oaiikanmassbl.
Amnaiina «C» TOOBIHIA OKYHIBUIAPIABIH OackiM O6IriHAEe WHTEPHETKE TOYeNAUTIK IeHreii
HOpMajia OOJIFAaHBIMEH, OKYIIBUIAPABIH 24%-bIHAa WHTEPHETKE TOYEINITIKKE OeHIMALTIK
(TeHICHITNS ) aHBIKTAJIIBI.

Humepuemxe mayendinik demneeiii Hanvi3001 kopcemxiut (%)
Hopwma nenreiii 76 %
HuTepHeTke Toyenaitikke oerimainik (tenaenuus) | 24 %
AWKBIH HTHTEPHETKE TOYEJIUTIK 0%
BapJbiFbl 100 %

Byn nmepexrep MHTEpHETKE TOYENAUIIKTIH JKac €PEKIIeNiriHe FaHa eMec, dJIEYMETTIK
oprara, OakpUiay JeHreiiHe KoHE NPOPHUIAKTHKAIBIK >KYMBICTBIH IKYHENUIriHe Jae
0ailTaHBICTHI €KEHIH KOpceTell. AJIIBIH aly mapaiapbl YHIMIACTHIPhIIMAFaH XKaranaa Oyt
TONTAFbl OKYIIBUIAPJBIH TOYEKEN [EHTeWiHIH >KOFapbUIaybl BIKTMMAal EKEHMIITIH KOITereH
3epTTEYIIIep aTan OTKEH.

dieymenmik-neoazoZuKanviK Koaoayowty poii

Hudpnany xarmalplHIAFRl QJIEYMETTIK-TIEATOTHUKAIBIK KOJIAY JKacecCHipiMIepIiH
KAFBIMJIBI OJIEYMETTCHYIH KaMTaMachl3 €TYre )KOHE QJICYMETTIK aybITKYIIapAblH ajlJIblH aIyFa
OarpITTaIFaH KEMICHJ1 KBI3METTI KaMTHUIbl. byn yaepicTiH THIMAUINIT MaMaHIapIbIH
MOHAPANIBIK  ©33apa OpPEKETTECTITiHE KOHE OTOAChIHBIH OCJCEHI KaThICyblHA TiKeleh
OailTaHBICTHI.

OJIEYMETTIK-TIeJarOTUKAJIBIK )KYMBICTBIH HET13T1 OaFbITTaphlHA MBIHATIAP KATAJIBI:
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UG PIBIK CayaTTHUIBIK TICH CHIHU OJIAY/IbI 1aMBITY;

SMOILMOHANIBIK HHTEJUICKT MEeH ©31H-631 PETTEY JIaF AbUIAPBIH KAJIBIITACTHIPY;
arpecCUBTI JKOHE JIEBUAHTTHI MiHE3-KYJIBIKTHIH aJIJIbIH Ay,

Kayirci3 opi KoJaiisl O11iM Oepy OpTackiH KYpY.

OJIEYyMETTIK TEeNaror IMeH ICHXOJIOT JKacecHipiM MeH IHQPIBIK OpTa, COHAal-aK
QJIEYMETTIK HMHCTUTYTTAp apachlHAarbl OalIaHbICTHIPYIIBI OYBIH PpEeTiHAE OpeKeT eTirl,
BUPTYaJJIbl KEHICTIKTE JKayaIThl )KOHE CaHAJIbl MiHE3-KYJIBIKThI KAJIBIITACTHIPYFa BIKIIA CTE/I].

deymemmik-nedazoZuKanvlK K0a0ay Cmpamezusanapol

Kacecmipimaepain HUGPIBIK oJICYyMETTEHYIH KoJJayaa THIMAI Jel TaHbLUIAThIH
QJIEYMETTIK-TIeJarOTUKAJIBIK CTpATeTUsUIapFa MBIHAJIAP JKaTa/Ibl:

(0 I A I A

1. WHTEPHETKE TOYENIUIIK TMeH KUOepOyUTMHITIH ajAblH ajlyFa OarbITTaliFaH
npodUIIaKTUKAJIBIK OaFIapiamanap;

2. KOMMYHUKATHUBTIK KOHE SMOIMOHAJIBIK JaFIblUIap/bl JaMbITyFa apHajFaH
TPEHUHTTED;

3. ara-aHajapAblH HUQPIBIK KAayINCI3AiK callaChIHIaFbl KY3bIPETTUIITH apTThIpyFa
OaFbpITTANIFaH aFapTYIIBLIBIK JKYMBIC;

4. Kayil TOOBIHA >KaTaThIH )KACOCIIPIMIECPMEH JKEKE CYWEMENIey JKYMBICTaphIH
KYPrisy;

5. OiniM Oepy KoHE QNEyMETTIK OpTajia »acecHipiMAepAiH MO3UTHBTI ©31H-631

KY3€ere achIpybIHA JKaFaail jkacay.

byn crparerusnmapael icke acelpy OJ€yMETTIK KayinTepAiH AeHrediH TeMEeHJETI,
KacecHipiMAepIiH TYPaKThI SJIEYMETTIK YCTAaHBIMBIH KAJIBIITACTBIPYFa MYMKIHJIIK Oepe/ti.

Kopvimuinowt

KopbIThIHBIIAN  Kene, KacecHipiMAEpAlH UUQPIBIK dJIeyMeTTeHyl Kyphem dpi
KOIKBIPIBl JJeyMETTIK yuaepic Oonbin TalObutanel. JKahannelk mudpnany xarmaiibiHaa
QJIEYMETTIK JKYMBIC TIEH 9JI€YMETTIK-TIearOTUKAIBIK KBI3METTIH MaHBI3bl apTHIM, OJNAPJIbIH
HET13r1 MiHAeT] IUQPIBIK OPTAHBIH KaFbIMCBI3 dCEpJEepiHIH alJbIH ally JKOHE >KacecHipiM
TYJIFACBIHBIH YIIECIM/II JaMybIHA YKaF1al jkacay OOJIbII OTHIp.

Tuimai oneyMeTTiK-TIeAarorukajiblK KOJJIay >KacocmipiMaepaiH HUQPPIbIK KeHICTIKTEer1
MIHE3-KYJIKbIH CaHaJIbl TYpJE PETTEYTe, JIEYMETTIK KaylTepre TO3IMAUIITIH apTThIpyFa KoHe
QJIEYMETTIK TYpPFBIJAaH KEMEJJIEHTeH, jKayalThl opl INCHXOJOTUSJIBIK TYPFBIIAH TYPAKThI
TYJIFaHbI KAJIBIITACTBIpyFa MYMKIHJIIK Oepei.
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AHHOTALIUA

Makanaga sxacecHipiMAepAiH HUQPIBIK SJICYMETTEHY >KaFIailbIHAAFbl JAECTPYKTUBTI
MIHE3-KYJIKbIHBIH aJJIbIH ajly MoceJiesiepl *OHE OHBbl JKY3€re achIpylblH HWHHOBALMSIIBIK
KOJIJaphl KAPacThIPBIIAIbI.

3epTTeydiH HEri3ri MakcaTbl — J>KacecHipiMIAEPAiH SMOLMUOHANIBIK WHTEIIEKTICIH
JIaMBITy, MeIuacayaTThUIBIFBIH  apTTBIPY JKOHE Kayilci3 MiHEe3-KYIBIK JaFAbUIapbIH
KaJIBIITACTBIPY apKbUIbI IECTPYKTHBTI OpEKETTEP/AIH alIblH any. MyHai xaraaiaa 1ocTypai
MeIarOTMKaJIBIK TOCIIIEp MEH KYPFaK JICKIIUsIIAp 63 THIMAUIITH koFanTyna. COHABIKTaH O11iM
Oepy >koHe TopOue KyieciHe jKacaHIbl MHTEIUIEKT KypasiaapeiH (Mbicanbl, Gemini Al) meH
HEHPOXKEUTIK aJITOPUTMJIEP/Il €HT'13y — YaKbIT Taa0bl OOJIBIN TaObLIAIbI.

3eprrey OapbichlHIa LUGPIBIK OPTAAarbl >KacecHipiMAepaiH MiHE3-KYJIKbIH Taljay,
KHOepOyJIJIMHT, UHTEPHETKE TOYEJIIUIIK JKOHE aKMapaTThIK KayinTep CUSKTHI (pakTopiapIblH
ocepiH aHbIKTay Mocesenepi KapacThIpbUIAbl. ¥ CBIHBUIFAH 9iCTeME UHTEPAKTHBTI KYMBIC
JOnTepi, MUQPIBIK CTOPUTEIUHT KOHE KbICKAa (OpMATTaFrbl BUACOMATEpUANIAP APKBLUIBI
AKY3€re achlpbUIbI, OKYIIBUIAPABIH ©31H-631 TaHy, SMOLHUSAJIApBIH OacKapy *oHE CaHaJIb
1ieniM KaObuiaay JarbliIapblH JaMbITyFa OarbeITTanabl. JKyMbIc xkacany 6apbIChIH/IA )KaCcaH bl
MHTEJEKT KeJTICIMEH aHau3ep MEH, BUJICOPOJIUKTED, TallChIpMaap >kacaiusl. UHTepakTHUBTI
XKyMbIC gonTepi MeH Gemini Al KypagapbsIHBIH CHHTE31 O1pTyTac UG PIILIK YKOXKYIe peTiHe
KacOCHipIMAEPAIH IMOIIUOHAIIBIK TYPAKTHUIBIFbIH HBIFAUTHIN, KHOSPOYLTUHT TIEH QJIEyMETTIK
OKIIIayJTaHyFa Kapchl OepiK MCUXOJIOTHSIIBIK KAMMYHHUTETY KaJIbIITACTBIPA/IBI.

Hotwxenep KepceTkeHneH, >XacaHIbl HWHTEJUIEKTKE HEri3feiareH CcTropuOyk meH
ToxipuOere OarpITTaJFaH TalcChIpMaliap KyHeci >KacecmipiMIEpIiH KbI3bIFYLIIbIIbIFbIH
apTTBIPBIN, OJIAPJBIH SJIEYMETTIK KOHE SMOLMOHAJIBIK TYPAKTHUIBIFBIH HBIFAUTYFa bIKIAJ
eTemi. Ocipece, KYMBIC JIONTEPl apKBUIBI JKY3€Te acaThlH PEeIICKCHSIIBIK TarchbipManiap MeH
MakKcarka OaFbITTaJFaH OpEKeTTep €H THUIMII KypajaapAblH Oipl peTiHIe aHBIKTaJIbI.
3epTTeyliH >Kajdlbl KOPBITBIHIBICHI — HUGPIBIK A9yip >KarJalblHIA >KacecHipiMIepiH
JECTPYKTUBTI MiHE3-KYJIKBIHBIH QJJbIH aJy VIIiH KEIIeH[, TeXHOJOTHUIBIK >KOHE TYJIFara
OaFbpITTAIFaH QICTEP/l KOJIJAaHY KAaKETTLTIT.

Kiar ce3gep: 1mudpiblk oneymMeTTeHy, OECTPYKTHBTI MIHE3-KYJIBIK, HEHpPOXKENLTiK
muarHoctrka, Gemini Al, smonmoHanaeiKk uHTEIUICKT (EQ), MHTEpaKTUBTI KYMBIC IOMTEPI,
IUQPIBIK CTOPUTEIUHI, >KAacCOCIHipiMIep ICUXONOTHACH, KUOCpOYIIIMHITIH alJblH aiy,
Me/InacayaTThUIbIK, 9JI€yMETTIK-IIe1arOTMKaJIbIK KOJIAaY.
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Kaszipri nudpibik n1oyipae xxacecmipiMaepIiH SJIC€yMETTeHY Ipolieci TyOereiisi e3repicke
yuibIpayna. AKIaparThlK TEXHOIOTUSIIApAbIH KapKbIH/IbI 1TaMybl OJapblH KYHIENIKTI OMipiHe
TiKesen acep eTirm, 60C yaKbIThIH YHBIMIACTHIPY (OpMaapbiH KaiiTa KaasinTacTeIpabl. COHBIH
HOTWIKECIHIE YKacoCITipiMIep apachIHIa KiTal OKYy JICHICHiHIH TOMEH Y1 )KoHE 00C YaKbITThIH
OaceM Oeutirin cMapThOHAAP MEH SJICYMETTIK JKeJIIep/Ie oTKi3y ypaici keHiHeH Oaikamyna,
WHTEPHETKE KOCBUIFAaH KOMIIBIOTEp CHSKTBI OUIIM JEHreiliH apTThIpaTblH KeITereH
MYMKIHIIKTEp/lI YCHIHA/IBI; OJIAPIbIH KaTapblHa aKIapaTThl OHJIANH i311ey, Gaitngapmen Oeiticy,
byn KkyObUIBIC ONapABIH TaHBIMABIK OCJIICEHIUIINIHE, SMOIMOHANIBIK JaMyblHA JKOHE
QJIEYMETTIK MiHe3-KYJIKbIHA acep eTyzae [1].

Hudpasik opramarsl MyHAAM e3repicTep jkacecmipiMaep apachiHaa KHOCpOYILTUHT,
MHTEPHETKE TOYEJAIIIK, arpecCUBTUIIK >KOHE IECTPYKTHUBTI MiHE3-KYJIBIKTHIH Oacka Ja
TYpPJACpiHIH Tapally KaymiH apTTeipaibl. OcbiFaH OalIaHBICTBI JOCTYPIl MEAarOrHKaIbIK
TOCLIIep KETKUTIKCI3 O0bIN, O11iM Oepy mporeciHe 3amManayu MU(PIBIK Kypanaapabl SHi3y
KaKETTLUIIr TybIHJAM OTBIP.

Ochbl TYpFbIIa 3epTTEYAIH ©3CKTLIIT — JKacecHipiMIAepAiH KbI3BIFYIIBUIBIFBIH apTThIpa
OTBIPBIN,  OJApPABIH  AMOLMOHAIIBIK HWHTEIUICKTICIH  JaMbITy, MEAHacayaTThUIBIFbIH
KaJBITACTBIPy JKOHE KayilCci3 MIHE3-KYJIBIK JaFIbUIapblH  KETUINIPY MaKcaTbIHIa
WHHOBALMSIIBIK 9/IiCTEp/ll KONJaHy KaXKETTLIIrIMEeH aHbIKTanaabl. [lenarorukanbik TYpFbIIaH
anraHaa, UUQPIBIK JIeyMETTEeHyml Oackapy MaHbBIbL. MyFamiMaep MeEH ara-aHaiap
Oananapra MHTEPHETTI AypbIc maiijananynbl yiperyi tuic. COHBIMEH KaTap, MEKTenTep/e
UG PIBIK MOICHUET KAJIBINITACTBIpyFa OaFbITTaIFaH OarnapiaMarap eHrizy Kaxer

DKpaH aJAbIHAAFbl YaKbIT MEH CEeMi3/iK KOHE KUMBLI-KO3FAJIBICTBIH OENCeHAUTINHIH
AKETKUTIKCI3IT CUSIKTBI IEHCAY/BIKTBIH Hallapiay KepCeTKIIITepl apachlHIaFrbl OailiiaHbicTap
aKchl KykartanraH (Mbicainbl, Chiasson et al., 2016; de Jong et al., 2013; Dumuid et al., 2017;
Poitras et al., 2017). JlerenMeH, 3KpaHABIK yaKbIT IEH Oayajap MEH >KacoecCIHipiMIEpaiH -
ayKaTbIHBIH TICUXOJIOTUSJIBIK AaCHeKTiJepi apachlHAarbl OalIaHBICTBl 3€PTTEUTIH FHUIBIMU
KyMmbIcTap Oipkenki emec. KeiiOip 3eprreynep 5KpaH ajJblHIAFbl YaKbIT NEH TOMEH
TICUXOJIOTUSIIBIK dJI-ayKaT apachIHAarbl ailTapiblKTail OaitnmaHbIcThl aHbIkTaca (Babic et al.,
2017; Page et al., 2010; Romer et al., 2013; Rosen et al., 2014; Twenge et al., 2018a,b; Yang
et al., 2013), Gackasiapbl 5KpaH ajbIHAa K6O1peK yaKbIT ©TKI3Y/IH eIIKaHai ocepi *KOKThIFbIH
HeMece TinTi maigacel 6ap exkeHid kepcereni (Granic et al., 2014; Odgers, 2018; Przybylski
and Weinstein, 2018; Valkenburg and Peter, 2009). [2]. XKacecmipiMaepaiH UHU(PIBIK
QJIeyMETTeHYyl — KypJenl >KoHE KeNKbIpibl mporecc. OHbIH OH MYMKIHAIKTEPIH THIMII
naiianany jkoHe KayilTepiH a3alTy YIIIH KeIeH Il )KyMbIC KaxeT. bys OarbITTa nemarorrap,
ara-aHaJap >koHe KOFaM Oipiece opeKeT eTyl THiC.

XKorapbina kepceTiuirenaei, HupPIbIK JoyipJeri Oonamak oJeyMeTTIK MeNaror TeK
aKmaparThl )KHHAYIIBI eMeC, OHBI HEHPOXKEIIITIK aJrOPUTMIEp KOMETIMEH CayaTThl OHJICH KoHE
naiinanana OineTiH MamaH Ooiysl THic. byn — jkacecmipiMIep/iH IECTPYKTHBTI MiHeE3-
KWIKBIH epTe Ke3eHJle aHBIKTay MEH OHBIH aJIbIH alyldarbl OJIEYMETTIK TMeNarorTiy
3epTTEYIILTIK 9JI€YEeTiH TaMBITYIbIH CTPATETUSIIBIK OAFbITHI.

XKanner 6utiM OepeTiH OKy YIepiciHIe 3epTTEYUIUNK oJeYyeTTI JAMBITYIbIH OachbiM
OarpIThl — HMHTEpPHET JepekTepi MeH Big Data (ylkeH nepekTep) KOpPBIH HeHpoxemiiep
apkpulbl  oHZAeH Oiny. by mpomecc Tek akmapar 137ey eMec, 3amaHayd [U(PIIBIK
TEXHOJIOTUSIIAPJBIH MYMKIHAIKTEpIH TaianaHa OTBHIPHIN, TOpOWENeyAiH MeAaroruKaiblK
MakcaTrTapblH JKYy3ere acwlpyabl Ke3neiai. byriHri TaHma WMHTEpHET  JKEJiCIHIe
xKacecmipiMaepIiH MiHE3-KYJIKBIH TajjayFa apHalfaH KeNTereH pecypcrap 0ap, omapisl
cayarThl IpIKTeY — QJICYMETTIK MearorTiy 0acThl KY3bIPETTLIIT.

Ocsbl opaiifa, 3aMaHaydl OKBITY OIICTEMECI KAcocHipiMACpIiH ACCTPYKTHBTI MiHE3-
KYJIKBIH HEHPOXKENTIK JUArHOCTUKAJIAYIbIH JUIAKTHKAIBIK THIMII KOJJIAPbIH KaMTYbI THIC.
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Toxipube kepceTKkeH1el, cabaKThl HEMECEe aJIJIbIH Ay IIapajapblH COTTI YHBIMAACTHIPY YIIiH
apHaiibl TeNaroruKaiblK JKaFaainap kyileciH Kypy Kaxker. On ymiiH Oosamiak oJeyMeTTiK
Meaaror:

1. epextepMmeH xyMbic: VHTepHETTEr1 KaXKeTTi pi maiiaansl HUQPIBIK pecypcTapabl
naiiajJaHa OTBIPHIN, JNECTPYKTUBTI KOHTEHTTI aBTOMATThl TYPAE CY3TiJIEH OTKI3yIi YHpeHyl
KEpeK.

2. Hetipoxeninik 6omkam: JKuHaFaH aknapar HeTi31He kKacocImipiM MiHe3-KYJIKbIHBIH
JaMy TPaeKTOPHUSCHIH OOJDKAM aTybl KaXKeT.

Kazipri 3amManfbl OKY-o[IiCTEMEINIK Marepuaingap — OyJI KacaHIbl WHTEJUICKT JKOHE
HEHPOXKETUTIK TEXHOJIOTHUIADMEH OalbIThUIFAH KEIICH I Kypainaap Oosbin TaObuiambl. Jlom
OCbl MHHOBALMSJIBIK MaTepHUaigap >XacecHipiMAEpAlH MiHE3-KYJIKbIHAAFEl aybITKYJIap/abl
JMAarHOCTUKANAYIbIH HETi3Ti KypajbelHa aifHamyna. Hedpoxenimik MyMKIHIIKTepAi THIMAI
naijanany yIiH 9JeyMETTIK Ie/larorke MbIHa/1ail MIHIETTEp JKYKTEeNeIi:

—MounuTopHHT )XoHe capanay: KonmgaHbicTarbl )KoHe KaHaIaH naiiia 00JaThH HUPPIBIK
JMArHOCTUKABIK KypaJaapabl (MbICaJIbl, JICYMETTIK JKeNIeperi MiHe3-KYJIBIKThI TalJalThIH
AITOPUTMJICP/Il) YHEMI KaJIaFaJial, oJapAblH THIMAUIITIH capaay.

—Kypanaapas! unterpanusiiay: AKnapaTTblH KeJeMl MeH JeCTPYKTUBTI (hakTopraapAblH
KYpIeiutirine Kapaii OarmapiamMaliblk Kypalgapabl e3apa Kypamuacteipa Oimy. (Big Data
Analytics).

—JlnnakTukaaelKk UKeMAUTIK: JXKacecmipiMaep YINIH kaHa MaTepHAIbIH (QJIIbIH Ty
1IapajiapblHbIH) OHTAMIIBI, TAPTHIM/IBI XKOHE TYCIHIKTI HbIcaHIa OepiayiH KaMTaMachl3 €TeTiH
HEHPOXKETUTIK cepBHCTEp I ipikTelt amy [3].

—O31Ha1K HTU(PABIK KOHTEHT: OPTYpil OaraapiaManslk rmiardgopManapaa )KYMBIC iCTei
OTBIPBIN, JI€CTPYKTHUBTI MIHE3-KYJBIKTBIH aJblH ajdyFa OaFbITTaJfaH ©31HJIK aBTOPJIBIK
JMJIAaKTUKAJIBIK MaTepraiiap MEH HEHpOXKeNUTiK MOJIeNbaepAl KypacTeIpy [4].

OJeyMeTTIK menaror OutliM Oepy YIepiCiHIH OapiblK KaThICYIIBLIAPhl apachIHIAFbI
yilnecTipyi peTiHzie Kejeci CTparerusuiblK MiHAETTep/Ii OpPbIHAANIbI:

—bananbIH pu3MKanbIK cay TyJiFa OOJIbIN KaJIbIITacyblHA KaF/ail xacay.

—binim 6epy MekeMeciHe aneyMeTTiK-TeJaroruKablK Kayirci3 KIMMaT OpHaTy.

—BanaHbIH KYKBIKTapbIH KOPFay/Ibl )KOHE KAMKOPIIBLIBIK dKYMBICTAPBIH KY3€Te achIpy.

—bananblH oneymerTik eMipiHzeri mpobieManapabl epre 0acTaH ecKepTy, eMipIliK
MaHBI3/Ibl MIHACTTEP/1 IICITY >KOJIBIHAAFbI KUBIHBIKTAP/IBI O1pIIECIIT KEHY.

—banaHplH KUBIH OMIpIIK JKaFJaiJaH HIBIFYbIHA BIKMAJI €TETIH OpeKeTTepi Hemece
KYpaJIapsl )KyHem Typae yHiecTipy.

banaHbIH 01€yMETTiK-TICUXOIOTHSUIBIK OeliMaenyinae oTdackl Herisri ¢akTtop OOIbIIT
Tabpaabl. Toyeken TOObIHA ©MIpIHIH KOJIAHCBI3 KarjailnapbiHa OalIaHBICTBI CHIPTKBI
KaFBIMCBI3 dcepiiepre KeOipeK YIIBIPalThIH KacecnipimMaep arajsl. bya TonTa JeBHaHTTHI
MiHE3-KYJIBIK, SIFHU JKaJIbl KaOBUIJaHFaH MOPAJIbIBIK XKOHE KYKBIKTHIK HOpMaJlapJaH aybITKY
KUl ke3aeceni [5].

OJIEeyMEeTTIK TeJaror KbI3METIHJETI MaHBI3bl OaFbIT — ayTOAMCTPYKTHUBTI MiHE3-
KYJIBIKTBIH alIblH amy. byl anaMHbBIH jkeke OachIHBIH (DU3MKAIBIK HEMece MCHXUKAIBIK
cayJblfblHAa 3USH KeNTIPeTiH, ©31He OarbITTalfaH KYTIEreH opeKeTrTep (COHBbIH IHIHIAE
CYUIIMITIK YypaicTep) Typinae kepinedi [6]. Typmbichl Hamap ordackuiap (MacKyHEMIIK,
arpeccusi 6acbIM opTa) MyHJail aybITKyJap[blH HETI3ri omarbl Oonbin Tabbuiagel. TopOue
yaAepicinae "MiHe3-KYJIBIKTHI Ty3€eTy'" MPHUHIINI KOJAAHBUIA IbI, OJ1 MiHE31 ChIHAApIIbl OaFbITKA
©3repTy/Il JKOHE 63apa KOJIaiIbl MemiMACPAl 137ey/1 Ko3Ien/ i

JleBuanusi MEH JICIMHKBEHTTUNKTI (KYKBIK OY3YIIBUIBIKTBI) 3€pTTEyle >KUUIIK
mkananapsl (frequency scales) eH ken KoJgaHbUIATBIHBIHA KapaMacTaH. beHIUKCeH MEeH OHBIH
opintectepiniy (Bendixen et al., 2003) cambicThIpManbl 3epTTEyl KOPCETKEHIECH,
TICUXOMETPHUSIIBIK KAaCHETTEPl TYPFBICBIHAH OPTYPIUIIK miKanamapsl (variety scales) skuismik
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IIKajajgapblHaH oyieKaiiga 0achkIM: OJIap/AbIH 1K1 YHJISCIMIUIIT] JKOFaphl, YaKbIT ©Te Keje
TYPaKTBUIBIFBI OaiiKajajapl, TONTHIK AaWbIPMAIIBUIBIKTAPbl HAKTBIPAK KOpPCeTell KOHE
KOHIICTITYaJibl Typ/e OalIaHbICThl allHbIMANBUIAPMEH KYHITIPEK accouuanusiap Kypanbl.
Byran Koca, OpTYpJUIIK KOPCETKIIITEpl JKUUIK KOpCEeTKIITepiHe KaparaHda a3bIpak
acumMeTpusiibl (skewed) Gomampl JkoHE OapibIK KYKBIK OY3yIIBUIBIKTapFa Oipaei caamak
Oepemi. AN JKHIUTIK KOPCETKIIITEpi, oNETTe, >KEHUI KYKBIK OY3YIIBUIBIKTapAbIH KHIpEK
KalTalaHaTBIHBIH €CKEPII, OJapFa IIaMaJiaH ThIC YIKEH MoH Oepin xibepemni. [7].

XKymbic nonTepi — OYJI OKYIIBI MEH MEAarorThlH ©3apa OpPEKeTTECYiHIH THIMIUITH
apTThIpyFa OarbITTAIFaH, KYPBUIBIMBI JKYHEJIEHT€H KoHe MPaKTUKAJIBIK TallChIpMaliap apKbLUIbI
KY3ere acarblH JAUJAKTHKAIBIK  Kypajdl. ¥CBIHBUIBII ~ OTBIPFAH  JKYMBIC JSMNTepi
KAcoCHipiMACPIiH  TCHUXOJOTHUSIIBIK  €PEKIIeTIKTepIH  €CKEpPEe  OTBIPHIN,  OJIApJbIH
SMOIMOHAIBIK WHTEIUIEKTICIH JaMBITyFa, IIMENICHICTI JKaFaaimapaa Kayirnciz MiHe3-KYJIbIK
KAJIBINTACTHIPYFa )KOHE KYKBIKTHIK CayaTThUIBIFBIH aPTTHIPYFa OaFrbITTaNIFaH.

Jloritep Ma3MyHBI TYJIFAaHBIH ©31H-631 TaHYbIHA, SMOIMSIIAPBIH OacKapybIHa, QJIEYMETTIK
opTaja AYphIC KapbIM-KaThIHAC OPHATYBIHA JKOHE JAEBHAHTTHI MiHE3-KYJIBIKTHIH aJ/IbIH alyFa
Heri3nenreH. Kasipri  yakkpITTa Oamamap — KiTamka aca  KaTThl  KbBI3BIFYIIBUIBIK
TyAbBIPMaraHAbIKTaH, >KYMBIC JISNITEPl Kacalbll OTbIp. Tek KaHa >Ka3blll KOMMaii,
WHHOBAIMUIBIK TEXHOJIOTHSUIAP KOJAAHBUTFAH OyJ1 1onTep Oanara CeHIMIUTIK ChIAIalIbI JeTeH
OUJIaMBbI3.

JKyMbIc monTepiHiH epeKIIeNiri — OHBIH HHTEPAKTHUBTLIIN MEH ToXipuOere OarbITTaIybI.
Opbip 6ediM OKYIIBIHEI OEJICEeH Il dpeKeTKe TapThil, pedaekcus kacayra, o3 ce3imaepi MeH
MiHE3-KYIKbIH Oakpiiayra yipereni [8]. CoHbIMEH Karap, IONTEpAe YCHIHBUIFAH OIicTep
(oMormmsmap kyHpueniri, «MeH-xabapiaMay, TBIHBIC aly TEXHHUKACHI, KayilCi3IiK KOCHapbl
KoHE T.0.) OKYIIBUTAPIBIH KYHICTIKTI OMIpIHJE KOJIAaHyFa 00JaThIH HAKTHI Kypaiaap OOJIbI
TaOBLIA/IBI.

OcBbI KYMBIC IONTEPIH KYHEI KOJIJaHy HOTHXKECIH 1€ OKYILIbLIap:

—631H-631 TaHy JACHIeHiH apTTBIPA/IbI;

—3MOLUSIIAPBIH 0ACKapy aFIbLIAPBIH KaJIbIITACTHIPA/IbI,

—KOH(IUKTLIEpi OeHOIT )KOJIMeH HIenyi YipeHeai;

—KaylnTi KaFAaiaap/bpl aXbIpaThlll, TyphIC HIEMIIM KaObu1aai anaisl;

—63 KYKbIKTapbl MEH MIHIETTEPIH TYCIHEI.

Kazipri koramparel >xahangany MeH HHQPPIAHABIPY YIEpiCTEpl KacecHipiMAepIiH
NICUXMKAChlHA epeKIle canMak Tycipyae. XKacecmipiMaik ke3eH — Oyl TeK (PU3HOJOTHSIIBIK
6Cy FaHa €MeC, COHbIMEH Oipre -HMOIMOHANILIK aMOMBAJICHTTUIIK TI€H OJICYMETTIK
uneHTudukanys i3aey keseHi [9]. AOait KyHanOaeBTHIH OHBIHIIBI Kapa CO3iHIE alTbUIFaH
«EpIHIIEKTIK» MeH «Oec MYIIMaHHBIH» 3aMaHayd KepiHicTepi OYriH/Ae rapKeTKe TOYeNIUTIK,
KHOEepOYIITHT 5K9HE SMOLIMOHAIABIK TYPAKCHI3ABIK TYPiHJE KopiHic Taybin oTbIp [10].

By ke3eHzie OKyIIbIFa TEK TEOPUSIIBIK O11iM Oepin KaHa KoWMal, OFaH ©3 1K1 dJIEMiH
3epTTeyre MYMKIH/AIK OepeTiH «HMHCTpyMEHTapuil» KakeT. bi3 YCBHIHBIN OTBIPFaH >KYMBIC
JonTepl ockl 00C KEHICTIKTI TONThIpyFa OarbITTaniFaH. JKyMbIC AoNTEpiHIH KOHLENTYasIbl
Heriznepine: JIunaktukanslk Kypai perinae skymoic aantepi JI.H. Jlanna, B.C. ['pu6oB xoHe
I'C. JlepHepain 3epTTeyiiepiHe CYHEeHE OTBHIPHIN, OKYIIBIHBIH ©3 OCTIHIIE >XYMBIC ICTEY
OeNCeHAUTITIH apTThIpaAbl. bi3aiH K00aMbI3AbIH 0acThl aWBIPMAIBUIBIFEI — OJ1 TEK OLTIM
Oepyal emec, SMOIMOHAIBIK peIICKCHSIHBI MaKcaT €TEe/Il.

Jontepai OacTbl MakcaTbl — >KacCOCHIPIMHIH JIE€BHAHTTHI (Tepic) MiHE3-KYJIBIKKa
OapybIHBIH aJ/IBIH any. byl MakcaTka JKeTy YIIiH Y ASHT eI MIHIeT alKbIHIaJIIbl:

) TynransiK: e31H-631 Oaranayasl TYpaKTaHIBIPY.

° OJIeyMETTIK: KOHQIMKTLIEPl KOHCTPYKTUBTI IIEIITY.

° KYKBIKTBIK: 3aH alIbIHIAFbI )KayalKepIIUTIKTI CEe31HY.

Kymbic montepiHiH «MeH XoHE MEHIH IMKI oieMiM» OelliMiHE Taljay jkacacak-
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Omonusapasl Tany (Self-awareness) — Oyl arpeccHsiHbI TOKTATYABIH aJIFAIIKbl KaJaMbl.
(dpauen T'oynman, 1995) Honrtepaeri «4-4-8» THIHBIC ally TEXHHKACHI JKOHE «OMOIHSIIAp
KYHJIETIT1» jKacecmipiMre (pU3HONIOTHSIIBIK peakiusiapabl (3KYPEK COFBICHI, KOJIBIH JipiJii)
ce3imaepMer OaimaHbicThIpyFa Yipereai. J[pruen [oynMaHHBIH TeOpUsACBIHA COHKeC, ©3
AMOIIUSCHIH Oackapa anraH 0ajia CBIPTKbI TpOBOKAIUsIapra (OyJIITMHT, KBICKIM) TO3IM/II KEJIE/I].
Jlonireperi « IMOMMSIIBIK KOMITAC) KATTHIFYBl OKYIIIBIFA allly-bI3aHbI «OaChIIT TACTAYIbD») EMeC,
OHBI «OKOJIOTUSJIBIK Ta3a» >KOJIMEH HIbIFapyIbl (MBICAJbI, CYpET caly HEMECE KBIPTHII TacTay
apKbLIbl) MCHTEPTE/II.

OJIEyMETTIK  KaTblHACTApAaFbl IIHEJCHICTEp — JKacecHipiMIEp apachIHIAFbI
JCBHALMSAHBIH HeTi3ri ¢akToppl. Makanaga IIUENEHICTI IIeImyliH 5 CTpaTeruschl
(6ocekenecTik, KalKakTay, OeHiMIeITy, bIMbIPA )KOHE BIHTBIMAKTACTHIK) KapaCThIPbLUIFaH.

Kymbic monrepingeri «Men-xabapnama» (I-message) aTTBIFYBIHBIH MAaHBI3BI 30p.
Mpelicaisbr:

° Aepeccuemi ¢hopma: «CeH MEHIH 3aTBIMIBI OYITIpIiH! »

° Koncmpykmuemi ¢opma: «MeHiH 3aTbIMHBIH OYJiHT€HIHE KOHLUIIM TYCTI,
OUTKEH1 OJ1 MaraH KbIMOAr eni». By marapl OKyIIBIHBIH KHOEPKEHICTIKTET1 KOHE IIBIHANBI
eMipJieri MOJCHUETIH KaJIbIITACThIPAIbI.

MakanaHblH MPAaKTUKAJIBIK MaHBI3BI Oap OeiiMi peTiHxe MblHA JKaTTHIFYIap/bl
KapacThIpcaKk — JKacecHipiMAEpIiH 3aH alAbIHAaFbl JKayankepuriiiri. KemrTereH KyKbIK
OY3yIIBUTBIKTAp «OimMecTiKIeH» xacamanel. Jlonrepaeri «CTaHIMsUIAp MKYMBICBD» OIici
apKbLIbl OKYIIBLIAP HAKTHI KEHCTEePl Tangaiiabl:

1. Tynri yakpeirta kemene xypy (KP OkiMminik kogekci).

2. XKexe momimertepai OeTenre Oepy Kayri.

3. ¥ cak YpIIBIKTBIH CaJIIapHhI.

Bbyn GeniM OKYIIBIHBI «GKazagaH KOPKYFa» €MeC, «3aHIbl KYPMETTEyre» KoHe O3 ic-
OpEKETIHIH calJaphlH alablH aja Ooipkayra TopoOueneinai. «MeH — 3aHFa CBIAJIbI

&KacecHipiMMIH» aTThl KeKe JeKIapalusHbl KaObuigay — Oyl OKYIIBIHBIH ©3-63iHe OepreH
MOpAJIbJIBIK aHTHI.

3epTTey HOTHXKECI KOPCETKEHJEH, JKYMbIC AQMNTEpPIH >KyHenl KOJNJAaHy OKYIIBI MEH
MeJIaror apachlHIaFbl CEHIM/II HbIFaWTapl. bysr Tek Kara3 OeTiHAeri TarnceipmManap emec, Oy
— 7KacecCIipIMHIH KMbIH COTTE KOJIAAHATBIH «TICUXOJIOTUSJIBIK HABUTaTOPhI.

[lenarorrapra yChIHBIC peTiH/E:

—JKyMBIC ToNTEepiH CHIHBIN CaFaTTapbIHA KOHE KeKe KOHCYIbTalusIapia KOJIAany.

—OKYIIBIHBIH JKayarTapbIHBIH KYITUSUTBUIBIFBIH CaKTay (KOH(MUICHIINAIABUIBIK).

—Pednexcusnbik xarrap men SMART makcarTapbl Me3rii-Mes3risl KaifTa Kapar OoThIpy.

byn xo0aHbIH €H WHHOBALMSAJBIK O6Jiri — JOCTYpill AWJAKTUKAaHBl 3aMaHayl
TEXHOJOTHsJapMeH ymuTacTtblpy. O5 €Ki KOMIOHEHTTEH Typajbl: alThl MHHYTTBIK
SMOLIMOHAN/IBI BUAEOPONUK >koHe Gemini Al HeriziHJeri MHTEPaKTHUBTI CTOPUOYK. AJTHI
MHUHYT — >KacecIipiMHIH 3eHiHiH TOJBIK YCTal TYpyFa apHaJfaH OHTAMJIbI yakbIT (micro-
learning). Buneoponuk >kxymbIc ITONTEPiHIH BU3yalbl aHHOTALMICH PETIH/AE KbI3MET €Tel.
https://drive.google.com/file/d/16Unglr6191vygARNjR12p6cWGBZsJZ2z/view?usp=sharing

Gemini Al Storybook: udpasix Tonimrep (Tycinaipme) 13 xacap xacecmipimaep —
«udpaslk yprnak» (Alpha/Z Oysinbl). Onmap yIIiH KypFak JIEKIUsJaH Tepi, HHTEPaKTHBTI
oxkuranap (storytelling) annexaiina tuimai. Gemini Al keMeriMeH kacajaraH CTOpUOyK — Oy
Kail FaHa KiTan eMec, OyJ1 MHTePAaKTUBTI ICUXOJIOTHSIIBIK TPEHAXKeP.

Gemini Al Ctopubyk 6esiMi Kamaii xxymbic icTeiai? KeiinkepMmeH nuaeHTuGUKaIUsIAY:
Gemini Al apkpuibl 13 >xacap OanmaHbIH TUTIHAE, OHBIH KYHAETIKTI MacenenepiH (cabak
yaArepiMi, ajFamikpl JOCTHIK, aTa-aHAMEH TYCIHICTICYIIUTIK) KAMTHUTBIH KEHINKEp JKacajapbl.
OKy1IbI ©31H cOJI KeHIMKep/IiH OpHBIHA KOSI/IBI.

-Tanmay epkingiri (Non-linear storytelling): Keiiinkep o3 sMoruscbiH 0Oacy YIIiH
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https://drive.google.com/file/d/16UngIr6191vyqARNjRr2p6cWGBZsJZ2z/view?usp=sharing

cepyeHre IbIFaabpl. byl — TICHUXONOTHSUIBIK TYPFBIIAH «KEHICTIKTI aybICTBIPY» OiCl.
AHBIFBIHAH aliTKaHa, CTPECTIK CUTYyallUsIaH IIBIFy MaKcaTbhlHa, OajJaHbIH KOHUTIH OacKkara
ayzapy apKbUIbl. by opaiine keiinkepre Kapus »oJbiFaael. Kapus keiinkepre akpll alTma,
TEeK ©3 OMIpiHeH MbIcall KenTipeni, Oy >karfaiina Oamara Oenriiai ip crepeoTunTepi
KAOBICTBIPY €MeC, TEK KOJAay CO3 CEKUII KbI3MET eTe/Ii.

- Ilcuxonorusmbik acep: XKacecmipim Oyt skepae yuriHmi >xaktaH (Oerme agaMHaH)
KEJIETIH THIHBIIITHIKTEL CE31HE .

- DMmaTusHeI JaMbITy: JKacaH bl THTEIUICKT KeUIMKepIIep/IiH Ce31MiH TePEH CypeTTeHIi.
byn okymbira Oacka amamMHbBIH (MYFaliMHIH HEMECE ara-aHaHBIH) JKaFJalblH TYCIHYTre
KOMEKTECE/Ii.

13 »acap xacecrmipiMaep YIIiH Here Oyi1 MaHb3AbI? 13 Kac — «KPUBHCTIK» Ke3eH. byt
VaKpITTa Oajla epeceKTepiH TIKelnel akKbUIBIH KaObUIaMaiael, OipaKk CHMBOJIIBIK
KEeHIMKepIIepaiH TOKIpuOeCiHe CYHeHEeII.

"Xywmeic nonTepain epekmeniri — Gemini Al (OKacanapr MHTEIEKT) TEXHOIOTHSICHIH
naiianany apKplibl KYpacThIpbUIFaH MHTEPAKTUBTI CTOpUOYK. 13 jxacTarbl OKyUIbUIAP YINIH
Oy Kypaj BHPTYaJibl d9JieM MEH LIbIHAWBI eMip/i OaillaHBICTHIPYIIBI (DaKTOpFa aifHAJIbL.
JKacanpl HHTEIUIEKT apKbLIbl MOJICJIBJICHICH JKaF1asiTTap OKYIIbIFa Kayirci3 LU pibIK opTaga
mIenrivM KaObuiaayra, 03 TaHIaybIHBIH CAJapbIH KOPYTre KoHE SMOIMOHAIIBIK PEAKIHsIapbIH
Tajnjayra MYMKIHIIK Oepemi. ANTbI MUHYTTHIK OCHHEpPOIUKIIEH TOJBIKTHIPBUIFAH OYJ 9JiC
KacecHmipiMAepIiH  MEIHacayaTThUIBIFBIH  apTTBIPBIN,  NCHXOJOTHSUIBIK-IIBIH  ally
KYMBICTapbIHbIH TapThIM/IBLIBIFBIH €cesiei TycTl."

3epTTey JKYMBICHIH KOPBITBIHABLIAN Kelle, MHQPIBIK IoyipAe KacecmipiMIaepIaiH
JECTPYKTUBTI MiHE3-KYJIKBIHBIH aJIbIH ally XKyieci TyOereii jkaHapyabl Tajam eTeTiHIH
KepeMi3. J[ocTypili mearorukaibiK 9ICTEP MEH 3aMaHayd HEHPOKETUTIK TEXHOIOTHUsIIAPIbIH
CUHTE31 — OYTIHI1 KYHHIH HET13T1 CTPATETUsIIBIK OAFbITHI OOJBIN TaObLIa b1

JXKyprizuireH >KyMBICTBIH HOTHIKENEpl Keleciell TYKbIpbIMIap KacayFa MYMKIHJIK
Oepeni:

1. XKana nupaktukanblk GopMar: ¥ ChIHBUIFAH MHTEPAKTHUBTI )KYMBIC JQMITEP] XkKail FaHa
aKmapar Ke3l €MecC, OKYIIbIHBIH 1IIKI oJIEMiH 3epTTeyre apHajfaH <«IICHUXOJIOTHSIIBbIK
HaBUTAaTOp» €KeHIH nanenaeni. OHmarbl NPAKTUKAJIBIK JKATTBIFYNap (3MOLMsUIAp KYHJIENIrl,
TBIHBIC aJly TEXHHUKAChl) >KaCOCHIpIMIEPAIH ©3-631H peTTey JaFAbUIapblH KaJbIITACTBIPHIIH,
AMOLMOHANBIK UHTEIUIEKTICIH (EQ) apTThIpyAbIH THIMAI KypajblHa alHAJbI.

2. Al TtexHonorusnapelHblH TopOuenik oaieyeri: Gemini Al Herisinzaeri cropuOyk
ToXipuOecl jkacaHAbl MHTEUIEKTIHIH TEK aKMapaTThlK eMec, TOpOWENiK peJliH Jie allblll
KepceTTi. 13 ’kacTarbpl >kacecHipiMIep YIIIH HEIWHEHJIIK CTOPUTEIMHT (hOPMATHIHAAFBI
WHTEPAKTUBTI TPEHAXKEP — KATENIKTepl BUPTYaJaAbl KEHICTIKTE Talijay apKbUIbI IIBIHAWbBI
eMip/ie JKayanThl WIelmIiM KaObuigayra YHpeTeTiH Kayilci3 opi TapThIMABI OpTa €KeHi
AHBIKTAJIJIBL.

3. Kemennai annapia any xyieci: Buaeoponuk, sKyMbIC JonTepi KoHE CTOPHUOYKTHIH
OipTyTac UQpIBIK IKOXKYHE PETIiHE KOMIAHBLTYHI )KacoCmpIMACPAIH MeauacayaTThIIbIFbIH
apTTBIPbIN, KHOEpOYUIMHI TEH OJeyMEeTTIK OKIIaylaHyFa Kapchl —ICHXOJIOTHSUIIBIK
«AMMYHUTET» KaJbIITaCThIpyFa MYMKIH/IK Oep/ii.

4. MamMaHHBIH Koci0M Ky3bIpeTTiniri: Kasipri aneyMeTTik rmeaaror Tek 6akbuiayIlbl eMec,
Helpoxenunk anroputMaep MeH Big Data myMmkiHAikTepiH maiianaHa ajaThlH 3€pTTEYILi-
MamMaH Oomybl THic. Byl AecTpyKTHBTI MiHE3-KYJIBIKTBIH aJIFalllKbl OenrijiepiH epre
IVArHOCTUKAaJNayFa JKOHE »JKEeKe TyJirara OaFbITTalFaH TY3€TY JKYMBICTApblH CayaTThl
YHBIMIACTBIPYFa HKOJT allla Ibl.

Tyitiaaei alTKaHma, YCHIHBUIBIN OTBIPFAH SJICTEMENIK KelieH OutiM Oepy yaepiciuie
KacecmipiMAepIiH AMOIMOHANIBIK TYPAaKTBUIBIFBIH HBIFAWTYFa, QJIEYMETTIK OediMzienyiH
KaKCcapTyFa koHe MU PIIBIK KEHICTIKTET1 Kayilci3 MiHE3-KYJIBIK MOJICHUETIH KaJbITaCThIPYyFa
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BIKITAJI €TETIH IOPMEH I1 Kypaut 60161 TabbLIaabl. OChl OaFBITTAFbI 3EPTTEYIICPII XKYHEl Typ/ae
KAIFACTBIPy OONamIaK YpPIAaKTBIH CaHAbI, JKayalThl )KOHE OJICYMETTIK TYPFBIIAH OeJICEeHIi
TyJiFa OOJIBIN KaJNbINTaCybIHA HEr13 O0abl.

KopsITeiHIbLIAN Kee, MU(PIIBIK KOFaM KaFIaiblHa jKacoCmipiMAEp IiH MiHE3-KYJIKBIH
KaJIBINITACTHIPY/Ia METaTaHBIMJIBIK KOHE ITUQPPIIBIK JaFAbUIAPIIBI JAMBITY €pEKIe MaHbI3Fa Ue.
Kazipri Tanma OamamapAelH KiTaml OKyFa KbI3BIFYIIBUIBIFBIHBIH ~ TOMEHJLYl JKOHE
cMapTdoHIapFra TOYSIIUITIHIH apTybl OUTIM Oepy JKyleciHe jkKaHa 9MiCTep/Il SHTI3yAl Tajar
eTeni.

3eprrey HoTmKeNepi KepcerkeHaeH, Gemini Al HeriziHaeri WHHOBAaLUSUIBIK JKYMBIC
nonTepi MEH HUGPIBIK OKBITY 3JIEMEHTTEPl OKYIIBUIAPABIH KBI3BIFYIIBUIBIFBIH aPTTHIPHIIL,
OJIAp/BIH SMOIIMOHAIIBIK JKOHE OJICYMETTIK TYPAKThUIBIFBIH HbIFaiTanpl. COHBIMEH Karap,
METaTaHBIMBIK HYCKayJap[bl OKY IPOIECIHEe €HTi3y OUIIM camachlH apTTBIPYABIH THIMI1
YKOJIAAPBIHBIH Oipi OOJIBINT TaObLIA b

Ocpinaifia, JeCTPYKTUBTI MiHE3-KYJIBIKTBIH aJIBIH Ty YIIH TeXHOJOTHSIIBIK, TYJIFara
OarpITTAJIFaH )KOHE METATAHBIMJIBIK TOCUIIEP/Il KSMICH T TYP/IE KOIIaHy KaXKeT.

«byn sepmmey Kazaxcman Pecnyonuxacwi Folnvim stcane sxco2apuvl Oinim MUHUCMPIICTHIH
Foiiviv komumemimen Kapocoinanowvipoinzan (I panm Ne AP23489106)».
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AHHOTALIUA

B crarbe paccmarpuBaercs npobiaema NpUMEHEHUs UCKyccTBeHHOro unTemiexkra (M)
KaK OJHOTO W3 KJIIOYEBBIX IIOKa3areiei YCHemHONH IudpoBOi COLMATU3UPOBAHHOCTH
JUYHOCTH B YCJOBUAX IM(poBoro odmecrBa. Ha ocHOBe aHanM3a OTEYECTBEHHBIX H
3apyOekHbIX KoHIeniuil nmudposoil conuanuzanuu (S. Livingstone, S. Turkle, D. Boyd, J.
Twenge, A.C. Upranues, Y. CongaroBa u 1p.) 000CHOBaHa B3aMMOCBSI3b MEXIY YPOBHEM
U(GpPOBOH  COLMANIM3UPOBAHHOCTH YEJIOBEKAa M XapakTepoOM €ro B3aUMOJEHCTBHS C
texnonorusivu . [lpruMeHeHe NCKyCCTBEHHOTO WHTEIUIEKTa UHTETPUPYET BCE KITFOUECBBIE
KOMIIOHEHTB! IM(POBOIl KOMIIETEHTHOCTU - OT LUGPOBOW I'PAaMOTHOCTH U KPUTHYECKOTO
MBIIIICHUST 10 ITUPPOBOH KyabTypbl U 3THKH. CHOpMyTUpOBaHBI MATH TPYII KPUTESPUCB
npumenenuss MU kak kommoHeHTa 1HQPOBON COLUUATH3UPOBAHHOCTH: KOTHUTHBHO-
WHCTPYMCHTAIBHBIH, KOMMYHHUKaTHBHO-COIIAATbHBIH, pedIeKCHBHO-aHATTUTHYECKHUH,
LIEHHOCTHO-3TUYECKHIM M TBOPYECKU-CO3UATENIbHBIA. YCTAaHOBIIEHO COOTBETCTBHE JIAHHBIX
KPUTEPUEB YPOBHAM HH(POBOIM CONMMATU3UPOBAHHOCTH (BBICOKOMY, CpEIHEMY, HHU3KOMY).
KommnerentHoe mpumenenune MU cyiiecTBeHHO paciivpsieT COLUaIbHBIA OIBIT YeOBEKa:
o0ecreynBaeT IOCTYN K TUBEPCUPHUIIMPOBAHHBIM 3HAHHSIM, (OPMHPYET HOBBIE (OpPMATHI
COLIMAJIBHOTO B3aMMOJCHCTBUS, aKTUBU3UPYET MPOIECCHl CAMOPETYISIUN M KPUTHYECKOTO
MBIIIUIEHUS, OTKPHIBAET BO3MOXKHOCTH JUISI TBOPYECKOW caMopeanu3anud. BbineneHbl
COLIMAJIbHO-TIEIATOTUYECKNE PHUCKH HEKPUTUYHOTO ucnojib3oBanus MU, ycyryomnstomue
HETaTHBHBIC TCHICHINN MU(POBOW COIMATU3AIMHA COBpeMEHHOTro mokoiieHus. O60CHOBaHa
HEOOXOIMMOCTb LIeJIeHANPaBIEHHON MICUXO0IOT0-TIeAarornyeckoil paboTsl Mo GopMUPOBaAHHIO
1M (poBON KOMIETEHTHOCTH KakK YCJIOBHsI MMO3UTUBHON ponu MU B mpouecce conuanu3anuu
JTUYHOCTH.

KiroueBble cjI0Ba: WMCKYCCTBEHHBIH WHTEIUICKT; IH(POBas CONMHATU3UPOBAHHOCTD,
nudpoBast coumanuzanus; MUPPOBas KOMIETEHTHOCTh; COIMAIBHBIN OMbBIT; HHU(poBas
KYJIBTypa.

CrpeMuTenpHOE pa3BUTHE NIOOANBHBIX LU(POBBIX TEXHOJOTHHM KapAWHAIBHO MEHSET
OOJIMK COBPEMEHHOro oO0IIecTBa, TpPaHCPOPMUPYS HE TOJBKO OSKOHOMHUYECKHE U
IIPOU3BOJCTBEHHBIE OTHOIIEHUS, HO M 0a30BbIE MEXaHU3Mbl COLMAIU3ALNUA JINYHOCTH.
Ceronus KaxJplii U3 HaC BOBJICUEH B MpoLecc MU(PPOBOl COIMATU3AIMH - AKTUBHBIN CYyOBEKT
nuGpPoOBOH Cpesbl, KOTOpas CTAHOBUTCS MOJHOIPAaBHBIM IPOCTPAHCTBOM (HOPMHUPOBAHHUS

135


https://doi.org/10.1080/13562517.2015
mailto:asylbek_78@mail.ru
https://orcid.org/0000-0002-0699-0514

HUJIEHTUYHOCTH, COIMAJILHOTO OIbITAa U KYJABTYPHBIX NpakTuk [1, c. 57]. Ha ¢one mmpokoro
pacrpocTpaHeHusi uckyccTBeHHOro unreuiekra (M) - 4ar-60ToB, reHepaTUBHBIX S3BIKOBBIX
MOJIENIEH, MHTEJUIEKTYaJbHbIX AaCCUCTEHTOB - BO3HHMKA€T MPUHIMUINAIBHO  HOBBIN
HCCIIEN0BATENbCKUM BOIIPOC: B KAKOW Mepe HaBbIKK B3aumozencTaus ¢ MM orpaxaror ypoBeHb
uu(ppoBOH  COMANM3UPOBAHHOCTH  COBPEMEHHOTO  4YeJOBeKa U MOTYT  CIYXUTh
JMAarHOCTUYECKUM TIOKa3aTelieM 3peoCTH ero udposoro 5?

B oredecTBeHHO! COIMANbHOIN MEAAroruKe «IU(ppPOBas COUANIM3AIMI» B YCIOBUAX
HEYNPABIIEMON COIMATN3AMN ONpPENCNAeTCS KaK npoyecc O061a0eHUsi U NPUCBOEHUs.
4e108eKOM COYUATILHO20 ONblmd, Npuobpemaemo2o 8 OHIAUH-KOHMEKCMAX NoCpeoCcmeom
YUdposvIX MexHoI02Ull, B0CNPOU3BOOCNEA IMO20 ONbIMA 68 CMEUAHHOU O@NAliH/OHIAlH-
peanvHocmu u opmupyrowe2o Yyu@dposyro TUYHOCHMb KaK 4acmsb peaibHou audyHocmu [2, c.
45]. B ycnoBusiX yIpaBiIsieMON COLMANU3AMU 3TO - 6UO COYUAIU3AYUU JAUYHOCMU,
BKAIOUAIOWUL KOCHUMUBHDBIU, YEHHOCMHbIU, 0esmelbHOCMHbLI U AHATUMUKO-PepIeKCUBHbIL
KOMNOHEHMbl, 00ecneuusarouull HenpepuleHbvlil NPoYecc NPUOOUEHUs TUYHOCMU K YEeHHOCTAM
yugposoco obuecmea, yupposou Kyibmypsl, GopmMuposanus yuppoeou KoMnemeHyuu u
aoanmayuu 6 yugposoti cpede [2, c. 45]. UmeHnHo B »TOM KOHTEeKCTe mpumenenue MU
npuoOpeTaeT CTaryCc CaMOCTOSITEJIBHOIO W BecbMa HMH(POPMATUBHOIO  IOKa3aTels,
CBHJIETEJILCTBYIOIIETO O IyOMHE U KauecTBe HU(POBOM CONUATH3UPOBAHHOCTH JIMYHOCTH.

AKTyanpHOCTh MpoOJieMbl OOycCJOBIEHa PSAOM B3aUMOCBSI3aHHBIX (akTopoB. Bo-
nepBbix, MM nepecran ObITh HHCTPYMEHTOM MPOPECCUOHATIBHBIX pa3padOTUUKOB: CETOHS OH
BCTPOCH B TOBCEIHEBHBIC MPAKTHKU - MOMCK WHGOpMAIMM, KOMMYHUKAIIUIO, OOy4YeHHE,
TBOPYECTBO U MPUHATHE pelieHuil [2, c. 46]. Bo-BTopblx, XapakTep B3auMOJICHCTBUS YEI0BEKa
¢ NN o6HapyxuBaeT ero KOTHUTHBHBIE CTpPAT€TUH, LEHHOCTHBIC YCTAaHOBKH, YpPOBEHb
KPUTHUYECKOTO MBIIUIEHUS U LHU(PPOBON ATHUKU - TO €CThb MMEHHO T€ IapaMeTpbl, KOTOpbIE
COCTAaBIISIOT AP0 U(POBOI COLMATU3UPOBAHHOCTH [3, c. 22]. B-TpeTbuX, B COBpEeMEHHOI
TICUXOJIOTUHU U COLIMAJIbHON MeIaroruKe OTCYTCTBYET KOHCEHCYC OTHOCUTEIIbHO KPUTEPHEB, 1O
KOTOPBIM MO)KHO JMarHOCTUPOBaTh ypoBeHb NpuMeHeHus MU kak KOMIIOHEHTa yCHelHon
1M(poBOH colMaIN3aum.

AHanu3 BeoymMX 3apyOeXHbBIX KOHLIENIMHM IO3BOJSET paccMaTpuBarh LHU(POBYIO
COIMAM3aIIMI0 KaKk MHOTOypoBHEBBIH Tporiecc. [1o C. JIuBUHTCTOH, ¢ pOoBast COIuann3aIus
- OTO KOMIUIEKCHBIM, HENPEPBIBHBII MPOLECC, OMNPEACIAEMbIl HHIWUBUAYAJIBHBIMH,
COLIMAJIBHBIMU W KYIBTYpPHBIMM  (akTOpamy; MPUHLIUIHAIBHO Ba)XXKHBIM  SIBISIETCS
¢opmupoBaHue LU(PPOBOM TPaAaMOTHOCTH U YMEHHMS NPUMEHSTh IUPpPOBBIE MeAHa B
MO3UTUBHBIX LIENAX - 00pa30BaHUU, KOMMYHUKALUU U rpakaaHCcKol BoBieuéHHocTH [4]. L.
Tépkn oOpaijaer BHUMaHUE HA MPOTHBOPEYMBOCTH LU(GPOBON COIMAIM3AIMK: TEXHOJIOTUU
paciIupsilOT KOMMYHUKAaTUBHBIE BO3MOYKHOCTH, HO OAHOBPEMEHHO MOPOXKAAIOT «KYIBTYPY
nudpoBoro obpaza» M puck commaiabHOM wu3omstuuu [S5]. Jl. boiin momuépkuBaer, 4TO
m1arGopMbl  COLMATIBHBIX MeAHa SBISIFOTCS MPOCTPAaHCTBAMMU, B KOTOPBIX MOJIOAEXKD
KOHCTPYHUPYET CBOI0 HAECHTUYHOCTh M OCBaMBaeT coLUalbHble INpakTtuku [6]. . TeeHr
(buKcupyeT CBSI3b MHTEHCUBHOIO UCMOIb30BaHMS CMAapT()POHOB M COIUANBHBIX CETEH C pOCTOM
TPEBOXKHOCTH, JIENPECCUM U CHUKEHHEM HaBBIKOB PEAJIbHOIO COLMAIBHOIO B3aUMOIECHCTBHS
y nokosieHus Z [7].

ITo ompenenenuto I.Y. ConnmaroBoi, IudpoBas COIMHATU3ALIUSL - 3TO «IIPOLECC
JTUYHOCTHOM aianTauy K HUQPpoBoii cpesie, BKIIUAOLUI pa3BUTHE HABBIKOB HCIIOJIb30BaHUS
MH(POPMALIMOHHO-KOMMYHUKAIITUOHHBIX TEXHOJOTUH, a Takke YyMeHHe 3(PQPEKTUBHO U
0C30ITacHO B3aMMOJICHCTBOBATh B OHIaitH-cooOmecTBaxy» [8, c. 71-80]. MccnemoBanust mox
pykoBoactBoM [.Y. ConnaToBoli TO3BONMIM BBIIEIUTH OCOOCHHOCTH, OIPEIEIIAIONINe
W3MEHEHUS B Pa3BUTHM MOJIOOTO ITOKOJICHUS: PAHHEE OBJIAJICHHE NEPCOHATN3UPOBAHHBIMU
JIEKTPOHHBIMU YCTPONCTBAMH; YBEIMUYMBAIOLIYIOCS JJIUTEIBHOCTh HAXOXKJEHUS B OHJIAMH-
KOHTEKCTaX; AaKTUBHOE CAMOCTOSITEJIbHOE OCBOEHHE PpECYpPCOB CETH; 3HAYUTEIbHOE
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paclIMpeHre COLUMAIBHOTO KamuTalla 4epe3 OHJIaH-CB3U [9]. JlaHHBIE XapaKTepUCTHKH
COCTaBJIIIOT  COLIMAJIBHO-TICUXOJIOTMUECKUM  KOHTEKCT, B KOTOPOM  Ppa3BOpayMBacTCs
B3aUMOJIEHCTBHE JINYHOCTH ¢ TexHosorusmu NU.

B yuebHoM mocobun «CoumanpHas memaroruka» [2] ocobo momu€pKuBaeTcs, 4TO
uu(ppoBbBIE TEXHOJOTMM, BKJIIOYash MCKYCCTBEHHBIH HWHTEIUIEKT, COCTABJIAIOT  SIIPO
COBPEMEHHOI0 JTana TEXHOJIOrnueckoro passutus. [Ipumenenune M BeicTynaeT 0CHOBOM 11
CEPBHCOB NMPOCKTUPOBAHUS HHIUBUAYAIbHBIX 00pa30BaTEIbHBIX MAapLIPYTOB, aalTUBHBIX
crcTeM 00ydYeHHsI, CaMOOOYJarOIIUXCS SJEKTPOHHBIX KOHCYIBTAHTOB [2, ¢. 47]. DT0 03Ha4aerT,
yto WU yxe sdaBnsercs He aOCTpakTHbIM (EHOMEHOM, a peajJbHbIM AarcHTOM
COLIMAIM3UPYIOIIETO BO3/ICUCTBUS HA JIMYHOCTD.

C TO4YKH 3peHHsI CONMAIBHON nIcuxoioruu, mpuMenenne MU npeacrasmsieT co0oii HOBYHO
(dhopMy COMATLHON MPAKTHKH, B paMKaxX KOTOPOH YEIIOBEK BCTYIAECT BO B3aMMOCHCTBHE HE
TOJILKO C pealbHBIMU areHTaMu COIMANN3alnu (CEMbS, 1IKOIa, pedepeHTHas TpyIina), HO U ¢

CMHTCJUICKTYAaJIbHBIM  ar¢HTOM» - CI/ICTGMOﬁ, CIIOCOOHOM HMUTUPOBATL  3JICMCHTLBI
COLIMaJIBHOI'O IIOBCACHMUA: BCCTHU AUaJor, JaBaTb PCKOMCHI AN, MoAACpKUBATH
KOMMYHHUKAaTUBHO 3HAYHUMBbIC BBaHMOIIeﬁCTBHSI . Ilo aHaJIOTuu C IIOHATUEM

«kubepconuanu3anun», BBeAEHHBIM B.A. IlnemaxoBeiM, npumenenne WU aktuBupyet
KOMMYHUKATHBHYIO, HH()OPMALIMOHHYIO, PEKPEALMOHHYIO H TBOPYECKYIO (DYHKITUH JTUIHOCTH
B KuOeprpoctpaHcTse [1, ¢. 63]. UHTepHET Kak TEXHOJIOTHS - 3TO cpefa OOMTaHUsI, HCTOYHHUK
pa3BuTus U (HAKTOP COIMAIM3AIMU; 30HA OJIMIKANIIET0 pa3BUTHS 3a1a€TCsl OHJIAWMH-CPEIOH,
WU >xe B 3TOM CMBICTIE IPENICTABISIET CIEAYIONNI KaYeCTBEHHBIN 1Iar - CPey, HaJelEHHYIO
3JIEMEHTAaMH aJalTHBHOTO B3auMOACHCTBHSA [2, ¢. 45].

B xoHTekcTe Bo3pacTHOM crenupuKku 0coO0ro BHUMAHUS 3aCTyKUBAET MOKOJIeHHUEe Z -
«undpoBbie a0OPUTEHBI», Ubsi JIMYHOCTH (OPMHUpPYETCS B YCIOBUSX, Korga cMapTdoH U
KOMIIBIOTEP COCTABIJISIIOT OPraHUYHYIO YacTh JKU3HEHHOTO MNpocTpaHcTBAa. K MO3UTHBHBIM
MICUXOJIOTO-TIEarOTHYECKUM XapaKTepPUCTUKAM JaHHOTO MOKOJEHUS B KOTHUTHBHOM IUIaHE
OTHOCSTCS: IOCTOSIHHOE CTPEMIIEHNE K HOBU3HE M CAMOCOBEPILIEHCTBOBAHNIO, KPEATUBHOCTD,
CIOCOOHOCTh K CHHTE3y Pa3IUYHbIX TUIIOB MBIIUICHUS, HETUHEHHOCTh, MHOI03a/1auHOCTb,
BBICOKasi CKOpPOCTb nepepaboTku nHdopmanuu [2, c. 43]. B conpanbHOM IU1aHE - OTKPBITOCTD
K MEXKYJIbTYPHOMY U MEXCTPAaHOBOMY OOIIEHHIO, CTPEMJIEHME K CaMOBBIPAKEHUIO,
MPEANOYTEHUE MAPTHEPCKOTO TUIIA OTHOLIEHHUH [2, ¢. 43]. BmecTe ¢ TeM 15l 3TOro NOKOJIEHUS
XapaKkTepHbl: MO3aUYHOCTb  («KJIUIIOBOCTH») MBIIIJICHUS, PACCEIHHOCTh BHHMMAaHUS,
CHIPKEHHasl HOTPEOHOCTh B )KUBOM OOILEHUH, CMYTHBIE MOPaJIbHO-3THYECKHE MIPECTABICHUS
[2, c. 42], uTo onpenenseT cneunduyeckrue pucku Bzaumoseiicraus ¢ M.

C mo3unuii conualbHO-NENArorHYecKoro noaxona, npumenenne MU sanelictyer Bce
KJIIOYEeBbIE KOMIIOHEHTHI LU(POBON KOMIETEHTHOCTH IICHXOJIOra W Mejarora: 0a3oBYyHO
U(POBYIO KOMIIETEHIIMIO (LIM(POBYIO TPaMOTHOCTh, HU(PPOBbIE KOMMYHHUKALIUHU, U(PPOBYIO
0€3011acCHOCTh), JMYHOCTHYIO KOMIIETEHIUIO (KPUTHYHOCTb, SMOIIMOHAIbHBIA HHTEIIEKT,
KpEaTUBHOCTb) M IUQPOBYIO KyIbTypy (LH(poBoe MbIlIeHHe, LUdpoBas TUOKOCTD,
uupposoit omnbiT) [8]. Takum o00pa3om, crMOCOOHOCTH KOMIETEHTHO mpuMeHsaTs WU
MHTETPUPYET BCE YKa3aHHbIE KOMIIOHEHTHI M MOXKET paccMaTpuBaTbcs Kak OOOOIMIEHHBIN
MHIMKATOp HU(POBON COLUATU3NPOBAHHOCTH.

Onupasice  Ha  pa3paboTaHHble  [OKa3aTeaM M KpUTepuu  LU(POBOIA
COIMANTM3UPOBAaHHOCTH [3, ¢.22-25], a Takke Ha MoAeTb NMU(PPOBONH KOMMIETECHTHOCTH [8],
HaMU Tpeajaraercsi BbIACIWTh MATh TPYNN KPUTEPUEB, XaPAKTEPU3YIOLUIUX YPOBEHb
npumMenenust MU kak nmokasarens nudpoBoit COMAIM3UPOBAHHOCTH JIUYHOCTH:

1. KOorHUTHBHO-MHCTPYMEHTAJbHBIN KPUTEPHii OTpakaeT CIOCOOHOCTH YEJIOBEKa
OCO3HAaHHO BHIOWpaTh W A(OPEKTUBHO HCMONB30BaTh HHCTpyMeHTHI MU s pemenus
MO3HABATENFHBIX, Y4YeOHBIX M NpodecCHOHANBHBIX 3a7ad. Ha BBICOKOM YpOBHE OH
MpeJrnoaraeT: yMeHue (GpopMynupoBaTh KOppekTHble 3amnpockl k MH-cuctemam (mpommnt-
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WH)XUHUPUHT KaK HOBas (popMa MH(POPMALMOHHON IPAMOTHOCTH); CHOCOOHOCTh KPUTUYECKU
OLICHHMBATh JIOCTOBEPHOCTH I10JIy4a€MbIX OTBETOB; HABBIKM HHTErpallid pe3yJIbTaTOB B
COOCTBEHHYIO JI€SITEIbHOCTb.

2. KoMMyHHKAaTHBHO-COIIMAJIbHBIH KPUTEPHIl ONPEEIIsAET, B KAKON Mepe IPUMEHEHUE
NN oOoramaer KOMMYHUKaTUBHBIA periepTyap JIMYHOCTU U CHOCOOCTBYET PACIIMPEHUIO €€
COLMANIbHBIX cBs3ei. LludpoBbie TEXHOMOTHH CO3MAIOT BO3MOXXHOCTH [UI COLUAIBHOTO
B3aUMOJICHCTBUSL HE3aBUCUMO OT reorpaduyeckux 0apbepoB, (OpMHUPYIOT HOBBIE (HOpMATHI
coobmects. Ilo JI. Boiiny, coumanbHble MenuarmiaTGoOpMbl SBISIOTCS HE HEUTpaJbHBIMU
IIPOCTPAHCTBAMHU, HO 001aCTAMH, (POPMUPYEMBIMU LIEHHOCTSIMU M HOPMaMH MX co3JaTesiel u
nosib3oBareneit [10, c.1-6]; B atom xe cmbiciae MH-cepBUCH! SIBIIAIOTCS ONOCPEIOBaHHBIMU
areHTaMu TPaHCIALUY ONPENEIEHHBIX COLMAIBHBIX TATTEPHOB. YEI0BEK ¢ BBICOKUM YPOBHEM
JAHHOTO KpuTepusi ucnoibzyer MM kak Meauarop COLMAIBHOTO B3aUMOAECUCTBUS: JUIS
IIOArOTOBKM KOMMYHUKATHUBHBIX MPOAYKTOB, aJallTallUd TEKCTOB K Pa3IMYHBIM AyIUTOPUSM,
CO3/1aHUsl KOHTEHTA JJIsl IPO(ECCUOHATIBHBIX CETEH.

3. PeduiexcuBHO-aHAJIMTHYECKHIT KPUTEPHIl XapaKkTepu3yeT CIOCOOHOCTh JTMYHOCTH
OCO3HaBaTh MexaHu3Mbl paborel WU, moHMMare €ro oOrpaHuyeHHs] W aHAJIU3UPOBATH
BO3MOJKHBIE QJITOPUTMHUYECKHE UCKAXECHUs. JaHHBII KpUTEPUHA TECHO CBSI3aH C IIOKAa3aTeleM
«CIOCOOHOCTH K KPUTHIECKOMY MBIIIUTCHHUIO» [ 3, ¢. 27]. [IpumenurtensHO K MU sTOT nedunut
KPUTHUYECKOTO MBILIJICHUSI ITPOSBIISAETCS KaK CKIIOHHOCTh K HEKPUTUYHOMY IIPUHSTHIO OTBETOB
TEHEPaTUBHBIX CHUCTEM, YTO SIBISIETCSI CEPbE3HBIM COLIMANIbHO-TIEIarornyeckuM puckom. T.A.
ITockakanosa u M.I. CopokoBa (pUKCUPYIOT, YTO HU(PPOBBIE TEXHOJIOTHMHU HECYT PUCK MTOTEPH
KOHTPOJISL HaJl IMYHBIMH JaHHBIMHU U CHIDKEHUS KaueCcTBa peaibHbIX oTHOIIeHui [11, c. 331-
343].

4. lleHHOCTHO-ITMYeCKMI KpHUTepHil oOTpaxaeT CHOPMUPOBAHHOCTh 3TUYECKUX
OpUEHTUPOB B obmactu mnpumeHeHuss HWUW: mnoHumanue mnpoGieM aBTOpCcTBA U
MHTEJJIEKTyalbHOW COOCTBEHHOCTH, OCO3HAHHWE OTBETCTBEHHOCTH 33 KOHTEHT, CO3JaHHBIN C
nomomuipto MM, cobmionenne uudpoBoit »Tuku. JlaHHBIM KpUTEpUdl COOTHOCHTCA C
MOKa3aTesieM «3HaHHe KYJIbTYpbl oBeeHUs B M poBoM npoctpancTBey. [lo O.B. lynuHoi,
¢dopmupoBaHue HU(POBON STHUKU SBISETCS NPUOPUTETHOM NpodeccHoHaTbHONW 3agadeit
MEaroroB-rcCUX0JIOr0OB B ycioBUsX uudpoBuzanuu oOpazoBanus [12, c. 82-87].
Henocrarounass c¢hopMHpOBaHHOCTh AITHYECKOTO H3MEpeHus Bi3aumozenctsus c WU
CBUJETEIBCTBYET O HU3KOM YpOBHE LIM(PPOBOM COUAIU3UPOBAHHOCTH BHE 3aBUCUMOCTU OT
TEXHUYECKHNX HaBBIKOB.

5. TBopuecku-co3uaaTe/JbHbI KPUTEPUH OIICHUBAET CIOCOOHOCTHh JIMYHOCTH
ucnonb3oBark MM kak MHCTPYMEHT TBOpUECKOH caMmopeanu3annu. Bo3sMoxHOCTH H(POBBIX
TEXHOJIOTHM ISl CaMOBBIPAXEHHSI - CO3/IaHUs BUJEO, MY3BIKH, TEKCTOBBIX HApPaTUBOB -
paccMaTpuBarOTCs Kak OHO M3 KJIFOUEBBIX MpeuMyIecTB 1udpoBoii conunanuzamu 3, 20]. B
cinydae ¢ UM maHHbIi KpUTEepHil TpeAnoaraeT yMEHHE UCIIOIb30BaTh T€HEPATUBHBIE MOICIIH
HE KaK 3aMEHY COOCTBEHHOI'O MBIIUICHHUS, HO KaK CPEICTBO PACIIMPEHHUS TBOPUYECKOTO
noreHnuana [3, c. 26].

[Tpumenenne MM B moBCeHEBHBIX U MPOPECCHOHAIBHBIX MPAKTUKAX CYLIIECTBEHHO
TpaHCHOPMHUPYET CTPYKTYpPY COIMAILHOTO ONBbITa COBpeMeHHOoro yenoBeka. C mo3unuit
KyJapTypHO-ucTopuueckoi Teopun JI.C. Beirorckoro, Ha kotopyto onupaercs I.Y. Connarosa
B KOHIeNIMU mudpoBor conmanusaruu [1, c. 68], UM BeicTymaeT HOBBIM «KYJIBTYPHBIM
OpYIHEM» - MEAUATOPOM MEXY JIMYHOCTHIO M COLMATIBHBIM MUPOM, 33JAa0IIUM HOBBIE 30HbI
OV KANIIETo pa3BUTHS B YCIOBUSAX OHIaWH-cpennl. Kak ykaspiBaeT A.P. 3eHkoB, B Oymyiiem
«BBITYCKHUKAM TOHA00STCSI HE TOJBKO IIM(PPOBBIE KOMIIETCHIIMU, HO U (yHIaMEHTaJIbHbIC
3HAHMSA, HABBIKM KPUTHUYECKOTO MBIIUIEHUA», - UMeHHO MU B yMensIX pykax CTaHOBHUTCS
HMHCTPYMEHTOM pa3BUTHs 3TUX HABBHIKOB [4, c. 48].
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Pacommpenue conumanbHoro oneita uyepes MU peanmmsyercss 1o HECKOJIBKUM
NCUXOJIOTMYECKUM  MexaHu3MaMm.  Bo-mepBeix, WM  obecneumBaer  goctym K
JIUBEPCU(PULIMPOBAHHBIM 3HAHUSIM U IIEPCIIEKTUBAM, CIOCOOCTBYET Pa3BUTUIO MEXKKYJIBTYPHOU
TonepanTHOCTH [3, c. 20]. Bo-Bropheix, B3aumoneiicteue ¢ MM-accucreHramu Monenupyer
COLIMAJIbHBIE CUTYallUd KOMMYHMKALIUHU, MPEIOCTABIASA JIMYHOCTH «O€30IIaCHYIO» Cpeny IJis
O0TpaOOTKM HABBHIKOB apryMEHTAIlMM U caMoIllpe3eHTauuu. B-Tperbux, npumenenue MU B
COBMECTHBIX HpPOEKTax (OPMUPYET HOBbIE (hopMaThl KOONEpalUMy U paclpenenéHHOro
koruuTuBHOrO Tpyna. Kak mokazano uccienoBanue k. Cmut, b. Xstourt u 3. CxpOui,
LEHHOCTHBIE ~ OpPMEHTAllMM  MOJOAEKU B  OTHOUIEHMHM  IM(POBBIX  TEXHOJIOI'MH
9BOJIIOLIMOHUPYIOT: OT «UHCTPYMEHTAJIbHOW» K «COLMAIBHOM» M  «3KCIIPECCUBHOIN»
OpHUEHTALINM, YTO IIPSIMO COOTBETCTBYET ONMMCAHHBIM MEXaHU3MaM PACIIMPEHUs COLUAIBHOIO
onbiTa nocpeacrsom MU [13].

Bwmecre ¢ TeM He00X0qUMO yYUTBIBaTh PUCKU HeKpuTuuHOTrOo npuMenenust UN. J1. Teenr
(buKCHpyeT, YTO HMHTEHCHBHOE HCIIONIB30BAaHUE COIMAIBHBIX MEIUa «CO3MaJ0 KYIBTYpYy
IIOCTOSIHHOTO CPAaBHEHMSI M IIOMCKA IOATBEPXKACHHS CBOEH HUACHTUYHOCTH» [7]; Te ke
MPOIIECChI B enié OOoMNbIIeH Mepe XapaKTEpHBbI JIJIs B3aUMOJICUCTBHS ¢ reHepatuBHbIMU MU -
CUCTEMaMH, IPENOCTABIIOIINMU «IEPCOHAIN3UPOBAHHbIE» OTBETHL. 11 IMOKOoneHus Z,
KoToOpoe ¥ 0e3 TOro XapaKTepu3yeTcs HEYCTOMUMBOCTBIO  MOPAIbHO-3THUYECKUX
MIPEACTABICHHUH U C1a0bIM SMOITMOHAIBHBIM CAaMOKOHTpoJIeM [4, c¢. 42], 3aBucumocts oT -
pelieHnii Hec€T pUCK JalbHEHIIed arpopuu HABBIKOB CAMOCTOATEIBHOTO MBIIUICHUS U
CHMKEHMSI CHOCOOHOCTH K PeaJIbHOMY COLMAIbHOMY B3aMMOJICHCTBHIO.

KiroueBbiM ycoBuem mosutuBHOM ponu MU B mpouecce mudpoBoil comuanuzanuu
apisiercd (opMupoBaHue LU(GPOBOM KOMIIETEHTHOCTH, MOHHMMAEMOH Kak COBOKYITHOCTb
0a30BbIX LU(POBBIX KOMIIETEHIUH, JUYHOCTHBIX KOMIETEHLUH, NpoQecCHOHaTbHBIX
KOMIETeHUUH MW OCHOB Lu(poBoi KynbTypbl [14]. Ocoboe mecTto 3aHuUMaeT yughposoe
MbluleHue - «KOCHOBAaHHOE Ha KOTHUTHUBHBIX CIIOCOOHOCTSIX 0CO3HAHHOE [MO3HAHUE LIUPPOBOI
Cpelbl, IMO3BOJIIOLIEE IEPEOCMBICIUTL IPHUBBIYHBIE IPOLECCH, MU3MEHUTHh YCTAaHOBKH U
MOJIENIM TIOBECHUS, aJanTHpPOBaTbcid K TPeOOBaHMUSIM LM(PPOBONW KU3HW» - UMEHHO OHO
obecreunBaeT NpoAyKTHUBHOE B3aumozaencteue ¢ U [14].

YcranoBieHHas cucreMa Kpurepues npuMeHeHus M naxoaurces B mpsMoi Koppensuun
C YPOBHSMH LU(POBOM COLMATU3UPOBAHHOCTH, TUATHOCTUPYEMBIMH 110 aBTOPCKOIM METOAMKE
[3, c. 23-24]. JImuHocTh ¢ BbIcOKMM ypoBHeM (120-150 6ainoB mO JUAarHOCTUYECKOMY
ONPOCHUKY) JAEMOHCTPUPYET BCE ISATh TPYNI KPUTEPHEB: KOMIIETEHTHO M KPUTHYECKU
ucnonsdyer MM nns pemieHust pasHOOOpa3HBIX 3a7ad, UHTETPUPYET €ro B TBOPUECKYIO U
KOMMYHUKATUBHYIO JIeSITEIbHOCTh, COOIIOaeT HOPMBI LU(POBON ITUKH, pediekcupyeT Hal
OTpaHUYEHUSIMU MHTEJUIEKTYalIbHBIX cHCTeM. Takas JuyHOCTh BocnmpuHumaer MM kak
KYJIBTYPHBII HHCTPYMEHT, PAaCIIUPSOIIUI COLUAIbHBIA M KOTHUTUBHBIN MOTEHIUAL.

JInanocTh co cpenHuM ypoBHeM (75-119 6annos) npumensier MU npenmyiectBeHHO
MHCTPYMEHTAJIBHO ¥ PEAKTHUBHO: HCIIOJIB3yeT FOTOBbIE pelIeHHs 0e3 MTyOOKOro KpUTHYECKOTO
aHaJli3a, MCTIBITHIBAET 3aTPYyJHEHHsS] B 3THYECKON pedrueKkcuu U TBOPUYECKOM MPUMEHEHUH.
Pesynprarel nccnenoBanus 328 moapocTkoB 13-15 jeT U3 TOPOICKMX M CENBCKHUX IIKOJ
3anagHo-Kasaxcranckoit oOnacTu IMoOKaszaly, 4TO MMEHHO CpeIHUN ypoBeHb IUGPOBOI
COLIMATTM3UPOBAHHOCTH SIBISIETCS  IpeoOnajmaronmmM B BeIOOpke [3, c. 28]. DOrto
CBUJETEIBCTBYET O HEOOXOIUMOCTH IIeJIEHAPaBIEHHON paOOThI 1O Pa3BUTHIO KPUTUUECKOTO
MBIIIJIEHUSI ¥ HABBIKOB caMoperyisinuu. IlokasarenpHo, 4TO MO HIKale «CaMOKOHTPOJb U
CaMOpETY/ISIIIUS B OHJIAWH-KOMMYHHKAITUNY» CEIIbCKUE IKONIBHUKU (3,54) MpeBOCXOmST
ropoxackux (3,10) [3, c. 27], uTo yka3bIBaeT Ha BO3MOKHOCTh CIIEITU(DUISCKUX TIETArOTMUECKIX
pPECYPCOB B Pa3iINYHBIX COLMOKYIBTYPHBIX KOHTEKCTAX.

JIMYHOCTh C HU3KUM ypOBHEM IM(poBoi counanusupoBanHoctu (30-74 Oamna) mubo
n3beraer B3aumozencTeus ¢ M-cuctemamu, 1160 MCnonb3yeT UX HEKPUTHYHO M XaOTUYHO,
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0e3 MOHMMaHWs MEXaHM3MOB pabOThl M MOCIEACTBUN NMpUMEHEeHHs. s AaHHOTrO ypOBHS
XapakTepHO TMpeodNiajaHie TACCHUBHOTO IU(GPOBOTO TOTPEOJICHHUS - COOTHOIICHHE,
MPUHLUIIAAIBHO 3HAYMMOE C TOYKHM 3PEHUsl COLUATbHO-IIEIArOrHYeCKOro COMPOBOKICHUS.
UccnenoBanusa [.Y. ConpmatoBoli MOATBEPXKIAIOT, 4YTO HEAOCTAaTO4HAs IUQpoBas
KOMIIETEHTHOCTh KAaK IOJAPOCTKOB, TaK M HX POAUTENEH HE IMO03BOJSAET BBICTPOUTH
3 PEeKTUBHYIO CTPATErui0 OE30MACHOTO UCIIOIB30BaHUS U(POBBIX TeXHOMOTHH [15].

BaxxHO mOgYEepKHYTh, YTO ONHUCAHHBIE KPUTEPUM U YPOBHU HOCAT JUHAMHUYECKUUI
xapakrep. Kak ormeuator H.B. Bornanosuu u B.B. [lenubant, nudpoBas KOMIETEHTHOCTb -
3TO «IIOCTOSIHHO MEHSIIOIIAsACS CIIOCOOHOCTh U TOTOBHOCTh IPUMEHSATDH B CBOCH JIESTEIBHOCTU
HE TOJIPKO MHHOBAIIMOHHBIE IU(PPOBBIC TEXHOJIOTHUH, HO U pa3BUBAaTh COOCTBEHHBIC ITU(POBHIE
HaBBIKH, ONBIT U KyAbTYpy» [16]. Ypoens npumenenuss M kak mokazarens 1udpoBoit
COLMATTN3UPOBAHHOCTH SBJISICTCSI, TAKUM 00pa30M, HE CTATHYHOMN XapaKTEPUCTUKOU IMTHOCTH,
a pe3yJbTaroOM HENPEPHIBHOTO Mmporecca oO0ydeHus, peduieKcud U COIHMAIBHOTO
B3aUMOJICHCTBUA.

[IpoBen€HHBIA TEOPETUUECKUA M COLUAIBHO-NEAArOTMYECKUN aHajdu3 I103BOJISET
chopMyIMpoBaTh CleAyolne BbIBObI. [IpuMeHeHne HCKYCCTBEHHOTO UHTEIUIEKTA SIBIISETCS
3HAYMMbIM W JUArHOCTHYECKH HMH(POPMATUBHBIM TIOKa3areleM ypoBHS IUPOBOI
COIIMAIM3UPOBAHHOCTH COBPEMEHHOM JIMYHOCTU, MHTETPUPYIOIIMM B ce0€ KOTHUTHUBHO-
MHCTPYMEHTAJIBHOE, KOMMYHHMKaTHBHO-COLIMAJIBHOE, pedIieKCHBHO-aHATUTUYECKOE,
LIEHHOCTHO-3TUYECKOE U TBOPUECKHU-CO3UJATENbHOE U3MepeHus. llpensioxkeHHble KpUTepuu
npuMmenenust MM cooTHOCATCS ¢ ypOBHSIMH yclenIHOW HU(POBON COLMATU3UPOBAHHOCTH U
MOTYT OBITh HWCIHOJB30BaHBI Kak JOIOJHUTEIbHBIC HMHIWKATOPBI B  METOAHMKAX
MICUXOJIOTUYECKOW  JMAarHOCTUKH - HapsAAy C  anpoOMpOBaHHBIMU  TOKa3aTessiMU:
KOMMYHHKAIued B TUEQPOBBIX CETAX, 3HAHUEM KYJIbTYpPhl TIOBEACHUS B IHU(PpOBOM
MPOCTPAHCTBE, KPUTHUECKUM MBIIIIJICHHEM, OTBITOM HCIIOJIb30BaHUS IIU(PPOBLIX TEXHOIOTUI
Y HaBBIKAMH CaMOperynsiuu [3].

KommerentHoe, peduiekcuBHOE U OTHYECKH OTBETCTBEHHOe mpumeHeHue WU
CYLIECTBEHHO pacIIMpsieT COLMAJIbHBIM ONBIT 4ejoBeKa: oOecrneynBaeT JOCTYN K
IuBepCcU(PUIIMPOBAHHBIM  3HaHHAM,  (OpMUpyeT  HOBbIe  (GOpMarbl  COIMATBHOTO
B3aUMOJICHCTBUA, CO3MAET YCIOBHS JUIsi TBOPYECKOM caMmopeann3anuu. Bmecre ¢ tem
HEKpUTHYHOE Hcnonb3oBanue MU HecE€T puck ycuneHus yxe 3aduKCHPOBaHHBIX HETaTUBHBIX
TeHJIEHIUM  UUPPOBOM  CONMAIM3AIMU:  KOTHUTUBHOM  KJIMIIOBOCTH,  CHUXKCHUS
HMOILIMOHANIBHOTO CAMOKOHTPOJS, aTpo(uu HaBBIKOB CAMOCTOATEIHHOTO MBIIUICHUS U
MH(paHTIIM3Ma COMAIBHOTO pa3BuTHs [4, c. 42].

KiroueBbiM ycnoBuem no3utuBHo# ponu MU gBnsercs ueneHanpaBieHHas ICUXO0JIOTO-
negarornyeckast pabora mo GopMUpoOBaHUIO MUGPOBON KOMIETEHTHOCTH KaK B YIPABIISIEMbIX
(oOpa3zoBaTenbHbIX), TaK U B HEYMPABISAEMBIX YCIOBUAX LUDPOBOM coruanu3anuu. Jis
MeJIaroroB-McuxoiaoroB  ocMbiciieHne MW kak akTyanbHOTO TmOKazarenss 1u(poBoit
COLIMATTU3UPOBAHHOCTH OTKPHIBAET HOBBIE BOSMOXKHOCTH ISl pa3pabOTKH JUArHOCTHYECKOTO
WHCTPYMEHTApHUS ¥ Pa3BUBAIOIINX MPOTPaMM, OPUCHTHPOBAHHBIX Ha (HOPMHUPOBAHUE 3PEIIOH,
KPUTHUYECKHU MBICISIIIEH TU(POBOI JINYHOCTH.
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ABSTRACT

Vocational self-determination is a core capability in high school students’ career development,
directly influencing their academic choices, engagement, and long-term career adaptation. However,
many high school students currently face restricted autonomy, low competence beliefs, and weak
relatedness in their career exploration, which hinder the formation of intrinsic career motivation.
Using Self-Determination Theory (SDT) as an analytical framework, this study systematically
examines how social pedagogical support can promote students’ vocational self-determination by
satisfying the three basic psychological needs of autonomy, competence, and relatedness. The article
reviews SDT’s core constructs, defines vocational self-determination, analyzes current dilemmas, and
constructs a four-pillar social pedagogical support system (family, school, peers, society) with four
testable propositions. This paper provides a theoretical framework and practical pathways for high
school career education and adolescent career development support.

Keywords: High school students; vocational self-determination; Self-Determination Theory;
social pedagogy; career support

1. INTRODUCTION

The high school period (ages 15-18) is a critical transitional phase for the awakening of career
awareness, formation of career values, and consolidation of self-identity [1, 45]. During this period,
students face important decisions regarding subject selection, college major choice, and future career
paths. Vocational self-determination—the capacity to autonomously make career-related decisions
and proactively plan one’s career trajectory based on one’s interests, abilities, and values—not only
affects short-term academic engagement but also long-term career adaptation [2, 78].

However, in many high school systems, there is a strong “college entrance exam only”
orientation, and career planning education remains fragmented and formalistic. Research shows that
high school students commonly lack career interest, confidence, and a sense of connection [3, 299].
Many students passively accept academic and career plans made by parents or schools, with little
genuine space to explore career paths autonomously.

Reforms in career education have focused on school-based measures such as curriculum
development and teacher training, emphasizing external conditions rather than internal psychological
needs [4, 3]. Self-Determination Theory (SDT; [5, 112]) posits that satisfaction of autonomy,
competence, and relatedness is essential for intrinsic motivation and well-being [6, 134]. Social
pedagogy, originating in Europe, emphasizes that individual development results from interaction
among family, school, peers, and community [7, 5]. This article integrates SDT with social pedagogy
to address two research questions: (1) What dilemmas exist in high school students’ vocational self-
determination? (2) How can a social pedagogical support system promote it?

2. THEORETICAL FOUNDATIONS

2.1. Self-Determination Theory

SDT was developed by Deci and Ryan [5, 112] and has become a leading framework in
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motivation psychology. Unlike behaviorist models based on rewards and punishments, SDT
emphasizes intrinsic motivation and internalization. Three basic psychological needs are identified:
autonomy (sense of volition and choice), competence (sense of effectiveness and mastery), and
relatedness (feeling connected to others) [6, 136].

In educational contexts, satisfaction of these needs predicts higher intrinsic motivation,
engagement, and achievement [8, 140]. In career development, SDT has been applied to career
exploration, decision self-efficacy, and identity formation [9, 335].

2.2. Vocational Self-Determination

Vocational self-determination is defined as the capacity to autonomously make career-related
decisions and proactively plan career paths based on one’s interests, abilities, and values. It comprises
three dimensions: career autonomy, career competence, and career relatedness.

2.3. Social Pedagogy

Social pedagogy takes holistic development as its core goal, emphasizing education as a
participatory process involving family, school, community, and society [7, 3]. Key principles include
holism, participation, relationship orientation, and ecological perspective. The logical alignment with
SDT is clear: satisfying the three needs requires coordinated support from the entire social educational
ecosystem.

3. CURRENT DILEMMAS IN VOCATIONAL SELF-DETERMINATION

Based on the SDT framework, high school students face three main dilemmas.

3.1. Lack of Career Autonomy

Students’ choices are often highly constrained by parents and school curricula. One survey
found that over 60% of high school students reported having few opportunities to decide for
themselves which career experience activity to participate in [10, 95]. External control leads to
alienation and prevents internalization [6, 202].

3.2. Low Career Competence

Students lack systematic vocational experience and skills training. Nearly 70% of senior high
school students are unsure of their own career ability strengths [11, 81]. Tasks are either too abstract
or too shallow; process feedback is missing [12, 45]. This creates a vicious cycle of self-doubt and
avoidance.

3.3. Weak Career Relatedness

Teachers focus on subject teaching and provide little career guidance [13, 294]. Peers rarely
form career discussion communities [14, 22]. Parents hold an “exam-only” mentality, dismissing
non-mainstream career interests. Social career resources are insufficient. Weak relatedness reduces
intrinsic motivation for career exploration [15, 110].

4. A SOCIAL PEDAGOGICAL SUPPORT SYSTEM

We propose a four-pillar system (family, school, peers, society) addressing each psychological
need.

4.1. Family Pillar: Empowering Autonomy

Parents should move away from controlling involvement, delegate decision power, engage in
equal dialogue, and reduce external contingencies [4, 5]. Proposition 1 (P1): Family supportive
autonomy positively predicts career autonomy and vocational self-determination.

4.2. School Pillar: Building Competence

Schools should offer modular career curriculum, design optimal challenge tasks, use process-
oriented evaluation, provide career mentorship [16, 20], and link with workplaces [17, 126].
Proposition 2 (P2): Optimal task challenge and process feedback positively predict career competence
and vocational self-determination.

4.3. Peer Pillar: Strengthening Relatedness

Encourage career learning communities, role model sharing, and mutual support activities [14,
23]. Proposition 3 (P3):Peer career community participation positively predicts career relatedness and
vocational self-determination.

4.4. Society Pillar: Enhancing Ecological Support

Build regional career experience platforms, use media to promote diverse career values, provide
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policy support, and develop digital tools [3, 301]. Proposition 4 (P4): Accessibility of social career
resources positively predicts career competence and relatedness, and thus vocational self-
determination.

5. CONCLUSION

Using Self-Determination Theory as a framework, this article has analyzed current dilemmas
in high school students’ vocational self-determination and constructed a four-pillar social pedagogical
support system. By empowering autonomy in the family, building competence in school,
strengthening relatedness among peers, and enhancing ecological support from society, the three basic
psychological needs can be satisfied, facilitating the transformation of career motivation from
external compliance to internal proactive planning. Four testable propositions are proposed for future
empirical research. Limitations include lack of empirical testing and cultural specificity. Future
studies should develop measurement scales, conduct interventions, and explore digital support
pathways.
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Abstract

In recent years, social robots have been increasingly deployed in educational settings to provide
emotional support, with a growing body of empirical research examining their effects on student
learning engagement. This paper presents a systematic review of emotional support strategies used
by social robots and their relationships with learning engagement. Based on 17 peer-reviewed studies
published between 2018 and 2026, this review classifies emotional support strategies into four
categories: affective expression, empathetic response, positive encouragement, and companionship
support. The review finds that these strategies can significantly improve behavioral, emotional, and
cognitive engagement by reducing learning anxiety, enhancing intrinsic motivation, and fostering a
supportive learning climate. The effectiveness is moderated by robot appearance, interaction
modality, student age, and intervention duration. This paper also identifies current limitations,
including short intervention periods, overreliance on novelty effects, and insufficient long-term
evidence. Finally, future research directions are proposed, such as personalized emotional support
design, long-term longitudinal studies, and cross-cultural validation.

Keywords: Social robots; emotional support strategies; learning engagement; systematic
review; human-robot interaction

1. Introduction

With the rapid development of artificial intelligence and human-robot interaction technologies,
social robots have gradually been applied in classrooms and online learning environments as
supportive agents. Unlike traditional educational tools, social robots have embodied social presence
and can express emotions, recognize learners’ affective states, and provide timely emotional support.
Learning engagement, which includes behavioral, emotional, and cognitive engagement, is a critical
predictor of academic performance and learning persistence. Many students experience anxiety,
frustration, or low motivation during learning, which reduces their engagement levels.

Social robots are regarded as promising tools to address these affective problems. Their non-
judgmental and patient characteristics make students more willing to express negative emotions and
accept support. Although existing studies have explored the effects of robot-assisted emotional
support, there is a lack of systematic classification of emotional support strategies and comprehensive
analysis of their mechanisms and boundary conditions. This review aims to fill this gap by answering
three core questions:

1. What emotional support strategies do social robots use in educational contexts?

2. How do these strategies influence student learning engagement?

3. What factors moderate the effectiveness of emotional support?

2. Theoretical Foundations

2.1 Emotional Support in Education

Emotional support refers to behaviors that convey care, empathy, encouragement, and
reassurance, helping individuals regulate negative emotions and enhance psychological security. In
education, emotional support from teachers or companions can reduce academic anxiety, improve

145


mailto:xiaqiuyankaznu@gmail.com

learning confidence, and promote sustained engagement.

2.2 Social Presence Theory

Social presence theory suggests that the sense of being with another social entity enhances
emotional connection and interaction willingness. Social robots’ physical embodiment, facial
expressions, and verbal communication create strong social presence, making emotional support
more authentic and acceptable.

2.3 Self-Determination Theory

Self-determination theory emphasizes that autonomy, competence, and relatedness are basic
psychological needs. Emotional support from robots satisfies relatedness by building a warm
relationship, enhances competence through positive feedback, and supports autonomy by respecting
students’ emotional states, thereby improving intrinsic motivation and learning engagement.

3. Research Methodology

3.1 Search Strategy

Relevant studies were retrieved from Web of Science, Scopus, IEEE Xplore, and Google
Scholar. Search terms included: “social robot”, “emotional support”, “affective support”, “learning
engagement”, “student engagement”, and “educational robot”.

3.2 Inclusion Criteria

1. Empirical studies focusing on social robots providing emotional support;

2. Measured learning engagement or related indicators (motivation, anxiety, participation);

3. Published in English between 2018 and 2026;

4. Peer-reviewed journal articles or conference papers.

3.3 Study Selection

A total of 17 studies were included after screening. Among them, 11 were experimental studies,
5 were mixed-methods studies, and 1 was a longitudinal observation. Sample ages ranged from
primary school students to university students. The study selection process followed general
systematic review procedures, including identification, screening, eligibility assessment, and
inclusion.

4. Classification of Emotional Support Strategies

Based on the included studies, four main emotional support strategies are identified.

4.1 Affective Expression Strategy

Robots actively express positive emotions through facial expressions, gestures, tones, and body
movements, such as smiling, nodding, and warm intonation. This strategy creates a friendly
atmosphere and reduces psychological distance. For example, robots use happy expressions when
students make progress and concerned expressions when students struggle.

4.2 Empathetic Response Strategy

Robots detect students’ negative emotions (frustration, anxiety, boredom) through multimodal
perception and respond empathetically. Typical behaviors include verbal comfort such as “I know this
is difficult” and active listening. This strategy helps students regulate emotions and maintain
psychological stability.

4.3 Positive Encouragement Strategy

Robots provide specific positive feedback, praise, and reinforcement to enhance students’ self-
efficacy. Examples include “You are doing great” and “Keep trying, you will make it”. This strategy
directly boosts motivation and willingness to continue learning.

4.4 Companionship Support Strategy

Robots maintain continuous company during the learning process, providing a sense of
companionship and reducing loneliness. They stay with students, remind them of goals, and maintain
a steady supportive presence, which is especially effective in self-study and online learning scenarios.

5. Impacts on Student Learning Engagement

5.1 Behavioral Engagement

Emotional support strategies significantly increase on-task participation, active response, and
homework completion rates. Students talk more with robots, ask more questions, and persist longer
in difficult tasks. Companionship and encouragement are particularly effective in maintaining
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sustained behavioral engagement.

5.2 Emotional Engagement

Robots’ emotional support reduces learning anxiety and increases enjoyment, interest, and
sense of belonging. Empathetic responses help students release negative emotions, while positive
expressions enhance positive learning emotions. Students report higher satisfaction and willingness
to continue learning.

5.3 Cognitive Engagement

By stabilizing emotions and enhancing motivation, emotional support indirectly promotes deep
processing, critical thinking, and self-regulated learning. Students are more willing to face challenges
and use advanced learning strategies when they feel emotionally secure.

5.4 Internal Mechanism

The included studies consistently support a mediation path: emotional support strategies
improve psychological needs satisfaction and emotional regulation — enhance intrinsic motivation
— increase learning engagement. Emotional support acts as an affective buffer that protects students
from frustration and maintains continuous engagement.

6. Moderating Factors

6.1 Robot Appearance and Modality

Humanoid robots with mild anthropomorphism are more effective for emotional support than
machine-like or overly cartoonish robots. Multimodal interaction (voice + expression + gesture)
yields better outcomes than single-modal interaction.

6.2 Student Age and Characteristics

Younger students (primary and junior high) are more sensitive to robots’ emotional expressions
and companionship, while older students value sincere and appropriate encouragement more.
Introverted and anxious students benefit more from robot emotional support.

6.3 Intervention Duration and Consistency

Short-term interventions often show strong effects due to novelty, but long-term consistent
support is required to sustain engagement improvements. Irregular or excessive emotional support
reduces effectiveness.

6.4 Task Type and Learning Context

Emotional support is more effective in open, exploratory, or difficult learning tasks than in
simple drill tasks. It works well in one-on-one settings and small-group learning.

7. Challenges and Limitations

7.1 Research Design Limitations

Most studies are short-term (within 4 weeks), lacking long-term longitudinal evidence. Many
studies rely on self-reported data, with limited objective behavioral measures.

7.2 Technical Limitations

Robots’ emotion recognition accuracy is still insufficient, especially for subtle and mixed
emotions. Support strategies are mostly pre-scripted rather than truly adaptive.

7.3 Practical Application Barriers

High cost, complex operation, and insufficient teacher training limit large-scale application.
Ethical issues such as data privacy and emotional dependence require attention.

8. Future Research Directions

1. Develop adaptive and personalized emotional support systems based on students’ real-time
affective states and personality traits.

2. Conduct long-term longitudinal studies to examine sustained effects beyond the novelty
period.

3. Explore cross-cultural differences in the effectiveness of robot emotional support.

4. Integrate advanced affective computing and learning analytics to improve accuracy and
adaptability.

5. Establish standardized evaluation frameworks for emotional support strategies and
engagement outcomes.

9. Conclusion
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This systematic review summarizes four emotional support strategies of social robots: affective
expression, empathetic response, positive encouragement, and companionship support. These
strategies effectively enhance students’ behavioral, emotional, and cognitive engagement by
improving emotional regulation, motivation, and psychological needs satisfaction. The effectiveness
is moderated by robot design, student characteristics, intervention duration, and learning context.

Although current research is limited by short duration, technical constraints, and practical
barriers, social robots still show great potential in providing scalable and accessible emotional
support. Future research should focus on personalization, long-term effects, and real-scenario
validation to promote the reliable and ethical application of social robots in education.
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AHHOTAIUA

B crarpe paccMmarpuBaroTCsi TEOPETHUECKHE M IPAKTUYECKHUE aCHEKThl ICHUXOJOTHYECKOMN
IIOMOIIH MOJIOJIEKH, HAXOALIEHCS B CO3aBUCUMBIX OTHOLLEHUSAX C JINLIAMU, UMEIOIIUMU Pa3IMYHbIC
(OpMBI 3aBHCUMOCTH. AHAIM3UPYIOTCS TICHUXOJIOTMYECKHE OCOOCHHOCTH CO3aBUCHMOM JIMYHOCTH,
¢bakTopsl (HOPMHPOBAHUS 3MOLIMOHAIBHONM 3aBUCUMOCTH, a TaKXe BIHMSIHHME JECTPYKTUBHBIX
OTHOILIEHUH Ha 3MOLMOHATIbHOE COCTOSIHUE, CAMOOLIEHKY U JINYHOCTHOE Pa3BUTHE MOJIO/BIX JIHO/IEH.
Ocoboe BHMMaHHUE YyenseTcs MpobjeMaM HapylIeHHs JIMYHOCTHBIX TIPaHUI], 3MOLUOHAIBHOM
HECTaOMIIBHOCTH, TPEBOXKHOCTH M CHIDKCHHIO YPOBHS IICUXOJIOTHUYECKOTO Onaromonyyns. B padore
PacKpbIBalOTCS ~ OCHOBHBIC  HANPaBICHHUsS  IICUXOJIOTMYECKOW  IIOMOINM,  BKJIIOYAIOIIHE
UHIUBUAYAJIbHOE  KOHCYJABTHPOBAHHE, KOTHUTHBHO-TIOBEJCHUECKYI0 KOPPEKIMIO, Ppa3BUTHE
HMOIMOHAIBHOM caMOperyisiiuy, TPYHIOBYIO Tepanuio M IcuxoodOpasoBanue. IloguepkuBaercs
3HAYMMOCTh NPOPUIAKTUYECKOW PabOThI, OPUEHTUPOBAHHON Ha (OPMHPOBAHHE MCUXOJOTUYECKU
3peNnof JUYHOCTH, PA3BUTHE HABBIKOB SMOIIMOHAIBHONW YCTOMYMBOCTH M TOCTPOECHHE 310POBBIX
MEXJINYHOCTHBIX OTHOIIEHUN B MOJIOJICKHOM Cpee.

KuroueBbie cj10Ba: cO3aBUCHMOCTb, MOJIOAEKD, 3aBUCUMOCTD, IICHXOJIOTHYECKAs IOMOIIb,
SMOLIMOHAJIbHASA ~ 3aBUCUMOCTb,  MEXJINYHOCTHBIE  OTHOILIEHUS, JIMYHOCTHBIE  TPaHUIIBI,
MICUXOJIOTUYECKOe OJIaromnoyyue.

BBenenue.

B coBpemeHHBIX YCIOBHSAX MpobOiIeMa 3aBUCMMOTO IOBEIEHUs NpuoOperaeTr BcE Ooree
MacIITa0HBIA XapaKTep W 3aTparuBaeT HE TOJBKO CAaMHX 3aBHUCHMBIX JIUI, HO U MX Onuxkaiiiiee
okpyxeHue. OcoOyro ysI3BUMOCTh B JAHHOUM CUTYallMH MPOSBIISET MOJIOJEKb, ITOCKOIbKY UMEHHO B
IOHOIIECKOM BO3pacTe MPOUCXOAUT aKTHBHOE (HOPMUPOBAHUE SMOITMOHAIBHOU C(hephl JIUYHOCTH,
CHCTEMBI IIEHHOCTEH M MOJieJIel MEKIMIHOCTHOTO B3aUMOICHCTBUA. J|TuTenbHOe B3aMO/ICCTBHE
C YEJOBEKOM, CTPAJaloINM 3aBUCHUMOCTHIO, HEPEIKO MPUBOAUT K (DOPMUPOBAHUIO CO3aBHCUMBIX
OTHOIIIEHUH, XapPaKTEPUIYIOIIUXCA AMOIMOHAIBHOM 3aBHCUMOCTBIO, THIEPOTBETCTBEHHOCTHIO M
HapyleHUEeM JUYHOCTHOU aBTOHOMUH [7].

Co03aBUCUMOCTh TPOSBIAECTCS B YPE3MEPHOW SMOIMOHAIBHON BOBJICUEHHOCTH B KU3Hb
JPYroro 4eioBeKa, CTPEMIICHUU KOHTPOJIMPOBATh €r0 MOBEJACHUE U UTHOPHUPOBAHUH COOCTBEHHBIX
noTpeOHocTel. MoJoible JIFOIM, HAXOASIINUECs B MOAOOHBIX OTHOIIEHUSAX, TOCTENIEHHO HAYWHAIOT
BOCIIPUHHUMATh SMOIIMOHATIHHOE COCTOSIHHE MapTHEpa KaK OMpeeNsifonuii (hakTop COOCTBEHHOTO
TICUXOJOTHYECKOTO  OJIaromoiy4usi. ITO  CONPOBOXKIAETCS  BHYTPEHHHM  HAIPSDKEHUEM,
TPEBOXKHOCTHIO, IMOLIMOHATILHBIM UCTOLEHUEM U CHUKEHUEM CaMOOLIeHKH [1].

AKTYyalTbHOCTh TE€MBI OMPEISISIETCS POCTOM 4YHCIa 3aBUCUMBIX (OpPM TIOBEICHUS B
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MOJIOJICKHON cpene, a TaKkKe HEeJOCTaTOYHOW pa3pabOTaHHOCTHIO BOMPOCOB MCUXOJIOTHYECKON
MOMOILM JIMI[AM, HAaxXOSAIIMMCSI B CO3aBUCHUMBIX OTHOHICHUsX. HecMOTpss Ha 3HaYMTENbHOE
KOJINYECTBO HCCJENOBAHMM, TMOCBAMIEHHBIX 3aBUCUMOCTH, 3MOLIMOHAJBbHOE COCTOSHHE U
MICUXOJOTUYECKHE TPYIHOCTH CO3aBUCUMOMN MOJIOIEKU U3YUYEHBI HEIOCTATOYHO MOJIHO. B cBsizu ¢
3TUM BO3pacTaeT HEOOXOIUMOCTh pPa3pabOTKH APPEKTUBHBIX HAIPABICHUN ICHUXOJIOTHYECKON
MTOMOIIH U TPOMUIAKTUKH IMOITMOHATEHON 3aBUCHMOCTH.

TeopeTnyeckue acneKThl CO3aBUCUMOCTH

TepMuH «CO3aBUCUMOCTB)» IE€PBOHAYAIBHO KCIOJIB30BAJICA B HCCIEJOBAaHUSAX CEMEH
AJKOTOJIMKOB M HApKO3aBUCHUMBIX, OJHAKO B COBPEMEHHOW IICHUXOJIOTMHM pPacCMaTpUBaETCsA
3HAYUTEIBHO MUPEe — Kak GopMa NEeCTPYKTHBHBIX MEKIUYHOCTHBIX OTHOIICHHUU, TIPH KOTOPOU
YeJIOBEK YPe3MEPHO COCPEOTOYEH Ha KHU3HU JAPYrOro M yTpauuBaeT CIOCOOHOCTH YAOBJIETBOPSTH
COOCTBEHHBIC IMOIIMOHANIbHEIE TOTpeOHOCTH [ 1].

I[To wmuenuto B.J[. MockaneHko, C€03aBUCUMOCTh TIPEJCTaBIseT COOOHW yCTOHYMBOE
MICUXOJOTUYECKOE COCTOSTHUE, COMPOBOMKIAIOIIEECS MOBBIIICHHOW TPEBOKHOCTHIO, YYBCTBOM BUHBI
U 3aBHCHMOCTBIO CaMOOILIGHKHM OT BHemHero opoOpenus [7]. M. Jlancep paccmarpuBaer
CO3aBUCHUMOCTh KaK HapyIICHWE JIMYHOCTHBIX TPAHUI] M CHOCOOHOCTH K aBTOHOMHOMY
¢dbyukuuonuposanuto [3]. M. BuUTTH moguepKuBaeT, YTO CO3aBUCHMMBIE OTHOIICHHUS CTPOATCS Ha
MMOCTOSTHHOM CaMOIIO’KEPTBOBAHUHU ¥ AMOLIMOHATILHON MOAYUHEHHOCTH [ 1].

C Touku 3peHHs NCHUXOJMHAMHYECKOTO MOAX0Aa, (OpMHUpPOBaHHE CO3aBHCHUMOCTH CBS3aHO C
HapylleHWeM MPOLIECCOB Cernapaluyd U WHIWBHIyallMu B JeTcTBe. HemocraTtok sMOIMOHATIBHOM
MOJACPKKHU, TUIEpONeKa WM HecTaOuibHas ceMeiHas cpela CHOCOOCTBYIOT Pa3BUTHIO CTpaxa
OJIMHOYECTBA U MOTPEOHOCTU B SMOIIMOHAIBFHOM CIUSHUU C APYTUM uenoBekoM [ 10].

Oco0yto ponb UrpaeT MOJOAEKHBIM BO3PACT, MOCKOIBKY MMEHHO B 3TOT MEpPUO] aKTUBHO
dbopMupyeTCsT WACHTUYHOCTh JIMYHOCTH M MOJAETH SMOIMOHAIBbHON mpuBszanHoctu [10].
Henocrarounass mncuxosoruyeckas 3pesiocTb, BBICOKAas 3MOLMOHAJIbHAs YYBCTBUTEIBHOCTh H
MOTPEOHOCTH B IPUHSATHH JICJIAI0T MOJIOMIBIX JIFOZCH OoJiee ySI3BUMBIME K (DOPMHUPOBAHHIO 3aBHCHMBIX
OTHOLLIEHUH.

Co3aBuCHMBIE OTHOIIICHUS OKa3bIBAIOT BHIPAXKEHHOE BIMSIHUE Ha YMOIIMOHATLHOE COCTOSTHUE U
JTUYHOCTHOE pa3BUTHE Mosoaexu. Hanbonee xapakTepHbIMU MPOSBICHUSIMHU SBIISIFOTCS MTOBBILIICHHAS
TPEBOXKHOCTh, AMOIIMOHAJIbHASI HECTAOMIIBHOCTh, CTPaX OJUHOYECTBA, 3aBUCUMOCTH OT BHEIIHETO
OZI0OPEHUSI U CHIMYKEHHE CaMOOIIEHKH [6].

Mosonibie JIF0M B CO3aBUCUMBIX OTHOIIIEHUSAX YaCTO BOCIPUHUMAIOT Ce0sl OTBETCTBEHHBIMH 32
SMOILIMOHANBHOE COCTOSIHHE M ToBeleHHWe mapTHEpa. MX mcuxosioruueckoe Olaromnoinydue
CTAHOBUTCA HANpPSIMYI0 3aBHUCHMBIM OT COCTOSIHHMSI JIPYyroro 4YeJIOBeKa, YTO CIIOCOOCTBYET
(hOopMUPOBAHUIO XPOHUUECKOTO BHYTPEHHETO HAMPSHKEHUS M SMOIIMOHATBHOTO HcTomeHus [11].

OpnHOM W3 KIIFOYEBBIX XapaKTEPUCTHUK CO3aBUCUMOCTH SIBIISIETCS HAPYIICHHE JIMYHOCTHBIX
rpanull. YenoBek nepectaét pa3inyarb COOCTBEHHBIC UyBCTBA U NIEPEKUBAHUS MAPTHEPA, CTPEMUTCS
KOHTPOJMPOBATh €ro IOBEACHUE M KEPTBYET COOCTBEHHBIMH HHTEpPECAaMH pPaJl COXpPaHEHUS
otHouieHu# [3]. IlocTeneHHO CHUKAeTCs YpPOBEHb JIMYHOCTHOM aBTOHOMHUHU, a >KM3Hb HAUYMHAET
KOHIIEHTPUPOBAThCSI BOKPYT MPOOJIEM 3aBUCUMOTO YeJIOBEKa.

CoBpeMeHHbIE HCCIIeJOBAaHUS TOKA3bIBAIOT, YTO CO3aBUCUMOCTh TECHO CBsI3aHa C HApyIIEHUEM
OMOIIMOHAIBHOW CcaMOperyisinur. MoJIofble JIFOMM HWCIBITBIBAIOT TPYIHOCTH B YIPaBICHUU
COOCTBEHHBIMHU 3MOITUSIMU, CKIIOHHBI TIOABIISAThH HETATUBHBIE MEPEKUBAHUS U H30€TaTh OTKPBITOTO
BBIpakeHHsI 9yBCTB [15]. JliurensHOe mpeObiBaHHE B SMOIIMOHAIBHO HAMPSHKEHHBIX OTHOIICHUSX
MOXET TMPUBOIUTH K PA3BUTUIO TPEBOXKHO-ACTIPECCUBHBIX COCTOSHMM M 3MOLMOHAIBHOTO
BBITOpaHUSI.

JlonoaHUTENBHOE BIMSHUE OKAa3bIBAIOT COBPEMEHHBIE COLMANIbHbIE ycioBusA. ColuanbHbIe
CEeTH YCWIMBAIOT SMOIMOHAIBHYIO BOBJICUEHHOCTh B OTHOIICHUS, (DOPMHUPYIOT MOCTOSHHYIO
MOTPEOHOCTh B KOHTPOJIE U MOAAECPKUBAIOT 3aBUCHMOCTh OT IMOIIMOHAILHOTO MOATBEPKICHHS CO
CTOpOHBI MapTHEpa. B pe3ynprare sMomMoHaIbHAST 3aBUCUMOCTh IPHOOpeTaeT 00yiee YCTOMUNUBBIN
XapaKTep.

OcHOBHBbIE HANIPABJICHHU S TICUXOJOTHYECKO MTOMO LM
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[Icuxonornyeckasi TOMOIIb MOJIOJEKH, HAXOJAIIEHCS B CO3aBUCHUMBIX OTHOILIEHUSX, JOJDKHA
OBITh HaIlpaBJICHA HA BOCCTAHOBJICHHE JIMYHOCTHONH aBTOHOMHH, pPa3BUTHE SMOIMOHAIBHON
YCTOHYMBOCTU U (POPMUPOBAHUE 3I0POBBIX MOJIENEH MEXKINYHOCTHOTO B3aUMO/ICHCTBUSI.

OnHMM W3 OCHOBHBIX HAalpaBICHUW SBISAETCS HMHAMBUIYAJbHOE IICHUXOJIOIMUYECKOE
KOHCYJIbTHpOBaHUE. B mporecce KOHCYIBTUPOBAHUS MOJIOJOW YENIOBEK IOJy4YaeT BO3MOXKHOCTh
OCO3HAaTh JACCTPYKTUBHBIM XapakTep OTHOLICHUM, BBIIBUTH HAPYIICHHBbIC MOJEIW IOBEIACHUS U
HAy4YHUTbCA pa3inyaTh COOCTBEHHbIE MOTPEOHOCTH U YyBCTBa NapTHEpa [8].

BaxkHoe 3HaueHHE MMEET KOTHUTHBHO-IIOBEIEHUYECKUIN MOAXOM, MO3BOJIIOLIMN BBISBIATE U
KOPPEKTHPOBaTh HpPpAlMOHATIbHBIE YCTAHOBKHU, JIeXKAlllM€ B OCHOBE CO3aBHCHMOTO IOBEICHUS.
Haubonee pacnpocTpaHEHHBIMU — SIBISIOTCS yOSXKIEHHUS O HEOOXOAMMOCTH IMOCTOSHHOTO
CaMOIIOXKEPTBOBAaHUS, OTBETCTBEHHOCTH 3a IIOBEIEHUE JIPYroro 4YejloBeKa U CTpaxe IOTepu
oTHomeHu# [13].

Oco0oe BHUMaHHE YIENSIETCS Pa3BUTHUIO 3MOIMOHAJIBHOU camoperynauuu. GopmMupoBaHue
HAaBBIKOB YIPABICHHUS SMOIMSIMU CIIOCOOCTBYET CHIKECHUIO TPEBOXXHOCTH, BOCCTAHOBJICHUIO
MICUXOJIOTHYECKOTO PABHOBECUS M TOBBINIEHUIO cTpeccoycToruuBoctd [11]. DddexruBHBIMU
SBJISIIOTCSI TEXHUKU CaMOHAOIIOICHUS, KOTHUTUBHOW NEepepadOTKN HETaTUBHBIX MBICIEH U METO/bI
TICUXOJIOTUYECKON peraKcaliu.

BaxHbpIM HampaBlieHUEM SIBISIETCSI ICUX000pa30BaHKE, HAPABJICHHOE Ha MOBBIILIEHUE YPOBHS
TICUXOJIOTUYECKON TPaMOTHOCTU MOJoAEKU. OCcOo3HAHUE MPU3HAKOB CO3aBUCUMOCTU M MEXaHU3MOB
SMOIMOHAIBHON 3aBUCHMOCTH CIIOCOOCTBYET (DOPMHPOBAHUIO OOji€e 3pEeor0 OTHOIICHHUS K
MEXJIMYHOCTHBIM OTHOIIGHUSM M CHIXKAET PHCK MOBTOPHOTO BOBIICUEHUS B JCCTPYKTHBHBIC
OTHOILIEHUS.

CyliiecTBeHHYI0 poiib MrpaeT npoduiaakTuueckas paboTa, OpUEHTHUPOBAHHAS HA DPAa3BUTHE
a/IeKBaTHON CaMOOLIEHKH, SMOLIMOHAJIbHOM YCTOMYMBOCTM U HAaBBIKOB IIOCTPOEHMS 370POBBIX
oTHOIIeHUH. DOPMHUPOBAHKE TICUXOJIOTMUECKH 3PENION JIMYHOCTU PacCMaTPHUBAETCS KaK OJHO W3
BOXHEHIINX YCIOBHIA MPOPUIAKTUKN CO3aBUCUMOCTH B MOJIOZICKHOU Cpejie.

3akJioueHue

Takum o00Opa3oM, CO3aBUCHUMOCTb IPEACTABISET COOOW CIOXKHYIO (OpMY AMOLKOHAIBHON
3aBMCHMOCTH, OKa3bIBAIOIYI0 HETATUBHOE BIMSHUE HA IICUXOJIOTUYECKOE COCTOSHUE U JTUYHOCTHOE
paszButue Moinonexu. Co3aBUCHUMbBIE OTHOIIECHHS COMPOBOXAAIOTCS HApPYIIEHUEM JIMYHOCTHBIX
TpaHUIl, CHIKEHHEM CaMOOIEHKH, AMOLMOHAIBHON HECTaOWIBbHOCTHIO M YTPaToil JIMYHOCTHOMN
aBTOHOMHHU.

HccnenoBanue nokasano, 4To (POpMHUPOBAHUE CO3aBUCUMOCTH O0YCIIOBIEHO COBOKYITHOCTBIO
JUYHOCTHBIX, CEMEWHBIX M COIHAIbHBIX (akTopoB. OcoOyi0 pOJIb HWrParOT AMOIMOHAJBHAS
HE3peNoCTh, MOTPEOHOCTh B MPUHSATUU M BIUSHUE JIECTPYKTUBHBIX MOJEIEH MEXIMYHOCTHOTO
B3aUMOJENUCTBHSL.

OddexTrBHAS TCHUXONOTMYECKas TOMOINb JOKHA HOCHTh KOMIUIGKCHBIM XapakTep U
BKJIIOYAaTh  IICHUXOJIOTUYECKOE KOHCYJIBTHPOBaHHE, KOTHUTHBHO-IIOBEJEHUYECKYIO KOPPEKIIHUIO,
pa3BUTHE AMOIMOHAIBLHON CaMOpErysiiii U TicuxooOpaszoBanue. [Ipodunakruyeckass padora,
HampasjieHHass Ha (OPMUPOBAHHE HABBIKOB 370POBOI0 MEKIMYHOCTHOTO B3aMMOJAEWUCTBUS U
pa3BUTHE TICUXOJOTMYECKOM YCTOMYMBOCTH MOJOACKH, HMEET Ba)KHOE 3HAUCHUE JUIA
MpeyNpPexXIeHNs YMOLMOHAIBHON 3aBUCUMOCTH U COXPAHEHUSI TICUXOJIOTHUYECKOTO OIaronoaydust
JUYHOCTH.
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AHHOTALUA

B crarpe paccMmarpuBaeTcs BIMSHUE SMOLMOHAIBHOTO MHTEIUIEKTAa Ha MPO(ecCHOHATIbHYIO
3¢ (GEeKTUBHOCTh M TCUXOJOTUYECKYIO YCTOMUMBOCTH COTPYIHUKOB OpraHU3alluu. AKTYyaJlbHOCTh
UCCIIeIOBaHUA  OOYyCJIOBJIEHa BO3pacTaHHUEM pOJIM  AMOIMOHAIBHBIX M KOMMYHUKaTHBHBIX
KOMIIETEHIIMM B YCIIOBHUSIX COBPEMEHHOM OPraHM3allMOHHOW CPEJIbl, XapaKTepU3YIOIIEHCsS BBICOKAM
YPOBHEM MEXKIMYHOCTHOTO B3aUMOAEUCTBUS, SMOLMOHAIBHON Harpy3ku MU HEOOXOIUMOCTBIO
ObICTPOM ajanTallud K HW3MEHEHUSM. OMOIMOHANBHBIM MHTEJUIEKT paccMaTpuBaeTCsl Kak
CIOCOOHOCTh pacro3HaBaTh, IOHUMATh U PETYINPOBAaTh COOCTBEHHBIE IMOIIMH, & TAKXKE YUUTHIBATH
SMOLIMOHAJIBHBIE COCTOSIHUS JPYTUX JIIOAEH B Mpolecce NpodhecCnoOHaAIbHOTO B3aUMOJICHCTBUS.

OMIupuYecKkoe uccieoBaHue ObI0 MPOBEIECHO CPEn COTPYIHUKOB KIMHUKU 3CTETHUECKON
MeaunuHbl «Gorgeous» (I Anmarel). B uccnemoBanum mnpussuin yyactue S50 COTpYIHHMKOB
pa3NUYHBIX TNpo(ecCHOHANbHBIX KaTeropuil. [l JIHMAarHOCTHKM HCIOIb30BAIUCH OIMNPOCHUK
smormoHanbHOTO nHTE/IekTa « IMUE» J1. B. Jlrocuna, Utrecht Work Engagement Scale (UWES), a
TaKk)Ke aBTOPCKUH OJOK oueHkH mnpodeccuoHanbHol s¢dextuBHOocTH M KPI-nokasareneit.
O06paboTka JaHHBIX OCYLIECTBIISIACH C UCIIOJIb30BaHUEM IporpaMMbl SPSS nocpencTtBoM mMeTonoB
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omucareqbHONH cTraructuku, Kputepus I[llamupo—VYunka, kosddumumenta ampdpa Kponbaxa u
KOppesiuuoHHOro ananu3a CrnupmeHa.

Pe3ynbpraThl mccnenoBaHusl MOKa3add HAIMYME CTATUCTUYECKH 3HAYMMBIX IOJIOKUTEIbHBIX
B3aMIMOCBSI3€Hl  MEXIy  ypOBHEM  OSMOIIMOHAJIBHOTO  WHTEIUIEKTa,  MNpodeccHoHaIbHON
BOBJICUEHHOCTBIO,  TICUXOJIOTHYECKOM  YCTOMYMBOCTBIO M  TOKazareiasiMu  d()PeKTHBHOCTH
NESATEIBHOCTH  COTpynHHMKOB.  [lomydeHHble  pe3yapTarbl  MOATBEPXKAAIOT  3HAYMMOCTH
AOMOITMOHAIIBHOTO HMHTEIUIEKTa KaK BaXHOTO IICHXOJOTHYECKOTO pecypca mpodeccunoHanbHOMU
NESATEILHOCTH U YIIPaBJICHUS IEPCOHATIOM.

KiiroueBble cj10Ba: 5SMOLMOHAJIBHBIM HHTEIUICKT, MpodeccuoHanbHas 3(PQPEeKTUBHOCTD,
IICUXOJIOTUYECKAsi YCTOMYMBOCTb, BOBIIEYEHHOCTh, KPI, opranunsannoHHast ncuxonorus.

CoBpeMeHHass OpraHu3allMOHHas cpeAa MpeAbsBIseT K COTPyAHMKaM HE TOJIBKO
npodeccruoHanbHble TPeOOBaHUS, CBS3aHHbIE C YPOBHEM KBAIM(PHUKAIMM U BBIMOJIHEHUEM
JIOJDKHOCTHBIX ~ 00si3aHHOCTEH, HO W Bc€ dUame TpeOyeT pa3BUTHIX SMOLMOHAIBHBIX U
KOMMYHHUKATUBHBIX KOMIETEHIMHA. B yClIOBUSX BBICOKOM MHTEHCUBHOCTH MEXIMYHOCTHOTO
B3aUMOJEHUCTBUS, IMOCTOSHHOIO SMOLIMOHAIBHOIO HANpPsKEHUST W HEOOXOIMMOCTH OBICTpOM
aJlanTalMd K HW3MEHEHHUSM BO3pacTaeT 3HAYeHHE SMOIMOHAIBHOTO WHTEIJIEKTAa KaK OJHOTO M3
MICUXOJIOTHYECKUX (PAaKTOPOB MpodeccHoHaTbHON 2(PPEKTUBHOCTH COTPYAHHUKOB.

Oco0yro akTyanbHOCTh JaHHas mpoOieMa MpuodpeTaeT B opraHu3anusax chepsl yCiyr, Tae
KaueCTBO NMPO(PECCUOHATIBLHON AEATEIbHOCTH HANpPsIMYIO CBA3aHO C AMOLMOHAJIBHBIM COCTOSTHUEM
COTPYIHUKOB, UX CIIOCOOHOCTBHIO BBICTpaMBaTh KOHCTPYKTHBHOE B3aUMOJICHCTBHE C KIMEHTAMH U
COXPAaHATh IICHUXOJIOTMYECKYI0 YCTOMYMBOCTh B CTPECCOBBIX CHUTyalMsX. B mogoOHBIX yCIOBUSX
SMOLIMOHANBHBIN HHTEIEKT HaYMHAET pPacCMaTpuBaThCsl HE TOJNBKO KaK WHIWBHIyaJIbHas
XapaKTepPUCTHKA JTUYHOCTH, HO U KaK 3HAYUMBIHA peCypc OpraHu3allMOHHOTO Pa3BUTHS.

[ToHsiTHE SMOIMOHATIBLHOTO WHTEIJIEKTA BIEpBbIe ObLIO0 HaydHO obocHoBaHO I1. CanoBeeMm u
JIx. MaiiepoM, OMNpeeNMBIIMMH €0 KaK CIIOCOOHOCTh YeJIOBEKa paclio3HAaBaTb COOCTBEHHBIC
SMOLIMU U SMOIMH APYTUX JIIOJCH, a TakkKe HCIOIb30BaTh JAaHHYI0 MH(POPMALMIO AJI PEerysiuu
MBbIIIUIEHUsT W moBeneHus [1]. B nmanmpHelmeM KOHIENIMS TMONyYHJia pa3Butue B padorax /Jl.
loynmaHna, KOTOpPBIN BBIAEIHII TAKUE KIFOYEBbIE KOMIIOHEHTHI AMOLIMOHAJIBHOIO MHTEJIEKTa, KaK
CaMOCO3HAaHUE, CAMOPETYIISLINSI, MOTUBALIMS, SMIIATHs U COLIMANIbHbIE HaBbIKM [2]. IMEHHO naHHbIE
XapaKTEePUCTUKH MO3BOJISIFOT 4eJoBeKy Oonee 3(h(HEeKTUBHO aganTUpoBaThCs K MpodeccuoHanbHON
cpelie, BBICTpanBaTh MEXKJIMYHOCTHBIE OTHOIIIEHUS M KOHCTPYKTUBHO pearupoBarh Ha SMOIMOHATBHO
HaIpsKEHHBIE CUTYalUU.

CoBpeMeHHbIE HCCIIeIOBaHMs B 00JIaCTH OPraHU3allMOHHON TICUXOJIOTHH MOATBEPKIAAIOT, YTO
COTPYIHUKHU ¢ 60siee BHICOKMM YPOBHEM SMOIIMOHAILHOTO WHTEIJIEKTA IEMOHCTPUPYIOT OONBIIYIO
YCTOMYMBOCTh K CTpeccCy, 0Oojee BBICOKHI ypOBEHb BOBIEUEHHOCTH B NPOPECCHOHATBHYIO
NEeATEIbHOCTh W JIyYIIME T[IOKa3aTelu B3auMoneucTBuss B koiuiektue [3]. Kpome Toro,
SMOLIMOHAJIBHBIN HMHTEJUIEKT CIIOCOOCTBYET DPAa3BUTHIO HABBIKOB CAMOPETYISIIMM W CHUKEHHUIO
BEPOSTHOCTH AMOLIMOHAILHOTO BBITOPaHHUS, YTO OCOOCHHO BaXKHO B MPO(ECcCUsiX, CBA3AHHBIX C
WHTEHCUBHBIM OOIIEHUEM M BBICOKOM SMOIIMOHATILHOM HArpy3Koi [4].

B paMkax HacTOSIIEro UCcCiaeI0BaHusI ObLIIO MPOBEICHO YMIUPUUYECKOE H3yUYSHUE B3aNMOCBS3U
MEX1y SMOLMOHAIBHBIM UHTEIIEKTOM, PO ecCHOHATBEHON 3(PPEKTUBHOCTHIO U ICUXOJIOTUYECKOMN
YCTOMYMBOCTBIO COTPYAHHKOB Opranm3aiuu. lccienoBaHue MPOBOAUIOCH HAa 0a3ze KIWHUKU
acTeTudecko memaumuHbl «Gorgeous» (T. Anmarbel). Beibop maHHO# opraHu3amuu 00yCIOBICH
cnenuuKon mMpopecCHOHATBHON AeITeTbHOCTA COTPYIHUKOB, KOTOpas MPenoiaraeT moCTOSHHOE
B3aMMOJIEUCTBUE C KIMEHTAMHU, SMOIIMOHAIBHYIO BKIIOUEHHOCTh M HEOOXOAMMOCTD IMOJAJIEPKAaHUS
BBICOKOTO YPOBHSI KOMMYHUKATUBHOW KOMIIETEHTHOCTH.

B wuccnepoBanuu mnpuHsiin ydactue 50 COTPYIHHUKOB pa3iMYHBIX MNPOQPEeCcCHOHATbHBIX
KaTeropuii, BKJIIOYass MEIUIMHCKUX CIEUUAIUCTOB, COTPYAHUKOB KOMMEPYECKOTO MOApa3AeIICHHUs,
QIMUHUCTPATUBHBIN M TOAEpKUBArONIN TiepcoHaln. [lomoOHas cTpykTypa BBIOOPKH TO3BOJIHIIA
paccMOTpeTb  OCOOEHHOCTH  OMOIIMOHANLHOTO  WHTEIJIEKTa B YCIOBHUSX  Pa3IMYHOM
npodeccruoHanbHON HArpy3Ku U crieu(UKHU TPYIOBON AESITETLHOCTH.
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JU1sl IMarHOCTUKM YPOBHS 3MOIIMOHAJILHOIO MHTEIJIEKTA UCIOJIb30BaNICA OMPOCHUK «OMUH»
J. B. Jliocuna [5], mO3BOJSIONIMI OLEHHTH CIOCOOHOCTh K IMOHMMAHHUIO W YIPABICHHUIO Kak
COOCTBEHHBIMHU SMOLMSAMM, TaK U SMOLUSAMH OKpyxkarowmux. JJonomaurensHo npumensuiace Utrecht
Work Engagement Scale (UWES), nanpaBnennasi Ha uzydeHue mpoeCcCUOHATBLHON BOBICUEHHOCTH
corpynaukoB [6]. Onenka mnpodeccruoHabHONH 3(PPEKTUBHOCTH OCYIIECTBISIACH MMOCPEACTBOM
aBTOpCKOro OJoka, BKitouaromero mnokaszarenu KPI, cyObeKTHBHYIO OLIEHKY pe3ylIbTaTUBHOCTHU
NesTeIbHOCTH U IPO(PECCHOHATBHON BOBIEYEHHOCTH COTPYIHHUKOB.

O0paboTKa SMIUPUIECCKUX JAHHBIX OCYIIECTBIISLIACH C UCTIOIB30BaHHEeM MporpaMmMel SPSS. B
IpoIlecCe CTaTUCTHUYECKOrO aHajgu3a IPUMEHSUIMCh METOJIbl  ONMCATEIbHOM  CTAaTHCTHUKHU,
ko3¢ ¢unment anbda Kponbdaxa, kpurepuii Lllanupo—Yuiika u Ko3QPHUIUEHT paHTOBOM KOPPETSAIUN
Cnupmena. lMcnonb3oBaHue HemapaMeTpUUYECKMX METOJOB aHajiu3a Obulo  00YyCJIOBJIEHO
0COOEHHOCTSIMH paclpeieIeHUs] HCCIEyEeMbIX ITEPEMEHHBIX.

Pesynbrarel McciaeqoBaHUs MOKa3aJd HAJIWYME CTaTUCTUYECKHM 3HAYMMBIX IOJIOKHUTEIbHBIX
B3aMMOCBSI3€ll MEXIy YPOBHEM 5SMOLMOHAJIBHOIO HHTEJUIEKTa M PpsAJOM  IOKa3arenei
po(eCCUOHAIBHOW J1eATEIbHOCTU COTPYJHHMKOB. BBIJIO YCTaHOBIIEHO, YTO COTPYAHMKH C Ooiee
BBICOKMM YPOBHEM SMOILIMOHAJIBHOIO HMHTEIUIEKTA JEMOHCTPUPYIOT 0ojiee  BBIPAXKEHHYIO
po¢eCCUOHANIbHYIO BOBJICYEHHOCTh, OOJIBIIYI0 YCTOMYMBOCTH K SMOLMOHAIBHBIM Harpy3kam M
Oostee BrICOKHE TIOKa3aTesn 3(pPEeKTUBHOCTH AEATEIBHOCTH.

HauOonee BblpaxeHHbIE B3aUMOCBSI3U OB BBISBICHBI MEXTy 3MOILIMOHAIbHBIM HHTEIJICKTOM
U MoKa3aressiMu npodeccuonanbHoi BoBneu€HHOCTH. COTpyIHHUKH, 00anatonme 0oiee pa3BUTHIMU
HaBbIKAMHU SMOLIMOHAJILHON PEryssiiMyd U MOHUMAaHHs SMOLMOHAIBHBIX COCTOSHUM APYrux JronieH,
NPOSIBISUIA 00Jiee BBICOKMN ypPOBEHBb 3aMHTEPECOBAHHOCTH B MPO(ECCHOHATBLHOU IESTEIbHOCTH,
MHUIMATUBHOCTH M BKJIIOYEHHOCTU B paboumii npouecc. Kpome Toro, gaHHble COTPYAHMKH Jierye
aJlalTUPOBAJIUCh K CTPECCOBBIM CHUTYallUSIM M JEMOHCTPUPOBAJIM OOJIBLIYIO 3MOLMOHAIBHYIO
YCTOWYHMBOCTH B MPOLIECCE B3aUMOAEHCTBHS ¢ KJIMEHTaMH.

[lomyueHHble pe3ynbraThl IOATBEP)KIAIOT  BBIBOABI  COBPEMEHHBIX 3apyOeXKHBIX U
OTEUECTBEHHBIX MCCIIEJ0BaHUH, COIVIACHO KOTOPHIM 3MOLIMOHANIBHBIN MHTEIIIEKT SBJISIETCS OHUM U3
3HAYUMBIX (DAaKTOpOB NPOGECCHOHATBHON YCHEIHOCTH COTPYIHUKOB [7]. BbicOkuili ypoBeHB
HSMOIMOHAIBHOTO MHTEIUIEKTa CIOCOOCTBYET HE TOJBKO TOBBIMLICHUIO HMHIUBUAYAJTIbHOU
pEe3yAbTaTUBHOCTH, HO M YIYYIIEHUIO KayecTBAa MEXJIMYHOCTHOTO B3aUMOAECHCTBHS BHYTpU
KOJUIEKTHBA, YTO MOJ0KUTEIBHO OTPAXKAeTCs Ha IICUXOJOTMYECKOM KIIMMATEe OPTaHU3aluY B LIETIOM.

Oco0oe 3HaueHuEe SMOLMOHAIBHBIA HHTEIJIEKT NPHOOpEeTaeT B YCIOBHMSIX COBPEMEHHOMN
OpraHU3aIIOHHOMN CpeJibl, XapaKTepU3yIoLIelcs BBICOKUM YPOBHEM HEOIPEIEIEHHOCTH, OBICTPBIMU
WU3MEHEHUSIMU U MOCTOSHHOM 3MOIMOHAJIbHOW Harpy3koil. B mogoOHBIX ycIOBHSX CIIOCOOHOCTh
COTPYAHHUKOB YHPAaBISATh SMOLMOHAIBHBIMU COCTOSHUSIMM CTAHOBHUTCS BaXXHBIM PECypcoM
COXpaHEHHUS  IICUXOJOTMYECKOHM  yCTOMUMBOCTH M  NpodeccHoHaIbHOU  3((EKTUBHOCTH.
OMOLIMOHATIBHO KOMIIETEHTHbIE COTPYAHMKHM JIeTde CIPaBISAIOTCS € NpOQPecCHOHATbLHBIMU
TPYIHOCTSIMM,  JI€MOHCTPUPYIOT  Oojiee  BBICOKYIO  CTPECCOYCTOMYMBOCTH U OBbICTpee
BOCCTaHaBJIMBAIOTCS MOCJIE AIMOIIMOHAIBHO HAPSHKEHHBIX CUTYaIUH.

Cnenyer OTMETUTb, YTO SMOLIMOHAIBHBIN HHTEIJIEKT OKa3bIBaeT BIMSHHE HE TOJBKO Ha
WH/IMBUYaJIbHYIO AEATEIbHOCTh COTPYAHUKOB, HO ¥ Ha 0COOCHHOCTH KOMaH/IHOTO B3aMO/ICHCTBHS.
OMOIIMOHAIbHAsT KOMIIETEHTHOCTh  CIIOCOOCTBYET CHIKEHHIO KOH(IMKTHOCTH, Pa3BUTHUIO
JIOBEPUTENIbHBIX OTHOIIEHUH BHYTPH KOJJIEKTHBA M (OpMHpOBaHUIO Oojee OIaronpusTHON
MICUXOJIOTHYECKO armocdepsl. B  opranmzamusx cdepbl yciayr 3T0 NpuoOperaeT 0coOyro
3HAYMMOCTb, IOCKOJIIBKY SMOLIMOHAIBHOE COCTOSIHUE COTPYJHUKOB HAIPSMYIO OTPa)KaeTcsi Ha
KaueCcTBE B3aMMOJCHCTBHS C KIIMEHTAaMH U YPOBHE MPEJOCTABISEMOrO CEpBHUCA.

Takum o00Opa3om, pe3ynabTarbl MPOBEAEHHOTO MCCIEJOBAaHUS IO3BOJISAIOT paccMarpuBaTh
SMOLIMOHAJNBHBI  MHTEJJIEKT KaK OJWH M3  KIIOYEBBIX  IICHUXOJIOTHYECKUX  (PakTOpoB
npopeccuoHalbHOW  3()(HEKTUBHOCTH U TICUXOJOTHYECKOM  YCTOHYMBOCTH  COTPYIHUKOB
opranuzanuu. llomydeHHble NaHHBIE MOATBEPKAAIOT HEOOXOAMMOCTH JajJbHEHIIEro H3y4YeHHs
SMOLIMOHAJIBHOTO HHTEIJIEKTa B KOHTEKCTE€ OPraHUW3allMOHHOW TICHXOJOTMM W  YIPAaBICHUS
MIEPCOHAJIOM.
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IIpakTHdeckass 3HAYMMOCTB HCCIECJOBAHMS 3aKIIOYACTCA B BO3MOYKHOCTH MCIIOJIB30BAHUSA
MOJYYCHHBIX PE3YyJbTaTOB MpU pa3pabOTKE MpOrpamMM pa3BUTUS SMOLMOHAIBHOTO WHTEIJUIEKTa
COTPYAHUKOB, COBEPLICHCTBOBAHUU CHUCTEMbI YIPABIEHUS IEPCOHAIOM U  (OPMUPOBAHUU
NICUXOJIOTMYECKH  Oe30macHOM  OpraHM3allMOHHOM  cpenpl.  Pa3BuTHe  SMONIMOHAIBHOMN
KOMIIETEHTHOCTH COTPYAHMKOB MOXKET CIOCOOCTBOBaTb HE TOJBKO IOBBIMIEHHIO 3(deKkTuBHOCTH
npo(EeCCHOHANBHOW JEATEIIBHOCTH, HO M YKPEIUIEHUIO TIICUXOJOTHYECKOTO OJIaromoirydust
IIEPCOHANA, CHUXKEHHUIO SMOLIMOHAIBHOIO BBITOPAHUS U MOBBIIICHUIO Ka4€CTBA OPraHU3allIOHHOIO
B3aUMOJICHCTBUS.
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AHHOTALUA

B crarbe npencTaBiieHbl pe3yabTaThl SMIMPUUECKOTO UCCIIEN0BAaHUS B3aUMOCBSA3H I€HAEPHBIX
CTEPEOTHUIIOB U JINYHOCTHBIX 0COOEHHOCTEN Ka3aXCTaHCKUX JKEHIIMH. AKTYaJIbHOCTb UCCIIEIOBaHUS
o0yCIlIOB/IeHa COXPAaHEHHEM TPAJAULMOHHBIX TEHIEPHBIX YCTAaHOBOK B OOIECTBEHHOM CO3HAaHUU
Kazaxcrana npu oTHOBpEMEHHOM PACIIMPEHNUN COLUATBHBIX U MPOPECCHOHATBHBIX POJIEH KEHIIKH.
Ilenp paboThl — BBISBICHUE CTATHCTUYECKHX CBS3€M MEXIY BBIPRKEHHOCTHIO TPAIHIIMOHHBIX
TeHJIEPHBIX MPEACTABIECHUI U YPOBHEM CaMOOIIEHKH, aCCEPTUBHOCTH U aBTOHOMHOM Sl -KOHIENIIUH.
Bribopka cocraBuia 149 sxeHmuH B Bo3pacte oT 18 yeT u3 paznuuHbIX pernoHoB Kaszaxcrana.
Hcnonb30BaHbl  METOAWKHU: IKajla TeHAepHO-posieBbix mpenctaienuit  (GBRS), mkana
camoyBakeHusi PozenOepra (RSES), ompocuuk accepruBHoctn A23 (B.IL IlleiinoB), mikana
HezaBucumon S-xonnernmmu (SCS). Craructuueckas o6padoTtka Bkitodana H-kputepuit Kpackena—
Yomnuca, U-kputrepuii MaHHa—YUTHH U KOppeSINMOHHBIM aHanu3 CrnupMmeHa. Pesynbrarsl
MOKa3ajl, 4YTO BBICOKUH YPOBEHb TPAJULUOHHBIX TEHIEPHBIX YCTAHOBOK OTPHIIATEIHHO
KOppENUpyeT ¢ caMooleHKoM (1s = -0,34), accepTuBHOCTHIO (15 = -0,41) 1 aBTOHOMHOI SI-KOHIIEeNIINEH
(rs=-0,46). )KeHIIMHBI C SraTUTapHBIMU B3I AAMH AEMOHCTPUPYIOT CTATUCTUYECKH 3HAYUMO OoJiee
BBICOKME IIOKa3aTeld JIMYHOCTHOro Onaromosyyusi. IlomydeHHble JaHHBIE MOTYT  OBITh
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WCIIONIb30BaHbl MpU  pa3paboTKe MporpamMM ICHUXOJOTHYECKOW TMOMJNEPKKH U TeHAEPHOTrO
MIPOCBEIIEHUS B COBPEMEHHOM Ka3aXCTaHCKOM OOIIEeCTBe.

KutoueBble cioBa: reHiepHbIe CTEPEOTHIIbI, CAMOOIICHKA, ACCEPTUBHOCTh, aBTOHOMHas -
KOHIENIHs, )KeHIIUHbI Ka3axcrana, reHiepHas coruann3anus.

BBenenne. CoBpeMEHHOE Ka3aXxCTaHCKOE OOLIECTBO XapaKTEPHU3YeTCs HPOTUBOPEUUBHIM
COYETaHHEM MPOIIECCOB MOJCPHU3AIMU U COXPAaHEHUS TPAJAUIIMOHHBIX MaTpuapxaibHbIX ycroeB. C
OAHON CTOPOHBI, JKEHIIMHBI AKTHBHO BOBJICKAIOTCS B MPO(PECCHOHANBHYIO JESITEeIbHOCTD,
oOpa3oBaHue M OOILIECTBEHHYIO K H3Hb. C IPYyroil CTOPOHBI, B MACCOBOM CO3HAHUU IMPOJOIKAIOT
JIOMUHUPOBATh CTEPEOTUITHBIE ITPEJICTABICHUS O <GKEHCKON pOJIN» KaK IMPEUMYILECTBEHHO CEMENHON
u pomamneit [1, 2]. ITo nanubim [Iporpammsl passutus OOH, 6onee 90% nacenenust Kazaxcrana
MIPHUICPKUBACTCS XOTS ObI OTHOTO TeHICPHOTO MpeayoexkacHus [3].

Takoe mpoTtuBopeune co3maT YCJIOBUS Ui BHYTPEHHETO POJIEBOrO KOH(MDIMKTA, CHUKEHUS
CaMOOIICHKA M OTrpaHUYEHUs JIMYHOCTHOM aBTOHOMHM >KEHIIUH [4]. B mcuxonorumueckoil Hayke
TeHJICPHbIE CTEPEOTUIIbl PACCMATPUBAIOTCA KaK YCTOMYMBBIE YHPOIIEHHBIE IPEACTABICHUS O
Ka4eCTBaX M MOJEIISAX MOBEACHUS MY)KUMH U >KeHIIUH [5]. COmIacHO TEOpHH COLHAIBHBIX POJIeH D.
Wrnu, crepeoTUnsl BO3HUKAIOT W3 HAONIOMAEMOro pas3JielieHHs TpyAa M 3aTeM HauWHaIoT
(YHKIMOHMPOBATh KakK MpennuchiBaromuye HopMmsl [6]. Teopus renaepHoii cxembl C. bem 00bsICHSET,
KaK O9TU TMPEACTABICHUS HWHTEPHAJIM3YIOTCI W CTAaHOBATCS 4YaCThbI0 KOTHHUTHBHOW CTPYKTYpPBI
JugHOCTH [7].

OnHako B Ka3axXCTAaHCKOM KOHTEKCT€ KOMIUIEKCHBIX IICHXOJIOTUYECKUX HCCIeI0BaHUM,
HENOCPEACTBEHHO HM3YYalolUX BIMSHUE T'€HJIEPHBIX CTEPEOTUIIOB Ha JIMYHOCTHBIE OCOOEHHOCTH
KEHILUH, HEJOCTAaTOYHO. bONBIIMHCTBO PabOT COCPEAOTOYCHBI Ha COIIMOIOTMUECKHIX MU TPABOBBIX
acrekTax reHiepHoro HepaseHcTBa [8]. Hacrosiuee nccienoBanye HarpaBiIeHO Ha 3aM10JIHEHUE ITOTO
npoberna.

Lenbp wucciaenoBaHusi — SMIMPUYECKU BBISIBUTH B3aUMOCBSI3b MEXKJY BBIPAKEHHOCTHIO
TeHJICPHBIX CTEPEOTUIIOB U JTUYHOCTHBIMU OCOOEHHOCTSAMH Ka3aXCTAaHCKUX JKEHIIUH (CaMOOIEHKOM,
ACCEepPTHUBHOCTHIO, aBTOHOMHOM SI-KOHIIETIIIHEH ).

I'nnoressl uccienoBaHus:

1. VYpoBeHb CaMOOLIEHKM SJKEHIIMH CBSI3aH C XapaKTepoM MX T'eHAEPHO-POJIEBBIX
MPEACTABICHUHN.

2. ACCEepTUBHOCTb KEHIIMH CBS3aHa C BBIPAXXEHHOCTHIO TPAIUIMOHHBIX WM 3TajJUTapHBIX
B3IJISJI0B.

3. VYpoBeHb aBTOHOMHOM SI-KOHIENIMM JKEHUIMH CBA3aH C UX TE€HIEPHO-POJIEBBIMU
MIPEICTABICHUSIMU.

Metonosaorusi ucciaenoBanus. Vccnenosanue nposoamiock B mapte 2026 roga. Beidbopka
cocrtaBuia 149 keHIMH B Bo3pacTe OT 18 JieT, MpOXXKUBAIOIIMX Ha TeppuUTOpuu PecnyOmauku
Kazaxcran. ®opmupoBaHue BBIOOPKH OCYIIECTBISIIOCHh KOHBEHIIMOHAIBHBIM  (JIOCTYITHBIM)
crocoOOM C HCIMOJIb30BaHHEM OHJIAlH-aHKeTHpoBaHuUs. Bo3pactHas crpykrypa: 18-29 ner — 60
yenosek (40,3%), 30—44 roga — 44 yenoseka (29,5%), 45 net u crapue — 45 yenosek (30,2%). 87%
YYaCTHHUI[ TPOXHMBAIOT B Topojax. Bricmiee M mocieBy3oBckoe oOpa3oBaHue umeroT 88,6%
pecrionneHTok. leorpadus oxBareiBaeT CeBepHbiid, HOxHbBINM, [leHTpanbHBINA, 3amagHblii U
Bocrounslii pernons! Kazaxcrana.

B nccrnenoBanuM UCIIONB30BaHBI CIEAYIOIINE 8ATUOUSUPOBAHHBLE MEMOOUKIU.

- Kparkas mikana renaepHo-poneBbix npeactasienuii (GBRS, agantanus M.O. MauBanu u
D.B. Jluackoit, 2020). B HacTosmeM HCCIeIOBAaHWM HMCIOJIb30BaHa OOpaTHAsh WHTEPIPETAIINS:
BBICOKHE 3HAYECHUSI COOTBETCTBYIOT OOJIbILEH BBIPAXKEHHOCTH TPATUIIMOHHBIX YCTAHOBOK.

- llIxana camoyBaxkenus PozenOepra (RSES, aganranus A.A. 3onortapesoii, 2020).

- Onpocuuk accepruBHoctd A23 (B.I1. Illeiinos, 2014).

- [lIkara He3aBuCUMO# 1 B3anmo3aBucuMon S-kormeniuu (SCS, agantanus E.A. JlopomieBoi,
I'T". KusizeBa u coaBt., 2016). Jlns aHanM3a UCTONb30BAaJICs TTOKa3aTelh aBTOHOMHOM (HE3aBUCUMOIA)
SI-KOHIIETIIHNH.

156



Craructuueckass o0paboOTKa BBITIOJIHEHA C ToMomelo mporpammbl SPSS. Tlpumensiuch
MeTOABl onucareNbHON cTarucTuku, H-xputepuit Kpackena—Yonnuca nis cpaBHeHUs: TpEX Ipymil,
U-kputepuii MaHHa—YUTHHU I TIOMApHBIX CpaBHeHUHU (¢ mompaBkoi bondepponu, a=0,017) u
k03¢ uIeHT panroBoit Koppensnun CrnupMeHa.

PesyabTarbl ucciaenoBanusi. Ha ocHoBe Menuanbl no mkane GBRS pecnionneHTkn ObLIN
pazneneHsl Ha Tpu Tpynnbl: HU3kud (n=50), cpeanuii (n=49) u Bbicokuii (n=50) ypoBeHB
TPAaJULMOHHBIX T€HJIEPHBIX ITPEICTABICHUMN.

CpaBuutenbhbiit ananus. H-kputepuii Kpackena—Yoiuca BbIIBIII CTATUCTUUECKU 3HAYUMBIE
pasauyuusa MeX1y rpynnamMu Mo BceM TpEM JIMYHOCTHBIM nokasarenaMm (Tabmuua 1).

Tabnuna 1 — Pesynwprarsl cpaBauTensHoro ananmsa (H-kpurepuii Kpackena—Yomuca)

Ioka3arejnb H p

Camoornenka (RSES) 8,94 0,011
AcceptuBHOCTB (A23) 10,12 0,006
ApronomHas S-xonuenius (SCS) | 11,37 0,003

[Tomapuoe cpaBHeHue ¢ ucnoiab3zoBanueMm U-kpurepus ManHa—YutHu nokaszano (Tabmuna 2):

Tabnuua 2 — Ilonapuslie paznnuust Mmexay rpynnamu (U-kpurepuii ManHa—YUTHH)

Iloka3arejanb CpaBHeHHe U p

CamoolieHka Huskuii vs Beicokuii 842,0 0,004
AcCCepTUBHOCTh Huskuii vs Beicokuii 810,5 0,002
AcCCepTUBHOCTh Cpennuii vs Beicokuii 945,0 0,015
ABTOHOMHOCTH Huskuii vs Beicokuii 780.5 0,001
ABTOHOMHOCTb Cpennuii vs Beicokuii 910,0 0,009

Haubonee BwicOkMe mokaszarenu camooreHku (M=31,6), accepruBHoctn (M=68,4) u
aBTOHOMHOCTH (M=5,2) 3a(uKcHpOBaHbI B IpyNIe ¢ HU3KUM YPOBHEM TPAIUIIMOHHBIX T€HIAEPHBIX
YCTaHOBOK. B rpymme ¢ BBICOKMM YPOBHEM TpPAJWLMOHHBIX YCTAHOBOK 3TH I0Ka3aTelIW 3HAYMMO
Huxe (camoonieHka M=27,9, acceptuBHoctb M=60,9, aBroHoMHOCT M=4,3). I'pynna co cpeanum
YPOBHEM 3aHUMAET IPOMEKYTOUHOE MOJIOKEHUE.

Koppensaunonnsiii ananus. Koadduument panrosoit koppemnsuuu CrnupmMeHa BbISBUI
CIIEYIOIIME CTAaTUCTUIECKHU 3HaunMble B3auMocBsi3u (Tabmuma 3, p < 0,05 u p <0,01):

Tabnuna 3 — KoppensinuonHast Marpuiia (k03¢ GUIMEHTHI T;)
IlepemeHnHbIC 1 2 3
1. Tpagunonnsle renepHblie ycraHoBkd (GBRS) | —
2. Camoornienka (RSES) -0,34* —
3. AcceptuBHOCTb (A23) —0,41** 0,52 —
4. Asronomuas S-konnenius (SCS) —0,46** 0,48%* 0,55%*
*p<005
**p <001

Takum 00pa3om, Bce TpU YaCTHBIE THIIOTE3bI OTYUMUIH SMIIMPHUECKOE TIOATBEPKACHHUE.

Oo0cy:knenue pe3yabraroB. [lomydeHHbIE TaHHBIE CBUIETEIBCTBYIOT O HAIMYUHM YCTOMYUBOMN
OTPULATEIbHOW CBA3M MEXJy TPAAUIMOHHBIMM TIE€HACPHBIMM YCTAaHOBKAMHM M KJIHOYEBBIMU
JUYHOCTHBIMU XapaKTepUCTUKaMU >KeHUIMH. Haumbonee cuiibHas Koppensiuusi BbIABIEHA C
aBTOHOMHOMH SI-koHuenuuei (rs = -0,46). 910 03HaYaeT, YTO KECTKUE CTEPEOTUIIHBIE IIPEACTABICHUS
O <(OKEHCKOW poin» B HauOONbIIEH CTENEeHH OrpaHUYMBAIOT pPAa3BUTHE HE3aBHUCHUMOCTH,
CaMOCTOSITENIFHOCTU M CITIOCOOHOCTH KEHIIMHBI ONPEAETATh ce0sl BHE COLMATBHBIX OXKUIAHUH.
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Cea3p ¢ acceptuBHOCTBIO (s = -0,41) moOKa3bIBaeT, YTO IKEHIIUHBI, PA3ACIAIOININC
TPaJAULIMOHHBIE B3MJIAIBL, PEKE JAEMOHCTPUPYIOT YBEPEHHOE IIOBEIEHHUE, TPYIHEE OTCTanBaIOT
JUYHBIE TPaHUIBl W dYamle u30eralT cuTyauui, TpeOYIOLIUX MPOSBICHUS WHUIMATUBBL. ITO
COIVIaCYeTCsl C MCCIEAOBAaHUSMU TE€HAEPHOIO POJIEBOIO CTpECCa, MOKAa3bIBAIOUIMMM, YTO CTpax
COLIMAJILHOTO HEOJJOOPEHHUS 38 «HETUITMYHOEY KEHCKOE MOBEACHHE MOJIaBIsIeT aCCEPTUBHOCTS [9].

Cas13b ¢ camooleHkol (15 = -0,34), X0oTs 1 MeHee BbIpaKeHHas!, TAK)Ke CTAaTUCTUYECKU 3HAYMMA.
TpanuuMOHHBIE YCTAHOBKH, TPAHCIUPYIOIIUE HACID O BTOPUYHOCTU >KEHCKHUX IOCTHKEHHM I10
CPaBHEHHMIO C CEMEWHBIM IpeAHa3HAYEHHEM, MOTYT MHTEPHAIM30BaThbCs B UyBCTBO COOCTBEHHOM
HEJIOCTAaTOYHOCTH [4].

Oco0blil HHTEpEC MPECTABISAET MPOMEKYTOUYHOE MOJIOKEHUE TPYIIIBI CO CPEAHUM yPOBHEM
TPaJAULIMOHHBIX YCTAaHOBOK. DJTO YKa3bIBaeT Ha IOCTENEHHBIM, a HE CKauKOOOpa3HBIM XapakTep
TpaHncopMaMu TEHIEPHOTO COo3HaHMs. Jla)ke YacTUYHOE CHIDKEHHE IPUBEPKEHHOCTH
TPaJAULIMOHHBIM HOPMaM COIPOBOXKIACTCS IO3UTUBHBIMU CIBUTAMU B JINYHOCTHBIX MTOKa3aTeNsiX.

[TonoxxuTenbHbIE KOPPEIALUU MEXKTY CAMOOLIEHKOM, aCCEPTUBHOCTHIO M aBTOHOMHOCTBIO (Ts OT
0,48 mo 0,55) MO3BOJSAIOT TOBOPUTH O CYIIECTBOBAHWH YCTOWYMBOTO JIMYHOCTHOTO KOMILJIEKCA,
00eCIeYnBaIOLIETO MCUXOJIOTHYecKoe Onaromnonyyne. JKeHIIMHBI ¢ BBHICOKOW CaMOOIICHKOW dYarie
JEMOHCTPHUPYIOT YBEPEHHOE MOBEEHUE U 0071a/1at0T O0Jiee aBTOHOMHOM UACHTUYHOCTHIO.

B  konrtexkcte Kazaxcrana 93T pe3ynbTarbl  [IPUOOPETAIOT  0COOYI0  3HAYUMOCTD.
Commonoruueckue AaHHble (UKCHPYIOT, 4TO okoio 70% MyxuuH U Ooyiee MOJOBUHBI KEHIUH
CUMTAIOT IJIABHOM O0OSA3aHHOCTBIO >KEHUIMHBI BeaeHue aoma [3]. Ilpu stom QopmanbHble mpaBa
KEHILUH pacurpeHbl. Bo3HUKaeT pa3pblB MEXIy HWHCTUTYIUOHAIBHBIMU BO3MOXKHOCTSIMH U
BHYTPEHHUMH yCTaHOBKAaMH, KOTOPBIN CO3/1a€T IICUXO0JIOTMYECKOE HAMIPSHKEHHUE.

3akirouenue. [IpoBenéHHoe nccae10BaHUE MOATBEPANUIIO HATHUNE CTATUCTUYECKH 3HAYMMBIX
B3aMMOCBSI3€ MEXAY T'€HJEPHBIMHU CTEPEOTUIIAMU U INYHOCTHBIMH OCOOEHHOCTSIMH Ka3aXCTaHCKUX
KEHIIWH. JKeHIUHBI C ATaJUuTapHBIMHU B3MIAJIAaMU JEMOHCTPUPYIOT Oojiee BBICOKHE IOKa3aTreiau
CaMOOLICHKH, aCCEePTUBHOCTU M AaBTOHOMHOM SI-KOHLENIMKM IO CPaBHEHUIO C >KEHIIMHAMH,
MIPUAEPKUBAIOIIMMUCS TPAIUIIMOHHBIX YCTaHOBOK. Hanboliee cUIbHO TpaJUIIMOHHBIE CTEPEOTHUIIBI
CBSI3aHbI CO CHH)KEHUEM JINYHOCTHON aBTOHOMUH.

IIpakTHueckast 3HAYMMOCTD PE3YJIbTATOB 3aKIFOUAETCS B BOSMOKHOCTH UX UCIIOJIB30BaHUS IIPU
pa3paboTKe MporpamMm MCUXOJOTHYECKON TOAAEPIKKH JKEHIIUH, TPEHUHIOB ACCEPTUBHOCTH, a TAKXKe
B CHCTEME TEHJEPHOI0 NPOCBEUICHMs. PeKoMEHAyeTCs BHEAPEHUE TE€HIEPHO-YyBCTBUTEIIBHBIX
MOJIXO/I0B B 00pa30BaTeNIbHYIO CpeAy U Meaua.

Ozpanuyenus uccnedosanus: BHIOOPKa HE ABISIETCS CTPOTO PENpe3eHTaTUBHOM (Tpeodiaganue
TOPOJICKHUX YKUTEJIbHUIL U JIUIL C BHICIIUM 00pa30BaHUEM ), UCCIIEJOBAHUE HOCUT KPOCC-CEKIIMOHHBIM
XapakTep, YTO HE MO3BOJISIET JI€TaTh BBIBOJBI O IPUUYUHHO-CIIEICTBEHHBIX CBA3sX. [lepcrieKTUBHBIMU
HaIpaBJIECHUSIMU SBJISIOTCS JIOHTUTIOJHBIE UCCIEOBAHUS U KPOCC-KYIbTYpHbIE CPAaBHEHUSI BHYTpU
Kazaxcrana.
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[To uToram Kpymioro crojia ¢ MeXaAyHapoIHbIM ydyactueM «CouuanabHas paboTa U colnaabHas
MeJaroruKa: peaJbHOCTh U MEPCIEKTUBBI) MOJTOTOBICH MPOEKT PE3OIIOIUU:

PE30OJIXOLNA

B pabore kpymioro crona MNPUHSAIM y4acTHE OTEYECTBEHHBIE M 3apyOeKHBIC YYEHBIE,
MIPENO/IaBaTeNId BHICIIUX Y4YEOHBIX 3aBelIEHUH, COLUAbHbIC MENaroru, CHeHalUCThl MCUXO0JIOTO-
MEIarOrUYEeCKOTO COMPOBOXKICHHS, MATUCTPAHTHI U MIPEICTABUTEIN 00Pa30BaTEIbHBIX OPTaHU3AIIHIA.

B xome paGotbl Kpymioro croyia ObUTM OOCYKIEHBI AaKTyallbHblE BOIMPOCHI IOATOTOBKHU
II€7IaroroB K B3aMMOJAEWUCTBUIO C JE€TbMU U MOAPOCTKAMM JIEBUAHTHOI'O IIOBEJEHUS, COBPEMEHHbBIE
MICUXOJIOTO-TIEJarOTUYECKUE TEXHOJIIOTUM MPO(PUIAKTUKA JIEBUAHTHOTO TOBEACHUS, Pa3BUTHE
KYJIBTYpPbl OCO3HAHHOTO MOBEICHHUS TMOAPOCTKOB, a TaKKe BO3MOKHOCTH MPUMEHEHHUS HU(POBBIX
TEXHOJIOTHH U UCKYCCTBEHHOT'O MHTEJUIEKTA B MPO(UIAKTUIECKON 1 KOPPEKLIMOHHON padoTe.

Y4acTHUKH KpyIJIOro CTOJIa OTMEYAOT:

— BO3pacTaHue 3HAYMMOCTH MEXIUCIUIUIMHAPHOTO TMOAXOAAa B PEUICHHH MpodiieM
JIEBUAHTHOIO TIOBEJICHUS JI€TEH U MOPOCTKOB;

— HE0OXOIMMOCTh COBEPIICHCTBOBAHUS CUCTEMbI TPO(eCCHOHAIBHOM MOATOTOBKH MEAaroros
U CHELHAIMCTOB COLMAIbHO-TIEJarOTNYECKOIO COITPOBOXKICHUS;

— aKTyaJIbHOCTb Pa3pabOTKHU COBPEMEHHBIX TPODUITAKTHUECKHUX ITPOTPAMM, OPUEHTUPOBAHHBIX
Ha IICUXOJIOTHYECKOe O1aronoayyne 00yqaronixcs;

— 3HAQYUMOCTb BHEAPEHUS HU(PPOBBIX TEXHOJOTHH M WHHOBAIIMOHHBIX METOJIOB B MPAKTHKY
COLIMAJIbHOW MEAAroruKy 1 MCUXOJIOTHH;

— HEOOXOAMMOCTh PACHIMPEHUs MEXIYHApOIHOTO HAy4YHOTO COTPYAHHYECTBA B OO0JIACTH
COLIMAJIbHOW MEAAroruKu, MCUXO0JIOTMH U UHKIIIO3UBHOI'O O0Opa30BaHHUs.

ITo uroram oOcyKIaeHHs YIaCTHUKH KPYIIIOTO CTOJIa PEKOMEHIYIOT:

[IponomxkuTh HaydHbIE HCCIIEIOBAHMS IO IpoOJieMaM JIEBUAHTHOTO IOBEIEHUS AETed U
MOJPOCTKOB B YCJIOBUSAX COBPEMEHHBIX COLUATBHBIX TpaHCHOpMAIIHii.

AKTHUBM3MpOBaTh pa3pabOTKy W  BHEApPEHUE IICHXOJIOr0o-NEeJIaroruueckux Mporpamm
npoUIaKTUKHU I€CTPYKTUBHOTO MTOBEICHHSI B 00pa30BaTeIbHOM cperie.

CoBepieHCTBOBATh CUCTEMY MOATOTOBKU MEJArOorMYecKux KaapoB K NMpodeccCHOHATbHOMY
B3aMMOZAEHUCTBHIO C JETHMH I'PYIIIBI PUCKA.

Pacumpare npakTuky MeEXIyHapOIHOTO HAaydyHOTO COTPYIHHUYECTBA, OOMEHA OIBITOM U
peanu3an COBMECTHBIX MCCIIEN0BATEIbCKUX IIPOEKTOB.

Hcnonb3oBaTh COBpEMEHHbIE IUPPOBBIE TEXHOJIOTUH U PECYPCHl UCKYCCTBEHHOTO MHTEIJIEKTA
B IPOHIAKTUUECKON, THarHOCTUYECKON U KOPPEKLIMOHHON JeSITeTbHOCTH.

CriocoOcTBOBarh  TOBBIIIEHUIO  YPOBHS ~ IICHXOJIOTMYECKOW  KYJIBTYpPhl ~ YYaCTHUKOB
00pa3oBaTeIbHOTO MPOoIecca U pa3BUTHIO O€30MacCHOI 00pa30BaTeNbHON Cpe/ibl.

Y4YacTHUKM KpYIVIOTO CTOJIa BBIPA3WJIM 3aUHTEPECOBAHHOCTh B JaJbHEWIIEM HaydHOM
B3aMMOJICHCTBUM U pealM3allid COBMECTHBIX MHHUIIMATUB B OOJNACTH COLMAIbHOW Melaroruku,
TICUXOJIOTUU U MMPOPUIAKTUKH I€BUAHTHOTO OBEICHUSI.

XanplKapadblK KaTBICYMEH OTKEH «OIEYMETTIK JKYMBIC KOHE OINEYMETTIK IeJaroruka:
IIBIHAWBIIBIK TIEH MEePCIEKTUBAIAP» aTThl AOHTEICK YCTEAIH KOPBITBIHIBICKI OOWBIHIIIA TOMEH/IET1
Kapap »o0achl JabIHIA b

KAPAP

JleHrenek ycren )KYMbIChIHA OTaHABIK JKOHE IIETEN/IIK FaIbIM/IAp, )KOFapbl OKY OPBIHAAPBIHBIH
OKBITYIIBUIAPEI, JIEYMETTIK IearorTep, MCHUX0IOT HsITBIK-TIEIarOTUKANIBIK CyHeMeniey MaMaHIaphbl,
MarucTpaHTTap koHe Oi1iM Oepy YHbIMIapbIHbIH OK11Iepl KATHICTHI.

JleHrenek ycren OapbIChIHAA TEIArorTepiH JACBHAHTTH MIHE3-KYJIBIKTAaFbl Oanaiiap MeH
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KaCOCHIPIMIEPMEH 63apa dPEKETTECyre AasipbIFbIH KAJIBINTACTRIPY Mocesenepl, 1eBUaHTTh MIHE3-
KYJIBIKTBIH ~ QIJbIH ~ alyldblH 3aMaHayd [CUXOJOTHSIIBIK-TIEJArOTUKAIBIK — TEXHOJIOTHUSIIAPHI,
KacecHipiMAepiH caHaIbl MiHE3-KYJIBIK MOJICHUETIH JaMbITY, COHJIali-aK MPOQUIaKTUKAIIBIK KOHE
TY3€Ty JKYMBICTApbIHIa LUMPIBIK TEXHOJOTHUSUIAP MEH >KACaHIbl WHTEIUICKT MYMKIHIIKTEpiH
naiganany Macesenepl TalKbUIaH IbI.

JloHrenek ycrenre KaTbICyIbuiap TOMEHACTIICPAl aTamn oTTi:

— OaJytanmap MeH >KacecHipiMIep/IiH IEBUAHTTHI MiHE3-KYJIKbI MOCEIICTIEPIH ISy MTOHAPAIIBIK
TOCUIIH MaHBI3AbLIBIFBIHBIH APTYBIH;

— TeNarorrep MEH oJIeyMETTIK-NEeJaroruKablK CyHeMeley MaMaHIapblH KociOu naspiiay
KYHECIH XKEeTUAIPY KaKeTTUIIrH;

— OuIlM  alylbUIApABIH ~ TCUXOJIOTHUAJIBIK — OJl-ayKaThlHa  OarbITTAlIFaH  3aMaHayu
npoUITaKTUKATIBIK OaFIapiamMaiapabl 93ipiey/IiH ©3eKTiIIriH;

— QJICYMETTIK TeJaroruka MEH IICUXOJIOTHUS TaKipuOeciHe HUQPIBIK TEXHOJOTHIAD MEH
WHHOBAIMSUIBIK 9/IICTEP/Il €HT13Y/iH MaHBI3IbLUIBIFbIH,

— QJICYMETTIK TIelaroruka, IICHUXOJIOTHS J>KOHE WHKIIO3MBTI OuriM Oepy canajmapbiHa
XaJTBIKAPAJIBIK FEUTBIMHU BIHTBIMAKTACTHIKTHI KCHEHTY KQXKSTTUTITIH.

Tankputay KOPBITBIHABICHL OOMBIHIIA JOHIEJCK YCTeNre KaTbICyLIblIap TeMEHAETIepal
YCBIHAJIBL:

Kazipri omeymerTik TpaHchopManusiiap >karnaiibiHna Oajanap MeH >KacecmipiMIepiH
JCBUAHTTHI MiHE3-KYJIKBI MOCeIeliepi OOMBIHIIA FRIIBIMU 3€PTTEYIICPl KATFACTHIPY.

binim Oepy opracelHIa [ECTPYKTUBTI MIHE3-KYIBIKTBIH alJIbIH aiyFa OaFbpITTajFaH
TICUXOJIOTUSIIBIK-TICIATOTUKAIBIK ~ OaFmapiaManapisl  d3ipjey JKOHE  CHTI3y  JKYMBICTapbIH
KaHIaH]BIPY.

Toyeken ToOBIHA KaTaTblH OajalapMeH KociOM e3apa opeKeTTecyre Meaaror KaJpiapibl
nasipiay KYHeciH KeTuaipy.

XaJpIKapanblK FBUIBIMUA BIHTBIMAKTACTBIKTBI, TOKIPUOE aaMacydbl KoHE OIpJIECKeH 3epTTey
XKoOaIapblH XKY3ere achlpy TOKIPUOECiH KEHEUTY.

[MpodumakTUKadbIK, JUATHOCTHKAIBIK OHE TY3€Ty KYMBICTaphIHAA 3aMaHayd ITUQPIBIK
TEXHOJIOTHSIIAp MEH KacaH/Ibl HHTEJUIEKT PEeCypCTapbIH Malijanany.

biniMm Oepy mpolieciHe KaTbICYIIbUIAP/bIH ICUXOJOTHUSIBIK MOJCHHUETIH apTThIpyFa >KOHE
Kayinci3 6171iM Oepy OopTachlH JaMbITYFa bIKIAJ €TY.

JloHTenek ycTelre KaThICyIIbUIap QJIEYMETTIK IeJaroruka, MCHUXOJIOTHS JKOHE JICBHAHTTHI
MiHEe3-KYJIBIKTBIH QJIJIbIH ATy caylajapblHAa OJaH 9p1 FHUIBIMH BIHTBIMAKTACTHIKTHI JAMBITYFa JKOHE
OipieckeH OacTamMasiap/bl )Ky3€re achblpyFa KbI3bIFYIIbUIBIK TAHBITTHI.

Following the international round table «Social Work and Social Pedagogy: Reality and
Prospects», a draft resolution has been prepared based on the outcomes of the discussion.

RESOLUTION

Representatives of the national and international academic community, university faculty
members, social pedagogues, specialists in psychological and pedagogical support, master's students,
and representatives of educational organizations participated in the round table.

During the round table, participants discussed current issues related to preparing educators for
interaction with children and adolescents exhibiting deviant behavior, contemporary psychological
and pedagogical technologies for the prevention of deviant behavior, the development of a culture of
conscious behavior among adolescents, as well as the possibilities of applying digital technologies
and artificial intelligence in preventive and corrective work.

The participants of the round table noted:

— the increasing importance of an interdisciplinary approach to addressing the problems of
deviant behavior among children and adolescents;
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— the need to improve the system of professional training for teachers and specialists in social
and pedagogical support;

— the relevance of developing modern preventive programs aimed at enhancing the
psychological well-being of students;

— the significance of integrating digital technologies and innovative methods into the practice
of social pedagogy and psychology;

—the necessity of expanding international scientific cooperation in the fields of social pedagogy,
psychology, and inclusive education.

Following the discussion, the participants of the round table recommend:

— continuing scientific research on the problems of deviant behavior among children and
adolescents in the context of contemporary social transformations;

— intensifying the development and implementation of psychological and pedagogical programs
aimed at preventing destructive behavior in educational settings;

— improving the system of teacher training for effective professional interaction with children
and adolescents at risk;

— expanding international scientific cooperation, exchange of experience, and the
implementation of joint research projects;

— utilizing modern digital technologies and artificial intelligence resources in preventive,
diagnostic, and corrective activities;

— promoting the enhancement of psychological culture among participants in the educational
process and fostering a safe educational environment.

The participants of the round table expressed their interest in further scientific cooperation and
the implementation of joint initiatives in the fields of social pedagogy, psychology, and the prevention
of deviant behavior.
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